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The President's Column

Events, Transitions, Plans
Manuel Barrera

Several key event.s will occur during the next twelve
months to make It a particularly memorable year in

the Ine of the Society. I will use my first column to
shine the spotlight on a few events that are on the
calendar and to inform readers of other items the
SCRA Executive Committee will address in the
months to come.

Biennial Sites:
University of South Carolina in '97,

Yale in '99
At the midwinter executive committee meeting in

February (1996), the University of South Carolina was
selected as the site of the Sixth Biennial Conference.
It will be held May 28-31, 1997 on the University of
South Carolina campus. As many of you know, the
University of South Carolina was the host of the First
Biennial conference in 1987. SCRA owes a
tremendous debt of gratitude to the University of
South Carolina, to Jean Ann Linney, and to her
colleagues and students who are working hard to
organize this event. Over the years the Biennial has
become what it was intended to be--a showcase for
our work, and a gathering place where colleagues
meet and new relationships are developed. We
should all continue to support this event by using it as
a venue for disseminating our very best community
research and action.

The Biennial is another opportunity to add to the
interdisciplinary character of SCRA. As you plan your
symposia, panels, and roundtables, consider the
inclusions of colleagues from sociology, public health,
family studies, political science, education, and other
disciplines. Similarly, consider invitations to
colleagues in community organizations and agencies
who are practicing community action daily. Each of us
can playa role in contributing to the diversity and
quality of the program through our selection of co-
participants. Make plans to attend the 10th
Anniversary of the Biennial in South Carolina and
invite your colleagues--particularly those who might be
new to SCRA. The Community Psychologist and
mailings between now and May, 1997 will contain
important information about the Biennial. Members of
the Sixth Biennial Planning Committee are Fabricio
Balcazar, Manuel Barrera (Committee Chair), Darlene
DeFour, Jean Ann Linney (Site Chair), Colleen

Loomis, Kelly Naylor, Marg Schneider, Andrea Solarz,
and Jack Tebes (1999 Site Chair).

At the Midwinter meeting we were blessed with
not just the University of South Carolina's proposal,
but with an extremely attractive proposal from Jack
Tebes and his colleagues at Yale University. The
Executive Committee voted to hold the Seventh
Biennial Conference in 1999 at Yale University. To my
knowledge this is the first time we have been able to
select a Biennial site and its successor in the same
year. I hope we can establish a new tradition of
selecting Biennial sites several years in advance of
their occurrence.

Speilberger, Glidewell, Rappaport,
Trickett ••• Who's Next?
A second critical event this year is the selection of a
new Editor of the American Journal of Community
Psychology. All of us are well aware of the importance
of this position for SCRA and the discipline. Ed
Trickett's term as Editor ends in January, 1998, but the
transition to a new Editor will begin early in 1997. The
new Edito~s official term will extend for five years from
January, 1998 until January, 2003. Our goal is to
select a new Editor at the midwinter meeting of the
executive committee which will be held in January or
February, 1997. Chris Keys is coordinating the efforts
to obtain nominations (Psychology, Univ. Illinois at
Chicago, 1007 W. Harrison St., Chicago, IL 60607;
Email: CBKeys@UIC.edu). Who do you admire for his
or her scholarship, editorial judgment, work ethic,
diplomacy, commitment to diversity, ability to
communicate with authors, and appreciation for the
breadth of community research and action? Take
some time to forward your nominations (including self-
nominations) to Chris.
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SCRA on the Web
Our Society's Web-meisters are busy spinning

their magic to create another medium for linking
people to our organization and improving access to
information about community research and action.
Members used the listserv to contribute valuable ideas
about what might be contained in SCRA's web page.
It is noteworthy that our former student
representatives Rebecca Lee and Sean Azelton are
taking the lead on this project along with Member-at-
large Andrea Solarz. The listservs that Sean manages
have been a huge asset to SCRA since their
inception. The Web page will be at least as
advantageous.

Future Plans
At the time of this writing I have been President

for one week. At the business meeting in Toronto,
Irwin Sandler passed me the gavel as he moved into
his role as Past-President. There is great wisdom in
the structure that strings together consecutive years
of President-Elect, President, and Past-president
terms. For a person like myself who had never been a
member of the Executive Committee prior to my year
as President-Elect, there is learning and momentum
on the issues that are accumulated over the terms. I
am particularly grateful that I had an opportunity to
follow Irwin Sandler, my friend and colleague at
Arizona State University. I now have the possibility of
working in concert with Irwin on initiatives that could
span his term and mine. Despite the continuity that
comes from following Irwin, I am painfully aware of how
short a year is in "SCRA" time. It is apparent to me that
work on big agenda items requires strategic plans and
timelines that will outlast a single president and
executive committee.

In Toronto I agreed to form a Task Force to study
a number of interrelated issues that affect our financial
integrity and our ability to provide services to our
membership. As an organization we need to figure out
how to operate without the large budget deficits we
have been experiencing. More importantly, added
funds could improve our services to members and
allow us to provide resources to interest groups and
worthwhile projects. The small membership fee
increase that Irwin Sandler announced in his last
column was approved at the business meeting. As
Brian Wilcox noted in that meeting, our fee "increase"
($6 for members and $3 for students) should really be
framed as a long overdue adjustment for inflation and
not a true increase. No one can remember the last
time dues were increased. Membership fees should
support a realistic portion of the costs of providing
membership services, but they are not our only
source of funds. The Task Force will take a
comprehensive view of revenue-generating activities
which include membership, the Biennial conference,
publications, and new sources.

In addition to a strategic plan around
organizational finances, there are other initiatives that
would benefit from long-range planning. Many of the
initiatives I think about involve increasing the
dissemination of our work and its contribution to the
public interest. For example, more of our work should
inform and influence public policy. Also, our work
should be disseminated at all levels of education--the
continuing education of professionals, graduate
training, and undergraduate education. With the
enormous popularity of undergraduate psychology
courses, I am always amazed at community
psychology's low profile in undergraduate curricula.
These substantive areas and perhaps others should
be candidates for long-range strategic plans as well.

Call for Papers: Applied/Action
Community Psychology

The SCRA Applied/Action Interest Group is interested
in highlighting examples of applied community
psychology. To that end, the Interest Group invites
members of Division 27 to submit descriptions of
applied work for publication in the Community Action
Column in The Community Psychologist. The Interest
Group intent is to encourage the publication of a
series of articles that inform practice and contribute to
the on-going discussion related to the definition of
applied community psychology. Applied community
psychology can be defined as the application of the
principles of community psychology to solve or
contribute to the solution of social problems at the
individual, group, system and/or community levels.

Articles should be approximately 2,500 words in
length and should address the following
questions/issues:

1. Description of project
2. What was the desired outcome of the project?
3. How did the project contribute to the solution of a

social problem at the individual, group, system
and/or community levels?

4. What principles of community psychology were
applied?

5. What was the role of the community
psychologist/change agent?

6. What are the implications of the project for the
practice of community psychology?

Please submit draft papers to:
David A. Julian, Ph.D.
United Way of Franklin County
360 S. Third Street
Columbus, OH 43215

e-mail: djulian@pie.mhsc.org
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1996 SCCJ?}lJlwards andHonors

Award for Distinguished Contributions to Theory and Research
Beth Shinn, New York University

Award for Distinguished Contributions to Practice
Joseph Galano, College of William & Mary

Harry V. McNeil Award for Innovation in Community Mental Health
Betty Tableman

Michigan Department of Mental Health

Award for Ethnic-Minority Mentoring
Melvin Wilson, University of Virginia

+ Francine Lavoie, a professor at the Universite'
Laval in Quebec, Canada, has been noted for her
scholarship on the subjects of mutual aid and support
groups as well as dating violence. Her intervention and
prevention efforts in these areas have met with
positive evaluation and been widely disseminated.
She has worked to organize and advance the role of
community psychology in the development of social
and health policies in Quebec and has taken on a
leadership role as an co-editor of the multidisciplinary
Canadian Journal of Community Mental Health.

+ Geoffrey Nelson, a professor at Wilfrid Laurier
University in Waterloo, Ontario, has been commended
as a central, driving force in the establishment of the
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SCRA Fellowship Awards
Roger P. Weissberg

Chair, SCRA Fellowship Committee

Each year the Society for Community Research and
Action elects new Fellows to recognize SCRA

members who have made "unusual and outstanding
contributions or performance in community research
and action." Fellows are not selected simply on the
basis of their productivity, although sustained, high-
quality work in the areas of research, teaching,
administration, professional service, or community
practice and action clearly distinguishes those
individuals achieving fellowship status. They must
also demonstrate that their work provides an original
contribution to the field, notably advancing theory,
methodology, programs or interventions and setting
the stage for continued development in these areas.
SCRA Fellows have had far-reaching positive impact
on the knowledge, understanding and practice of
community research and action, and are expected to
continue to lead the field into the 21st century.

The SCRA Committee on Fellows, who evaluated
nominees for Fellow status, was chaired by the Past
President of the Society (Roger Weissberg) and was
comprised of five additional members: Meg Bond, Irma
Serrano-Garcia, Chris Keys, Ricardo Munoz, and Tom
Wolff. We carefully reviewed all the application
materials that were submitted, and recommended that
to the SCRA Executive Committee that six members
be awarded Fellow status. The Executive Committee
unanimously endorsed our recommendations, and

the following individuals were recognized as Fellows at
the August 1996 APA Convention.

+ Anne Bogat is an enthusiastic and highly
regarded professor of Clinical Psychology at Michigan
State University. Her research strives to apply
developmental theories to the design and evaluation
of prevention programs and has led to innovations in
the areas of school transition, the development of
supportive social networks, and the prevention of
child sexual abuse. Her presence as a community
psychologist is widely recognized nationally through
her "cutting edge" research and her service on the
editorial board of the American Journal of Community
Psychology, as well as in Michigan, as she consults to
and advocates for numerous community agencies
including (but not limited to) Big Brothers/Big Sisters
of Detroit, the Food Bank Council of Michigan, and the
Children's Trust Fund for the Prevention of Child
Abuse and Neglect.



strongest graduate training program in Community
Psychology that Canada has to offer. His research in
the areas of primary prevention for children, the impact
of divorce and marital separation, and issues of
psychiatric consumers has been prolific and influential.
He has served as the Waterloo Regional President of
the Canadian Mental Health Association and also as
the Senior Editor for the Canadian Journal of
Community Mental Health. Dr. Nelson is recognized as
a key player in the development of the field of
community psychology in Canada.

• Clifford O'Donnell was the founding Director of
an exemplary community psychology program at the
University of Hawaii where he continues to encourage
students to integrate their work with and seek joint
degrees in related disciplines such as law and urban
planning. He has a long-standing and prominent
research record in the area of delinquency prevention.
This work is noted for its ecological approach,
particularly in regard to the recognition of the power of
peer networks to influence problem behaviors. As a
community activist, Dr. O'Donnell has been
instrumental in developing public policy to ban assault
pistols in Hawaii and his advocacy of this goal has had
national impact. Dr. O'Donnell has also been
commended for his continued commitment to keep
the issue of cultural sensitivity at the fore of prevention
programming and public policy debate.

• Isaac Prilleltensky has been lauded as a "major
intellectual force in community psychology" and his
writings in the area of oppression and the social
responsibility of psychologists have had far-reaching
impact on the field. He is insistent that "critical
thinking" become an integral part of graduate training
such that the skills necessary to recognize and
challenge the "social, political, and moral assumptions
implicit in psychological theories and practices" are
developed in future psychologists. This perspective

1996 Dissertation Awards

The Dissertation Award Committee (Paul Speer,
Caroline Kroeker, Krys Kaniasty) of the Society for
Community Research and Action reviewed a record
number of submissions this year, 17 nominations!
The selection process of the finalists was long and
difficult. Not only did we have a large number of
candidates but many dissertations were of high
scholarly quality and relevance to the field of
community psychology. Congratulations to all
participants! The Committee is delighted to announce
this years winners and abstracts of their dissertation
work.

has clarified his direction of the Maste~s Program in
Community Psychology at Wilfrid Laurier University
and his success in establishing a doctoral program at
that institution. Dr. Prilleltensky has also contributed
important perspectives to the prevention field through
his writings and edited Special Issue on community-
based prevention interventions for the Canadian
Journal of Community Mental Health.

• Stephen West is among the most accomplished
research methodologists in the nation, and his talents
have advanced the design and statistical evaluation of
prevention intervention programs in several critical
ways. Most recently, his work on the analysis of
interactions in multiple regressions and the
identification of the influence of individual
components in multiple component interventions in
conjunction with his contribution to an oft-cited
overview of the "state of the art" of prevention
research has helped clarify and direct the future of
prevention science. Dr. West serves as the Director of
the methodology core for the Arizona State
University's NIMH-funded Prevention Intervention
Research Center; and in this position, he has provided
guidance for many doctoral students and contributed
significantly to three areas integrating basic and
applied research: bereaved children, children of
divorce, and increasing women's compliance with
recommended procedures for the early detection of
breast cancer .

As I end my term as Chair of the SCRA Fellows
Committee, I would like to thank our competent,
efficient committee members who volunteered time to
review carefully all fellowship application materials. In
addition, it has been a pleasure for me to learn more
about the work of these leading community
psychologists whom SCRA has recognized for their
significant contributions to advance the field.

FIRST PLACE:
Dr. Danielle Papineau

"Citizen Empowerment through Economic
Development in a Multiethnic

Neighbourhood"
Universite' de Montreal, Canada

Dr. Margaret Kiely, advisor

Community psychologists have recently been
concerned with developing the theoretical

underpinnings of their field. The concept of
empowerment has been proposed as a "phenomena
of interest." A small number of studies have aimed to
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advance empowerment theory by defining and
explicating its essential components, and by deter-
mining the ecological factors that sustain its develop-
ment. The present research also focused on contrib-
uting to the theory of empowerment. An operational
definition of empowerment with 4 components was
developed as a basis for action research. These
components include: a perception of self-efficacy and
competence; the acquisition of knowledge, skills and
access to resources; the development of a critical
consciousness; participation in concerted action.

The dissertation includes three studies. First, a pilot
study documenting the early outcome of a community
economic development (CEO) organization initiated
by a cross-cultural coalition of grass-roots groups. The
organization was created in response to the economic
needs of target groups including immigrants and
refugees, single parents, the young unemployed and
persons on social assistance. A qualitative
methodology was used to explore the psychosocial
impact of participation in the organization. The 42
participants' responses were analyzed inductively to
extract themes connected with the operational
definition of empowerment as outlined above, and
with four ecological dimensions that have been found
to promote empowerment (Maton, 1993). The themes
brought up by participants were detailed. Study
results were used to outline the organization's impact
and in program planning with stakeholder groups.

The second study outlines the design,
implementation and utilization of results process of a
participatory evaluation (PE) of the CEO organization
that took place 18 months after the first study. PE is a
technique that involves stakeholders in decision
making about all aspects of the evaluation. The
evaluator's role is to facilitate the process and advise
about technical matters. This approach reflects current
changes in the practice of evaluation that foster the
empowerment of stakeholders by centering an
evaluation on their issues of concern.

The third study reports some results of the PE. The
visibility and credibility of the organization in the
community were assessed. Data were gathered by
consulting 20 workers from 13 local organizations. The
results of a qualitative analysis of these data are
reported for each of five ecological factors that were
found to promote empowerment among members of
this setting.

The results of these three studies are discussed
conjointly in the last chapter of the dissertation. The
.limitations of the methodology employed are also
outlined with suggestions for future research.

Dr. Papineau can be contacted via E-maif at:
dpelk@un/xg.ubc.ca

HONORABLE MENTION
Dr. Janet S. Harrison

"Power and its Relation to Self-Protective
Behavior Among Puerto Rican Women"

Georgia State University
Dr. Fran Norris, advisor

Lack of power in relationships has been posited as a
barrier to women's ability to negotiate safer sex

behavior to protect themselves against HIV. The
present study assessed the impact of power on HIV-
related communication and condom use among
Puerto Rican women and their primary male partners.

Methods: One hundred eighty-seven Puerto Rican
women, ages 18-35, attending 2 comprehensive
health clinics in the Bronx, New York, were recruited
and interviewed. Participants were at heterosexual risk
for HIV due to the sexual behavior of their male
partners (I.e. women were recruited based on their
belief that their male partner was not monogamous
which could put them at risk for HIV). Power (or lack of
power) was ope rationalized as: education,
employment, and relationship factors, including
decision-making, commitment, investment, perceived
alternatives to the relationship, and physical and verbal
abuse. All analyses controlled for age of participant
and length of relationship.

Results: Most participants (67.9%) had at least a high
school education, and almost half (48.1 %) received
the majority of their income from public assistance.
Few participants (4.8%) depended on their primary
male partner for the majority of their income. Causal
modeling indicated that HIV-related communication
was predicted by employment and commitment to the
relationship; women who were currently employed
and those who were more committed to their
relationships reported less communication. Higher
levels of condom use were predicted by shorter
relationship length, current employment, as well as
higher levels of education, decision-making by the
women, and HIV-related communication. In addition to
direct effects, indirect effects of the power variables
on condom use through HIV-related communication
were tested. Both employment and commitment to
the relationship had such indirect effects. The
structural equation model accounted for 23% of the
variance in HIV-related communication and 31% of the
variance in condom use.

Conclusions: The call for HIV prevention programs that
teach women communication and negotiation skills
assume that HIV-related communication is a precursor
to condom use. Data from the present study suggest
that HIV-related communication is only a partial
mediator of the effects of power on condom use.
Interventions for women should teach communication
and negotiation skills; however, they should also
focus on those determinants that directly affect
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condom use such as education and employment.
Findings from the present study imply that researchers
concerned with the prevention of heterosexual
transmission of HIV should look more closely at
relationship issues such as stability, trust, and
intimacy. Women who are committed to their
relationships, as well as those who have been in their
relationships for longer periods of time, may be
unwilling to negotiate safer sex with their male partners
for fear of disrupting the relationship. Creative
intervention strategies are needed which allow highly
committed women to negotiate for and engage in

safer sex without perceiving the goal of safer sex as a
threat to the intimacy and stability of their relationships.

Dr. Harrison is now at the Center for Disease Control in
Atlanta and can be contacted by Email at:
JSH3@CIDHlVt.EM.CDC.GOV.

Give 10 for 27 on the
APA Apportionment Ballot

REPORT FROM THE ANNUAL BUSINESS MEETING
Sharlene Wolchick, SCRA Secretary

President-Elect: Meg Bond
Member-at-Large: Maurice Elias

APA Council Representative: Melvin Wilson
Student Representative: Heather Barton

III. Biennial Sites
The 1997 conference will be held at the University of
South Carolina, and the 1999 conference will be held
at Yale.

