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Joy S. Kaufman and Nadia L. Ward
Co-Editors of The Community Psychologist
The Consultation
Center,
The Division of Prevention & Community Research,
Department of Psychiatry, Yale University School of Medicine
We are privileged to present to you our inaugural edition of
Before providing an overview of this edition, we would first
like to acknowledge the remarkable work of our past editor Paul
Toro. During his tenure, Paul has made TCP a powerful medium
through which SCRA members could share their innovation, ideas,
and insights critical for the development of our work in the field of
community psychology. Moreover, under Paul's leadership
considerable gains have been made in leveraging technology to
make TCP available to the SCRA constituency via the web. We
believe these efforts should continue to be nurtured and developed.
As such, we will be working closely with Paul to post each edition
of rcp on the SCRA website. The benefit is twofold. It will be
instrumental in attracting potential new memberships as they learn
more about SCRA as an organization, and second, serve to keep
current members connected to the exciting work conducted by their
colleagues. In addition, Paul's work in broadening the scope of
rcp to include an international perspective is also noteworthy and
necessary to maintain.
Assuming the editorial leadership of TCP has great
significance for both of us. We hope to maintain the standard of
excellence Paul has established by continuing to provide thoughtprovoking papers that highlight innovative program, research, and
or evaluative work from non-traditional academic (e.g., medical
schools; research institutes) and applied settings (e.g., social service
agencies; government; community coalitions). We also want to
acknow ledge that graduates of our pre- and post-doctoral training
programs are conducting exceptional work in many of these
settings. Highlighting all aspects of the work of SCRA members in
future editions of TCP will be a primary goal for us.
At the core of the SCRA philosophy lies the notion that the
mutual valuing of different perspectives and contributions aid in the
establishment of meaningful partnerships that translates ideas into
action. This edition of TCP focuses on the essence of our identity
as community psychologists by looking in-depth at how our ideas
become concretely manifest through purposeful 'Action.' We are
pleased to present to you our Fall issue that includes two special
features and a full array of columns. The first special feature
examines the "A" in SCRA. Edited by Sawssan R. Ahmed, Bradley
D. Olsen and Paul A. Toro, this special feature was prompted by
discussions on the listserv as well as this year's Biennial
Conference that sought to explore how we are engaged in the
application of community psychology in both our personal and
professional lives. This special feature brings together 8 papers
which describe the various ways members of SCRA are engaged in
'Action' and challenges endured by each of us as individuals and as
an organization to bring about social change. We think you will
appreciate the poignant descriptions of innovative work being
conducted by our colleagues in cross-cultural contexts.
The second special feature includes the Evaluation Report of
the New Mexico Biennial written by Lakeesha N. Woods and

rcp.
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Melvin N. Wilson. This report carefully documents the perceptions
and reactions of SCRA members to the Biennial and offers
suggestions to future conference planners. Additional reflections
on the Biennial have been included in this section from our
colleagues in New Zealand as well as the report on the First SCRA
Past President's Breakfast.
Columns highlighted in this issue include: Paul Toro's
Inaugural Presidential Column; Community Health; Community
Practitioner; Cultural and Racial Affairs; Disabilities Action Group;
LGBT; Living Community Psychology; Prevention and Promotion;
Regional and International News; School Intervention; Student
Issues; Women's Issues, and a Review on the DVD set on
"Exemplars of Community Psychology."
This edition also includes some important information
regarding SCRA membership and the nomination process both
summarized by outgoing member-at-Iarge, Jack Tebes and calls for
nominations for Candidates for SCRA offices, SCRA Fellows and
SCRA awards.
Finally, we would like to take an opportunity to introduce our
editorial team to you. Assisting us in this effort is our Associate
Editor, Paul Flaspohler who is currently a pre-doctoral psychology
fellow at The Consultation Center. Paul came to Yale from the
University of South Carolina where he is a doctoral student in
Clinical and Community Psychology. Supporting us in the
preparation of TCP is our Production Editor, Janis Celone. Jan is
an Administrative Associate at Yale. We would like to thank Paul
and Jan for all their support in getting our first issue to press. We
could not have done this without all of their hard work.
We believe that the continued success of TCP will rest on our
ability to work together in making this a community effort where
we all feel empowered to share their ideas toward the end of
growing and furthering the work in the field. We welcome your
thoughts, ideas, and or suggestions. Please do not hesitate to
contact us at ioy.kaufman@yale.edu
or nadia.ward@yale.edu.
Our
mailing address is: The Consultation Center, The Division of
Prevention & Community Research, Department of Psychiatry,
Yale University School of Medicine, 389 Whitney Avenue, New
Haven, CT 06511, phone: 203-789-7645.

Paul A. Toro, Wayne State University,

Detroit,

Michigan

In this, my first column as SCRA President, I wanted to start
with a review of four goal areas I presented in my "campaign
statement" over a year ago (Winter 2002 TCP). I will review the
progress made on these goals over the past year, while I was
President-Elect, and my hopes for further progress over the coming
year while I am President.
1. Fostering

an "International"

Community

Psychology

I believe that the prospects for fostering community
psychology outside the US are probably even greater than inside
the US. The solid representation of folks from outside the US at the
New Mexico Biennial emphasized this for me, as did my attendance
at the energetic Fourth European Congress of Community
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Psychology held in Barcelona, Spain in November, 2002. There has
been some other recent progress in this area: over the past year,
along with other community psychologists around the globe, I have
been assisting some of our colleagues in Puerto Rico to develop the
first "truly international" conference on community psychology.
The plans for this conference are moving along nicely and it is
scheduled for June, 2006 (for details, see the description of the
conference in the Summer 2003 TCP). I hope to continue to work
to make this conference a reality and otherwise foster international
collaboration among community psychologists. Your thoughts on
how to do this are welcome (contact me at paul.toro@wavne.edu).

policy on poverty in the near future; (c) there have been major
discussions on SCRA's collaborations with other organizations
such as Psychologists for Social Responsibility (PsySR); and (d)
there was broad interest in a session at the APA Convention in
Toronto on psychologists and the War in Iraq organized by the
Divisions of Social Justice (which includes SCRA as a major
player). I look forward to these efforts continuing and I'd like to
hear from members about how SCRA and its individual members
might move further in such policy-oriented directions.

2. Membership Development

One way to help achieve all of the above goals is to improve
our web site in various ways. For the past few years, I have
advocated a major overhaul of our web site and I am pleased that a
new website is on its way toward development. We anticipate that
the new web site will involve a "members only" section (with TCP
and other timely content) and a way to join and pay dues online,
among other features. By the end of term as SCRA President in
August 2004, I fully expect that our new web site will be
operational. Contact me or Member-At-Large Robin Miller
(rimiller@uic.edu) with ideas about how the web site should be
enhanced.

As most of you know, over the past 10-20 years, SCRA has
seen a slow but steady decline in its overall membership. There was
a particularly disturbing decline among APA members in 2001,
when SCRA took over dues collection from APA. Over the past
year or so, in large part due to the efforts of outgoing Member-AtLarge Jack Tebes, we have been able to recoup many of the lost
APA members and have picked up other new members as well. Our
total membership now exceeds 1,100. However, we still have much
work to do. I believe that we must work very hard on multiple
fronts in order to increase our membership base. We must reach out
to the "new generation" of potential young members and to groups
that are under-represented in SCRA, such as persons of color and
those from applied contexts. I plan to work hard with the Executive
Committee to continue this thrust toward membership development.
See the report in this issue of TCP (by Jack and incoming
Members-At-Large,
Robin Miller and Hiro Yoshikawa), for details
on the status of SCRA's membership.
What Can I Do to Help? While the EC can work on
membership development, so can you! Here are a few simple things
that I'd like to suggest you do to enhance SCRA's membership. If
you know someone who might be interested in joining, talk to them
about it. Though there's no need for a "hard sell," many folks doing
community-oriented
work don't know about SCRA. Show them
TCP and AJCP, take them to a regional conference, or prepare a
joint presentation for the Biennial. Keep in mind that many not
associated directly with psychology might be interested and that our
members increasingly are not APA members (currently, close to
half are not). Become more involved in SCRA and let us know if
you have any suggestions for how to draw in new members and
keep those we now have. We need creative thoughts here and in
many other matters. Offer to become a Regional Coordinator
(contact Judy Primavera, our Regional Network Coordinator, at
JPrimavera@mail.fairfield.edu),
attend and/or help organize a
regional conference, get involved in a committee or interest group
(contact information on the inside front cover of this issue of TCP).

3. Extending SCRA's "Voice"
Over the years, many SCRA members have bemoaned the
relative lack of impact of community psychologists on public
policy. I believe that collectively we can do more to influence
policy at the local, state, federal, and international levels. Some
promising signs in this direction have been developing over the past
year: (a) At the New Mexico Biennial, there were a number of
discussions on how we might proceed in order to become more
policy relevant; (b) there has been follow-up on these and related
efforts on the SCRA listserv, including specific ideas to influence
Pagc 4

4. Enhancing SCRA's Web Site

Other News and Comments
The 2005 Biennial Site
As you'll see later in this issue (under SCRA Community
News), the Executive Committee (EC) has identified the University
of Illinois at Urbana-Champaign (UIVC) as the site for the 2005
Biennial. Taking place on the 40'" anniversary of the founding of
the field of community psychology (at the 1965 Swampscott
Conference) and the 10'" Biennial so far, this Biennial promises to
be a special one for many reasons, including the special tributes
planned for Julian Rappaport and Thom Moore, both of whom will
be retiring from their longtime positions at UIVe.
A_w_a_rd_s
Please note that this issue of TCP includes a listing of all the
2003 recipients of SCRA's various awards as well as descriptions
of these awards and a call for nominations for the 2004 awards.
Congratulations to our many fine Awardees! Please send your
nominations for 2004 to the appropriate Awards Committee Chairs
listed.
Share Your ThoufJhts with the EC
Among the plans for the EC's Mid-Winter Meeting in January
2004, is a review of the performance of our Membership Services
Office. If you have comments on how your dues payments have
been handled, on getting your AJCPs and/or TCPs as expected, or
other matters related to the services offered by this Office, please
let me or other EC members know. Given the sound financial state
that SCRA now finds itself in, the EC has also been considering
expanding the role of this Office to include an Executive Director
position which would take on some of the functions of current
SCRA officers (e.g., Treasurer, Secretary, Membership
Committee). Your thoughts on such ideas, as well as any other
matters related to SCRA, are welcome.
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Review: DVD set on "Exemplars

of Community

_
Psychology"