V. Thank yous
On behalf of the Society Irwin thanked all those

who served in leadership roles during the past year
and expressed much appreciation to Fabricio Balcazar,
Andrea Solarz, and Rod Watts for their hard work on
the APA program. Irwin extended a special thank you
to the following individuals who are ending their terms:

IV. Dues Increase
Bill Davidson briefly summarized the financial status of
SCRA, noting that the Society is operating at a deficit
and that our dues are low relative to those of other
societies. Bill described the proposed dues increase
of $6 for members ($29 to $35) and $3 for students
($15 to $18). Discussion of the proposal included the
possibility of a larger increase at this time,
implementation of a sliding fee scale, need for
additional increases in the near future, and notion that
the EC consider periodic dues increases. Irwin noted
that, under the leadership of Manuel Barrera, the
Executive Committee is forming a task force on
SCRA's financial soundness and that the task force will
consider several of these issues. The proposed dues
increase was passed unanimously by the
membership.

,Sean Azelton, Student Representative
Fabricio Balcazar, Member-at-Large

Each year at the American Psychological
Association Convention, the Society for Community
Research and Action holds a business meeting to
which all members of the Society are invited.
Highlights from the 1996 meeting are summarized
briefly below.

1.1995-1996 Accomplishments
Irwin Sandler, the outgoing president of SCRA,
summarized some of the accomplishments of his term
as president. He reported that a mission statement for
SCRA was developed which highlights the action
component of the Society.

Irwin also discussed the work that he has done to
facilitate SCRA's involvement in APA Initiatives. He
thanked Tony Biglan and Len Jason for their work on
APA's response to FDA regulations on cigarette
smoking.

Irwin noted that proposals for the volume on the
best of _A_JC_Phave been received and that
negotiations with Plenum about this volume will begin
soon.

He described steps that have been taken to
increase the multidisciplinary nature of SCRA, such as
involvement of SCRA members in the National
Prevention Conference and involvement with the
Applied Anthropology group under the leadership of
Randy Potts. He noted that becoming a more
multidisciplinary society is an important issue for the
long term agenda of SCRA.

Finally, Irwin commented on the exceptional level
of talent, ability, and energy of the SCRA members
with whom he has worked during his term as
president.

II. Election results
Congratulations were extended to the newly-elected
officers. Irwin noted that the slate of nominees was an
exceptionally strong one and thanked all who ran. The
incoming officers are:
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Luis Mendez Calderon, Latin America Regional
Coordinator

Cary Cherniss, Sarason Award Committee Chair
Jim Cook, Southeast Regional Coordinator
Joe Ferrari, Midwest Regional Coordinator
Krys Kaniasty, Dissertation Committee Chair
John Morgan, McNeill Award Committee Chair
Kelly Naylor, Rocky Mountain/Southwest

Regional Coordinator
Randy Potts, Cultural and Rural Affairs Committee

Chair
Toshi Sasao, West Regional Coordinator
Marg Schneider, Committee on Women Chair
Ed Seidman, APA Council Representative
Paul Speer, Northeast Regional Coordinator
David Thomas, South Pacific Regional

Coordinator
Richard Walsh-Bowers, Canada Regional

Coordinator
Roger Weissberg, Past President
Frank Wong, Community Health Interest Group

Chair

VI. Recognition of Award Recipients
The winners of the 1996 SCRA awards were
congratulated and are as follows:

Distinguished Contributions to Theory and Research:
Beth Shinn

Distinguished Contributions to Practice: Joe Galano
McNeill Award: Betty Tableman

Dissertation Award: Danielle Papineau
Ethnic Minority Mentoring Award: Melvin Wilson

VII. New Fellows
The following new fellows were congratulated: Anne
Bogat, Francine Lavoie, Geoff Nelson, Cliff O'Donnell,
Isaac Prilleltensky, and Steve West.

VIII. Presentation by Daryl Lamkin, APA
Office on Programs for AIDS
Daryl Lamkin described a comprehensive HIV plan that
targets the needs of particular communities and
invited SCRA members to become involved in this
effort.

IX. Thanks to Irwin Sandler
Manuel Barrera, the incoming President of SCRA,
expressed much appreciation to Irwin Sandler for a
superb job as president. Irwin was given a gavel
plaque as a thank you for his hard work and
commitment to the goals of the Society.

X. Future Directions
Manuel Barrera briefly discussed some of the major
goals he has for his presidency. These goals include
increasing our involvement in developing social policy
and continuing our efforts to increase multidisciplinary
involvement. He is also committed to developing a
long term strategic plan that would facilitate the
articulation of a long term agenda for the Society.

1997 DISSERTATION
AWARD: Call for

Nominations

The Society for Community
Research and Action (Division 27
of the American Psychological
Association) announces an open
competition for its annual diss-
ertation award. The purpose is to
identify the best doctoral
dissertation on a topic relevant to
the field of community psych-
ology completed between
September 1, 1994 and August
31, 1996 -- any dissertation
completed within these dates
may be submitted. The com-
pletion date for the dissertation
refers to the date of acceptance
of the dissertation by the granting
university's designate officer
(e.g., the graduate officer), not

the graduation date. Last year's
contestants (excluding the
winner) may resubmit diss-
ertations if the dates are still
within the specified timeframe.

The winner will receive a prize of
$250 and membership in the
Society. (In case of a tie the award
money will be divided between
the winners.) The award will be
presented during the APA
Convention in August, 1997.

Criteria for the award
include: relevance of the study to
community psychology, with
particular emphasis on important
and emerging trends in the field;
scholarly excellence; innovation
and implications for theory,
research and action; and
methodological appropriateness.

Materials required: You may
nominate yourself or be

nominated by a member of
SCRA. The cover letter should
include your name, graduate
school affiliation and thesis
advisor, your current address,
phone number, and (if available)
e-mail address and fax number.
Identifying information should be
omitted from the abstract. Your
detailed abstract should present
a statement of the problem,
methods, findings, and
conclusions. No abstract may
exceed ten double-spaced
pages, including tables and
figures. Abstracts typically range
from 4-8 pages.

Evaluation process: The
dissertation award committee will
review all abstracts. Finalists will
be chosen and asked to submit
three copies of their entire
dissertation. (We may ask finalists
whose dissertations exceed 150
pages to send selected
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chapters.) The dissertations will
be reviewed by the committee
which will choose a winner.
Deadline for submission:
January 10, 1997
(postmarked)

Submit cover letter and three
copies of the dissertation abstract
to:

Paul W. Speer, Center for Social
and Community Development

Rutgers University, Bldg. 4161,
Room 214, Livingston Campus
Piscataway, NJ 08855

E-mail: pspeer@rci.rutgers.edu

SCRA FELLOWS: CALL FOR NOMINATIONS

What is an SCRA Fellow?
- someone who provides evidence of "unusual and
outstanding contributions or performance in
community research and action." Fellows document:
(a) sustained productivity in community research and
action over a period of a minimum of five years; (b)
distinctive contributions to knowledge and/or practice
in community psychology that are recognized by
others as excellent; and (c) impact beyond the
immediate setting in which the Fellow works.

The Society seeks to recognize a variety of excep-
tional contributions that significantly advance the field
of community research and action including but not
limited to theory development, research, evaluation,
teaching, intervention, policy development and
implementation, advocacy, consultation, program
development, administration, and service.

How does one become a SCRA Fellow?
SCRA has a 6-member Committee on Fellows whose
mission is to identify and recognize excellence in
community research and action among Society
Members. This Committee encourages and reviews
applications submitted by Society Members who
either (a) would like to be considered for Fellow status,
or (b) have been identified by others as deserving
Fellow status. The chair of the Committee on Fellows
is the SCRA past President. Thus Irwin Sandler will
serve in this capacity from August 1996 through
August, 1997.

Applications for Initial Fellow status must include the
following materials: (1) a completed 4-page Uniform
Fellow Application; (2) 3 to 6 endorsement letters
written by current Fellows, (3) supporting materials
including a vita with publication marked "R" for
refereed; (4) a nominee's self-statement setting forth
hislher accomplishments which warrant nomination to
Fellow status.

These materials are reviewed by the Fellows
Committee for approval at the Society level. If an
approved nominee is a member of the APA, the
Committee forwards the materials to SCRA's
Executive Committee and APA's Membership
Committee with a letter for support. If an approved

nominee is not a member of APA, the Committee
forwards materials with a letter of support only to the
SCRA Executive Committee for final approval.

In addition, we encourage SCRA members who are
Fellows of other APA divisions to apply for SCRA
Fellow status if they have made outstanding
contributions to community research and action.
Those who would like to be considered for Fellow
status in SCRA should send a statement detailing their
contributions to community research and action and a
vita to the Chair of the Committee on Fellows.

What's the timeline for the application
process? To assure the fullest possible
consideration, complete nominations should be
submitted to Irwin Sandler (Chair, Committee on
Fellows) by December 15, 1996.

Applications will be reviewed by the Fellows
Committee between January 15 and February 10,
1997. Application packets, with letters of support from
the SCRA Fellows Committee are due at the APA
Membership Department by February 15,1997.
Please note the APA has moved this end date up two
months from previous years!

The SCRA Executive Committee reviews approved
Fellowship nominations at its February midwinter
meeting and its August meeting at the APA
convention. The APA Membership Committee
reviews Fellow nominations at their march and May
meetings. The APA Board of Directors reviews the
proposed Initial Fellows List at its June meeting. The
APA Board Council reviews and elects Initial Fellows at
its August meeting.

Who do I contact with questions? Questions
about the 1996-97 Fellowship nomination process or
requests for materials should be directed to:

Irwin Sandler, Dept. of Psychology, Program for
Prevention Research, Arizona State University
Tempe, AZ 85282-1104
Ph: 602-727-6121
E-maillrwin.Sandler@ASU.EDU
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For the past year, an APA Task Force created by President Dorothy Cantor has focused on urban issues and potential
contributions from psychologists. Abe Wandersman, an SCRA member, has played an important role on this Task Force in

bringing a community perspective to the discussion. The Task Force hosted a mini-convention at the Toronto APA
convention. Following on this theme, TCP column editors were asked to address the urban issues theme. This special
section includes a collection of provocative papers to raise awareness, raise questions, change our perspective, and

expand our thinking in this important domain.

The Centennial Olympic Games
What Did They Have To Do With

Community Psychology?

Debi M. Starnes

The 1996 Centennial Olympic Games have come
and gone in Atlanta! As the Councilperson for the

district in which almost all of the Atlanta-based venues
were located, along with the downtown business and
entertainment districts and the now-famous
Centennial Park, I cannot do justice in describing the
journey I have experienced. As a community
psychologist (when I can find the time), it has been
especially challenging and rewarding.

To put this effort into perspective, since 1990
Atlanta has had hundreds, and beginning in 1994,
thousands of our best minds working on this 17-day
event. The construction, logistical, protocol and
security considerations alone were mind-boggling. I
was involved in plenty of this direct planning and
implementation, but my real focus and interest was
getting as many side issues and projects addressed as
possible. It was determined very early on that the
Olympics must be used as a catalyst to complete some
much-needed community-level development. It was
intuitively obvious to the most casual observer that if
we missed this window of opportunity for new
housing, parks, streetscapes, and businesses, it
would be a tremendous loss.

One of the most fertile grounds for a possible
cosmic convergence of opportunity and effort was a
community called Summerhill. Summerhill used to be
one of the most vibrant neighborhoods in Atlanta,
where black and Jewish Atlantans lived in prosperous
harmony. Then along came "progress." First, in the
early 1960's, was the construction of Interstate
highway -20 that cut right through the center of the
neighborhood; then in 1965 the Atlanta-Fulton
County (Braves) Stadium was built. Between these
two projects, hundreds of homes were demolished

and the heart and soul of the community went with
them. Two neighboring communities, Peoplestown
and Mechanicsville, experienced very similar plights in
the ripple effect.

When Atlanta was selected to host the Olympics
in 1990, Summerhill, Mechanicsville, and
Peoplestown were at their lowest - high rates of
poverty, high unemployment, high rates of crime, high
numbers of dilapidated housing and vacant lots, low
community involvement and pride, and all the other
social ills that go along with this setting. So, it was
almost inconceivable when the notion was presented
that the new Olympic Track and Field Stadium should
be built next door to the Braves Stadium!!!! Even
those of you who are not registered to vote (and I am
sure there are some of you) can imagine the
thunderous roar of protest. Through much heated
and painful discussion, an intriguing idea was born.
Was there a possibility that communities ruined by one
stadium, could be resurrected by another? What if
some serious bargaining could take place? What if the
communities seized this opportunity to make their
voices heard? What if the powers that be listened?

There was much consternation and never full
agreement on any1hing, but the general consensus
became that these three communities would become
the Olympic Neighborhoods - they would leverage
their location for revitalization efforts, we would have
two stadiums during the Olympics and, afterwards, the
new Track and Field stadium (which is oval, of course)
would be converted into a new Braves stadium
(square) and the original stadium (which is a perfectly
good one) would be torn down and converted into a
parle The communities simply could not bear the
burden of two huge stadiums and the city could not
bear the expense of the old stadium without an anchor
tenant. The six-year saga began.

So, how was this going to work? The questions
became, what were the priorities, who was to decide
this, what partnerships needed to be developed,
where in the world would the money come from, and
who would control and/or monitor the efforts? Out of
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this search, a very smart decision was made. These
three Olympic neighborhoods, and three others
before it was over, determined that even though the
idea was ominous, what was needed were
comprehensive redevelopment plans. These plans
needed to be professionally done but community
driven. The results had to be taken seriously and
serve as blueprints for ANY redevelopment in the
communities, before and after the Olympics. The
mechanism that was designated to accomplish this
was a City-created body called the Committee for
Olympic Development Authority (CODA). CODA grew
into a first-class planning organization that partnered
beyond anyone's best fantasies with the communities.

To make a very long story short, each community
worked through an agonizingly tedious process, every
Saturday morning, for at least four to six months each.
This process involved the community residents and
leadership working with the professional CODA
planners reviewing every parcel of land and its
corresponding zoning and land use classifications, its
current use, and the ideal use. These sessions were
amazing expressions of vision and dreams, relentless
negotiating and compromise, and resulted in steadfast
commitment to see the plans through. The next steps
included several public hearings regarding the
proposed plans, then the final official sanctioning by
the Atlanta City Council. Frequently, the community
residents stood up to long-time slumlords, non-caring
absentee land owners, and arrogant corporations -
and almost always won. Also, on more than one
occasion, the exuberant spirit and nothing-can-stop-
us-now enthusiasm of the residents brought tears to
the elected officials eyes (yes, mine included),

In the end, six communities completed their
Community Revitalization Plans (CRPs). The
streetscapes and parks that were needed to spruce
up for the Olympics became a priority. Funding
packages were assembled from local, state, and
federal sources. New mixed-income housing was
planned and built (the first in these communities in
more than two decades) with financing from
partnerships between public and private entities; the
revenue produced by renting these homes as
hospitality suites during the Olympics was often what
made these projects feasible. Infrastructure
improvements that were planned for these
communities were expedited. Community
involvement increased to an all-time high.

What did we get done? We got completely re-
designed streets with new sidewalks, lighting,
landscaping (including large trees), and public art that
the community helped design and select. We got new
and refurbished parks, with new seating and play
equipment. We got several new housing
developments, which all sold and/or are selling ve'ry
well. We got renewed interest in our commercial

districts, with many current businesses cleaning up
and new businesses opening. But most of all, we got
a renewed community spirit and improved relations
and trust between the local governing bodies and the
communities.

Did we get everything on our Christmas list done -
you know the answer is no. But, the communities
have something more precious - they have THEIR
PLANS!! These CRPs are sacred and protected and,
with a little help from the local govemments, I truly
believe the effort that has begun is sustainable. I am
currently nurturing legislation in the City Council, at
this very moment, that will create a $60 MilLION loan
pool for the implementation of the CRPs to help
further make the vision a reality.

This story of Summerhill, Peoplestown, and
Mechanicsville is a prime example of the lasting legacy
of the Olympics in Atlanta. There are several other
similar stories. Sweet Auburn Avenue is well on its
way to being revitalized - an Atlanta goal for the past 30
years. Downtown Atlanta is experiencing a
renaissance in housing and business development - a
reversal of a 1O-year trend. Centennial Park is a new
25-acre green space, replacing blocks of urban blight -
the only such effort in any major city in the past 20
years. The challenge before us is to retain our
momentum and to be smart about the steps we take
next. We are looking forward to settling into our own
pace and methods; what is called here, the Atlanta
Way. Please say a prayer for us and wish us good luck.

Oh, back to the title, what did the Olympics have
to do with community psychology - there's that cosmic
convergence thing again ...

Debi Starnes is an elected member of the Atlanta City
Council.

How Resilient is the
Concept of Resilience?

Patrick H. Tolan

Originating in research on children of parents with
serious mental illness, the concept of resilience

has been increasingly applied to children living in
impoverished and otherwise disadvantaged social
conditions (Garmezy & Masten, 1986; Rutter, 1987;
Werner, 1983) and offered as an alternative
perspective on developmental psychopathology
(Zimmerman & Arunkumar, 1995). In large part, the
application to general development and to large
groups of children was motivated by a hope that key
characteristics of the child and/or proximal
developmental settings could be identified that
inoculate children against deleterious effects of risk
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influences (Garmezy & Masten, 1986). If such
characteristics could be identified and were teachable
or otherwise transferable, it could provide a firm base
for preventive and enhancement interventions In
addition, a resilience focus has been favored because
of the appeal of a highlighting "how things go right,
rather than what's wrong". However, the developing
empirical literature, the stories participating children,
parents, teachers, and staff tell and other data from our
work over the last ten years have persuaded me that
this promise is not going to be fulfilled. It has led me to
what may seem an extreme position about focusing on
resilience: It is not a very useful term for studies of
development of children and for related intervention
and policy efforts.

Limitations in the Conceptual Distinction
The weight of the evidence, in my opinion, is that

resilience, has less explanatory utility as a distinct
construct than originally hoped and is of minimal use
statistically. Other related constructs such as risk and
protective factors are more able to explain differences
in status or outcome. In addition to not providing
much explanatory power, the focus on resilience is of
concern because it can perpetuate and even increase
the bias in our field toward focusing on individual
differences to explain differences in developmental
outcomes. It can create an illusion that the limitations
of individual risk models are overcome by a focus on
the positive. By articulating difference in terms of
individuals that are unaffected by their environment,
resilience studies relegate the influence of context
and the needed focus on development transactions
over time to peripheral concerns.