Michael B. Blank, PhD, Jill Faunce MS Ed, David J. Lipsitt,
BA, Stephanie A. Settanni, MS Ed,
Tracy L. Evian, MS Ed, and Raymond P. Lorion, PhD.
University of Pennsylvania
SCRA has recently produced and begun to distribute a DVD
set that presents the guided reflections of selected founders of
Community Psychology (Kelley, 2003) culled from a series of
lectures at the University of Illinois - Chicago, and supplemented
by other videotaped interviews of luminaries such as Maria Jahoda
and Rudy Moos. In response to questions ably put forth by Jim
Kelly and other members of the audience, each presenter provides
unique insights into factors contributing to the field's conception,
germination and current form. Over more than three hours of
commentary, observers of these interviews have the opportunity to
meet "up close and personal" these luminaries who gave so much
of themselves to the discipline's evolution. Contextually, each
interviewee discussed important political, social, or economic
influences on community psychology such as WWII, the Korean
and Vietnam Wars, the Joint Commission on Mental Health, the
role of federal agencies such as NIMH and the Veterans
Administration, and the Swampscott, Vail, and Austin Conferences.
However, the events were not always placed in chronological order
or their specific impact on community psychology identified. Each
event, rather, was simply part of a story or discussion of each
interviewee's personal recollections.
Appropriately, the DVDs begin with commentary about Kurt
Lewin and the paradigm shift from understanding behavior purely
as intrapersonal, to understanding the person in physical as well as
social context and thereby, appreciate seminal beginnings of the
ecological perspective so central to community psychology. Jack
Glidewell's description of an innovative school-based program to
prevent disorders by focusing on parents and parenting not only
foreshadows the centrality of the school as a critical locus for the
discipline's efforts to change the nature, timing and delivery of
mental health services, but also highlights the salience of
incorporating public health and epidemiological principles into
such efforts. Both themes echo throughout the interviews in the
contributions including those by George Albee, Emory Cowen,
Seymour Sarason, Murray Levine, Stan Schneider, Will Edgerton
and Kelly.
Albee's discussion of the President's Commission on Mental
Health is important because it contributes to an understanding of
the discipline's commitment to appreciating the value of alternative
service delivery resources (e.g., paraprofessional, indigenous and
even subdoctoral providers of community mental health services).
Hisreflections also provide insight into the paradigmatic shift
arising from the groundbreaking work of Maria Jahoda. Her focus
onpositive psychology and her belief that change is most
effectively brought about through a focus on strengths rather than
deficits are subsequently echoed in descriptions of the Primary
MentalHealth Project, Fairweather's Lodge, the Yale
Psychoeducational Clinic and has continued as an enduring theme
incommunity psychology.
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The interviews bring to the fore two other background factors
contributing to the discipline's emergence. First, community
psychology emerged from seeds sown at federal, state and local
government levels. Second, those seeds flourished because they
were sown at a time of unprecedented (and heretofore unrepeated)
excitement about the nation's capacity to address substantial human
problems. Many of the discipline's most significant documents
were commissioned as part of the Eisenhower Administration's
President's Commission on Mental Illness and Mental Retardation.
In attempting to understand the nation's needs for services and the
match between those in need and the settings, professions and
strategies for responding to those needs, the Commission candidly
examined all aspects of mental health and thereby opened the way
for what were, at the time, truly innovative treatments (e.g., crisis
intervention and short-term therapies). The work of the
Commission also tilled the soil and planted the seeds that have
since emerged as programs to prevent emotional and behavioral
disorders and promote emotional wellness and optimal development
across the life span.
Second, community psychology emerged through initial
challenges of responding to the mental health needs of the
community with a focus on the community-based treatment of
psychopathology. Our birthing at a small conference in
Swampscott, Massachusetts was held to examine how the recently
formed profession of clinical psychology needed to change itself to
serve diverse peoples with diverse mental health problems within
the fledgling community mental health centers movement. From
that small gathering at Swampscott, organized primarily by calling
upon the "old boys' network" of the time, our discipline emerged. It
did so because, as Ira Iscoe clearly reminds us, it repeatedly took
stock of itself, appreciated its limitations and evolved. In doing so,
its leadership became more demographically diverse as did its
agenda, methods and commitments. The intent of the conference
was the result of discussions between NIMH and the South Shore
Community Mental Health Center about funding a plenary
conference to address the issue of what type of training
psychologists would need to have in order to serve in CMHC's.
Don Klein and Gershen Rosenblum each provide a rich description
of the historical context of the Swampscott conference in the
DVD's. The inclusion of an academic partner in Boston University
was almost an afterthought, and intended to auger a favorable
review of the application to fund the conference.
Another highlight of the video is Seymour Sarason describing
the origins of the Yale Psychoeducational Clinic, which did so
much to establish the theoretical and practical underpinnings of our
field. His selection highlighted the dedication that these
psychologists had to being useful in a variety of settings in the
virtual absence of having any a priori notion of what that help
might look like. What they had was a belief that they could shape
the ecology of settings, and that changes in the social ecology
would allow for positive growth and change in the people living
within them.
In order to explore the value of these interviews for students of
the field, we asked a number of our students to review the DVD and
share their thoughts as well. For newer students of the field and
others less familiar with the major themes and potentates in
community psychology, it was difficult to make connections
between ideas and people from the various segments. The students
also noted that the interviews' foci frequently shifted between a
historical discussion of the evolution of themes and ideas in the
field, to stories about the development of individual careers e.g.,
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how they got their jobs, and what might be described as personcenteredness.
It was also notable that with few exceptions, the individuals
featured were overwhelmingly white males. That this was obvious
to those compiling the interviews is reflected in the inclusion of the
feminist panel, whose members discussed the obstacles to inclusion
and subsequent emergence of women and minorities in psychology
and the academy in general. While sensitivity to these historical
inequities is a hallmark of our field, we thought the panel added
relatively less to the collection than would have the inclusion of
interviews with the substantial and growing number of women and
minority group members who have had and continue to have
tremendous impact on the theoretical, empirical, and practical
applications that make up community psychology.
The students also suggested that the best use of the materials
would be as supplements to courses or lectures where the people or
ideas were being discussed rather than being viewed as a standalone educational product. The addition of a timeline of the
evolution of ideas in the field, or some other overarching
explanatory framework such as the academic genealogy being
developed by Paul Toro (2003) at the beginning of the documentary
would also be helpful.
This set of interviews is of most value if it serves as a means
rather than an end. There is a tendency in any field to perceive
potentates as "academic fossils" whose work belongs on
bookshelves atop pedestals. The direct visual depiction in the
documentary serves to humanize these pioneers. Amidst the modest
everyday settings that provide the backdrop to the lectures and
interviews, their personalities surface through their anecdotes and
renditions of their work. Their legendary work seems less remote.
This is apropos to the spirit of these men and women, who did not
want to become detached laboratory-based theoreticians and
academicians - but rather, involved, available, and visible problempreventers in the real-world trenches of people's lives. Those
selected were important but further interviews need to be held with
representatives of subsequent generations reflecting the diversity of
backgrounds, interests and career paths that have and continue to
define the discipline as it approaches its 5th decade of being.

References
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Community Health Interest Group (CHIG): Reflections on the
Biennial Conference
David Lounsbury and Susan Wolfe
The Community Health Interest Group (CHI G) held its regular
meeting, as it has in the past, at this year's Biennial. In addition to
Susan and me, three other conference participants attended. The
small turnout was a little disappointing, but not surprising because
there had been little or no concerted activity to rally members of the
group since that last Biennial. We quickly turned to the
fundamental, existential issues of CHIG, such as: What is
community health? Who among SCRA's membership is a
community health researcher/practitioner?
And, most importantly,
what purpose and role should and can CHIG serve?
To begin, CHIG needs to come up with a meaningful, broadly
agreed upon, working definition of community health. We believe
that having such a definition is key to helping the group shape and
establish its identity. In the broadest sense, the term community
health refers to the well-being of the people, places, and resources
that collectively form the whole of a 'human environ.' Community
health interventions, then, become the work of assessing,
sustaining, and enhancing the psychological, social, and physical
well-being a specified human environ. Those who do this work
would include anyone involved in primary, secondary and tertiary
prevention, epidemiology, policy analysis, and advocacy. What
becomes clear is that CHIG can become viable only to the extent
that it can achieve an inclusive, interdisciplinary, and collaborative
approach to membership development. Yet it is the very challenge
that explains much of why we have so few persons stepping up to
participate in CHIG: inclusive, interdisciplinary, collaborative
approaches are complex, and cumbersome.
SCRA claims four broad guiding principles, namely that: (I)
community research and action requires explicit attention to and
respect for diversity among peoples and settings, (2) human
competencies and problems are best understood by viewing people
within their social, cultural, economic, geographic and historical
contexts, (3) community research and action is an active
collaboration among researchers, practitioners, and community
members that uses multiple methodologies, and (4) change
strategies are needed at multiple levels in order to foster settings
that promote competence and well-being. As a working group
within SCRA, CHIG can work to: (I) foster dialogue about
community health among members with linkages to diverse
communities and (2) organize a call for research and intervention
that are designed to address social, cultural, economic, geographic
andlor historical factors that promote or impede community health.
To make progress on either of these two objectives, we believe
that CHIG needs to form working partnerships among its members.
As new co-chairs, our first development task will be to put together
a small task force of new CHIG members who will begin to
conduct outreach to the larger SCRA membership. Our goal is to
establish a small, but diverse network of members from healthrelated organizations and professional societies. In addition to
seeking new members from SCRA, we will also invite persons wi~
an affiliation with such places as CDC, NIMH, and NCI. The
purpose of the network will be to initiate meaningful,
The ~
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interdisciplinary linkages among members who also have similar,
complimentary community health interests. Over time, we expect
that the network will become a tool that will help CHIG keep active
with a wide range of applied and academic community health
issues. A simple web page with its own Internet listserv is one way
we hope to launch this effort. If you would like to be involved in
the early stages of our work, and if you have ideas or suggestions
for growing CHIG, please contact either of us (David Lounsbury,
Lounsbud@mskcc.org; Susan Wolfe, swolfe@oig.hhs.!!ov).

Securing specialized housing for individuals with chronic
illnesses
Post 9-11 efforts to build community among service
providers in NYC
Developing relationships between school personnel and
social services providers
There is currently one article in development and a proposal to
develop a series of articles concerning diversity and community
practice has been put forth.

Suggestions

Short Term Development Plan for the "Community
Practitioner"
David Julian
There were two opportunities to discuss the "Community
Practitioner" at the New Mexico Biennial Conference. For the last
two years, the "Community Practitioner" has provided a peer
reviewed outlet for descriptions of applied community psychology.
The first was a general meeting focused on issues and suggestions for
enhancing the "Community Practitioner." The second opportunity
was a follow-up business meeting. Both sessions were well attended
and produced many interesting ideas. Bill Berkowitz and Dave
Julian represented the Editorial Board at the initial meeting. Dan
Fishman joined Bill and Dave at the business meeting.
For those individuals who attended either meeting and other
readers of The Community Psychologist, please consider getting
involved in the future development of the "Community
Practitioner." There are several ways you might get involved:
Provide feedback concerning the plan
Contribute an article
Edit or co-edit an issue
Identify a new market or audience
Join the Editorial Board
If you have an interest in joining the editorial board or serving
in another capacity, please get in touch with Dave Julian (614-2925046/iulian.3@osu.edu).
Progress to Date
To date, the Editorial Board has published two issues (six
articles) of the "Community Practitioner." The topics addressed in
these articles included:
Organizing community residents
Planning for youth development services
The ~
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There were several suggestions related to improvements and/or
ideas to enhance the "Community Practitioner." These suggestions
included:
I. Develop/initiate a marketing plan targeting the most
important audiences for the "Community Practitioner."
This clearly includes practitioners in applied settings who
are not likely to be community psychologists.
2. Provide a forum for "other voices." Other voices refer
primarily to members of communities.
Community
members might author articles, provide commentary,
review potential publications and/or identify issues. Some
attendees felt that publishing reactions to articles including
Editorial Board/reviewers'
comments presented a useful
forum for discussion of important issues.
3. Define "what it means to be a community psychologist!
community practitioner."
Some attendees felt such a
definition was necessary in order to develop useful policies
and procedures concerning the "Community Practitioner."
4. Consider alternative publication formats. The idea of an
electronic journal received the most discussion. Other
suggestions included a formal "hard copy" journal or an
annual/bi-annual series of monographs. It was pointed out
that Haworth Publishing might be interested in such a
journal or a series of monographs.
5. Explore alternative types of publications. Four types of
potential publications were mentioned: Extended case
studies, short articles focused on tips to support practice,
interviews with prominent practitioners or other
individuals who might address practice issues and
summaries of round tables devoted to practice.
Recommendations
Based on conversations at the Biennial, it is recommended that
the "Community Practitioner" publish an example of each of the
alternative types of publications over the next 12-18 months.
Volunteers will be recruited to develop materials for the
"Community Practitioner" based on the following formats:
I. Case study
2. Tips/advice related to a specific practice
3. Interview with practitioner/constituent
4. Roundtable discussion related to practice issue
If you would like to volunteer to develop one of these formats,
please submit a short proposal (abstract length) describing the
project and subject matter. Send the proposal to Dave Julian (see email address above). If you have any feedback or suggestions for
the future development of the Community Practitioner, again
contact Dave Julian.
\"I~e
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New Editor:

Emilie Phillips Smith (Penn State University)

Dr. Emilie Phillips Smith is an associate professor of Human
Development and Family Studies at Penn State University. Prior to
joining the faculty at Penn State she was a Senior Fellow at the
Centers for Disease Control in the Division of Violence Prevention
where she was involved in a number of national multi-site
initiatives in prevention. Her work at CDC built upon some of the
prevention research conducted at the University of South Carolina
where she was an associate professor. Her research replicated the
Adolescent Diversion Program and she collaborated on Early
Alliance, a multifaceted home, school, and community-based
prevention project with early elementary school children. Dr.
Smith's research also explores the role of parenting, socialization,
and ethnic identity in child and adolescent outcomes.
Dr. Smith completed her training in community psychology at
Michigan State University. In her role as chair of Cultural and
Racial Affairs for SCRA, she hopes to help advance the research
and practice of community psychology relevant to diverse racial
and ethnic groups. This could include further exploring the role of
culture, social status, racial-ethnic identity and socialization in
promoting positive human development. She hopes to provide a
nexus for the quality and innovative work coming to fruition
nationally.

Dot Nary
"Let the shameful wall of exclusion finally come tumbling
down."
- President George H. Bush at the signing of the ADA in 1990
Our experiences at the SCRA Biennial Conference in New
Mexico this year led us to submit this piece.
When the Americans with Disabilities Act was signed into law
on July 26, 1990, many people with disabilities understood that life
as we knew it in the United States would change. We would now
be protected by one of the first comprehensive civil rights laws for
persons with disabilities in the world. We also knew, however, that
there is a difference between passage of legislation and
enforcement of it. We expected that we would have to work hard at
the grass roots level to assert our rights guaranteed under the
various sections of the ADA, for typical activities such as getting
jobs, participating in public meetings, eating in restaurants,
attending the theatre, and using public transportation. We knew that
many segments of the for-profit and governmental world had fears
about the effects of the legislation on their bottom lines. So, after
monumental efforts to pass the ADA, people with disabilities and
our advocates joined together to ensure that we can exercise our
rights by strengthening our advocacy organizations, developing
informational networks, and using the courts to set legal precedents.
Many of us, however, underestimated the resistance we would
face in accessing activities and functions conducted by our "allies."
Pdge 8

We assumed that those who voiced support for our issues, who
included our needs in their research and advocacy agendas, and
who articulated a commitment to diversity and multiculturalism
would surely extend a "welcome mat" of inclusion and
accommodation.
Unfortunately, this "welcome mat" has not always greeted us.
Many of us have been surprised to discover that when our needs
seem to inconvenience others, our allies are less apt to
accommodate us.
In her book on psychotherapy and disability, Olkin (1999, p.5)
describes a common situation in inter-group discussions. Majority
group members ask, "Why must we always deal with your anger?"
Minority group members respond, "How can you know us withoUi
understanding our rage? Anyway, why is it up to us to put you at
ease?" Frankly, when I had to leave my wheelchair to crawl onto
an inaccessible bus at the Albuquerque airport to get to this year's
Biennial and when I experienced the obvious embarrassment of,
absence of conversation with and lack of eye contact from most of
the other conference participants who were passengers, I thought of \
aikin's words. My anger and frustration made others
uncomfortable.
My perception of their lack of empathy and support
made the two-hour ride seem like an eternity. I left the Biennial
before delivering my paper, so that I could get a ride to the airport
with a friend and avoid another physically dangerous and
emotionally draining experience on the shuttle bus.
Certainly, people with disabilities are not the only minority
members of SCRA. But we are probably the only group whose
members cut across other minority groups, and which many
members may join at some point in their lives. Also, our very
presence can force change to occur, limiting options in site
selection, and requiring additional resources for transportation,
brailled materials, sign language interpreters, etc. While there has
been no deliberate effort to exclude people with disabilities from
SCRA activities, repeated inattention to details that will allow
people to participate is clearly problematic and unwelcoming.
Consider the following situations involving inaccessibility at
conferences:
I. A researcher travels to a national meeting of a public
health association and, despite much time spent making
reservations for accessible accommodations, waits two
hours for a wheelchair-accessible
shuttle bus that never
stops, as bus after bus goes by. As a result, he misses
several sessions he wanted to attend. He contacts the local
press when conference officials continue to ignore his
calls, and files an ADA complaint with the Department of
Justice.
2. A health care activist attends a national conference on
health care reform. She is unable to take a shower during
the conference due to inaccessibility of the facilities. She
also finds that while most participants walk 40 feet in
heavy rain to the building that houses the sessions, those
who cannot climb stairs must use an accessible route that
is at least four times that distance on uneven ground
through many puddles. She conducts a "solidarity walk"
during the conference for all participants to highlight this
inequality.
3. An academic attends a psychology conference and enduro
jokes about psychiatric disabilities in a session he attends.
He articulates his frustration to disabled peers about
having a psychiatric disability in situations where
colleagues insensitively make it the butt of humor.
The ~
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Sadly, one of the above situations and several others demonstrating
inequality occurred at this year's Biennial in New Mexico. While
we are not unfamiliar with inaccessibility issues at conferences, we
didn't expect to encounter so many of them at an SCRA event
given the nature of the organization and its mission. Despite what
seemed to be adequate pre-conference communication and
planning, many problems prevented members with disabilities from
fully participating in the event. As a group, we must celebrate the
successes of the most recent
re oppressive social
as well as previous Biennials.

r----------------,
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conditions within the
organization more tolerable
than those outside of it?