Definitional Inconsistencies
One reason for the limited utility of the construct

of resilience may be the increasing variation in how it is
defined (Zimmerman & Arunkumar, 1994). As the
volume of work and the breadth of applications of this
construct have grown there has been accompanying
variation in how it is used. In some cases it has been
used as indicating an individual characteristic of
invulnerability to stress (Cowen & Work, 1988). In
other cases, the term was used to simply refer to
children in adverse circumstances who did not fail or
show poor functioning (Werner & Smith, 1992). In a
few cases, the term has been reserved for children
that have recovered from trauma (Staudinger,
Marsiske, & Baltes, 1993). Others have utilized the
term as an alternative to an overemphasis on
explaining poor outcomes, particularly among African-
American and Latino children (Cornell, Spencer &
Aber, 1994). Thus, resilience has been used to
connote constructs varying from individual
invulnerability to adversities to individual
characteristics that moderate stress influences to
protective factors in the family, to living in
circumstances that provide better developmental

opportunities and support than others. These
multiple uses blur the distinction between resilience
and protective factors, and in my opinion, between
imperlect risk prediction and resilience. It becomes a
distinction without difference. By this I mean I think it
provides little explanatory use independent of what is
gained statistically and conceptually from other related
terms and concepts such as protective factors, current
status, competence, adjustment, good outcomes or
even "good luck."

The Problem of Misdirecting Polley
I am also concerned that as commonly used the

term can be misleading and misdirect our research
efforts and attempts to infomn policy. It may lead us to
look for the invulnerable child's secret characteristic
rather than looking to see what transactions between
the child land her/his environment and relevant
influential systems of that environment lead to or away
from satisfactory adjustment, achievement, and well-
being. It can misdirect attention from systems of care
and development to individual differences; once again
reducing complex processes to individual proclivities.
I worry that although there is a positive intention in the
focus on resilience (to see how children succeed),
that rather than acting as a counterpart to the allegedly
negative focus of risk research, resilience as it is
currently used actually can impede understanding and
aiding children.

Basic Criteria of Resilience
Before I further specify my reasons for my

conclusions, it seems important to define what I mean
by resilience. Part of my disillusionment about the
term has been the difficulty encountered in attempting
to understand what is meant by it. As originally
formulated the concept had several measurable
attributes that differentiated it from other
developmental constructs. These are 1) a lack of
negative effect from exposure to a risk factor; 2)
adequate functioning across major psycho-social
domains (e.g., no psychopathology, adequate school
and social functioning, not a low self-esteem or self-
efficacy); and 3) persistence of this status over time
(Luthar, Doernberger, & Zigler, 1993). In addition, the
initial studies focused on resilience as an individual
difference, usually with that resilience was a
characteristic carried by individuals. When these three
properties are considered then one can see that a
distinctly useful concept is being offered. Such a
concept is worthy of intense investigation; if there are
children who possess some characteristic that makes
them impervious to stress or risk factor that affects
other, identifying it would be quite useful. This
definition differentiates resilience from protective
factors and from merely lesser exposure to risk factors.
It also permitted, to some extent, differentiation of
resilience from differences on a unmeasured "third
variable", or the differential presence of an additional
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risk or protective factor that relates to variation in
functioning. However, in almost every study I can
locate these defining attributes are not all considered
and therefore any conclusions drawn may be faulty.
There can be an overestimate number of resilient
children and therefore its value for guiding
programming and policy.

Empirical Evidence of Limited Utility
Our work over the last ten years has focused on

the development of children living in inner-city and
other urban-poor neighborhoods have convinced me
that it is not a very useful term. This has been most
evident to me as we have conducted our intensive
longitudinal development and risk study (the Chicago
Youth Development Study) and our prevention field
trial over the last give years (Metropolitan Area Child
Study).

Table 1 shows "resiliency rates" for two samples

thought to be particularly detrimental developmental
environments for children (Tolan & Gorman-Smith, in
press; Tolan, Guerra, & Montain-Klovdahl, in press;
Wilson, 1987). The second group is from our
longitudinal study of development of high-risk male
adolescents living in high-risk neighborhoods
(Chicago Youth Development Study). This sample is
over-representative for aggression risk. The sample is
made up of two cohorts, ages 12 and 14 at the first
interview and is approximately equally proportioned
between African-American and Latino families.
Although all live in poor urban communities, there is
substantial variation in the socioeconomic variability of
residents and the relative poverty of the
neighborhoods. Compared to the general sample
included in these analyses, more of these young men
live in inner-city neighborhoods.

The table represents application of increasingly
complete checks on resilience for each sample. As

Table 1.
Rates of "Resilience" of Children from Two Urban, Poor Samples

No Clinical Psychopathology
Adequate Academic Performance
Underclass Neighborhood
Above Average Stress
Stable "Resilience" Over 2 Years

General
Sample
(!'!.=786)
n ~

644 81.9
302 38.4
152' 19.3
51'" 6.5
16 2.0

High-Risk
Sample
(!'!.=342)
n ~

270 78.9
31 9.1
7 2.0
6 2.0
o 0.0

·reduces to n of 20 iI hi9h crime neighborhood added to criterion
'reduces to 4 if high crime neighborhood added to criterion
'demographics of resilient in general sample: 59% female, 47% African-American, 41%
Latino.

of children from poor urban neighborhoods. The table
shows the diminishing "rates of resilience as one
applies more adequate definitional criteria.

The first group is a general population sample of
participants from grades 1-6 of 4 control schools of our
prevention field trial (Metropolitan Area Child Study).
The sample is approximately equal proportions across
grades and gender and approximately 40% African-
American, 32% Latino, and 18% Caucasian. All come
from urban, poor neighborhoods, although the
neighborhoods vary in the mix of socioeconomic
status among residents. In particular, some of the
neighborhoods fit the ·inner-city" definition of
concentrated poverty and other social problems,
identified as underclass communities by Wilson and

can be seen, once multiple dimensions, setting
contributors, and stability of "resilient status" are
considered, there are few or none children who can
be characterized as resilient. Notably, a moderate
proportion of each sample show clinical level
psychopathology (based on T score greater than 69
on the Child Behavior Checklist (Achenbach, 1991).
However, when the criterion of adequate academic
functioning, defined as score on standardized reading
test that is within one standard deviation of the
national average, was added, the percent in the
resilient category dropped substantially. We then
added the common criteria of living in impoverished
circumstances or experiencing above average stress,
which each further diminished the groups. For the
high risk sample, this group was now of negligible size.
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When the stability of functioning was also considered,
the groups diminished none among the high-risk
sample and only 2% of the general sample!

Thus, there are three main problems with
resilience as commonly thought of that lead me to this
conclusion. First, resilience accounts for too few
children and too incompletely to have much utility.
Second, it doesn't add anything that is not more
specifically and better accounted for by other terms
and concepts. It undermines a focus on transactions
that modify, redirect, or consolidate a life course. It
takes the focus off of transactions developmentally
influential factors impact over time and in combination.
Third, even if some resilient children can be found and
their status is better understood as resilient rather than
simply good current status or unreliability of risk
predictors, resilience can not directly guide us to
useful programming or policy activity. This is not to say
we should abandon study of how children succeed in
the face of great adversity. Stories about such
children can be quite informative (see Gustin, Guerra,
& Attar, in press, for example). However, for
prevention policy it seems more important to
adequately consider context, multiple influences and
domains of functioning, and the transactional nature of
development over time.
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INNOVATIVE URBAN PROGRAMS

The Transitional Education Academy
New Haven, Connecticut

The Transitional Education Academy (TEA) is the
New Haven Public Schools' remediation program

for high school students identified as being at the
highest risk for school drop out. Students attend TEA
for the purpose of spending an average of one year in
a smaller, more intensive, and supportive environment
that will allow them to increase their skills sufficiently to
re-enter their regular high schools successfully. The
Community Support Services Team (CSST) provides a
comprehensive, integrated set of primary and
secondary prevention interventions to students in
TEA and their families in order to support the TEA
school program in meeting the educational needs of
these high risk adolescents and to facilitate the
completion of their education.

Background
Two and one half years ago, Connecticut Mental

Health Center (CMHC), the New Haven Mayo(s Office,
Yale University, and various civic organizations met
over a period of nine months to discuss ways that the
CMHC could contribute its expertise and resources to
addressing some of the challenges facing the city's
adolescents and their families. The Connecticut
Department of Mental Health (DMH) made available a
small grant to fund a prevention program to divert New
Haven adolescents close to dropping out from high
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school from a path that was likely to lead to increasing
health, substance use and mental health problems,
unemployment, violence, and early imprisonment or
death from homicide or AIDS. The site identified for
the intervention was the TEA.

Student Population
In Spring 1995, the daytime student body (8:00

a.m.-1 :30 p.m.) consisted of 275 students, ages 15-
18, 60% male and 40% female. Eighty-three percent
(83%) of the students were African-American, 12%
were identified as being Latino, and 5% were
Caucasian. Another 100 students of similar
demographics attended an afternoon session from
1:30 to 5:00 p.m., making a total population of 375.
Close to 60% of TEA students receive a free lunch,
and over 40% live in public housing.

TEA students live in neighborhoods throughout
the city, and originate from all of the secondary
schools in the New Haven district. TEA students are
drawn primarily from inner city communities in which
poverty, physical deterioration of the neighborhood,
substance abuse, violence and family disorganization
co-exist. They comprise a mixed risk group,
vulnerable to the following factors: history of school
failure, risk of dropping out, involvement with the
juvenile and criminal justice systems, risk of becoming
adolescent parents, risk of unemployment, parental
substance abuse, history of abuse, low socio-
economic status, health and mental health problems.

The Program
In order to intervene effectively with the students

and their families, a network of clinical and community
agencies were brought together under the leadership
of CMHC to serve the breadth of needs identified as
most crucial by TEA students, families, school staff,
and administrators. Providers of health, mental health,
and social services formed a Community Support
Services Team (CSST), whose mission is to assist the
school in accomplishing its educational goals by filling
gaps in services and providing critical linkages for
students and their families. These needs, and
preferred approaches and interventions for
addressing them, were identified initially by the
community leaders who participated in the meetings
described above, then reexamined after meeting with
students, parents, teachers, and administrators in a
summer pilot intervention and through a subsequent
program year.

The theoretical framework for the Community
Support Services Program (CSSP) is informed by
principles drawn from developmental
psychopathology and community psychology, and
includes an articulation of the risk and protective
factors (1) most relevant for the students and families
of the Transitional Education Academy. The original
interventions made by the CSST were based on

derived from the following conceptual domains
identified in prevention research (2-3): individuals,
peers, families, schools, and communities. The core
for the CSSP was the psychosocial Group Program
consisting of a variety of groups targeting personal
and social competence skills, and cultural and gender
identity development and special groups based on
student needs, including specific focus groups on
both African-American and Latino concerns.

Another integral component was the school-
based health clinic operated by the Adolescent Clinic
of Yale-New Haven Hospital, funded partly through a
grant from the Connecticut Department of Mental
Health and partly through an in-kind contribution from
Yale-New Haven Hospital (YNHH). The Clinic provided
physical examinations, treatment of acute and chronic
illnesses, evaluation and counseling related to
contraception and pregnancy, evaluation and
treatment of sexually transmitted diseases including
HIV counseling and testing, and evaluation of
psychosocial concerns that impact on health. Clinic
staff have developed and led a number of health
education and promotion groups for students on such
topics as asthma management and parenting skills for
adolescent males, and provided information to parents
on such topics as drug use and AIDS/HIV prevention.

Curricula related to drug abuse education and
prevention have also been included in the Group
Program, as well as included in the health education
and promotion efforts of the health clinic staff. In
addition, the CSSP has organized and hosted half-day
workshops on this topic for the entire school, offered
substance abuse education and inservice training to
the teaching staff, provided education on drug use
and AIDSIHIV for parents, and provided classroom
presentations on alcohol, tobacco, and other drug
(ATO D) abuse as part of the social development
program. The CSST also provided ATOD abuse
assessment and counseling for TEA students and
families.

Additionally, the CSST currently offers mental
health assessment and counseling for students and
their families for a total of six hours per week at TEA.
The CSST also currently provides intensive advocacy
and case management support for a small number of
families of TEA students. The CSSP has consistently
worked to offer the parents of TEA students an
opportunity to come together to provide mutual
support as well as to learn about the school, the
support services program, and ways for them to
become more involved in their child's future.

Each year, the CSST collaborates with staff of
TEA and participating community agencies and
resources to organize a variety of events and activities
to support the students and families of the school.
The following activities and events were offered
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during the 1995-6 academic year: Trading Places Day
(students traded places with administrators, teachers,
and support staff; parents followed their child's
academic schedule for the day; awards were provided
for student and parent participants); a Martin Luther
King Day - Youth Conference; yoga as part of physical
education and life-skills requirements for students; .
free college courses at Gateway Community College; a
Forum on the called "Illy" in collaboration with Fighting
Back; community guest speakers for the group
programs; the Mentoring in the Community Program at
Southern Connecticut State University; and a month
of Black History activities for students and their
families. The CSST has applied for additional funding
and is looking to expand their services during the
1996-97 year.
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Intervening with the Adolescent
Gang Member:

Understanding the Spoken Language

Ann E. Hackerman

Just as a country has its language, laws and regula-
tions, just as a jurisdiction has its further laws and

regulations, just as a group, church, country club, etc.
has its regulations and policies, so does the street
gang.

The Crips, Bloods, Traveling Vice Lords, Black
Gangster Disciples, etc. each have their own laws and
policies. They have their own distinct codes of
conduct, and their own symbols to communicate, that
represent them. Within these organizations, their own
universal language is spoken that is unique to the
language spoken among the general population.

The spoken language is universal, meaning it is
understood by persons among rival gangs. There may
be minor distinctions within the context to which a
word is used, but overall the language is universal.
Gangs from Los Angeles, Chicago, Dallas, Detroit,
Miami, and New York speak the same language as
those gang set affiliations in North Mississippi,
Memphis, Southeast Arkansas, and the Missouri
bootheel.

Due to the growing interest in and awareness of
gangs across the United States, there are prosocial
organizations and facilities trying to intervene with
these youth before they are lost to the streets. The
interventions include youth sports activities,
neighborhood social organizations with local churches
and schools, big brother mentoring programs, job
skills training and vocational placement, etc., in
addition to the more traditional agencies providing

psychotherapy and counseling.

Youth ministers, youth probation officers,
teachers, parents, family physicians, and others are
referring more and more of these adolescent gang
members and "wanna be" youth for counseling and
intervention. Depending on the level of acuity or
severity of the acting-out behavior, the mental health
clinics and counseling agencies typically refer the
adolescent to an inpatient psychiatric facility for
evaluation, intervention, and recommendation.

Such referrals have occurred more often in the
past two years alone than ever before. Many mental
health professionals including family therapists, group
therapists, and psychiatric nurses have had minimal to
no training on how to intervene and counsel such
adolescents. Some find it easier to wait out the one to
two week inpatient stay, label the youth a "conduct
disorder," and recommend 'residential treatment'
rather than try to work with the youth.

To understand where the teen is coming from, it
is necessary to understand what he or she is saying.
Many of the following glossary terms have been used
repeatedly by youth entering treatment in our
residential facility. Other terms are used, but not as
often. These definitions were compiled over a two-
year period by the author with the assistance of the
many teens coming through the doors at Parkwood
Hospital in Olive Branch, Mississippi.

•
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C
Cap someone - to kill someone.
Car sounds - auto stereo.
Cat - respected gangbanger.
C.C.O. - Consolidated Crip Organization.
CEOS - Covert Entrepreneural Organizations - gang

members that blend in as non-gang members as to
not be detected by police.

Cheese toast - derogatory name for Crips.
Cheese toes - derogatory name for Crips.
Chillon - someone who cries easily.
Claim - announce the gang affiliation.
Clocking - continuously, nonstop, as in time.
Club - a branch of a larger gang.
Cluckhead - crack addict.
Clucker - cocaine addict; as a "cluckhead."
Cook House - where cocaine is made into crack.
Cop out - coward down; chicken out.
Courted in - acceptance into gang membership

through barrage of tests, usually physical.
Crab - derogatory term used by Bloods against Crips.
Cragered down - wearing full gang attire.
1H The Community Psychologist, Volume 29, Number 4, October, 1996

A
Ace Cool - Crip buddy or partner.
Ace Kool - Blood buddy or partner (no use of "C" by

Bloods).
Advertising - maintaining visibility.

B
Bad girl - female who abuses her sexuality.
Baller - Blood slang for ghetto-rich drug dealer.
Basehead - crack addict; drug addict.
Bisquits - "old man" shoes; first show called a Crip

shoe.
Blade - knife.
Blast - shoot.
Blessed in - gang initiation.
Bloorah - generic sound a gun makes when firing.
Blue light - order a hit on someone.
Blunt - marijuana-filled cigar.
Bo - marijuana, joint.
Body count - number of rivals killed by a gang member.
Bomba - opium mixed with PCP.
Bone - $50.00 piece or rock cocaine.
Bone out - coward out.
Booda - cookies baked with marijuana mixed in the

batter.
Book - rune; same as break.
Braggin' - boasting about gang activity.
Break - run; same as book.
Brownies - brown garden gloves used by gangsters

for fighting and shooting.
Bumpin' titties - fight.
Bunk - fake; a lie.
Burned - shot.
"Bust a cap in his ass" - shoot someone.
Buster - coward.
Buzzed - high; drunk.

Crank - crystal metamphetimine.
Crew - group of teens without a leader; same as a

posse.
Crippin' - gangbanging with a Crips set.
CRIPS - Clandestine Revolutionary Internationalist

Party Soldier.
Cuz - slang for Crip.

D
D - drugs.
Dead - disrespeclfulterm for red.
Def - excellent; perfect; great.
Deep - hign in gang membership numbers.
Deuce - peace; relax; okay.
Dime speed - ten-speed bicycle.
Dis - to show disrespect.
Do-a-ghost - leave the scene.
Do-or-die - time to do a criminal act; same as a

"mission.I'
Do-rag - the way a bandana is work about the head,

gangster- style.
Donut - derogatory Vice Lord term for a female.
Double deuce - .22 caliber weapon.
Dove -$25.00 piece of rock cocaine.
Down - tough; loyal to the set; ready to fight or shoot.
Draped down - wearing gold and expensive jewelry.
Drag - con.
Dropping a dime - telling on someone.
Dropping your flag - getting out of a gang.
Dusted - someone under the influence of PCP.

E
Eff - "F" for "f-ck."
Ends - easy money.
Essey - slang for an hispanic gang member.
Everylhing is Everylhing - everylhing is all right.

F
Fair fight - inniation by fighting one person of the gang.
First C - Second in command, directly under O.G. (see

O.G.).
Flag - bandana reflecting gang color.
Flaggin' - throwing signs.
Fly - looking hot; looking good.
Flying colors - wearing gang colors.
"40-0"- forty ounce bottle of beer.
Four five - .45 caliber weapon.