But we must also examine
why lack of accessibility has
continued to frustrate
participants in 2003 and at
events.
past
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Empowerment, according to Julian Rappaport (1990), is "by
definition concerned with many who are excluded by the majority
society on the basis of their demographic characteristics or of their
physical or emotional difficulties, experienced either in the past or
the present." In SCRA, does this apply not only to the
"researched" but also to "researchers"
with differences?
Do
the characteristics of "physical or emotional difficulties" allow
the organization to exclude some researchers/practitioners
from
fully participating in SCRA events?
Albee (1986) argued that support of a social justice agenda is
threateningto those who benefit from protecting the status quo. Does
the right of members with disabilities to participate stop when
asserting them can inconvenience those who are not disabled? Are
our needs abandoned when our inclusion subjects our colleagues
to the same restrictious that we endure on a daily basis?
In describing the goals of community psychology, Prilleltensky
(2001, p. 750) cites "a) the elimination of oppressive social
conditions conducive to problems in living and b) the promotion of
wellness". Are oppressive social conditions within the
organization more tolerable than those outside of it? Can
individuals preserve their emotional health when they are
treated as second-class citizens in organizations
that purport to
promote their rights?
At the New Mexico Biennial, members of the Disability
Interest Group in attendance changed the group's name to the
Disability Action Group. Collectively, we articulated that the
experience of some members attending the Biennials is inconsistent
with the stated SCRA mission of "promoting health and
empowerment and preventing problems in communities, groups,
and individuals." We made a commitment to each other to share our
experiences and perspectives with the larger organization and to
initiate and maintain a dialogue on inclusion and full participation
of persons with disabilities in SCRA. We expect that the dialogue
willbe challenging at times. We anticipate some discomfort on the
partof all parties involved as we redouble our efforts to assert our
place in and contributions to the organization, and challenge
ourselves to live up to the ideals we espouse as members.
We believe Martin Luther King's statement that "Injustice
anywhere is a threat to justice everywhere." We believe that the
shameful wall of exclusion must continue to tumble down. Now,
howwill we all go about cooperatively stretching and growing
SCRAso that its proud tradition and many benefits are available to
everyone who values it and deserves to be a part of it?
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A Pilot Study of Contextual and Partner Factors
That Contribute to Unprotected
Sex across
African American Sexual Identities
Raymond L. Scott, University of La Verne
Steven Shoptaw, Friends Research Institute, Inc.
Behaviors that facilitate HIV transmission among African
Americans, including same sex sexuality, sex work, and substance
use, are often stigmatized, complicating prevention strategies within
predominately heteronormative black communities (Black & Miles,
2002; Constantine-Simms,
2000; Wise, 2001). For example,
stimulants such as crack cocaine can enhance and prolong sexual
experiences and are often accompanied by engagement in high-risk
behaviors (Scott & Shoptaw, 1999). Most of the literature on the
relationship between crack and high-risk sex (e.g., Romero-Daza,
Weeks, & Singer, 2003; Spinal et a!., 2003) has concluded that it
occurs primarily within the context of exchanging sex for drugs.
However, little attention has been paid to crack use in other sexual
contexts. Based on anecdotal reports about these other contexts,
our exploratory study probed associations between contextual and
partner factors among African Americans at risk for HIV infection.
Method
ParticivantslProcedures
A total of 34 men and women of African descent living in Los
Angeles each participated in one of five (audio taped) focus groups
using a semi-structured interview format derived from prior research
related to substance abuse and mv transmission. Participants were
recruited from, and grouped by, five risk groups: (a) gay and bisexual
men (n = 6); (b) heterosexual-identified men who have sex with men
(MSM) (n =8); (c) heterosexual women (n = 5); (d) male sex
workers (n = 4) and (e) female sex workers (n = I I).
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Results
Below, the main themes regarding crack cocaine use and its
connections to sexual behaviors are presented according to
consensus among the participants' narrati ves. Consensus does not
require 100% endorsement; where percentages are not reported in
the text, the term "most" refers to 75% or more of the participants,
"many" indicates 50% to 74% of the participants, and "some"
covers a range from 20% to 49% of the participants.
Initiation to Crack Use
The introduction to crack cocaine was a significant episode in
all participants' narratives. Eighty percent of the participants were
introduced to crack use in the context of a long-term or committed
relationship. The remaining 20% were introduced to crack by a
friend or casual sex partner, almost always in a sexual context:
"For me, it started with some hos. I was with a pal of
mine. I was married living in a good place. My pal and me
both had money and cars and jobs. I was working as an
engineer. He came over one night and said to me, "you
got to try this." So we had both just gotten paid and I left
the old lady with $300. I still had $600 in my pocket and
we went to this bar and there were these two hos sitting
there. They were good looking so we let them pick us up
and take us to their apartment. They brought out the pipes
and I'm looking at my friend like I don't know what to do,
so they put some rock at the end of the pipe and they put
some flame on it and they tell me to inhale and I do and I
don't feel nothing. So they do it again and I still don't feel
nothing. So we party and then go home and that's it. I
don't do any crack again for the next two weeks. Then,
payday comes again and I make a bee-line to those hos'
house and I knock on their door and tell them I want some
more of that stuff that I don't feel nothing."
(Heterosexually identified, MSM).
Many of the respondents equated the crack high with the
pleasure of reaching orgasm, and reported that crack heightened
clitoral sensations, erections, and ejaculation.
"I was introduced to it by my lover. And I recall the
first time that I did it; I thought the sex was actually great.
And so I, continually, on from that time, I had that same
feeling. As soon as I took a hit, one of the first things I
thought of was sex. I connected the two, you know? Good,
uh, good rock cocaine means good sex. Okay, so, even
when my lover wasn't there, I'm out looking for sex."
(Gay/bisexual MSM).
Some participants spoke as if their bodies "remembered" the
original pleasurable experience of the crack-enhanced sexuality, so
that subsequent uses of crack were attempts to recapture and relive
this experience:
"Crack is very physical to me. From the first time I
used it, it was orgasmic. I feel it in my lungs (reaches
down and runs his hands from his waist upward to his
shoulders, while taking a deep breath). Sometimes I use it
and it gives me an instant hard-on. But I always get a
hard-on and then I have to find someone to have sex with."
(Heterosexually identified MSM).
Moreover, drug-related paraphernalia, the anticipation of using,
even visualizing the fire as it hit the rock, or smelling the volatilized
cocaine, could induce strong bodily and emotional memories of
sexual states.
Page 10

Sexual Behavior
Following initiation, sexual behaviors often were soon
integrated with future crack use perhaps through participants'
acknowledgement that their sexual behavior was "different" and
"more extreme" when using crack:
"See that's where the freak and the cocaine, it's not
the normal sex you want. To me, it all depends on how
you start smoking cocaine. The way you start smoking
cocaine, you with a person, you go into that room or go
wherever you go to have sex or freak, whatever, if that's
the way you started out doing it, that's the way you going
to depend on doing it." (Female sex worker).
Each group emphasized the social nature of crack use and the
ways in which it is used to transact intimacy, usually sex. The
attendant sexual behaviors rarely included condom use. The failure
to engage in safer sex practices based on partner characteristics was
clearly illustrated in the narratives of the female sex workers.
"Because I did have a main man and we started off in
the program, we're just gonna stay in the program. Then I
finally had sex with a rubber man. Ended up slipping out
of his rubber one night. Oh well, from then on, it was sex
without the rubber, that's where you know that he's the
one that had to give it to you. Other people has to wear
one, right? So he is the only one you're having sex with
without the condom, and he's the only one that gave you
that disease, too." (Female sex worker).
Approximately
thirty percent of the female sex workers
believed their long-term partners had infected them and based
on this perception, they saw no need to practice safer sex with
these partuers.
However, condom use with male clients was the
norm for these individuals.
Sexual Fluiditv
Sexual orientation labels provided little prediction of the types
of sexual behaviors reported. The "heterosexual MSM" group,
often referred to as men on the down low (DL), unanimously
endorsed the sexual identifier "heterosexual"; however, most also
asserted that crack use freed them to act on their desires to have sex
with other men. One-third (30%) of the heterosexual women's
group endorsed bisexuality, while an additional 9% endorsed
transgenderism.
While many of the female sex workers selfidentified as lesbians, they serviced a predominantly male clientele.
Servin!! as BridlJes to LanIer Communities
Narratives from the heterosexually identified MSM group
graphically described processes by which segments of African
American communities perhaps perceived to be insulated from HIV
risks, are drawn directly into the path of HIV transmission through
intimate relationships and power dynamics with crack users (at risk
for being HIV +) that infiltrate traditional pro-social relationships.
"More likely it works like this. See, lots of women
they got kids. And all of the women - 60%, 70% of the
women who got kids, don't got no man. So if a woman's
not on crack, what a brother will do is buy the woman's
kids birthday and Christmas presents. And this makes the
woman happy. So if the brother uses some crack and the
police come around and start asking questions about the
brother, the woman will cover and say she don't know
about any problems with crack cocaine. She only knows
that the brother buys her kids presents, which make her
happy, and the brother can be something of a dad for the
The
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kids, so she covers for the brother. The police can't do
anything. Then as the kid grows up, he sees that the money
to be made from crack let kids his own age and from his
hood drive Mercedes and BMWs and have cell phones
(runners). And that's how it starts with the young ones.
Why work so hard when it's all right there for you?"
(Heterosexually identified, MSM).
"If a woman identifies one or more sellers to the
police, she is subsequently intimidated. One night they are
sleeping and the brothers come along and fix the house and
when she wakes up in the morning, she walks to the front
door and she smells gasoline. She fears that her home will
subsequently be burned, so she cleans up the mess and
keeps her mouth shut."
(Heterosexually identified, MSM).

A

Pproximately thirty percent of the female sex
workers believed their long-term partners had
infected them and based on this perception, they
saw no need to practice safer sex with these
partners. However, condom use with male clients
was the norm for these individuals.
Discussion
For most participants, crack cocaine initially allowed
attainment, albeit briefly, of social, emotional, or instrumental goals
interpreted as valuable by African-American cultures: close
relationships and community membership. At the same time,
however, it exposed them to HIV risks that they were often
unaware of or unable to address.
Our results suggest that prevention messages targeting these
populations should forego binary distinctions around gender
identity (female/male) and sexual orientation (homosexuall
heterosexual) for a better understanding of sexual fluidity among
African Americans (Wohl et aI., 2002). Doing so is challenging
because it requires understanding the contribution of the social to
the sexual. As such, our results prompt questions such as: How do
we develop interventions addressing the complex relationships
among context, gender, society, and high-risk sexual behavior?
How do we craft prevention messages that reach persons of African
descent and take into account their constructions of sexual identity?
Will interventions designed to enhance intimate and social
relationships reduce HIV transmission for these populations?
To the extent that individuals' erotic fantasies and sexual
behavior do not adhere to hegemonic constructions of masculinity
andfemininity, such behaviors may be deemed as "unnaturaL"
Therefore, prevention efforts are faced with the double-edged
swordof addressing sexual fluidity in nonjudgmental ways while
recognizing that doing so runs the risk of threatening personally
andsocially-defined categories of acceptable sexual behavior and
morality,thereby potentially being labeled as "promoting a
homosexual agenda" or other pejoratives.

abating risk behaviors in these understudied groups
disproportionately affected by HIV. Of noticeable exclusion from
this sample are injecting drug users who either inject or smoke
cocaine in addition to heroin. Further, we chose to focus on those
elements common across the focus groups that had direct or
theoretical relevance to the issue of HIV prevention.
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L_i_m_ita_t_io~n_s
Participants in this study were volunteers from specific risk
groupsand cannot be construed as representative of the total
populationof African Americans who use crack cocaine. Instead,
theresults are offered to direct further, more systematic inquiry into
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Pagc II

Gloria Levin
"Living Community Psychology" highlights a community
psychologist through an in-depth interview that is intended to
depict both personal and professional aspects of the featured
individual. The column's purpose is to offer insights into
community psychology as it is _liv_e_d
by its diverse practitioners.
Featuring:

Thorn Moore

Like most of our early community psychologists, Thorn Moore
started in clinical psychology (with a 1974 doctorate from West
Virginia University). He found his way to the new field of
community psychology at the impetus of a few professors and in
response to the roiling social discontent expressed in the anti-war
and civil rights movements in the United States. But Thorn readily
acknowledges that being raised as an African-American male had at
least as much to do with his becoming a community psychologist as
any quest for greater professional fulfillment. He explained that
growing up in Pittsburgh, although not subject to the blatant
segregation and racism of America's south in the 1940's and 50's,
was "not an easy task."
Thorn recalled an incident when his mother's gift for his 12th
birthday was to have lunch together at his chosen downtown
restaurant. Spending time alone with his mother was a special treat
because she worked 5 Y2 days a week in a dry cleaning plant and
spent much of her Sundays in church. However, he was shocked
to learn that his chosen restaurant would not admit African
Americans. "It never dawned on me there was a possibility that
racial discrimination would affect me. I knew it existed, but I
didn't know it would affect me." In addition, his formerly
integrated neighborhood of steel workers became increasingly
segregated as a result of redlining. Aggressive real estate agents
created panic among whites in the neighborhood.
"By the time I
was graduating from high school, I lived in a completely black
neighborhood. "
Thorn's peers were the target of petty harassment by police.
He recalls a police officer who would daily pick a different boy and
search his gym bag. "He'd dump (the contents) out on the street
and kick it around. So, I learned very early that these are not my
friends," despite what adults had taught him. "It wasn't that we
were angels - we probably were doing stuff that someone should
pay attention to - but it seemed that was their only job." The
police represented to him the larger system, one that was not
friendly to African Americans. While several of Thorn's friends
ended up in jailor prison (one is serving two life sentences for rape
and murder and another is serving a 30-year sentence for accessory
to armed robbery). Thorn was only on the margin of trouble. "I
was worried that it would make my mother feel terrible if I had ever
been picked up by the police. I think her only dream for me was to
graduate from high school and not have a police record."
Thorn's father, an aspiring musician/composer,
worked as a
janitor at Westinghouse Electric. He died when Thorn was 2 years
old, and Thorn and his mother moved in with her parents. All the
adults in the household worked, but his grandfather's work ethic
was notably heroic. During the Depression, he fled "in the dark of
night" the Virginia farm where he had been a tobacco sharecropper,
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in search of work in Pittsburgh. Without any urban job skills; allhe
had to offer was a willingness to work hard. Thorn stated, "in
Pittsburgh, at that time, that was all you needed because you could
work in the (steel) mill and support yourself." Thorn recounted a
tale of his grandfather badly cutting his hand on his way to work
one snowy morning and returning home, intending to wrap it and
proceed onto work. Instead, he required 13 stitches. "That's the
only day I remember my grandfather not working. He went to
work the next day."
College would not have been predicted for Thorn: "I managed
to get through high school (graduating in 1960 from Westinghouse
High School in Homewood, PA) but certainly with no distinction,"
After high school, he worked as a restaurant dishwasher and just
hung out. Two influences nudged him into college. First, the
opportunity to attend college was provided by his mother who had
saved all his social security survivor checks since his father's deaib,
earmarking the sum for him to get an education or buy a house.
The second opportunity was provided by a fellow church member
- Charles Fugate, Ph.D., an African-American chemistry
instructor at Geneva College in Beaver Falls, PA (who later became
Pennsylvania's Superintendent for Higher Education). Dr. Fugate
encouraged Thorn to apply to Geneva (which had no application
fee). To strengthen his high school record, Thorn enrolled in adult
night courses and was pleasantly shocked that he did very well.
Those grades plus Dr. Fugate's exertion of his influence got Thorn
admitted to Geneva College two years after high school. While he
was not an exceptional student, he liked the college atmosphere and
began to achieve more than in high school. Thorn majored in
business administration, intending to work in personnel
administration eventually so as to encourage the placement of
African Americans in jobs. Instead, after college graduation in
1966, he worked for General Motors Acceptance Corporation for
two years - repossessing cars, sometimes from his neighbors. He
recalls: "At that time, the Civil Rights movement was afire. I
decided, if someone is going to repossess cars from African
Americans, it should be me. I had in my mind that some of these
guys might be taken advantage of, and then we come along as
GMAC and compound their life by taking their car away that they
need to get to work. I thought I could be helpfuL"
Thorn's college sweetheart, Martha (his wife since 1970), had
gone onto a graduate program in rehabilitation counseling at West
Virginia University and prodded him to join her there. Around this
time, Rev. Martin Luther King, Jr. was assassinated, and Thorn was
working to quell the violent aftermath in the streets of Pittsburgh's
Hill District. Thorn realized he needed a career with more direct
influence on social conditions for African Americans. "I thought.
with a degree, you could get people's attention and be a real social
activist at the same time." History repeated itself. To prepare
himself for graduate school at WVU, Thorn again enrolled in night
school, at the University of Pittsburgh, and again did very well,
Upon arrival at graduate school, he learned of NIMH fellowshipsin
clinical psychology and switched to that program. His traditional
clinical internship was performed, 1972-3, in a West Virginia state
hospital. He viewed the hospital system as stereotyping African
Americans so turned his sights to the community mental health
system as being more "congruent with working with African
Americans. I really was attracted to not labeling people and
thought the best way for them not to get labeled was to stay outof
medical settings. Community mental health sounded like it would
v
make good sense."
p
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Thorn's CV was circulated among Big Ten universities and
landed on Julian Rappaport's desk at the University of Illinois,
Urbana-Champaign.
During his interviews, Thorn was dazzled by
UlUC's eminent academics, including many he had cited in his
dissertation concerning cross-race perceptions. He had not
particularly planned an academic career but, when offered the
UlUC job, he readily accepted and joined the faculty as an assistant
professor in 1973. He recalls that the "environment was electric.
There were good students, unimaginable resources, and incredible
faculty that included Julian Rappaport and Ed Seidman. I can only
compare being in that setting to a kid who practices to make the
college basketball team and finds himself on the court playing with
Michael Jordan." As for community psychology, "the possibility
for broad social change versus (treating) one person at a time was
new and thrilling."
The UlUC setting could be frightening too, given Thorn's
limited background in high-powered academia. But he credits his
colleagues Julian and Ed with being "very gracious, kind, helpful,
very nurturing." As faculty supervisor of UIUC's Black Students
Psychological Association, he menta red many of the growing
number of minority students entering UIUC's community
psychology program. In addition, he oversaw two universitysponsored programs that served the African American community:
a daycare center for children of teenaged mothers and a printing
operation that published the kind of community news that would
not make it into the commercial newspaper. The early relationships
he developed in these two programs helped him learn his way
around the community in which he has now lived for 30 years.
Thorn switched his affiliation, in 1980, to UlUC's Student
Counseling Center at a time when the student counseling field was
beginning to expand its services from one-to-one psychotherapy to
prevention and education. He served as the Center's Outreach
Coordinator, initiating programs to reach students in campus
housing and in training peer counselors. Seven years later, he
returned to the Department of Psychology, as director of the
Psychological Services Center - providing community-based
training opportunities for graduate students. He "changed it from a
traditional clinical/community graduate training center, by
providing training in community practice - especially in
community schools and in community organizing."
Having joined Division 27 (now SCRA) in 1973 when it was a
newly-formed APA Division, Thorn has been an actively
contributing member of the organization, for which he has been
honored by being named a Fellow of SCRA. Among other roles, he
served SCRA as elected Member at Large (1992-5) and nominating
committee chair. At the 1976 Austin Conference, he met Stanley
Sue which culminated in their (1984) co-edited book, _Th_e
Pluralistic Society: A community mental health perspective (New
York: Human Sciences Press). Thorn also was co-editor, with Bret
Kloos, for the Journal of Community Psvchology's special issue
(2000; 28:2) "Spirituality, Religion and Community Psychology."
Hislongstanding interest in religion started with his family's close
tieswith Pittsburgh's Homewood AME Zion Church. When his
motherremarried when Thorn was 17, they switched to an
interracial Methodist church with a white minister - considered an
innovation in the 1950's.
Thorn's membership in the First Mennonite Church since 1973
- his wife was born in Argentina to Mennonite missionaries who
workedwith the Toba Indians, an indigenous population there - is a
pillarof his adult life. He says it has turned out to be "a perfect fit
... if there weren't a Mennonite Church, I would have had to create
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it." Without their realizing it, Mennonites have practiced
community psychology for over 500 years, according to Thorn,
promoting self-determination,
empowerment and community.
"They are fiscally conservative and socially progressive.
Belonging to this church has completely changed my worldview,
and it has informed how I think about the community and about the
field of Community Psychology."
In 1996, Thorn visited Rwanda on a Mennonite mission to
determine how the church could assist the nation's recovery from
its horrific experience with genocide. At the same time, he
observed African economic self-determination.
Enthusiastic about
transplanting these ideas to his own community, he collaborates
with his colleagues, Mark Aber, Gladys Hunt and Shilagh Mirgain,
to train local African Americans to be entrepreneurs.
A ten-week
workshop is given to interested African Americans (to date, over
100 have been trained), followed by individual mentoring. A grant
of $50,000 has been used to make start-up loans to program
graduates and, to date, 20 small businesses have been formed as a
direct outcome of their efforts.
In another empowerment program, he co-instructs a
community-based practicum with Julian, working in a low income,
mostly African-American elementary school. The school has
experienced frequent changes of principal, and the district in which
the school is located has been buffeted by turmoil, including being
investigated by the federal government and having equity reforms
enforced on it. "Although we are concentrating our efforts in one
school, we find ourselves working with the principal to respond to
some of the demands that the district is trying to respond to." They
have developed a true collaborative relationship with the school's
staff, one that is not based on a formalized contract but on mutual
trust and respect.
Thorn has made significant contributions to his community as a
citizen also, apart from his university employment. Notably, he
was a member of Champaign's School Board for II years, serving
in that role 1988-1991 and 1993-2001; a board member of
Champaign County's Urban League; and chair of the political
action committee of the local NAACP. Thorn and Martha's son,
Austin, received his law degree in December 2002, passed the bar,
and is a practicing attorney.
Reflecting on his past, Thorn stated: "My life serves as a
lesson to me. There are far more people in our society who could be
making incredible contributions if there were more avenues for
them to participate. A competitive society brings out the best in
people sometimes, (but) sometimes it hampers them. Our society
must create multiple ways for people to be successful. Hard work
does matter in how one's life evolves, but so does good luck. We
have to open up avenues for the kids (from nonprivileged)
backgrounds. Hopefully, we will have a certain sensitivity to
bringing these people into the field and encouraging them and
supporting them." Certainly, Thorn has made a large contribution
to the UIUC students he has mentored, to the organized field of
community psychology, and to his local community. But he feels
his most important life contribution is yet to come, via the
Mennonite Church. He just returned from a Mennonite conference
in Africa, visiting Tanzania and Zimbabwe. He plans to retire from
UIUC August 2004 and "we want to do missionary work, living in
a foreign culture. I hope I have far more to do in my life."
Thorn Moore can be contacted at tmoore@s.psvch.uiuc.edu
or
The Psychological Services Center, Department of Psychology,
University of Illinois at Urbana-Champaign,
505 East Green Street,
Room 329, Champaign, Illinois 61820.
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What Do We Do When the Crisis Does Not End?
Richard