G
G.D.N. - Gangster Disciple Nation.
G-Down; Gangster Down; G'd Up - dressed in gang

attire.
G-Queen - female member of the Disciples.
G-ride - stolen car.
G'ster Do - corn-rowed hair tied with gang-colored

. rubber bands.
Gage - sawed-off shotgun.
Gangbanger - gang member.
Gangbanging - gang activity.
Gangster - gang member.



Gangster Greek - police term for hieroglyphics; code
writing.

Gat - generic term for gun.
Gear - gang clothes; colors and hat; uniform.
Gees - Gangster Disciples.
Get down - fight; be serious.
Get love - strong loyalty and affection.
"Get 'em up from the shoulder" - fight with fists.
Getting a body - killing someone.
Getting busy - rob, shoot, any dangerous activity;

"work."
Ghetto Star - neighborhood celebrity known for

gang banging.
Goods - personal property.
Gray 'hood - white/caucasian neighborhood.
Grip - a stake; some money.

H
Have Heart - to have courage.
Head up - start a fight.
Heavy - important.
High Foot Soldier - low ranking female Disciple.
Highroller - Crip terminology for ghett-rich drug dealer.
Hittin' people up - asking which gang a person is with;

asking where they are from.
Holdin' down - controlling the neighborhood, "turf."
Homeboy;homegirf/homie - fellow gang member.
Homes - variation of "homeboy."
Honkey ball - ping pong.
Hooch - homemade alcoholic beverage.
'Hood - neighborhood.
Hooptie - jalopy; raggedy car.
Hoo-rah - loud talking; loud noise.
Humbug - Vice Lord term for a fight.
Humbugger - Vice Lord term for a fighter.
Hustler - street player.

I
In country - war zone.
Insider - someone from inside a gang.

J
Jack Up - hold up/rob.
Jammed - to be in trouble.
Jankin' - teasing; gossiping among friends and

associates.
Juice -PCP.
Jumped in - acceptance into gang by being beat

down; reflects the ability to represent the set in
hand-to-hand combat.

Jumped out - beaten down to leave a gang.

K
Kick back - relax.
Kickin' it - hanging out.
King David - David Barksdale; legenary BGD Chicago

gang member who, legend says, was killed by five
bullets from a Vice Lord. He died in 1974 from
blood poisoning and cirrhosis of the liver.

King Hoover - Larry Hoover; BGD chairman in Chicago;
in prison. He has since ordered GDN change to
"Grow1h & Development Nation," in a way to
shorten his 150-200 year prison sentence, by
saying he wanted the violence to stop.

Kite -letter.
Knight of the Round Table - mid-level rank of a female

Disciple.

L
Lick - liquor store.
Licks - robberies.
Lit - literature on gang teachings.
Lit up - shot.
Loc - generic Crip term meaning loco, or crazy.
Locos - dark sunglasses.
Locs - dark sunglasses.
Lok - generic Blood term meaing loco, or crazy.
Lookin' crazy - intimidating eye gesture that delivers a

challenge.
Lookout - member who watches out for police, rival

gang members.

M
Mad-dog - to stare someone down; "Iookin' crazy."
Make bank - make illegal money.
Man - police.
Mark - "wanna be;" person who wants to be a gang

member.
Mask - combat stare; "mad-dog" face stare.
Meetig - gang gathering to choose riding party or

group of shooters in an invasion.
Mission - criminal act; do-or-die time for a gang.
Mold - embarrass.
Mounting up - starting out on a mission.
Murder-ones - dark sunglasses.

N
Nation - Union of allied gangs.
Nowhere - a youth who has no gang affiliation.

o
Off-brands - derogatory name for Blood or Crip set,

term used by both gangs.
O.G. - Original Gangster; highly respected gang

leader.
O.G.B. - Original Ghetto Blood.
On the pipe - free basing.
One-Eight-Seven - California police code for

homicide; 187.
One-Time - police.
Oo-Iah - disrespectful term for Bloods.
Outsider - someone from outside a gang.

P
Packing - concealing a weapon.
Peep - to check out; to case; to watch.
Picnic - gang gathering in a park.
Placa - graffiti or graffiti signature.
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For most gang members, seven-to-fourteen days
inpatient psychiatric hospital stay is insufficient to
effect change. However, more appropriate aftercare
recommendations can be made if it is understood
where the teen is coming from, and what he or she
and the family are willing to do to assist appropriate
organizations to help him or her.

From personal experience I have found it to be
important to acknowledge why the teen was
interested in joining the gang, what he or she had to
do to be initiated into the gang, what gang activities

T the teen had been involved in, what weapon(s) were
Talkin' smack - challenge someone verbally. carried, where the family/guardian stands with the
Tat - tattoo. teen's gang association, and what the teen and family
T.G. - Tiny Gangster; younger gang member. are willing to do after discharge from the residential
Tight - best friend; same as "road dog." programming. These important steps are very helpful
T~Pin' - walking opn tip-toes. during this initial evaluation stage. While intervening
2 The Community Psychologist, Volume 29, Number 4, October, 1996

Playboy - ladies' man.
Pooh-butt - coward.
Posse - group of teens without a leader; crew.
Primo - marijuana cigarrette laced with cocaine.
Puggin' - fighting.
Punk - homosexual; coward.
Punk out - act like a coward.

Q
Quoted - initiated into gang membership.

R
Rag - bandana.
Rat-pack someone - have a group of gang members

jump one person.
Red eye - challenging stare.
Rep - reputation.
Representing - showing outward signs of gang

affiliation, such as wearing gang colors or tattoos.
Ride - car.
Rifa - "we control;" used by hispanic gang members.
Righteous - correct; true.
Road dog - best friend.
Rolling - selling drugs.
Roll someone - rob someone.
"Run a train" - intercourse with one girl by a group of

gang members, usually during female initiation.
"Run up on" - to rob in a sneak-attack.

S
Saggin' - wearing pants hanging low on hips.
Serving - selling, as in drugs.
Set - independent gang that adopts part of a larger

gang's name to share its reputation.
Shank - homemade knife.
Shan ked - stabbed.
Sherm - PCP laced in a marijuana cigarrette.
Sherm head - PCP addict.
Serman - PCP.
Sister -female member of a gang; homegirl.
Six Poppin', Five Droppin' - Folk Nation challenging

People Nation.
Slingin' - selling dope.
Sling rock - sell crack; sell rock cocaine.
Slippin' - not paying attention; careless.
Slob - disrespectful term for a Blood.
Smack - kiss ass; brown-nose.
Smoke someone - kill someone.
Snoop - disrespectful name for Bloods.
Stack - put away, save, as in money.
Stall it out - Chill out; stop.
Sting - gang crime; criminal activity.
Strap - gun.
Sweat someone - to give someone a hard time.

Transformer - a spy.
Tray Eight - .38 caliber weapon.
Trick - sexiual act; prostitute; prostitution.
Trim - fingemail file.
Trip - get outof line; make mistakes.
Twigs - corn rows, french braids, also known as 'G'ster-

do."
Two-Eleven - police code for robbery; 211.

U
U.B.N. -United Blood Nation.

V
Vatos - slang for "guys;" used by hispanic gang

members.
Vicky Lou - derogatory name against Vice Lords by

Folks Nation.
Visuals - gang tattoos.
Violation - six hits to the chest. If hit is blocked,

everybody in Crip set will get six hits each or
allowed to jump the member being hit. Each gang
and set has its own definition of a violation.

W
Wacked - stoned; intoxicated; crazy.
Walked in - accepted into gang without initiation trials.
"Walk the Line' - beated down by two rows of gang

members to leave the gang.
Wallbangin' - writing the set name on a wall;

advertising.
Wanna-bes - teens who want to be in a gang, mimicks

a gang, usually more dangerous than gang
members, as they are trying to prove themselves
worthy.

Warlord - gang member who usually plans attacks.
Wilding - gang rampages, usuallu against "civilians,"

bystanders.
Wipe out - kill.
Work - rob, shoot, kill, any dangerous gang activity.

V
V.C.O.G. - Voung Crip Original Gangster.

-



and counseling the adolescent, it is appropriate to say
to the teen "I do not understand what you are saying,"
if the slang is not understood. If the teen senses a
genuine interest by the therapist, he or she is likely to
rephrase without slang.

Ann E. Hackerman, M.S., C.R.C. can be reached at
Parkwood Hospital, Youth Services, P.O. Box 766,8135
Goodman Road, Olive Branch, Mississippi, 38654, (601)
895-4900.

Community-Based Culturally Sensitive
Action Research

Jean J. Schensul

ncluded in rhetoric but often missing in practice is
attention to culture as a critical factor in interven-

tion study design, content and evaluation. The
explanations for the relative gap in the presence of
cultural elements in cognitive-behavioral inter-
ventions results from:

questions of definition (what is culture and how
can it be defined so that it can be manipulated);
questions regarding how to manage inter- and
intra-group variation in cultural expression;
problems related to measurement - especially
with respect to instrument validity and reliability.

The Institute for Community Research, a private
non-profit interdisciplinary and multiethnic applied
research center based in Hartford, Connecticut, has
been working since 1988 on a variety of ways to
include culture in interventions to change risk
behaviors associated with AIDS and substance
abuse. The remainder of my comments will describe
ways in which we conceptualize and incorporate
culture into theory-driven interventions for women,
adolescents, and injection drug users.

We began our work with two distinctly different
ways of addressing cultural identify: (1) building
comparable culturally targeted intervention designs
for single-ethnic groups, randomly assigning ethnic
specific participants into ethnic-specific intervention
groupings, and comparing each against a standard
non-culturally targeted intervention; (2) building
multiethnic culturally complex, negotiated inter-
vention designs for mixed groups and comparing
them against an ethnically matched control group.

All of our intervention studies with women and
adolescents include elements of gender/ethnic
Identity and intercultural competence which we
conceptualize as cultural self-efficacy. In a study
exploring the relationship between strengthening

communication between African American and
Latino mothers and daughters and longer term
prevention of drug and sex risk, gender-specific
African American history, communication style,
symbols and art forms, family genealogies, civil rights
and contemporary political issues are all part of the
curriculum and incorporated into modules on com-
munication, drugs, STDs and AIDS, community
assessment and action planning. Comparable
elements for Puerto Rican women and girls include
gender-specific Puerto Rican history, Spanish!
English languages and communication style,
Latino/Puerto Rican symbols and art forms, family
histories, political identity and contemporary issues
of migration and adaptation to multiple cultural styles.
A community research and advocacy component
solidifies both relationship and affiliation with civil
rights/cultural identity struggle for both groups in the
United States. Where possible, this study mixes
African American and Latino participants. When
language preference precludes regular mixing, the
intervention forms Spanish speaking groups which
are integrated with English dominant groups on
regular occasions. A similar approach framed a
program of the Institute known as the Urban
Women's Development Project, in which the above
cultural elements were incorporated into a year-long
empowerment training program which added a
survey research component as a strategy for
enabling women to communicate with, learn about
and organize other women around issues affecting
them

A combination of social construction theory and
socialleaming theory drives the instructional process
in these interventions. A combined approach is
more effective than cognitive-behavioral interven-
tion theories in situations attempting to address
culture and intracultural variation because it empha-
sizes negotiation of cultural meaning rather than
imposing selected elements of culture on all
intervention participants as well as modeling and
practice. Social construction theory is also useful in
guiding interventions where participants identify with
different ethnic, cultural or social/racial traditions and
no single tradition can or should be singled out for
inclusion in the intervention model. In this as well as
in other intervention studies especially with youth at
the Institute, cultural and gender identities are
framed, strengthened and negotiated, thus
reinforcing both the individual and the common
identity of the group.

HIV prevention studies conducted by ICR
researchers have attempted to assess whether an
intervention based on ethnic-specific, culturally
targeted brief (4 session) interactive sessions have
more effect on the prevention of risk behaviors in
injection drug users than a similarly conducted
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standard intervention. In these studies participants
are randomly assigned to either the ethnic-specific
group at a representative community agency (African
American or Puerto Rican) or mixed group at an-
other, "standard" drug treatment/prevention site.
Culturally specific elements in the ethnic-specific
sites include staff-participant match, shared
language, visual symbols, style of group interaction,
content-references of intervention and the general
welcoming environment of the ethnic-specific
agency. Outcome interviews are conducted at a
location-neutral site. Study outcomes show that
attendance and reported outcomes are better at
ethnic-specific sites.

Measurement has been a challenge in all of our
studies. Most instruments measuring behaviors,
beliefs, attitudes and norms have been developed
for use with Euro-Americans. Concepts such as, for
example, "locus of control" may measure different
behaviors and beliefs across ethnic groups. Cultural
and transcultural self-efficacy and self-esteem, two
concepts critical for our work, have caused special
measurement difficulties for us. Transcultural self-
efficacy has two components: as a sense of
personal competence in knowledge of an affiliation
with one's own ethnic - or multiethnic background -
and skills in understanding, relating to and enhanc-
ing others. We consider transcultural self-efficacy to
be a critical component in personal development,
recognition of risk, and the decision to act indepen-
dently in a positive manner. We have not identified
instruments to assess transcultural self-efficacy.
Scales to assess ethnic/ racial identity and accultur-
ation come closest to this concept but generally
focus on single-ethnic rather than complex-ethnic
identity. Since self-esteem is central to self-efficacy
we have been attempting to identify culturally rooted
measures of self-esteem. But even those instru-
ments such as the culture-free that claim to be avail-
able in English and Spanish have not been validated
in Spanish or have not been fully validated with
people of Cuban, Mexican American and Puerto
Rican origin all of whom are different in important
respects.

Issues such as these result in problems of
intervention content, process and measurement at
home; they also create enormous difficulties and raise
ethical questions regarding the introduction of
American-based interventions into other countries
struggling with similar social problems. One can only

hope that growing sophistication in our ability to
observe, understand, operationalize and measure
these constructs will produce better instrumentation in
the future. Increasing interest in ethnographic study
as the basis for instrument development, and
ethnic/cultural diversity within the social science
community should provide much needed support to
those struggling with issues of cultural and trans-
cultural competence in a multiethnic world. To move in
this direction will require the best efforts of social
scientists - anthropologists, psychologists, and
sociologists in particular - working in community
intervention settings both in the USA and elsewhere.

Jean J. Schensul, is Director of the Institute for Community
Research. She is a Professor of Anthropology at the
University of Connecticut and President of the Society for
Applied Anthropology.
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SCRA INTEREST GROUP & COMMITTEE BULLETIN BOARD

Aging
The Aging interest group
focuses on the productive role of
aging in the community and the
prevention of mental health
problems in the elderly. For
information contact Margaret
Hastings at 708-256-4844 or
Ann Steffen at 314-516-5382,
Email: sasteff@admira1.ums1.edu

Community Action
The Community Action interest
group explores the roles and
contributions of people working
in applied community psychology
settings. For information contact
David Julian at 614-227-2700,
Email: djulian@pie.mhsc.org

Children and Youth
This interest group facilitates the
interests of child and adolescent
development in high risk
contexts, especially the effect of
urban poverty and community
structures on child and family
development. For more
information contact Mark Aber at
217-333-6999, Email:
maber@s.psych.uiuc.edu.

Community Health
This interest group focuses on
health promotion, disease
prevention, and health care
service delivery issues as they
relate to the community. For
more information contact Frank
Wong at (617) 521-5702.

Committee on
Cultural and Racial Affairs
This committee is charged with
the task of advising the Executive
Committee on issues both
internal and external to the
Society that are relevant to
culture and race. The current
chair is Randy Potts, phone: 860-
520-1155, Email:
potts%uhavax.dnet
@ipgate.hartford.edu

Disabilities
This interest group promotes
understanding of the depth and
diversity of disabilities issues in
the community that are ready for
research and action; and
influences community psychol-
ogists' involvement in policy and
practices that enhance self-
determination, personal choice,
and full inclusion in the com-
munity for people with disabilities.
For information contact Glen
White at 913-864-4840, Email:
Glen@kuhub.cc.ukans.edu.

Committee on International
Community Psychology

A Standing Committee that
supports and promotes
communication and interaction
among community psychologists
and practitioners from all nations
and a mechanism for
dissemination of information
internationally. The current chair
is Michael Hough, Scotland.

Prevention and Promotion
This interest group seeks to
enhance development of pre-
vention and promotion research,
foster active dialogue about
critical conceptual and method-
ological action and implementa-
tion issues, and promote rapid
dissemination and discussion of
new developments and findings
in the field .. For information:
Jean Ann Linney (803-777-
7161, Email: linney@sc.edu) or
Irwin Sandler (602-727-6121,
Email: irwin.sandler@asu.edu).

School Intervention
This interest group addresses
theories, methods knowledge
base, and setting factors
pertaining to prevention and
health promotion in schools. For
more information contact Joseph
Zins (513-556-3341, Email-
joseph.zins @uc.edu) or Marsha
Kline (203-789-7645).

Committee on Women
Standing committee charged to
advise the Executive Committee
on issues relevant to women in
community psychology. Current
chair is Kelly Naylor, Children's
Hospital, Denver, CO

Self Help I Mutual Support
This interest group is an
international organization of
researchers, self-help leaders,
and policy makers that promotes
research and action related to
self-help groups and organiza-
tions. For more information
contact Keith Humphreys at 415-
617-2746 or Email
D6.F52@forsythe.stanford.edu

Rural
The Rural interest group is
devoted to highlighting issues of
rural environment that are
important in psychological
research, service and teaching.
For information contact Michael
Blank at 804-979 -8372 or Email:
mbb4m@virginia.edu.

Stress and Coping
This interest group aims to
preserve the Society's ties to an
historically important area of
research and to facilitate commu-
nication among researchers in
this area and with other
community psychologists. For
information, contact Fran H.
Norris at 404-651-1610.

Undergraduate Awareness
The aim of this interest group is to
promote awareness of commu-
nity psychology among under-
graduate students and to
increase student involvement in
community psychology. For
more information contact Kim
Kobus at 312-996-3036 or Email:
U60364@ uicvm.uic.edu
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One of the primary challenges facing feminist
scholars is the development of research

techniques that articulate women's experiences (Cook
& Fonow, 1991; Harding, 1987; Mies, 1983; Nielsen,
1990; Reinharz, 1992; Stanley & Wise, 1983. 1990).
In this column, we describe a research method,
concept mapping, that can be a useful tool for
capturing women's voices. Concept mapping is a
technique that has been primarily used in program
evaluation and public health research (Trochim 1989).
Although it was not conceived as a feminist research
tool, concept mapping can be effectively applied
within a feminist framework. This method embodies
several defining characteristics of feminist approaches
to social science. Concept mapping is a single
method that integrates qualitative and quantitative
methodologies. Further, this technique provides an
opportunity for women to work as a group to develop
an understanding of a concept. Connecting women
and providing opportunities for group discussion and
consciousness raising has
been proposed as an ideal
setting for collecting
information about women's
lives (MacKinnon, 1989).
Concept mapping also
places the participants in the
driver's seat as they are
actively involved in
constructing the meaning
and outcomes of the
research. Over the course
of a six step process, a
group of people are
assembled to discuss and
"unpack" an issue or
concept, moving toward a
group understanding of that
concept. This collective
understanding is then
represented as a visual
24 The Community Psychologist, Volume 29, Number 4, October, 1996

In this column, Rebecca Campbell and Deborah Salem
provide a conceptual and practical description of a
unique method, "Concept Mapping", that integrates
qualitative and quantitative approaches.

SCRA COMMITTEE ON WOMEN
Column Editors: Karta Fischer

Deborah Salem

Concept Mapping as a Feminist
Research Method

Rebecca Campbell & Deborah A. Salem

picture, or map.

The researcher's role in shaping the research
occurs primarily in the first step of concept mapping
when two issues must be decided: What is the idea or
concept to be examined (I.e., what is the research
question to be examined)? and Who should be
involved in these discussions (i.e., whose voices do
they want to capture)? In the second step, the
participants are asked to brainstorm answers to the
research question, which are recorded either by a
note taker, or through audio or video taping. In most
applications of concept mapping, this second step is
done in a group setting, but it can be done
individually. At the conclusion of the second step, a
list of items is generated with each response recorded
as a separate item. In the third step, each participant is
given a set of 3 x 5 cards, each of which contains one
item, and asked to sort the items into piles "in
whatever way makes sense to (them)."

In these first three steps, the focus is on the
generation and sorting of these individual items. In
the final three steps, the focus shifts to developing
and understanding a collective conceptual map of
these items. In the fourth step, the researchers enter
the data from these sorts into conceptual mapping
software (The Concept System), and the maps are
generated. Multidimensional scaling and cluster
analysis are used to create a series of maps that
display the items in visual space. The items are
grouped into clusters that represent a set of items that
were often placed together in the sorting task. In the
fifth step, the participants are re-convened as a group,
and asked to interpret the concept map. The group
names each cluster and interprets the placement of
the clusters on the map. The meaning of the map,
therefore, is decided upon by the group. Finally, the
sixth step is the utilization of the maps. Traditionally,
they have been used to guide program planning and

Concept Map Cor Improving the Community Response to Rape
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evaluation, but can also be used to further theory and
measurement development.

We recently used concept mapping in a study to
examine how community resources for sexual assault
victims could be improved. In this project, we decided
hat we wanted to capture the voices of rape victim
advocates. Most rape crisis centers in the United
States have staff members who help victims negotiate
the legal, medical, and mental health systems. Rape
victim advocates, therefore, are in a unique position to
see how many different victims are treated across
these different help systems. We selected a national
random sample of rape crisis centers, and interviewed
the primary advocate on staff (N=168). The question
posed to them was: "What would you like to see done
differently to improve how rape victims are being
treated by community systems, such as the legal,
medical, and mental health systems?" The advocates
generated a list of suggestions that were then sorted
and interpreted by a smaller sub-group of advocates to
construct a concept map (see diagram of amp). One
advocate stated that this map represented "(their)
collective wisdom ...these are the lessons from the
trenches." For example, the advocate had ideas as to
how to sensitize police and medical staff to the needs
of rape victims, and had tips for prosecutors and
judges as to how to make criminal prosecution easier
and less confusing for victims. In addition to these
specific suggestions for each system, the advocates
pointed to the need to combat victim blaming, to
address racism in social service delivery, and to
educate the public about violence against women.
Concept mapping provided a useful tool for collecting,
integrating, and visually representing their thoughts as
to how communities could better serve victims. We
have distributed the results of this project to the
participating rape crisis centers as well as to state-level
and national-level victim advocacy groups to provide
ideas for policy efforts.
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Regional Activities

1996 SOUTHEASTERN
ECO-COMMUNITY CONFERENCE.

"BUILDING STRONG COMMUNITIES:
RESEARCH AND ACTION IN FAMILIES,
SCHOOLS, AND NEIGHBORHOODS"

The annual Southeastern Eco-Community
Conference, hosted by the University of South
Carolina, will be held November 15-17, 1996 at
James Island County Park (near Charleston, SC).

For registration contact:
1996 Eco-Community Planning Committee

CIO Kristie Puster, Department of Psychology
University of South Carolina, Columbia, SC 29208

Fax: (803)777-9558
Phone: (803)777-4137
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The Education Connection is your place to find resources (course materials, colleagues and ideas) for teaching
community and preventive psychology to undergraduates and graduate students. It is also your place to share what
you do in these areas. We maintain a clearinghouse of course materials on community psychology, preventive
psychology, community mental health, and related areas for both undergraduate and graduate courses.

To obtain these materials, please contact one of us. All we ask is that when you finish developing or revising your
course, please send us a copy of your materials, so that we can share them with others. Also, we welcome
submissions or inquiries for future columns for this space: Contact:

Maurice Elias, Department of Psychology, Rutgers University, Livingston Campus, New Brunswick, NJ 08903.
Phone: 908-445-2444. E-mail: Hpusy@aol.com.

Jim Dalton, Department of Psychology, Bloomsburg University, Bloomsburg, PA 17815. Phone: 717-389-
4475, E-mail: jdalton@planetx.bloomu.edu.

This issue's column is written by Steve Stelzner of the College of St. Benedict in Minnesota. Steve's essay
continues our focus on collaborative learning in the community psychology classroom begun in the last column by
Pennie Foster-Fishman. Steve has developed a number of techniques for using the jigsaw learning technique
pioneered by social psychologist Elliot Aronson. The history of Aronson's project in the Austin. Texas schools
provides a fitting background for discussion of this teaching technique in the community psychology classroom.
Moreover, the specifics he discusses offer tangible, practical ways to ''walk our talk" about empowerment and the
psychological sense of community among our students and in the classroom setting.

The Jigsaw Exercise:
A Learning Tool For The Community

Psychology Course

Stephen P. Stelzner

Community psychology is a field which purports to
value the notion of collaboration or cooperation.

Many approaches to research and/or intervention in
community psychology promote the concepts of
interdependence, participation, and meaningful
interaction between the researcher/change agent and
various members of the community. It would only be
right, then, if we (community psychologists) were to
promote or model the same values or approaches
when teaching courses on community psychology.
One means by which to accomplish such a goal is
through the use of cooperative learning techniques, a
method of instruction which encourages active
learning by the students, participation by students in
the teaching of the material, "positive" interdepen-
dence among students, and face-to-face interactions
which promote the development of social skills
(Johnson, Johnson, & Smith, 1991). Sound familiar?

One of the specific classroom techniques used
in the cooperative learning model is the "jigsaw
exercise", originally discussed by Elliot Aronson and
his colleagues (Aronson, Blaney, Stephan, Sikes, &
Snapp, 1978), and later included as a cooperative
learning strategy by David Johnson, Roger Johnson,

and their colleagues (Johnson, Johnson, & Holubec,
1990; Johnson, Johnson, & Smith, 1991). The jigsaw
exercise is a classroom procedure in which students
must leam a portion of the material being covered in
class -- becoming an "expert" on that segment -- and
then teach it to a group of classmates. The key
element of the jigsaw exercise is that the students are
interdependent. In order for the students to learn the
entire lesson, each student must do her part in
teaching the segment she has been assigned. If she
does not, that piece of the "puzzle" will not be
learned.

The initial rationale for the use of the "jigsaw
classroom", as Aronson and his colleagues referred to
it, presaged, or at least echoed much of the philoso-
phy of community psychology that has developed
over the last thirty years. Aronson, et. ai's initial
interest was in the conflict (occasionally violent) that
occurred as a result of the desegregation of the
Austin, Texas public schools. Interestingly, they were
attempting to develop methods which would prevent
such conflict from developing in the first place. " ... [IJt
would be valuable if the basic process could be
changed so that children could learn to like and trust
each other not as an extracurricular activity but in the
course of learning their reading, writing, and
arithmetic" (Aronson, et. ai, 1978, p.23, original
authors' italics).

One means by which to prevent dysfunctional
conflict or other social ills from occurring is to help
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those involved develop the capacity for fending it off
themselves. As community psychologists, we discuss
the development of social competence in members of
the community or identifying individual or community
resources which might promote mental health in the
community. Aronson, et. al were trying to accomplish
this aim by treating the classroom as a community in
which they created" ... a process that made it
imperative that the children treat each other as
resources" (1978, p.28, original authors' italics). They
were particularly concerned about a culture which
promoted competitiveness and devalued
cooperation. "What we want to do is teach
cooperativeness as a skill so that when a person finds
herself in a situation where cooperativeness is the
most productive strategy she will not view everyone in
sight as competitors and doggedly try to defeat them"
(Aronson et. ai, 1978, p. 31, original authors' italics).

The jigsaw exercise has a number of things going
for it as a strategy for modeling the values of
community psychology. First and foremost, it teaches
collaboration -- and the collaboration must take place
because the resources are not dominated by anyone
person (or group). Second, it is an exercise which
develops the social competence of the students.
Each student gets practice in communicating
information to his classmates so that they are able to
comprehend and retain the information. Third, the
students begin to see each other as resources -- in
ways they may not have before. Fourth, the students
gain an appreciation for the interdependence that
exists in many kinds of community endeavors. In other
words, the students get a sense of the fact that many
members of a community (including the community
psychologist) may bring a particular expertise to the

STEPS IN THE JIGSAW PROCESS

1. CREA TE COOPERA TlVE GROUPS

2. DIVIDING THE MATERIAL INTO PARTS

3. MEETING IN PREPARA TION PAIRS

4. MEETING WITH A PRACTICE PARTNER

5. TEACHING AND LEARNING IN THE
COOPERA TlVE GROUP

6. EVALUATION

effort which may facilitate the entire process of
intervention.

The jigsaw procedure
The basic procedure for the jigsaw exercise is as

follows (adapted from Johnson, Johnson, & Smith,
1991). The instructor creates "cooperative groups"--
sets of students who will work to teach each other
segments of the material being covered in that class
period or segment of the course. I have created "base
groups", which are cooperative groups that stay
together for the entire semester (or at least a
significant portion). These groups (usually made up of
three or four individuals) typically work together on a
long term project: the development of a preventive
intervention proposal which they will present to the
rest of the class at the end of the semester.
Occasionally, I will create temporary work groups so
that the students have the opportunity to collaborate
with others in the class.

Once the cooperative groups are identified, each
is assigned a portion of an assignment, divisible by the
number- in the group. Two general approaches are to
divide a reading assignment, into clear1y identifiable
parts, or to literally give each member of the group a
portion of the assignment (e.g., a handout with their
"piece" on it). The students then move into
"preparation pairs." In these pairs they are asked to
work toward becoming experts on their portion of the
material and plan how to teach tt to their cooperative
group. Each student then moves to working with a
"practice" partner -- a student who is responsible for
the same material, but has worked with a different
preparation partner. The practice pair share their
knowledge and approaches to teaching the material,

OF THE STEP

Sets of students who will work together to teach each
other different segments of the material.

Two approaches: 1) divide a reading assignment into
logical components, or 2) give each member a
separate but related reading assignment.

Students help each other become experts on their
segment of the material and prepare to teach it.

Students teaching the same material exchange ideas
for teaching and fine tune their plans for teaching.

The students teach their segment to their
cooperative group and learn the segments taught by
the other experts.

The students' learning is assessed, usually based on
some preset criteria of excellence.
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EXAMPLE 4: Critical Issues in community
psychology

I have used the jigsaw exercise fairly early in the
undergraduate community psychology course to
examine some of the critical values or current issues in
the field. Leading up to these discussions the
students have been given a general overview of the
field, they have discussed their social values with their
peers, and they have done some preliminary
introductory reading, including a portion of Sarason's
original writing on psychological sense of community
(1974). I then assign reserve readings which tackle
some of the current issues in community psychology
from unique perspectives. The American Joumal of
Community Psychology is a good source for this
reading, such as presidential addresses to Division 27
that focus on important historical themes or critical
social trends (e.g., Linney, 1990; Seidman, 1988), or
seminal articles that have important implications for the
field (e.g., Brody, 1986; Shinn, 1985). Each member
of the base group is then assigned one of these
readings and asked to consider the following
questions: 1) how would the author define community
psychology?; 2) what does the author think are the
critical variables for a ·community" psychology?; 3)
would the autho~s approach contribute to a

EXAMPLE 2: Psychological stress "psychological sense of community· as Sarason
A broad, but critical topic that is the focus for describes it?; 4) what are the strengths and

portions of many community psychology courses is weaknesses of the autho~s approach? Typically,
the topic of psychological stress and its once the teaching of peers is done, there is a con-
consequences. I have used the jigsaw exercise to tinuing discussion of the issues in the base groups or
attempt to explore the different ways in which stress in the larger class about which approach might best
has been defined, and its implications for community contribute to psychological sense of community
intervention. Most recently, I have asked students to and/or achieve the goals of community psychology.
read Hobfoll's article from the American Psychologist This particular type of jigsaw exercise is a nice example
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trying to incorporate ideas from the othe~s preparation
work. The students then move back into their
cooperative groups to teach their segment and learn
the segments on which the other members of the
group have become experts. Finally, there is typically
some kind of evaluation of the students' learning. I
have typically randomly called on students to share
what they have learned with the rest of the group, part
of which may be their responses to questions from the
instructor or another member of the class. Johnson,
et. al suggest that the evaluation center around some
·preset criterion of excellence."

This procedure can be adapted in a number of
ways, but depending on the material itself and the
length of the class, it is likely to take an entire class
period, if not two. The different steps in the
procedure can then be carried out within one class or
broken up to extend over the number needed to
complete the jigsaw. Some examples of jigsaws I have
structured may help clarify the procedure.

EXAMPLE 1: Prevention
A typical example of the use of the jigsaw

exercise in the community psychology course
involves the concept of prevention. Students can be
assigned one of the three types of prevention
(primary, secondary, tertiary) as the topic on which
they will become experts. The students are expected
to research their specific type of prevention, gather
appropriate examples of its application, consider the
pros and cons of using such a preventive approach,
and develop-their "lesson" with two different partners,
as is typical in the traditional jigsaw exercise.
Ultimately, of course, they will teach the members of
their base group about either primary, secondary, or
tertiary prevention.

I have used two types of readings as source
material for the discussion of prevention: 1) the
standard textbook reading which reviews the three
types of prevention and mayor may not give specific
examples, and 2) a series of case studies, each of
which represents one of the three types of
prevention. For example, with regard to the latter
approach, I have assigned readings from Munoz,
Snowden, and Kelly (1979), such as Fairweathe~s
"Lodge" research or the Gottlieb and Todd
investigations of social support. Another excellent
source is Price, Cowen, Lorion, and Ramos-McKay's
"14 ounces of prevention" (1988).

(1989) on his stress model or the ·conservation of
resources.· The article does a nice job of summarizing
stress models which have been used in the past, and
outlines Hobfoll's model. The parts of the puzzle in
this case then are the different conceptualizations of
stress. Thus, the students become experts on a
particular stress model.

EXAMPLE 3: Informal social support
A jigsaw which builds on the previous experience

(stress models) involves the discussion of informal
social support networks. In this case, the purpose is to
get the students to apply the notion of different types
of social support. Thus, students become experts on
emotional, materiaVtangible, appraisal, and
informational social support. In this case, they are
given a set of questions which they use to guide their
exploration of the concepts. How does this type of
social support reduce or prevent stress and its
consequences? Could this type of social support be
used to reduce stress in the population "targeted" in
your community intervention? How could you
intervene in such a way as to build this type of social
support into the population so that it is part of their
everyday experience?



of the way in which conceptually difficult material can
be approached in the undergraduate community
psychology course. It's also a further attempt to define
what we mean by "community psychology."

EXAMPLE 5: Ecological paradigm
Another example of discussing conceptually

difficult material via the jigsaw exercise involves the
ecological paradigm. Four principles from biology
(Interdependence, Cycling of Resources, Adaptation,
Succession) which Jim Kelly has used (e.g., Trickett,
Kelly, & Vincent, 1985) to outline an ecological
approach to preventive interventions are assigned to
members of the class after a brief discussion of the
conceptual background for an ecological model. The
assignment is fairly straightforward in this case:
become an expert on one of the four principles,
develop a method for teaching it, and teach it to your
base group. Students are encouraged to provide
examples of the principle in their teaching methods,
and to consider how these four principles contribute
to an ecological paradigm for community psychology.

Summary
The jigsaw exercise is an interesting and

energizing (for both student and instructor) means by
which students in a community psychology class can
get a feel for the values of the field in a classroom
setting, develop some social skills, and learn the
material in an effective manner. I try to use it
selectively, since it can become tiresome or "old hat",
as with any pedagogical device. But my experience
has been very positive in its effectiveness as a
learning tool. Just as importantly, I point out to
students its relevance to community psychology,
particularly the notion that when the community
psychologist intervenes, he or she is not the only
"expert" available in the community. There are
members of the community with expertise, talent -- or
the potential for such expertise or talent -- just as there
are in the classroom .
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Call for Nominations
Seymour B. Sarason Award for Community Research and Action.

The award recognizes those working in the conceptually demanding, creative, and ground-breaking tradition of
Seymour B. Sarason. This tradition includes: (1) novel and critical rethinking, reframing, and reworking of basic
assumptions, approaches, and issues in the human services, education, psychology, and other areas of community
research and action; (2) major books and other scholarship that reflect these approaches, within the context of
historical wisdom; and (3) action-research and other action efforts that reflect these new approaches.

Along with the name of the nominee, please send a paragraph of support for the nominated individual by December
1,1996 to: Cary Cherniss, Ph.D., GSAPP, Rutgers University, Box 819, Piscataway, NJ 08855-0819.
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His work is particularly timely given current conce":1s
about making mental health services more accessible
to large segments of its population and especially

since most of his commentary is focused on those The socialisation of psychology and the
aspects of psychological theorising and practice that is psychologising of society constitutes the key interests
applied in nature. in chapter three. Both aspects lie at the core of the

discussion of the interdependence of sCience and
The book is divided into three sections. The first part values embedded in various societal institutions. With
lays the conceptual foundation for his later arguments regard to the former, Prilleltenskv makes an often
30 The Community Psychologist, Volume 29, Number 4, October, 1996

PrilJeltensky, I (1994) The Morals and
Politics of Psychology. PsychologIcal
Discourse and the Status Quo. Albany, New
York: State University of New York Press.
(283 pages).

Challenging the status quo!
Review by Arvin Bhana

Prilleltensky's book provides a penetrating and
challenging critical analysis of psychology's ~ol~ i.n
maintaining the status quo. He presents an InCISive
account of psychology's current preOCc~pa!i~n with
individuals and its failure to render any slgmflcant
commenta;Y on the social implications of psychological
theory and practice. 'Howe~er innoc~~t, this n~glect
results in a very consequential moralillijeracy ... (p 1).