J. Wolitski

The prevention needs of communities evolve over time, and
their response to interventions can also change. Interventions that
were designed to respond to an emerging crisis at one point in time
may enjoy considerable success capturing the attention of
community members and motivating them to avoid a dangerous
new threat to their health and well being. What happens though
when the threat does not go away, and it becomes an entrenched
part of a community's experience? How long can individuals
maintain a heightened level of concern about a threat? Will they
ultimately become saturated with information and stop attending to
prevention messages? Will interventions that were successful in the
past continue to work?
These are some of the key questions that are now facing HIV
prevention programs for gay, bisexual, and other men who have sex
with men (MSM). HIV has become endemic in the United States,
and we remain years away from an effective vaccine. There are
now numerous signs that previous reductions in risky sexual
practices among MSM have begun to erode. Outbreaks of sexually
transmitted infections are occurring in a growing number of cities
and some data show increases in unprotected anal intercourse (for
reviews see Ciesielski, 2003; Wolitski, Valdiserri, Denning, &
Levine, 2001). Even more troubling is the fact that HIV infections
have started to increase among MSM for the first time in nearly two
decades. In the 25 states that have reported HIV cases for 10 or
more years, new HIV infections among MSM increased nearly 18%
between 1999 and 2002 (Jaffe, 2003).
Why are these changes taking place at this particular point in
time? A number of individual and community-level influences
have been identified (for review see Wolitski, in press). These
include improvements in HIV treatment, more complex sexual
decision making that takes partner HIV status into account, the
Internet, increases in substance use, safer sex fatigue, and changes
in HIV prevention programs. Although all of these influences are
of potential interest to community psychologists, the last two are
particularly relevant to our discipline.
Safer sex fatigue or AIDS burnout result from long-term effort
to maintain safer sex practices, repeated exposure to prevention
messages, and the loss of many loved ones to AIDS. Safer sex
fatigue may contribute to a decreased ability or unwillingness on
the part of some MSM to attend to HIV-related issues. Empirical
support for this assertion comes from a 4-city study indicates that
safer sex fatigue is an independent predictor of risky sexual
practices among HIV-positive MSM (Ostrow et aI., 2002). In this
study, men who scored higher on a measure of safer sex fatigue
were more likely to report unprotected anal intercourse than were
men with lower scores.
The existence of safer sex fatigue presents new challenges to
HIV prevention. The difficulty of maintaining the interest of MSM
in prevention efforts may be exacerbated by a failure of some HIV
prevention programs to update risk reduction messages, develop
new approaches to prevention, and meet the evolving needs of a
diverse community. Criticisms of HIV prevention programs for
MSM have included a failure to speak to the needs of communities
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at greatest risk and providing outdated or overly simplistic
prevention messages for MSM that fail to take partner serostatus
and risk management strategies into account (Gold, 1995; Kippax
and Race, 2003; Odets, 1994; Rotello, 1997). It is possible that
these issues may have reduced the salience of HIV in the minds of
some MSM, alienated them, or contributed to the perception that
these programs are out of touch with their current needs and
concerns.
Although empirical data do not exist, it is possible that change;
in the way that HIV prevention programs are conducted have also
contributed to the emergence of barebacking. Although the
messages HIV prevention programs provide to MSM have
remained relatively unchanged, the manner in which these
programs are conducted has changed profoundly in the past decade.
In the early years of the epidemic, HIV prevention programs were
largely the result of grass-roots efforts that emerged from withinthe
gay community (Kippax and Race, 2003; Reverson and Schiaffino,
2000; Shilts, 1987). Members of the gay community came together
to advocate for resources to care for persons who were sick, fight
the stigma associated with AIDS, and volunteer their time to
educate themselves and their community about the disease and its
prevention. At the time, many also came together to voice their
anger about the government's response to the epidemic. There
were few financial resources for AIDS care and prevention efforts,
and many believed at the time that if the gay community didn't
mobilize to respond to the epidemic, no one else would. In that
context, the adoption of safer sex strategies represented both a
personal strategy for protecting one's own health and a political
action against a society that seemed indifferent to the suffering of
persons with AIDS and the spread of the epidemic within the gay
community.
Funding for HIV -related research and services has dramatically
increased and has spawned an industry that is supported by
hundreds of millions of local, state, and federal dollars each year.
Although many HIV -prevention programs still rely on volunteers,
these programs are now largely staffed by paid personnel. As the
impact of the HIV epidemic has broadened, prevention efforts have
been expanded to meet the needs of other populations, and potenti~
gaps in HIV prevention services for MSM have developed (Aral,
1999). The staff and the client base of many of these HIV
prevention programs have also changed to reflect the diverse
populations they serve. These changes have "de-gayed" the HIV
epidemic in the minds of some MSM and have changed the way in
which some local agencies and the services they provide are
perceived (Rotello, 1997). Some organizations that were once seen
as a part of the gay community may no longer be viewed or
perceive themselves in this way. These fundamental changes in
how (and by whom) HIV prevention is conducted has resulted in a
perception among some MSM that HIV prevention does not
represent their needs or represents an attempt by the government
and other outsiders (labeled the "condomocracy" by one
commentator) to control and dictate the sexual practices of gay and
bisexual men (Savage, 1999). The reactance of some gay men
against HIV prevention has fomented a backlash in which some
men are rebelling against what they perceive to be an overly
antiseptic and puritanical view of sex that chastises MSM for their
sexual desires and seeks to deny them the right to sexual pleasure
(Crossley, 2002).
These changes point to a need to step back and reexamine HIV
prevention efforts for MSM. In doing so, it is important to keep in
mind the social and historical context of these men's lives.
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Unprotected sex among gay and bisexual men is not a new
phenomenon. Condom-less sex was the norm before the first AIDS
cases were reported in 1981. At that time, most sexually
transmitted infections were easily treated and there was little reason
for MSM to consider limiting their number of sex partners or using
condoms. That is not to say that sex between men was without risk.
The highly stigmatized nature of homosexuality led many men to
seek partners in public sex environments that facilitated quick and
anonymous encounters, but left them vulnerable to arrest or
physical attack. The stigma associated with homosexuality meant
that disclosing one's sexual orientation was likely to disrupt valued
interpersonal relationships or lead to other social sanctions. Thus,
living with the fact that their sexual practices may jeopardize their
psychological, social, financial, or physical well being is not a new
experience for MSM. This context has important implications for
HIY prevention efforts. Prevention programs that are perceived as
coming from outside of the gay community run the risk of being
perceived by at least some MSM as thinly veiled attacks on the
lifestyles of gay and bisexual men. Given that MSM have become
accustomed to filtering out messages that often discourage them
from having any type of sexual relationships with other men, is it
reasonable to assume that they will always be receptive to messages
that discourage them from having a specific type of sex?
This social context necessitates the active involvement and
support of community members in HIV prevention efforts. Active
involvement in HIY prevention efforts has waned since the early
days of the epidemic, and some MSM may have become
complacent about HIV as a result of improved treatments, AIDS
burnout, and other influences. Community psychologists,
community leaders and prevention agencies need to find new ways
to mobilize gay men and reinvigorate HIV prevention efforts at the
grassroots level. There is a critical need to maintain the salience of
HIY and the need to limit the further spread of HIV in the gay
community. HIV prevention information, counseling, and HIV
testing should be readily available in venues that are frequented by
MSM and that are amenable to these activities. Prevention
messages should recognize the racial/ethnic and social diversity of
the gay community and be framed in ways that are appealing and
speak to the experiences of racial/ethnic minority MSM and other
segments of the MSM community. These messages should be
updated on a regular basis to ensure that they address changing
perceptions and practices and reflect the best available scientific
infonmation (Kippax and Race, 2003). HIV prevention messages,
like other forms of persuasive communications, have a shelf life
and are destined to become monotonous and stale, if they are not
frequently changed and updated to reflect new scientific
, infonmation or changes in community perceptions and norms. HIV
prevention needs to take a closer look at how advertising companies
update their messages and repeatedly repackage the same product
in new ways to maintain consumers' interest.
The skills and perspective of community psychologists make
them especially well suited to help in this effort. Community
organization and mobilization will be key elements of
reinvigorating HIV prevention efforts for MSM. Qualitative and
quantitative research are needed to promote a deeper understanding
how the social, community, and environmental context affect
individual risk and to learn from the experiences of those who have
successfully maintained safer sex practices. Unless we act
decisively as individuals and as a community, we may be destined
to repeat many of the hard-earned lessons that the HIV epidemic
has already taught us for many years to come.
The ~
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Midwest

Regional

Renee Taylor, University
edited by Judy Primavera
As we all move onward after the very inspiring Biennial, I
would like to make a plea for members to step forward and increase
their involvement in SCRA at the regional level by becoming a
regional coordinator. We need your talents in the southeast.
Lorraine Taylor at University of North Carolina-Chapel Hill is in
need of a first-year coordinator for the southeast region. Please
contact her by email (lctaylor@email.unc.edu)
or by phone (919962-8774) if you would like to become a regional coordinator.
And we need more people involved in the Southwest - see Susan
Wolfe's report below.
While we do not have formal news from the Western region, I
would like to thank Eric Mankowski of Portland State University as
he completes his third and final year as regional coordinator for his
leadership and enthusiasm. It is largely due to Eric's efforts that
SCRA has become a real "presence" in the annual regional WPA
meetings. If anyone has any western news to share or would like to
serve as a western regional coordinator, please contact Ken Miller
at San Francisco State, kemiller@sfsu.edu.