Borrowing a few concepts from Susan Harding's
(1991) book Whose Science? Whose Knowledge?',
he undertakes an examination of that which is
"progressive" and that which is 'regressive" in .
psychological theory and pr~ctice: Central to ~II of his
arguments is that psychological discourse maintains
the societal status quo.

In using the title 'the morals and politics of
psychology' Prilleltensky's wishes to point to the "...
social ethics of psychology, and the moral
consequences of the discipline for the acceptance
and transformation of power relations in society.' (p 3).
By 'psychological discourse", he delib~rately seeks to
cultivate a language that is "saturated with social and
political meanings that have serious repercussions for
those directly and indirectly altected by it.' (p 3).

Prilleltensky wishes to encourage what he refers to as
'the political critical standpoint'. While most psych-
ology curricula can boast of attempting to he!~
students develop a critical style towards emplncal
positivist research, they often do not receive any
training in analysing the ideological consequences of
particular forms of psychological theorising and
practice.

I Book Reviews
on the social context of psychological discourse. Part
two examines the moral and polnical basis of various
forms of psychological discourse. Part three focuses
on the social and ethical implications of psychological
discourse. Throughout the book he adopts the
epistemological standpoint of social constructionism.

In the introductory chapter, Prilleltensky lays the
groundwork for a discussion of the political ?ritiq~es of
psychology. In doing so, the values that gUide his
thinking are explicitly stated, including a deslr~ to
change unjust social structures, never forgetting that
in being able to write about it is in itself privileged from
both a class and literary point of view.

Given that North American psychology wields such a
powerful influence in shaping. p~ople's th!nking about
various issues (and I guess this ISthe audience that he
is addressing specifically), Prilleltensky argues that.
understanding the ideological bases for much of this
psychology is not only necessary but important in
understanding how particular social orders are
maintained and reproduced. While he acknowledges
that many writers before him, notably people like
George Albee, Braginsky and Braginsky, Jacoby, and
Ingleby, have commented on these relationships,
Prilleltensky contends that these commentanes have
not recognised the pervasiveness of psychology's
retarding influence on social change. It is only in
feminist psychology that serious challenges have
been made (in particular to patriarchy), thou.gh.this
influence has not filtered through to the majority of
those who provide psychological services.

In the second chapter entitled "The status quo and its
preservation", Prilleltensky highlights the functions of
utilitarian capitalism which emphasises self interest at
the same time that it upholds the societal status quo.
In other words, utilitarian capitalism "... posit(s) a
society of individuals ...who acting in their own self-
interest, advance the social purpose by expanding .
private wealth." (p 18). In this way a market economy IS
emphasised where everyone has an "equal .
opportunity' to generate individual wealth: T.hls
serves to provide a background for an IntrigUing
discussion on how the use of the "defect" model in
explaining human behaviour serves to bolster the
individualistic nature of capitalism. Prilleltensky argues
that the Cartesian paradigm which is at the heart of
modern society, presents the perspective that all
social problems are solvable through science and
technology. Values are excluded from cons~deration
in this world view, only the discovery of facts ISgiven
place of prominence.



forgottenpoint, viz., "that most social scientists
belongto a social class whose political and economic
interestsare usually in accordance with those of the
dominantsectors". (p 26). Persistent criticism of the
relevanceof values in science has persuaded social
scientiststo acknowledge the value laden nature of
scientificpractice. However, the controversy is not
whethervalues playa role in shaping scientific practice
but' ... how values are embedded in and shape
scientificpractice". (p 24).

Thesethemes run throughout the next few chapters.
Inan illuminating argument in the section dealing with
ideology and psychology, Prilleltensky points to how
psychology is used to both support and criticise the
statusquo, with the former predominating. He refers
to it as a process of dislocation whereby changes of a
minornature give the appearance of a reflexive
system. He believes that the voice of the critics who
seekto promote social change (Hare-Mustin, Ingleby,
Jacoby, Kovel, Unger & Crawford) has been
marginalised.

Prilleltensky then describes the "progressive or
conservative social repercussions" of various
theoretical and applied schools of psychology. For
example, a fascinating account of psychoanalysis as a
politically and ideologically conservative theory of
human behaviour is presented. I n this argument, he
does not neglect to review the divided criticisms of
feminist writers like Chodorow and Lerman. Count-
eracting the label of conservatism, Prilleltensky also
provides insight into how Freud's thinking is viewed as
being progressive, including commentary on the work
of the radical Freudian left and the neo- Freudian left.
As an example, on the subject of homosexuality,
Freud is quoted as saying "Homosexuality is assuredly
no advantage, but it is nothing to be ashamed of, no
vice, no degradation, it cannot be classified as an
iIIness...lt is a great injustice to persecute homo-
sexuality and a cruelty too." (p 52). In the final analysis,
Prilleltensky does not believe that psychoanalysis can
be politically effective because "its discourse remains
the exclusive privilege of intellectuals, medical
doctors, or therapy clients." (p 69).

In the section dealing with abnormal psychology,
Prilleltensky notes that while Scheff argued against
the use of labels in psychiatry as a way of maintaining
the status quo (social control), Szasz's arguments
against the use of labels was based essentially on a
conservative ideology which failed to account for the
role of societal structures in explaining mental
disorder. Similarly, he describes the political legacy of
family therapy "...as an unfulfilled promise".
•..Whereas significant progress has been made in
reconceptualising abnormal behavior in more
interpersonal terms, the promise to look for systemic
causes has been limited to intrafamilial dynamics.

Thus, the epistemological shift has been more
quantitative than qualitative." (p 113). Behaviourism,
humanism, cognitivism, abnormal psychology,
industriaV organisational psychology and school
psychology come in for similar scrutiny.

Ideas that are at the core of psychological theorising
and practice are reexamined within the context of
political ideology and morality to determine whether
these foster a progressive agenda for social change
and justice. In attempting to answer questions about
the need for social change and social justice, Prillel-
tensky embarks on a discussion of the elements that
constitute human welfare and how psychology has a
need to reflect upon its social ethics in relation to
these precepts.

Prilleltensky does not stop at merely providing a
critique, but also makes a serious attempt at arriving at
ways in which the agenda for social justice may be
fostered. Chapter 14 proposes various strategies as
to how psychologists can transform social structures
that fail to promote human welfare. He does so
primarily on the basis of arguing for a social ethic which
is embedded within the concept of empowerment.
However, empowerment is emphasised only in
relation to the principles of "self- determination,
distributive justice, and collaboration and democratic
participation in public affairs" (p 219), where it is
important that the first principle is not privileged at the
expense of the others. These principles are debated
within the context of control, power, and well-being
and the notion of quotidian ethics (I.e., displacing an
understanding of ethics as a preoccupation with rules
and regulations with one that is concerned with the
"equal participation of all concemed in public
discussions on contested norms) (p 219).

This is a fascinating book as it rekindles thinking about
old issues, renders new perspectives on old prob-
lems, and provides an impetus for renewing chal-
lenges to the status quo among teachers, students,
and practitioners. While it may be argued that the
book merely restates arguments others have already
made, it is Prilleltensky's singular ability to bring all
these sources together in an accessible style that
makes this a very worthy contribution to the debate on
social change, social justice and psychology. It is
especially relevant for those struggling with ideo-
logical, ethical and moral issues in community psych-
ology practice. As such it is highly recommended for
adoption as a text in both undergraduate and graduate
studies.

Arvin Bhana is in the Psychology Department, University of
Durban-Westville, Private Bag X5400t, Durban 4000,
KwaZulu-Natal, SOUTH AFRICA Phone: Office: (03t)
8202423; Fax: (03t) 8202611; Email:
abhana@pixie.udw.ac.za
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Reviewing the history of drug use before the
establishment of the original drug control legislation,
Trebach concludes that drug laws have been the
product of public hysteria created by the deliberate According to Inciardi, America's prohibition against
misrepresentations of their dangers by significant illegal drugs should continue because it has
public figures (e.g., Harry Anslinger and Reefer successfully reduced their availability and the nature of
Madness). He maintains that the relative dangers of illegal drugs is such that their availabil~ creates
Illegal drugs are still inaccurately assessed and that the demand. He argues that the war on drugs should
majority of people do not experience significant harm continue under the criminal justice system but that half
from their use. He paints a disturbing picture of the of the funds now going for law enforcement should be
totalitarian nature of current strategies and the used for criminal justice-based treatment programs

and that many alternatives to the current approach
::!~ The Community Psychologist, Volume 29, Number 4, October, 1996

Arnold S. Trebach & James A. Inciardi
(1993). Legalize It? Debating American
Drug Policy. Washington, D. C. The
American University Press (230 pages).

Review by Jeffrey Charvat

While the drug legalization debate has raged on and
off for at least the past two decades, it has been almost
totally ignored by community psychologists. Lack of
familiarity with the controversial issues of scientific
import addressed in the debate potentially places
community psychologists in the untenable position of
performing research and conducting interventions
that simply mirror popular myths concerning the nature
of illegal drugs and their users. Lack of attention to the
debate regarding the appropriate legal status of drugs
belies community psychologists' vision of themselves
as promoters of social change. This book is an
excellent introduction for those unfamiliar with the
debate and a valuable resource for those seeking
additional information. It presents the opposing
arguments on drug legalization of two of the fields
most celebrated scholars; Arnold Trebach argues in
favor of legalization in the first half of the book and
James Inciardi makes the case against it in the second
half.

Trebach begins by explaining that he has switched
from favoring a moderate decriminalization approach to
one of support for full legalization (i.e., availability
restricted to adults and controls similar to those now
on alcohol) because of his "realization that there was
very little empirical, historical, pharmacological, and/or
clinical support for continued criminal law prohibition
or, more to the point, for an intense war on drugs" (p.
20). He argues that the war on drugs has not reduced
drug abuse but has resulted in a multitude of
unintended consequences such as stimulating crime
and violence in our cities, contributing to the
overcrowding of our prisons and jails through the
incarceration of petty drug offenders, violating our
constitutional rights and invading our personal
privacies, inflaming racial hatred, strengthening
criminal enterprises, and inspiring police corruption
while squandering billions of dollars that could be
productively used in addressing more pressing social
problems.

resu!ting infringement of civil rights, referring to the
forfeiture laws as "for-profit justice." With regard to the
specifics of legalization, he reviews several explicit
proposals for repealing prohibition and regulating
drugs after legalization. Trebach suggests that we
replace the current emphasis on criminal law with a
harm reduction approach and the current destructive
rhetoric of the drug war with the term "drugpeace."
According to him, the most important argument for
legalization is that the drug war is essentially
antithetical to the principles of a democratic society.
Trebach's argument clearly suggests a systems-level
approach to solving the problem.

In arguing against legalization, Inciardi first reviews the
arguments of proponents of legalization such as
Trebach, Szasz, Nadelmann, and Wisotsky while
ridiculing Friedman, Buckley, and Schultz, suggesting
that they are uninformed. Despite the contention of
many legalization proponents that legalization would
not increase rates of drug use, according to Inciardi's
analysis, the drug problem would be much worse if
currently illegal drugs were made legal. He supports
his argument by citing statistics concerning the use
rates and accessibility of illegal drugs among high
school students and by reviewing the behavioral
consequences of drug use and resulting threats to
public health they pose. He argues that the war on
drugs should continue because of the inherent
dangers of drug use and, especially because of its
relationship to criminality. According to Inciardi, there
is no solid evidence to support the enslavement
theory of drug abuse in which criminal activities are the
necessary result of drug use in a society in which
drugs are prohibited, an argument that suggests
legalization as a solution. Instead, he suggest that
criminality precedes drug use and that drug use drives
crime. He acknowledges that while the violence
associated with illegal drug trafficking may be reduced
slightly as a result of legalization, violence resulting
directly from drug use would likely increase because of
the strong probability of increased rates of use.
Inciardi insists that drug abuse and criminality are
symptoms of an underlying behavioral disorder (i.e.,
involving symptoms such as poor social skills,
cognitive deficiency, antisocial attitudes, impulsivity,
etc.) that is irrelevant to the legal dispos~ion of drugs.
This aspect of his argument should be of particular
interest to community psychologists as it reflects an
entirely individual-level analysis of the determinants of
the problem.



shouldbe considered including more humane law
enforcement methods, greater use of alternatives to
incarceration, and the end of the prosecution of
pregnant addicts and resistance to needle-exchange
programs. In short, he agrees with many of the
criticisms of the war on drugs but recommends that we
address these shortcomings because he considers
legalization to be a destructive alternative.

Thedrug legalization debate necessarily involves
consideration of the systems-level determinants of the
problem of drug abuse, suggesting that it is an

appropriate arena for community psychologists'
involvement. Attempting to address the problem of
drug abuse without familiarity with this debate is to risk
exacerbating the problem by intervening at an
inappropriate level, a particularly egregious mistake for
community psychologists. The information presented
in this book should be invaluable in this regard.

Reviewed by Jeffrey L. Charvat, University of Missouri-
Kansas City. He can be contacted by Email at:
jcharvat@CCTR.UMKC.EDU

ANNOUNCEMENTS

INTERNET RESOURCES:

Listserve on Empowerment
Research at POWR-L@
URIACC.UR1.EDU

Institute for the Study of
Civic Values web site--
http://libertynet.org/-edcivic/iscv
home.html
1.Democracypage
(http://libertynet.org/-edcivic/str
ucdem.html)
This page now highlights a menu
of sites related to campaign '96.
Included are the Democratic,
Republican, and Reform Party
Platforms. The page also
includes a distinct menu of sites
aimed at promoting voter
registration and education.
2. Welfare Reform
(http://libertynet.org/-edcivic/wel
fref.html). Includes "Personal
Responsibility and Work
Opportunity" Act, the
Congressional Record debate on
the bill, with links to the HHS
'Welfare Reform" page that
focuses on state demonstration
projects, the HandsNet Welfare
Reform page and the "Idea
Central" Welfare Reform page.
The site is ideologically balanced,
including ample representation
from both sides of the debate.

3. Building Community in the
American Tradition
http://libertynet.org/-edcivic/buil
dhom.html
This is the ISCV online
discussion guide that uses
principles like "we the people"
and "secure the blessings of
liberty to ourselves and our
posterity" as a framework for
community planning.
4. Community Opportunity
Program
http://libertynet.org/-edcivic/com
mopp.html
This page links to the welfare
reform page,and also offers our
own perspective on what
communities need to do to
promote economic opportunity
and self-sufficiency. It includes
links to the major federal
programs that we feel can
contribute to these efforts.
5. Civic Values
http://libertynet.lorg/-edcivic/civi
cval.html
This page now begins with links
to political speeches related to
American values and to sites that
explore the relationship between
religion and civic values.
6. Community
http://libertynet.org/-edcivic/com
munity.html
This page continues to link to the
best sites that we can identify that
relate to community organizing
and development. It includes
a menu of articles related to the
debate over "civil society" in
America.
7. Civic Literacy
http://libertynet.org/-edcivic/civic
lit.html

This page links to organizations
and programs related to civic
education, with updated links to
"civnet" and links to various adult
civic education centers.

For more information contact
Ed Schwartz, Institute for the
Study of Civic Values, 1218
Chestnut St., Rm. 702,
Philadelphia, Pa. 19107215-
238-1434 edcivic@libertynet.org

The ISCV home page can be
reached at http://libertynet.
orgl-edcivicliscvhome.html Also
check out "Neighborhoods
Online" at http://libertynet.
org/community/philalnatl.html.

PARTICIPATORY
RESEARCH PAGE at
http://www.scn.org/IP/cds/
partres.htm
All interested parties invoted to
send links, information, papers,
and other relevant stuff to post
on or link to this page.
Comments on how to develop
the page are always welcome. PR
is a bottom-up approach and a PR
web page should be too.
Send material and coments to
rstoeck@pop3.utoledo.edu.
Randy Stoecker, Department of
Sociology, Anthropology, Social
Work University of Toledo
Toledo, OH 43606
419-530-4975 (office)
419-530-8406 (fax)

World-Wide Academic
Visitor Exchange (WAVE).
To facilitate intemational travel
and exchange. The home page
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The conference is designed to
be informal and in-depth, with
ample opportunity for participants
to explore issues with the
presenters.
Costs: Conference registration:
$100; Accomodations and
meals: $200 double occu anc
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can be found at http://www.psy.
uwa.au.edu.au/wave/.

CONFERENCE:
Unscientific Psychology:
Conversations With Other
Voices A two day conference
on progress and possibilities in
creating a cultural, relational and
performatory approach to
understanding human life: June
14-15,1997, Edith Macy
Conference Center
Briarcliff Manor, New York,
Sponsored by the Center for
Developmental Learning of the
East Side Institute for Short Term
Psychotherapy

With each passing day,
psychology's inability to provide
solutions to critical questions
history has raised as we approach
the 21st century becomes more
apparent. Just about everyone --
theoreticians, practitioners, policy
makers, consumers and the
general public -- is growing more
and more disillusioned with
psychology, as it fails to
understand or deal successfully
with pressing issues such as the
nature of human sociality and
anti-socialness, emotional pain,
violence, identity, sexuality,
prejudice and bigotry, creativity,
depression, learning and
educational failure, memories
false and true, to name just a few.

From the postmodern
vantage point, the current crisis in
psychology and the related fields
of psychotherapy and education
is rooted in misguided efforts to
emulate the natural sciences:
Human-social phenomena simply
cannot be understood with the
tools and conceptions that are
used to study nature.

Subjecting psychology to
postmodern deconstruction,
contemporary psychologists and
philosophers find it to be a
complex interweaving of the
modern science paradigm with
centuries- old philosophical
presuppositions. Psychology's
core conceptions -- such as
development, behavior, the
individual, the self, stages and
patterns, rationality and

irrationality, normality and
abnormality -- are themselves
rooted in philosophical-scientific
assumptions about what it means
to understand and to know. The
challenge to psychology is
equally a challenge to the
modernist conception of
understanding and knowing and
its commitment to deeply-rooted
methodological- philosophical
biases, such as truth, objectivity,
causality, duality and linearity.
Understanding human life, some
leading postmodern voices
argue, demands a new
epistology.

Creating a new epistology --
an unscientific psychology -- is
the activity of making new
meaning. It is an emergent
conversation created by and out
of diverse voices who speak
more poetically, culturally and
historically than analytically and
taxonomically. It is a conversation
about persons (not minds), about
relationships and relationality (not
environmental influences on self-
contained individuals), about
human activity (not behavior),
about narratives and stories (not
Truth), about creating new forms
of life (not adapting to forms of
alienation). What is emerging is
an approach to understanding
human life as emergent,
activisitic, relational and
performatory.

The invited presenters are
leading voices in this
conversation.

Erica Burman
Lenora Fulani
Kenneth Gergen.
Mary Gergen
Lois Holzman
John R. Morss
Fred Newman
Ian Parker
John Shotter.

Saturday night, 3 meals on
Saturday,2 meals on Sunday)
For information and/or to register,
contact: East Side Institute
500 Greenwich Street
New York, New York 10013
Phone: (212) 941-8906
Fax: (212) 941-8340
email: esiesc@aol.com

CALL FOR PAPERS:
INTERNA TIONAL
CONGRESS FOR APPLIED
PSYCHOLOGY. The Scientific
Program Committee for the 24th
International Congress of
psychology, taking place August
9-14, 1998 in San Francisco, has
issued the call for papers.
Hosted by the APA on behalf of
the International Association of
Applied Psychology, the
Congress will feature an array of
individual and group presen-
tations on: organizational
psychology, psychological
evaluation and assessment;
psychology and national
development; educational,
instructional and school
psychology; clinical and
community psychology; applied
gerontology; health psychology;
economic psychology;
psychology and law; political
psychology; sport psychology;
traffic and transportation
psychology; and other areas
such as applied social, applied
developmental, human factors
and ergonomics, and social
issues.

To request a copy of the call,
contact: Congress Secretariat,
APA Office of Intemational
Affairs, 750 First Street, NE,
Washington, DC 20002-4242;
fax 202-336-5956, e-mail:
icap@apa.org.

First Regional Congress of
Psychology for
Professionals in the
Americas, Mexico City, July
27 to August 2, 1997.
Psychologists doing research in
organizational psychology,
evaluation, psychology and
national development,
environmental psychology,

http://www.psy.
mailto:esiesc@aol.com
mailto:icap@apa.org.


The Clinical Psychology Training Community Psychology
Program in the Department of Faculty Position. The
Psychology at the Department of PsyCholog~,
University of South Dakota University of Maryland Baltimore
invites applications for a tenure County (UMBC) anticipates,
track, assistant professor subject to available funding, one
position, to begin Fall, 1997. The tenure track position at
University and Program seek to the Assistant Professor level
attract an active, culturally and available for Fall, 1997. The
academically diverse faculty. Department is committed to
Candidates who share our undergraduate and graduate
commitment to diversity are education offering baccalaureate
strongly encouraged to apply. degree programs to over 800
Duties include teaching majors as well as Ph.D. programs
undergraduate and gradu~te . in Applied Developmental .
courses in areas of specialization, Psychology and Human Services
supervising student research and Psychology with 125 doctoral
clinical practica, and developing students. Human Services
an active program of research. Psychology includes emphases
Proficiency in one of the in behavioral medicine/health
following areas is desireable: psychology, clinical psychology
community psychology, serious (APA-accredited), and
mental illness, services to rural community- social psychology.
and/or ethnic minority (particularly The department is searchin~ for
American Indian) populations. an academic community/social
Prefer training in/experience with psychologist committed to both
psychodynamic, systems,. or teaching and research.
integrative clinicaVtheoretl?al Preference will be given to
orientation. Qualificatlo~s Include qualified individuals wh.ose
Ph.D. from APA accredited teaching and research mterests
clinical psychology training 35
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educational and school
psychology, clinical and .
community psychology, applied
gerontology, health psychology,
economic psychology,
psychology and law, psychology
and politics, traffic and transport
psychology, and sport .
psychology are invited to submit
papers. The scientific program
will include workshops, state of
the art invited addresses,
symposia, and thematic sessions
and posters. Deadline for
submission October 30, 1996.
For further information contact
the Organizing committee at
tellfax (525) 598.23.42 or
563.62.39 or by Email to
congreso@datasys.com.mx.
Visit our website at
http://miztlLcchadm.unam.
mxlimifap

National Mental Health
Association PREVENTION
ADVOCACY NETWORK: By
joining the Prevention Adv?cacy
Network you will playa role In
bringing prevention messages to
Congress, federal agencies, and
other key decision makers ..
Membership in the Prevention
Advocacy Network includes an
annual subscription to the
Journal of Primary Prevention,
annual subscription to the NMHA
Prevention Update, periodic
updates on legislative issues and
policy changes, a listing in the
NMHA Prevention Clearinghouse
referral database linking you with
4000 professionals, researchers,
policy makers and students who
share an interest in prevention
advocacy, Send a check ($45 for
students, $85 for individuals,
$125 for organizations) to NMHA
Prevention Advocacy Network,
1021 Prince St., Alexandria, VA
22314-5971. Questions about
membership? Contact Sandy
McElhaney at 703-838-7506.

JOBS. JOBS. and
more JOBS

Hartford Foundation
forPublic Giving
Major foundation seeks .
experienced professional with
demonstated experience in grant
making, policy analysis, and/or
public/nonprofit management.
Excellent communication,
analytical, and interpersonal skills
required. Advanced degree
preferred. Salary commensurate
with experience. Send letter of
interest and resume to: Shlrely
Beyor, Hartford Foundation for
Public Giving, 85 Gillett Street,
Hartford CT 06105. Equal
OpporttlnitylAffirmative Action
Employer.

program (ABD near completion
will be considered); completion of
an APA approved internship; and
experience with ethnic .
minority/diverse populations.
Salary commensurate with
qualifications and experi~nce ..
Review of applications will begin
November 1, 1996, and will
continue until a suitable
candidate is hired. Send letter of
application, curriculum vita,
graduate transcripts and three
letters of recommendation to
Clinical Search and Screening
Committee, Department of
Psychology, SDU 105, University
of South Dakota, 414 E. Clark
Street, Vermillion, SD 57069-
2390. The University of South
Dakota is an Equal Employment
Opportunity-Affirmative Action
employer. For more
information contact Barbara
Yutrzenka by phone at 605-677-
5353 or by email at
byutrzen@sunflowr.usd.edu.

mailto:congreso@datasys.com.mx.
mailto:byutrzen@sunflowr.usd.edu.


cross departmental areas of
concentration and focus on
applied research questions.

UMBC is located in the
Baltimore-Washington corridor in
close proximity to our profess-
ional school campus in Baltimore
(UMAB) and the NIH and other
federal research agencies
offering many avenues for
collaboration. Applicants should
send a statement of interest,
curriculum vitae, a description of
teaching and research interests
and four letters of reference to:
Chair, Search Committee,
Department of Psychology,
University of Maryland Baltimore
County, Baltimore, MD 21228-
5398
(PSYCDEPT@ UMBC.EDU).
Processing will begin December
1, 1996, and will continue until
the position is filled. Applications
from women, minority group
members, and individuals with
disabilities are especially
encouraged. UMBC is an
Affirmative Action/Equal
Opportunity Employer.

Postdoctoral Fellowships in
Prevention Research
Training: Urban Children's Mental
Health and AIDS Prevention
University of Illinois at Chicago--
July 1996

The University of Illinois at
Chicago (UIC) has an opening for
a 3-year Postdoctoral Fellowship
in Prevention Research Training
in Urban Children's Mental Health
and AIDS Prevention. We would
like trainees to start as soon as
possible, however it may be
possible for a trainee to begin as
late as September 30, 1996.
Training will focus on the
evaluation of school- and
community-based programs to
promote competence and
prevent behavioral problems,
socio-emotional dysfunction, and
AIDS. Training will be provided
by an interdisciplinary group of
faculty from the following UIC
training units: Department of
Psychology, Prevention
Research Center (PRC), School

of Public Health, Department of
Psychiatry, Center for Urban
Educational Research and
Development (CUERD), and
College of Education.
ADDlicants: The Program will
provide multidisciplinary,
advanced research training for
PhDs (in Psychology, Public
Health, Education), MDs (in
Psychiatry, Pediatrics, Preventive
Medicine, or Family Practice), and
DrPHs who are interested in
designing, implementing, and
evaluating school- and
community-based prevention
programs for urban children,
youth, and families. Our goal is to
provide a strong foundation for
trainees who seek academic and
research careers with a focus on
the prevention of mental health
problems and AIDS.
Proaram Facultv and Content:
Thirty-five UIC faculty members--
primarily from Psychology, Public
Health, Education, and
Psychiatry--will provide training,
research opportunities, and
mentoring to trainees. The
Program involves required multi-
disciplinary course work and
supervised research experiences
to teach trainees about:
assessment and intervention
approaches with at-risk, urban,
economically disadvantaged,
minority child and adolescent
samples; designing and
implementing multi-component
prevention programs in natural
settings--particularly with schools,
families, and communities;
research designs and data-
analytic techniques for
longitudinal preventive
interventions; dimensional and
categorical assessment
approaches for emotional and
behavioral problems and
diagnosable mental disorders;
risk and protective factors for
emotional and behavioral
dysfunction; the prevention of
problem behaviors such as
substance use, unsafe sex,
violence, and delinquency;
social, cognitive, and biological
influences on development;
developmental epidemiological

approaches; a life-span
developmental and ecological
theoretical orientation with
sensitivity to human diversity;
cost-benefit analysis of
preventive interventions;
strategies to disseminate
effective prevention practices;
and principles of scientific
integrity and ethics in conducting
prevention research.
Award amounts: Trainees will
receive yearly stipends, ranging
from $19,608 to $32,300
depending on their level of
postdoctoral professional
experience. There are part-time
research, teaching, and
consulting opportunities for
trainees to supplement this
stipend. In addition, the Program
provides limited support for
fellows' tuition, health care,
conference travel, and research
costs.
ADDlication Guidelines: We will
review applications until we fill all
positions. Please submn as soon
as possible a statement of
professional objectives and
interests, a curriculum vitae, and
have three letters of reference
sent to Roger Weissberg, PhD,
Program Director, Department of
Psychology (M/C 285), University
of Illinois at Chicago, 1007 W.
Harrison Street, Chicago, IL
60607-7137. Further information
may be obtained by calling 312-
413-1012. To be eligible for
NIMH postdoctoral training funds,
applicants must have received a
doctoral degree and be a U.S.
Citizen or permanent resident.
The University of Illinois is an
Affirmative Action Employer, and
we encourage ethnic minorities
and women to apply for these
positions. We will review
applications until all funded
positions are filled with qualified
applicants.

Community Psychologist,
Georgia State University,
Atlanta. The Department of
psychology at Georgia State
invites applications for a tenure-
track position at the AssistanV
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Associate Professor level in
Community Psychology. We
seek broadly-trained, out-
standing candidates who can
contribute effectively to the
graduate instruction and research
programs, and to any area of
undergraduate teaching. The
Department currently supports
graduate programs and
undergraduate interest areas in
Community Psychology,
Psychological Foundations,
Clinical Psychology, and
Neuropsychology & Behavioral
Neurosciences. Applicants with
expertise in any area of
community research and
intervention are welcome.
Research programs focused on
the health (e.g., reproductive
issues, violence, substance
abuse) of women or minorities, or
both, would be of most interest
and match the strength and
needs of the Department. Ph.D.
is required and post-doctoral
training is advantageous.
Intervention or evaluation
experience and a consistent
record of external funding,
particularly for Associate level
candidates, is also desired.
Applicants should send a letter of
application, a curriculum vitae,
one copy of selected
publications, and should arrange
for 3 letters of recommendation
to be sent to Chair, Community
Psychology Search Committee,
Department of Psychology,
Georgia State University,
University Plaza, Atlanta, GA
30303. Applications must be
received by November 1, 1996 to
be considered during the first
selection review. However,
applications will be accepted until
the position is filled. Georgia
State University, a unit of the
University System of Georgia, is
an Equal Opportunity/Affirmative
Action Employer, thus applicants
from women and members of
minority groups are especially
encouraged.

Assistant, Associate or Full
Professor Position,
Department of Arficology,
University of Wisconsln-
Milwaukee for a (female
preferred) psychologist!
sociologist to conduct research,
teach and develop under-
graduate courses in psychosocial
factors that structure the
personalities of African-
Americans; the ability to teach
such courses as the African-
American concept of self, the
psychological effects of racism,
and black personality
development is essential.

Qualifications: Ph.D. or
appropriate terminal degree.
Strong statistical skills and
knowledge of computers.
Relevant teaching and research
experience at the university level.
Salary is competitive. Starting
August 19, 1997
Application Deadline:November
15, 1996
Application Procedure: Send
letter of application, complete
curriculum vitae and supporting
documents (including copies of
publications or papers), and four
letters of reference:
Professor Winston A. Van Horne
Department of Africology
The University of Wisconsin-
Milwaukee, P.O. Box 413, MIT
214, Milwaukee, WI 53201

The Department of
Africology offers the Bachelor of
Arts degree with two major
options, one in political economy
and the other in society and
culture. The faculty of the
department conducts research
on a variety of problem clusters
and issues pertaining to the
Afroworld, and engages in
service that is beneficial to the
University community as well as
the wider Milwaukee community.

The University of Wisconsin-
Milwaukee is the major urban
university of the University of
Wisconsin System, enrolling
approximately 24,000
undergraduate and graduate
students. The University's urban
mission, focus, and dedication to

graduate and undergraduate
education of high quality provide
an excellent impetus for
community involvement and
research. The University of
Wisconsin-Milwaukee is an
Affirmative action/Equaf
Opportunity Employer. The
names of those applicants who
have not requested that their
identities be withheld and the
names of all finalists will be
released upon request.

University Of California,
Berkeley, Assistant or
Associate Professor In
Community Deve,lopment
And Planning. The
Department of City and Regional
Planning at the University of
Califomia, Berkeley invites
applications for a position in the
area of Community Development
and Planning. The position will be
at the Assistant or Associate
Professor level, depending upon
qualifications, effective July 1,
1997. Candidates at the
Assistant Professor level (tenure-
track) should demonstrate clear
potential for high quality
teaching, research, publication,
and practice. Candidates at the
Associate Professor level (with
tenure) should have a substantial
record of high quality
achievements in teaching,
research, publication, and
practice. Applicants should have:
- Ph.D. in planning, public policy,
political science, sociology, or
related field
- First-hand experience with
social and political issues in urban
minority communities, particularly
as related to the practice of
community development and
planning
- Interest in participating actively
in the community and practical
experience working with urban
minority communities
-The candidate should have
excellent knowledge in several
areas related to research and
practice in community
development such as: current
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theories of community
development and history of the
field; issues of class, race, and
social justice in planning;
community organizing,
consensus building, and
mediation processes;
approaches to community
economic development and
related services, and physical
and/or social planning in support
of community development.

The position will involve
teaching in theory, methods, and
applications at the graduate level,
as well as introductory
undergraduate courses.
Interested applicants should
send a letter stating their interest
and qualifications, their
curriculum vitae, the names and
addresses of at least 3
references, and a sample of their
work to:
Search Committee Chair
Department of City and Regional
Planning University of Califomia
228 Wurster Hall
Berkeley, CA 94720
Applications must be postmarked
no later than 1 November 1996.
The University of California is an
Equal Opportunity, Affirmative
Action Employer ..
POSITION ID# 39

Assistant Professor in
Community Psychology.
The Department of
Psychology at the
University of Missouri-
Kansas City invites applications
for a tenure-track Assistant
Professor position to begin
August 1997. The department is
committed to undergraduate and
graduate education, offering a
bachelors degree program to
over 300 undergraduates, an
M.A. program in General
Psychology, and Ph.D. programs
in Community Psychology and
Counseling Psychology. The
successlu\ candidate will ioin
other community psychologists in
a growing free-slanding
community psychology program
localed in a major metropolitan
area. Although involvement in all

degree programs is expected,
the candidate will playa major role
in the free-standing Ph.D.
Community Psychology Program.
Responsibilities will include
maintaining a productive program
of research, graduate and
undergraduate level instruction,
and supervision of student
research and practica.
Qualifications include a
completed Ph.D. in community
psychology or related applied
area, an active program of
research, and a strong
commitment to community
psychology. Possible areas of
interest could include public
policy, community intervention
and action research,
empowerment, and primary
prevention. Postdoctoral
experience in these or other
applied areas will compliment
other qualifications. Review of
applications will begin
immediately. Send letter of
intent, curriculum vitae, three
letters of recommendations and
selected reprints to Joseph
Hughey, Ph.D., Chair,
Community Psychology Search
Committee, Department of
Psychology, University of
Missouri-Kansas City, 5100
Rockhill Road, Kansas City, MO
64110. Women and members of
under-represented groups are
strongly encouraged to apply.
UMKC is an Affirmative
Action/Equal Opportunity
Employer. (Position contingent
on funding.)

Prevention Research
Center of the University of
Illinois at Chicago
POSITIONS AVAilABLE.
We are looking for people to work
with us on analysis and
publication of data on the
etiology and prevention of
adolescent drug use and
violence. We are testing
theoretical models ot the etiology
of substance abuse using seven
or more longitudinal data sets
with four or more waves of data
between grades 7 and 12. We

are also testing the efficacy of
several large-scale interventions
to reduce violence, unsafe sex
and drug use among grade 5-7
students in inner-city schools.
Funding is from NICHD, NIDA and
NIAAA. The analy1ical and
publishing opportunities are
immense and we are looking for
energetic people who want to
work on substantive or
methodological publications. We
are a stimulating and collegial
group of investigators including
Carl Bell (Psychiatry), Dick
Campbell (Sociology), Julia
Cowell (Nursing), Brian Flay
(Public Health), Robert Jagers
(African American Studies),
Donald Hedeker (Biostatistics),
Robin Mermelstein (Clinical
Psychology), Roberta Paikoff
(Psychiatry), Roger Weissberg
(Community Psychology), and
several others from multiple
disciplines.

POSTDOCTORAL
RESEARCH ASSOCIATE.
Several openings at the
Prevention Research Center of
the University of Illinois at
Chicago for Ph.D. level
behavioral or public health
scientists with STRONG
STATISTICAL TRAINING.
Opportunity to work with
investigators on ANALYZING
DATA AND WRITING PAPERS
regarding the etiology and
prevention of adolescent drug
use and violence. A strong
background in one (and
preferably many) of the following
is necessary: structural equation
modeling, multilevel analysis,
longitudinal data analysis, log-
linear analysis. Familiarity with the
major statistical packages (SAS,
SPSS) is required. Excellent oral
communication and writing skills
in the social or public health
sciences (as demonstrated by
presentations and publications)
are required. Opportunity to WOfK
in a stimu\at\ng and produc\\ve
research environment. Adjunct
faculty appointment and teaching
opportunities are also possible in
an appropriate department for
qualified candidates. For fullest



consideration, send CV, cover
letter, and have three letters of
reference sent as soon as
possible to: Brian R. Flay,
Prevention Research Center,
University of Illinois at Chicago,
850 West Jackson Boulevard,
Suite 400, Chicago, IL, 60607.