Northeast
Rhonda

Boyd, University
& Children's

Regional

News

of Pennsylvania
School of Medicine
Hospital of Philadelphia

On March 14, 2003, the Northeast region held the SCRA
program at the Eastern Psychological Association (EPA)
conference in Baltimore, MD. Melvin Wilson, Professor of
Psychology at University of Virginia and SCRA President, gave a
thought-provoking keynote address entitled, "Exploring the
Importance of Diversity in Community Research and Action".
Several interesting symposium and paper sessions were conducted
on topics including: "Community-Based
Responses to Trauma", "A
Community Focused Network Intervention for HIV Prevention",
and "Factors Impacting Behavior in Diverse Communities."
We
contributed 12 posters in areas, such as substance use, mental
health, and cultural, gender and international issues, to EPA's
midday poster session. Overall, it was an exciting and successful
program that represented the varied and significant work that
community psychologists have been participating within our region.
This year's program was organized by the 2002 - 2003 Northeast
Regional Coordinators: Olga Acosta (D.C. Department of Mental
Health; olga.acosta@dc.gov),
Joy Kaufman (Yale University
School of Medicine; ioy.kaufman@yale.edu)
and Rhonda Boyd. In
the fall, look for the call for submissions for SCRA' s 2004 program
at EPA that will be held in Washington, D.C. on April 16, 2004!
Olga Acosta has completed her three-year term as a Northeast
Regional Coordinator. We would like to acknowledge her service
and commitment in this role. We welcome the new first year
coordinator, Cindy Crusto. She is an Instructor of Psychology in
Psychiatry at Yale University School of Medicine and the Associate
Director of Program and Service System Evaluation at The
Consultation Center (cindv.crusto@yale.edu).
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News

of Illinois-Chicago

Over the past two years, the Midwest chapter of SCRA has
been actively involved in a number of events. In May 2002, Lorna
London hosted a successful annual meeting of Division 27 at the
Midwestern Psychological Association conference, and Renee
Taylor hosted an equally stimulating Division 27 meeting at the
2003 Midwestern Psychological Association conference. We would
like to thank Lorna who has just completed her term in the position
of regional coordinator for her dedication and service to SCRA as
Midwest Regional Coordinator over the past three years.
In June of 2002, a group of co-coordinators from Chicago
(Lenny Jason, Yolanda Suarez-Balcazar, Chris Keys, Renee Taylor,
Joe Durlak, Meg Davis, and Daryl Isenberg) hosted the Second
Chicago Conference on Community Research. The conference,
which focused on participatory community research, was co-funded
by grants from the APA Science Directorate, the Woods Fund,
DePaul University, and the University of Illinois at Chicago. The
program brought together community members, students, faculty,
and researchers from a wide range of backgrounds, neighborhoods,
and disciplines. Eleven topics of participatory research were
addressed, including participatory action research, narrative
ethnography, culturally anchored research, and many others. Each
topical area was covered by a team of presenters that included a
theory presenter, a demonstration of an action-oriented research
project by a researcher and community leaders, and a facilitator of
interactive discussion with the audience. Following the conference,
three consensus panels responded to and provided a critical analysis
of the material presented during the conference. One panel
consisted of community members, the second one involved
graduate students, and the third was comprised of faculty members.
Knowledge garnered from this conference is presented in a book
soon to be released by AP A publishers, entitled, "Participatory
Community Research: Theories and Methods in Action."
The Midwest Region has also been involved in a number of
social activities. This year as second-year regional coordinator,
Renee Taylor hosted the annual Division 27 potluck dinner in
February, and Lenny Jason has hosted the annual baseball outingto
the Chicago Cubs game in July. In addition, following this year's
SCRA meeting at the Midwest Psychological Association
conference, the first-year regional coordinator, Dr. Steven Howe,
organized the annual Division 27 dinner at the Bergoff. These
events were enjoyable and relaxed and all provided a good
opportunity to re-invigorate old friendships and build new
connections.
We would like to welcome the new first-year regional
coordinator for 2003, Bernadette Sanchez. Bernadette is an
Assistant Professor of Psychology at DePaul University.

Rocky Mountain/Southwestern
Susan Wolfe, Texas Department

Regional

of Health

News

& Human Services

The Rocky Mountain/Southwestern
Region is still relatively
inactive, despite the attendance at the Biennial this summer. Efforll
to secure a new regional coordinator have thus far been
unsuccessful. In response to this lack of interest, I would like to
request the following from the members in this Region: Please e·
The P.!!!IJ!!I!IIJ!

Psychologist. Volume 36. Numher 4. f'u1l200J

mail me and (I) tell me what activities are occurring at your school,
in your community, in your state or elsewhere in this region; (2)
share your ideas and suggestions for how we can expand and
increase interest in and knowledge of community psychology in the
Southwest and Rocky Mountain states; and (3) would someone
please volunteer for the Regional Coordinator position!!! Other
ways to reach me are: snail mail: Department of Health & Human
Services, Office of Inspector General, Office of Evaluation and
Inspections, 1100 Commerce Street, Room 437, Dallas, Texas
75242-0493 or telephone: (214) 767-1716.

News from Europe
David Fryer, University of Stirling, Scotland
Community Psychology in Europe is at an exciting cross roads.
The European Network of Community Psychology (ENCP)
currently has members from countries including Austria, Belgium,
England, Germany, Greece, Italy, the Netherlands, Norway,
Portugal, Scotland, Spain and Turkey and shows signs of growing.
ENCP has now existed for many years and has held Biennial
Congresses and/or Annual Business Meetings in Austria, Germany,
Italy, Norway, Portugal, Scotland and Spain. The ENCP will hold
its 2003 Business Meeting in Leuven. Foremost on its agenda are
the proposal to establish a European Association of Community
Psychology to take ENCP forward to a new effectiveness.
The ENCP will also plan the detail of the 5th European
Congress of "Community Psychology, Learning Communities,
Empowering Organisations and Quality of Life in a Changing
Society" which will take place in Berlin in September 2004. A
serious attempt is being made to organize this congress in a
thoroughly participatory way using the collaborative Internet
discussion platform, Wiki. For further details see http://www.encpcongress-berlin.de/
The day after the 2003 Business Meeting, on September 5,
2003, the European Network of Community Psychologists is coorganizing the I" Flemish Symposium on Health Promotion in
Leuven, in collaboration with the Flemish Institute for Health
Promotion and the Higher Institute for Labour Studies of the
Catholic University of Leuven. Entitled "Community Psychology
Approaches to Reducing Health Inequalities", the day-long
symposium is scheduled to include presentations by Stephan van
den Broucke (Belgium), Jim Orford (England), Piet Bracke
(Belgium) and David Fryer (Scotland), workshops by Tine Van
regenmortel (Belgium), Jarg Bergold (Germany), Alipio Sanchez
(Spain) and Donata Francescato (Italy) and an address by the
Flemish Minister of Health. For further details please contact
Stephan van den Broucke (stephan.vandenbroucke@vig.be).
Community psychology teaching and research supervision is
notavailable widely in the UK. However, community psychologists
aremaking their mark - if only sometimes in a small way - at least
at Birmingham University, Exeter University, Manchester
Metropolitan University, Stirling University and University
College, London. Moreover, some clinical psychologists working
withinthe National Health Service are finding community
psychological perspectives helpful in their work. The UK
Community Psychology Network has a circulation list of about 90
peopleincluding activists, practitioners and academics and has
becomethe main forum for discussion of community psychological
issuesin the UK.
The~
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The annual UK Community Psychology Network Conference
will take place in Birmingham, England on September 11th and 12th
2003. This follows on from previous successful UKCPN annual
conferences in Stirling, London, Manchester, Glasgow and
Nottingham. This year the conference is being organised by the
West Midlands Community and Critical Psychology Special
Interest Group whose website (http://www.commcritpsyJreeuk
_.c_o_mD_
reports the objective of the conference as being "to bring
together people from across the UK who are interested in how
professional psychology as a cultural and social institution can
contribute to social justice" and the overall aim of this conference
to be "to explore the ways in which peoples lives are affected by
social inequality/poverty and to critically examine the role of
psychology as a professional discipline in addressing this issue".
Early 2003 also saw welcome international community
psychology contact when George Albee spent the period from
February 16th to March 4th 2003 in the UK as a Visiting Fellow of
the British Psychological Society. During this period he gave
research talks, facilitated discussions and attended communitybased meetings in Stirling, Manchester, London and Nottingham. In
Scotland, in addition to talking to undergraduate community
psychology students, Albee gave a University Public lecture,
entitled "Are mental disorders diseases? Implications for treatment
and prevention." attended by more than a hundred people from
across the University and the local community. He was also Guest
Speaker at a half-day public conference organized by the Scottish
Association for Mental Health (Stirling and District Branch) and
Stirling Community Psychology Group, held in Stirling Council
Chambers. This was major local event was attended by
representati ves of statutory and voluntary sector mental health
service providers, members of the local community, service users
and the Scottish Parliament. At Manchester Metropolitan
University, Albee presented a paper and took part in discussion
with staff and students of community psychology and critical
psychology. At University College-London, Albee gave a talk on
the social origins of mental illness to a diverse audience of staff
members, post-graduates and local National Health Service clinical
psychologists. At Nottingham University, Albee shared the
platform with epidemiologist Professor Richard Wilkinson of the
University of Nottingham and facilitated interdisciplinary
discussion about inequality and health. George Albee's British
Psychological Society Visiting Fellowship to the UK visit was
kindly made possible by the generosity of the British Psychological
Society Scientific Affairs Board and was coordinated by David
Fryer.
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Mental Health Issues in the Classroom:
Milton Fuentes, Montclair