MASTERS LEVEL
APPLIED STATISTICIAN
OR BIOSTATISTICIAN
(Research Specialist). Four
openings at the Prevention
Research Center of the
University of Illinois at Chicago for
applied (bio)statisticians or
statistically trained social or public
health scientists to analyze data
and write up results regarding the
etiology of adolescent drug use,
the prevention of vioience, or
smoking cessation. Masters
degree or equivalent
combination of education and
experience required. A strong
background in one (and
preferably many) of the following
is necessary: structural equation
modeling, multilevel analysis,
longitudinal data analysis, log-
linear analysis. Familiarity with the
major statistical packages (SAS,
SPSS) is required. Excellent oral
communication and writing skills
are required. For fullest
consideration, send CV, cover
letter, and have three letters of
reference sent by October 22 to:
Brian R. Flay, Prevention
Research Center, UIC, 850 West
Jackson Boulevard, Suite 400,
Chicago, IL, 60607. VIC Is an
EEO/AA employer.

UNIVERSITY OF
SOUTHERN CALIFORNIA,
The Department of Psychology
invites applications for a tenure-
track junior faculty position for its
clinical psychology program, to
begin in Fall 1997. We are
interested in research scholars
who will add strength to our APA-
approved program. The 7 1/2
faculty currently comprising the
clinicalarea have a high level of
research productivity in terms of

books, journal articles, and
federally funded research
projects. Most work with
colleagues in other areas of the
department and have
interdisciplinary research
collaborations, including several
departments in the Medical
School, the School of Social
Work, the Gerontology Center,
and the Program in Neural,
Informational, and Behavioral
Sciences. An on-campus
community mental health center,
which also houses an older adult
counseling center, serves as a
psychology training clinic, and
several faculty work with
intervention projects in the local
community. The clinical program
at USC was among the programs
invited to apply and accepted for
charter membership in the
Academy of Psychological
Clinical Science. Whereas the
applicant's field of research
specialization is open, we would
expect the candidate to be
engaged in furthering our
understanding of
psychopathology and/or social
concerns, examining the effects
of psychosocial interventions, or
contributing new methods of
behavioral, biological, or
cognitive assessment. Applicants
should mail vita, papers and
publications, a statement of
research accomplishments and
plans, and arrange for three
letters of recommendation to be
sent to: Clinical Search
Committee, Department of
Psychology, USC, Los Angeles,
CA 90089-1061. Screening of
applications will begin Nov. 30,
1996, and continue until the
position is filled. We are an equal
opportunity/affirmative action
emp0yerands~ongty
encourage applications from
minorities and women.

POST-DOCTORAL
FELLOWSHIPS in Child
Mental Health Services
Research or Psychiatric
Epidemiology: Ph.D. required.

$19,608-$32,300. Publishing
scientific papers in peer-reviewed
journals is a top priority. Prior
experience in child clinical,
community, developmental
psychology, child psychiatry,
and/or quantitative analy1ic
techniques is an advantage.
Position available 8/96. Please e-
mail or fax your curriculum vitae to
Michele Cooley-Quille, Ph.D.,
Department of Mental Hygiene,
Johns Hopkins University,
School of Hygiene and Public
Health, 624 N. Broadway,
Baltimore, MD 21205, Fax:
410/955-9088; E-mail:
MCOOLEY@PHNET.SPH.JHU.
EDU.

Postdoctoral Fellowship
Opportunity - The Center
for Health Care Evaluation
(formerly the Social Ecology Lab)
is seeking applicants for a 1-2
year postdoctoral fellowship in
health services research/program
evaluation. The Center for Health
Care Evaluation is an inter-
disciplinary research group (Dr.
Rudolf Moos, Director) based at
the Palo Alto VA Health Care
System and Stanford University
School of Medicine. Fellows will
receive postdoctoral status at
Stanford and an annual stipend
of approximately $34,000. Initial
appointment will be for one year
starting around September 1997
(start date somewhat flexible),
with a second year contingent on
applicant interest and satisfactory
performance in the first year.

Substance abuse and
psychiatric disorders, stress and
coping processes, and self-
help/mutual aid organizations are
among the many topics currently
being researched at the center.
Fellows will have the opportunity
to collaborate on ongoing
research projects as well as to
develop their own research
interests in the above or related
areas. Courses and seminars are
also offered to fellows through
Stanford University. Fellows
must be U.S. Citizens. The
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Center is an equal opportunity
employer. Send curriculum vitae
and letter of interest to Keith
Humphreys, Center for Health
Care Evaluation, VA HCS (152-
MPD), 795 Willow Road, Menlo
Park, CA 94025.

Research Fellowship
positions, Victoria
University, Melbourne,
Australia. Up to 5 Research
Fellowship positions, looking for
people with two or more years
post-doctoral experience.
(Positions will be advertised in
the Chronicle of Higher Educa-
tion and the Times Higher
Education Supplement.)
Fellowships are for 3 years each
with the normal conditions of an
academic appointment in an
Australian university. Starting
salary (12 mon) of $AUS43,OOO.
They also have a $10,000
research establishment grant,
plus relocation expenses.
Research related to the Major
Research Areas of the Univer-
sity's Research Management
Plan. Community Psychology can
fit under either Human Perfor-
mance, Health and Development,
or Culture, Community and
Communications.

Full details of the positions
and applications procedures are
available at http://www.vut.
edu.au (choose the RESEARCH
button)

Anyone interested in
discussing the position can
contact Adrian Fisher by Email:
AdrianFisher@vut.edu.au.

Senior Researcher And
Statistician. The UNISA
Health Psychology Unit and
World Health Organisation
Collaborating Centre for Injury
and Violence Prevention seeks
to employ a senior researcher
with good statistical skills and at
least a Master's degree in the
health, human or social sciences.

Using descriptive and
inferential statistical procedures,
the incumbent's main respon-

sibilities will be to manage and
analyse the Unit's epidemi-
ological data bases on injury and
violence; design and implement
outcome evaluation methods;
assist in the development of
research designs and
questionnaires for new projects,
and participate in the inter-
pretation and write-up of current
projects.

The incumbent should have
at least five years of appropriate
research experience in a
developing country setting, and a
strong command of DOS and
Windows, spreadsheets,
databases, statistical and
graphics packages, and word
processors. A good publications
record will be an advantage, and a
valid drive~s licence and own car
are highly recommended.

Remuneration is according
.to University academic scales,
and is dependent on
qualifications and experience.
Subsidised medical aid and a
thirteenth cheque are provided.
This is a one-year contract post,
with the strong possibility of
renewal.
Applicants should submit a
curriculum vitae and the names of
three referees to:
Alex Butchart
Deputy Director
UNISA Health Psychology Unit
NCOH, PO Box 4788
Johannesburg 2000
Fax: 011-725-1320

Instructor/Assistant
Professor in Statistics and
Evaluation, Center for Health
Behavior Research, Division of
General Medical Sciences,
Department of Medicine,
Washington University School of
Medicine

The Center for Health
Behavior Research at
Washington University
announces a job opening in
statistics and evaluation. The
position will be tenure track at the
assistant professor or instructor
level, contingent on experience
and qualifications.

ELIGIBILITY Individuals with
training in statistics, biostatistics,
psychological statistics and
evaluation, or educational
statistics and evaluation. Many of
the projects of the Center
address topics that are best
pursued by multivariate,
longitudinal analyses.
Experience with such statistics as
well as evaluation in both social
science and health would be
desirable.
DUTIES Approximately 50% of
the time of the person taking this
position will be protected for
development of his or her own
scholarly work. This should be in
areas that are related to the
statistical needs of projects of the
Center for Health Behavior
Research. The other half of
position entails coordinating
statistical evaluation and
consultation to the Cente~s
health education and health
promotion projects in both
community and clinical settings.
Responsibilities will include
statistical analyses of projects as
well as consultation to other
professional staff regarding
statistical analyses of their
projects. Responsibilities will also
include work with a Data
Management Core within the
Center.
JOB SETTING Current projects of
the Center include community,
clinical, and professional
education programs related to
diabetes, cardiovascular disease,
asthma, cancer, smoking
cessation, and other health
problems. Conceptual
perspectives guiding program
planning and evaluation include
the Precede-Proceed model,
health beliefs and related
models, social support,
community organization, general
social learning theory, and
proactive/stages-of -change
approaches.

Center staff and represent a
variety of disciplines, including
anthropology, clinical
psychology, data management,
dietetics, health education,
educational psychology, nursing,
public health, and social work

http://www.vut.
mailto:AdrianFisher@vut.edu.au.


and. in medicine, colleagues in
asthma and immunology,
cardiology, clinical oncology,
general internal medicine,
metabolism and endocrinology,
pediatrics, and pulmonary
medicine.

The Center is part of the
Division of General Medical
Sciences within the Department
of Medicine. In addition to several
divisions within the Department
of Medicine, the Center has
ongoing collaboration with the
Departments of Pediatrics,
Psychiatry, Psychology,
Radiology, the School of Social
Work, and the health care system
associated with Washington
University Medical School.

Those interested in this position
should contact
Edwin Fisher, Jr., Ph.D.
Washington University
Center for Health Behavior
Research
4444 Forest Park Ave.,
St. Louis, MO 63108
Phone: 314/286-1901; FAX:
286-1919
E-mail: fisher@visar.wustl.edu

POSITIONS IN
PSYCHOLOGY ON THE
WORLD WIDE WEB
Positions in Psychology is a new
WWW site that maintains an up-
to-date listing of position
openings in psychology. It is

Call for Nominations
1997 National Mental Health Association

Lela Rowland Prevention Award

based at the Australian National
University in Canberra, but it
includes academic and clinical
positions worldwide. Each
announcement includes the
location of the job description,
contact information, and
frequently links to the posting
agency's home page.

You may register to have
new position announcements
sent directly to you as they are
posted. Positions in Psychology
is located on the Web at
http://www.anu.edu.au/psycholo
gy.PiP/pip.htm

The National Mental Health Association Lela Rowland Prevention Award is presented annually to an outstanding
program for the prevention of mental-emotional disabilities or the promotion of mental health. The award was
established in 1978 to focus attention on prevention by demonstrating the existence of credible programs and
recognizing and rewarding those who develop effective programs in this area of concern. The award is named in
honor of Lela Rowland, who worked closely with her late husband, Dr. Loyd Rowland, over a long career in mental
health. Dr. Rowland was executive director of NMHA's Louisiana division and author of Pierre the Pelican, the widely
known series of letters sent to first-time parents during pregnancy and the earty months of infancy. The award
includes a plaque as a permanent symbol of the achievement.

Nomination Procedure - All nominations must include (1) a Completed Nomination Form (from NMHA, 703-
684-7722, FAX: 703-684-5968). (2) A typewritten program description not to exceed 10 double-spaced pages
in length. The program description must be organized according to the following headings:
I. Program Goals:

A. Description of the mentai-emotional disability (ies) to be prevented or the mental health promotion goal and
the group(s) at risk;

B. Specification of the observable and measurable program goals;
II. Program Design and Implementation (Description of the intervention including the following):

Theoretical rationale for the intervention; Program curriculum; Participants/Participant recruitment; Program
setting; Program duration; Skills necessary to conduct the intervention; Description of the actual locations in which
the program is presently being implemented; Cost of program implementation and sources of funding.
III. Program Evaluation (Objective data relating to mental health outcome is essential for consideration)

A. Description of the program evaluation procedure;
B. Sufficient outcome or impact evaluation data to demonstrate effectiveness in accomplishing stated goal.

IV. Program Diffusion: Discussion of the program's implementation in other settings.
(3) Three co Dies of the actual program curriculum.

Send 3 COPIES of the nomination package to: Lela Rowland Prevention Award, NMHA, 1021 Prince Street,
Alexandria, VA 22314-2971. Nominations Must be Postmarked by January 1, 1997
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The Society for Community Research and Action - Division 27
of the American Psychological Association

invites you to the

6th Biennial Conference on
Community Research and Action

Healthy Communities +Healthy People
May 28-31, 1997

on the campus of the The University of South Carolina
Columbia, South Carolina

Pre-Conference Continuing Education Workshops
Pre-Conference on Self-HelplMutual Aid (May 28, 1997)

Pre-Conference on Training in Community Research and Action (May 28, 1997)

Call for Programs

The Biennial Conference on Community Research and Action provides a forum for presentation
and discussion of interesting and exciting new work ITomprofessionals in all disciplines engagedin
research and intervention, program development and evaluation, and public policy related to
enhancing communities. Program proposals relevant to all areas of community research and action
are invited. Proposals relevant to any of the four mini-conference themes listed below will be given
priority in the review process:

• Prevention: Intervention, Implementation and Dissemination
• Service System Innovation in Community Partnership.
• Health Promotion and Community Health (especially in ethnic minority and rural communities)
• Racism: Research and Action Frameworks and Solutions

Deadline for receipt of Program Proposals: November 22, 1996
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INSTRUCTIONS FOR PREPARING PROGRAM SUBMISSIONS

A major goal of the Biennial conference
planningcommittee is to encourage program
formats that foster constructive discussion,
interaction, debate, and development of ideas
and concepts. Program proposals that involve
active interaction among presenters and the
audience, integration of different perspectives,
and experi-entiallearning are especially
encouraged and will be given priority in review.

We invite submissions that represent all
areas of community research and action, including
research
on innovative programs, new contributions to
theory, methodology and practice; contributions

Program Formats Invited:

Poster Presentations will be the primary
format for presentation of substantive
research results. Posters will be organized in
thematic groups with round-table discussion
among poster presenters and conference
participants.

• Symposia will typically be allotted 90
minutes and should allow significant time for
discussion and audience participation. The
symposia format is best suited to discussion,
debate, and explication of different
perspectives and disciplinary orientations as
they pertain to significant issues in the field.
Resource Fair/Exhibit for display and
exchange of materials from innovative
programs, new community initiatives, training
materials, etc. will be held Friday (May 30) in
the central atrium of the conference meeting
facility.

• Simulation and Experiential Learning
Formats are enthusiastically invited. These
might include case-study analysis, games
and simulations, or other innovative, active
formats.

• Workshops are training sessions in which
one or more instructors teach new skills
potentially eligible for continuing education
credit. Workshops can be half-day or full-
day. Every effort will be made to have
workshops approved for Continuing
Education Credit.

toward implementation and dissemination of
innovation; and analysis of public policy issues.

Four conference themes have been identified
to facilitate presentation of recent work and to
focus discussion on research and action for the
future. Proposals addressing the conference
themes will be given priority in the review
process. Programs relevant to each theme will
be scheduled consecutively forming four mini-
conferences within the Biennial Conference.

Procedures for blind-review of all program
proposals will be followed.

Specific Guidelines for Completing
Proposals

Cover Sheet: Program proposals must include
a Submission Cover Sheet as included in this
announcement. Information for the conference
program will be drawn from the cover sheet,
hence it is critical that this information be complete
and accurate. Cover sheets will be separated
from the proposals to allow "blind" review of
submissions

Presentation Descriptions:
In addition to the Cover Sheet, each program
proposal must include
a) a title without authors' names and affiliations
b) format proposed (i.e., symposia, poster, etc.)
c) time requested (if applicable)
d) a summary of each presentation not longer

than 1000 words.

Symposium proposals should include a
descrip-tion of the areas of debate or discussion
within the field to be addressed, a description of
how the presenters represent a diversity of
perspectives and/or experiences, descriptions of
each presenter's remarks, and explication of how
audience partici-pation will be initiated.

Poster proposals should be described in a
summary of the work including a statement of the
problem, methods used, results, discussion and
references.

Resource Fair/Exhibit submissions should
include a brief description of the agency or
program, a listing of the types of materials to be
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displayed, and any special equipment needed.
(Only tables will be provided for display of
materials. Contact the local planning committee to
discuss other needs.)

Simulation and Experiential Format
submissions should include a 100 word abstract
suitable for inclusion in the conference program,
along with a description of the procedures,
materials, space and time requirements for the
activity, and a summary of the community
principles or phenomenon to be simulated or
experienced.

Workshop proposals should include a 250
word abstract describing the workshop, and a list
of the learning activities and outcomes to be
produced. These proposals should provide a
clear time line of training activities, as well as
information about handouts and other materials
that will be needed by participants.

Checklist for Submission of Proposals
Each proposal must contain:
1) 2 copies of the Program Submission Cover

Sheet
2) 8 copies of the Presentation Descriptions
3) 2 self-addressed, stamped envelopes

Limit first-author submissions to not more than
two proposals.

Send proposals to:
Biennial Conference on

Community Research and Action
Department of Psychology, 414 Barnwell

University of South Carolina
Columbia, SC 29208-0182

Deadline for receipt of proposals is
November 22,1996

Questions can be directed to Planning Committee
co-chairs:

Manuel Barrera (602-965-3826)
Email: ATMXB@asuvm.inre.asu.edu.

Jean Ann Linney (803-777-4301)
Email: linney@sc.edu.

Conference Site
All conference meetings will be held on the

campus of the University of South Carolina
located in Columbia, the state capital, a
metropolitan area of approximately 500,000
people. The Columbia campus is a large
comprehensive research center serving 24,000
students.

The city is illustrative of the "new south" with
southern hospitality at its best. Conference
goers can sample local southern cuisine, South
Carolina barbecue, and an array of ethnic
restaurants. Folks can visit art galleries and
museums of history and culture, hunt for antiques,
or sample community theatre, jazz, and comedy
in one of our nearby clubs. The city is home to
Hootie and the Blowfish, the Capital City
Bombers baseball, and the Riverbanks Zoo and
Botanical Gardens (one of the finest in the USA).
A variety of other cultural and sporting events are
within easy drive of Columbia including the
international arts festival, Spoleto USA in
Charleston, SC and the annual Gullah Festival, a
celebration of African and African-American culture
in Beaufort, SC.

Columbia is located 90 miles south of
Charlotte, NC; 200 miles east of Atlanta, and 120
miles northwest of Charleston, SC. The city is
served by USAir, Continental, and Delta Airlines.
Air South, a commuter airline based in Columbia
provides low fare service to Atlanta, New York,
Jacksonville, and Raleigh. The city is also
served by Amtrak trains and Greyhound bus.

Conference facilities:
In addition to traditional classrooms,

conference and seminar rooms, large rooms
(seating of 90 - 150) fully equipped with
multimedia capabilities including integrated video
and computing links are available. 25-30 station
computerized classrooms are available for
program sessions and workshops.

Lodging will be available in the Capstone
House, an air-conditioned high rise dormitory of
suites, with hotel-like services (linens and light
housekeeping provided) (two persons sharing
one bathroom) and at the Clarion Town House
Hotel, a commercial hotel located three blocks from
the conference meeting site.

All facilities are accessible to persons with
disabilities.

Conference fees:
Reglstralion fees will be:

$130 for SCRA Members
$ 65 for SCRA Student Members
$165 for non-members"
$ 83 for students who are not SCRA

members"
Registration includes a banquet May 29, opening
reception May 28 and all conference program
materials.
" includes new membership in SCRA and subscription to the
American Joumal of Community Psychology.
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