The Role of Teachers

State University

Mental health in schools has received considerable attention in
the past few years. This movement has been partially fueled by the
Surgeon General's 1999 Mental Health report, which highlights the
challenges of mental health concerns of children and recognizes
schools as a major setting for identifying and dealing with these
challenges. The report reviews epidemiological data and notes that
approximately one in five children and adolescents experiences the
signs and symptoms of a DSM-IV disorder during the course of a
year. Relatedly, according to the Carnegie Council on Adolescence
(1995), an estimated 25% or more of students currently attending
US elementary schools and secondary school are at risk of engaging
in lifestyles characterized by academic failure, truancy, drug use,
and other potentially dangerous behaviors. Regrettably, suicide
continues to be the third leading cause of death among young
people 15-24 years of age (National Institute of Mental Health,
2003). Additionally, a recent national study of 4,023 youth (ages
12-17) interviewed by telephone revealed that roughly 16 percent
of boys and 19 percent of girls met the criteria for at least one of the
following diagnosis: posttraumatic stress disorder (PTSD), major
depressive episode and substance abuse/dependence (Kilpatrick,
Ruggiero, Acierno, Saunders, Resnick & Best, 2003).
To help clarify and address these alarming concerns, the Policy
Leadership Cadre for Mental Health in Schools released a
document entitled: Mental Health in Schools: Guidelines, Models,
Resources, and Policy Considerations.
Within this report, they call
for substantial school reform efforts, stressing a comprehensive,
multifaceted approach to mental health in schools. Fittingly, they
encourage "less emphasis on intervention ownership and more
attention to accomplishing desired outcomes through flexible and
expanded roles and functions for staff' (p. 37). To this end, I
would like to focus on teachers and their roles in attending to their
students' mental health. Mental health issues are usually reserved
for specific school personnel (e.g., guidance counselors, school
social workers, school psychologists).
However, as Knitzer,
Steinberg and Fleisch (1991) assert, "the school climate itself is a
psychological intervention, and the teacher plays a vital role in how
this climate is fostered" (p. 103). Teachers are particularly
important because they spend the most time with students;
consequently, of all school personnel, they are often readily
identified by youth as an important resource for health and
counseling (Klein, McNulty & Flatau, 1998). As a clinicalcommunity psychologist and an assistant professor of psychology, I
am in a unique position because I have access to both teachers and
teacher certification candidates. Most of my consultation efforts
have focused primarily on mental health issues in the classroom.
Nearly all of the teachers that I have worked with have mentioned
that they would like to address mental health issues in the
classroom; however, they often feel ill-equipped, claiming that they
did not receive adequate training in their teacher preparation
programs. Others have felt confused about their role. In reviewing
the literature, I have found that their experience is common and
widespread.
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Roeser and Midgley (1997) examined teachers' views of issues
involving students' mental health and found that while most
teachers believed that addressing the students' mental heath needs
was a part of their role, they often felt overwhelmed by this task.
This occurrence appeared to have a ripple effect because "in
classrooms where teachers felt more overwhelmed, students on the
average reported more negative feelings associated with school
such as frustration and anger (negative school affect), lower
feelings of personal esteem and lower feelings of academic
efficacy" (p. 124).
King, Price, Telljohann and Wahl (1999) conducted a national
survey of 228 high school health teachers to examine their
perceived self-efficacy regarding adolescent suicide. They found
that while most (70%) teachers believed it was their role to
recognize students-at-risk for suicide, only a few (9%) believed that
they could recognize a student-at-risk for suicide.
The above-mentioned findings are cause for concern. As
school-based interventionists, closer attention should be paid to
teachers and the role they can play in addressing mental health
issues in the classroom. This challenge can be addressed from at
least two directions. First, mental health awareness components
can be built into school-based in-service programs, and second,
teacher education programs can be encouraged to incorporate
mental health training into their curricula. I have also found that
school-based in-service programs are an appropriate forum for
providing necessary information and developing related skills.
Workshops I have conducted have included topics such as
pervasive developmental disorders, ADHD, stress management,
behavior management, and violence prevention. Also, Montclair
State University offers a Summer Institute for teachers where they
can receive additional instructional training. Recognizing it as an
ideal training opportunity, I developed a summer mini-course
entitled "Mental Health Issues in the Classroom." In this course,
teachers were introduced to the various childhood psychiatric
disorders and trained in relevant instructional strategies. Teachers
have found these workshops particularly meaningful and have
reported incorporating the material into their teaching approach.
Moreover, participation in these various programs has also
provided them with a clearer sense of their role and made them
more confident in managing mental health issues in their
classrooms.
The role of school personnel in mental health matters is under
considerable debate (Burke, 2002; Policy Leadership Cadre for
Mental Health in Schools (2001). According to Burke, the question
which looms large in this debate is: what is the proper role of a
teacher in promoting the social and emotional development of their
students? According to the Policy Leadership Cadre for Mental
Health in Schools (200 I) this debate is fueled by several concerns,
including "that such activity will take time away from the
educational mission of the institution", or "that such interventions
are another attempt of society to infringe on family rights and
values" (p. 3). Despite this controversy, many programs
addressing mental health issues in the classroom have been
successfully implemented. For example, Kirchner, Yoder, Kramer,
Lindsey and Thrush (2000) developed an educational program to
increase school personnel's awareness about child and adolescent
depression. Their one day course entitled "Depression on the
classroom," consisted of a total of three training sessions, covering
pathophysiology, epidemiology, etiology, interventions for
depression, suicidality, crisis intervention theory and practical
application. The second part of the program included an interactilt
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session, which showcased videotaped vignettes, depicting
situations that school personnel may encounter. Analysis of pretest, post-test and follow-up scores revealed statistically significant
increases in the participants' working knowledge of depression and
awareness of available resources. Another interesting finding at
follow-up was the extent of material dissemination that occurred.
Over 90% of the program participants reported sharing the course
information with their colleagues.
Page and Scanlan (1994) eloquently and convincingly discuss
why educators should concern themselves with childhood
loneliness and isolation. They argue that "research has linked
childhood loneliness and isolation with several emotional and
physical health consequences. As such, there is a need for
childhood educators to be aware of these potential consequences
and to consider incorporating loneliness reduction and prevention
strategies in present and future childhood education programs" (p.
108). The list of loneliness intervention strategies includes:
facilitating activities which encourage the expression of feelings,
maintaining a journal, providing support groups, teaching
relaxation strategies, instructing on the connections between
cognitions, behaviors and emotions, and the teaching of particular
social skills, such as how to initiate and maintain friendships and
supportive relationships.
Furthermore, Burke encourages childhood educators to provide
direct instruction in: awareness and respect for others, self-control,
interpersonal relationships, planning for achieving goals, and
problem solving. Other mental health training initiatives have
included innovative programs ranging from suicide prevention
(Brody, 2002) to supporting students whose mothers have breast
cancer (Bridges, 200 I).
As 1 mentioned earlier, another way of addressing the teacher
role and mental health dilemma is to encourage teacher education
programs to include a mental health training component. This
suggestion is more proactive and preventive in nature. Those of us
who are academicians can easily initiate dialogue and collaborate
with our teacher education colleagues. For example, when 1 shared
my impressions with the director of our teacher education program,
she invited me to be a part of the Professional Sequence Taskforce;
thistaskforce was charged with the responsibility of making
recommendations for a thorough redesign of the sequence of
courses and fieldwork experiences required of all teacher
certification candidates. My presence on the committee ensured
thatmental health training topics were adequately identified and
incorporated into the curriculum. The current proposal includes the
following courses: Educational Psychology, Teaching for Equity
andDiversity, and Teaching for Learning, all courses which
directlyrelate to emotional and social development. In the
meantime, 1 participate as a cohort faculty member in a unique
program which clusters incoming teacher certification candidates
togetherin English, History and Psychology classes. Whenever
appropriate and relevant, I relate the course material to teacher
education. For example, while covering development, I provide a
lectureon managing depression and suicide in the classroom.
As school-based interventionists, we have specific knowledge,
skillsand abilities which place us in a unique position to effectively
tacklethe dilemmas discussed in this refection. By working more
closelywith teachers, we can create schools that meet all the needs
ofour children.
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Research

Grant

The 2003 SCRA Special Issues Student Research Grant has
been awarded to Carmen Silva Dreyer (cusilva@puc.cI) from
Pontificia Universidad Cat61ica de Chile. Her research proposal was
entitled "Youth Empowerment in School and Neighborhood" and
seeks to examine, using both quantitative and qualitative methods,
the meaning of empowerment among high-school age youth in
Chile as well as opportunities for youth empowerment within both
neighborhood and school (public and private) settings. We are very
excited about this first-ever recipient of the award, and look
forward to hearing more about Carmen's research as it progresses.

Call for Student

Papers

The Community Student is published twice annually (summer
and winter) and includes articles written by students about their
experiences within community psychology. We encourage you to
begin sending in articles for the Winter 2004 edition of The
Community Student, with submissions due in by December 1",
2003. We will also accept articles anytime for publication in later
editions. ** The Community Student is a great way to share your
ideas with other students and all SCRA members. It's also a great
way -let's be honest - to add a publication to your curriculum
vitae. Please contact Omar at oguessous@comcast.net
for
additional information.

Regional

Eco-Community

Conferences

in the US

Regional Ecological-Community
conferences currently occur
annually in three regions of the US. The first regional Eco
conference was held in the Midwest in 1978. Hosts will usually
rotate amongst themselves annually. These conferences have
historically been organized by graduate students, and have featured
an informal setting and program that emphasizes bonding and
building bridges between programs. Following is a brief run-down
of this year's eco-community conference:
Midwest, hosted by the students of DePaul University,
Chicago IL.
o
_Th_em_e:
"Development, Strategy & Ethics"
o
_D_at_es:
October 10-12,2003
o
_W_e_bs_it_e:
http://www.depaul.edu/-psvch/eco
Southeast, hosted by the students of Georgia State University,
Atlanta GA
o
T_h_e_m_e:
"Eco Unplugged"
o
_D_a_te_s:
September 5-7,2003
o
_W_e_bs_it_e:
http://www.gsu.edu/EC02003
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Pledge Alliance

by Neil Wollman, Manchester

College

Humboldt State University (California) first initiated the
Graduation Pledge of Social and Environmental Responsibility. It
states, "I pledge to explore and take into account the social and
environmental consequences of any job 1 consider and will try to
improve these aspects of any organizations for which 1 work."
Students define what being "responsible" means to themselves.
Students at over a hundred colleges and universities have used the
pledge at some level, at schools which range in size from Whitman
to Harvard, to University of Wisconsin. This now includes some
schools overseas, graduate and professional schools, and high
schools. Graduates who voluntarily signed the pledge have turned
down jobs they did not feel morally comfortable with and have
worked to make changes once on the job. For example, they have
promoted recycling at their organization, removed racist language
from a training manual, worked for gender parity in high school
athletics, and helped to convince an employer to refuse a chemical
weapons-related contract.
Manchester College now coordinates the campaign effort,
which has taken different forms at different institutions. At
Manchester, it is a community-wide event involving students,
faculty, and staff. Typically, fifty percent of students sign and keep
a wallet-size card stating the pledge, while students and supportive
faculty wear green ribbons at commencement and the pledge is
printed in the formal commencement program. Depending upon the
school, it might take several years to reach this level of
institutionalization.
If one can just get a few groups/departments
involved, and get some media attention on (and off) campus, it will
get others interested and build for the future. The project has been
covered in newspapers around the country (e.g., USA Today,
Chicago Tribune, Washington Post, and Boston Globe), as wellas
being covered in magazines, national radio networks, and local TV
stations. The pledge helps educate and motivate one to contribute10
a better world. Think of the impact if even a significant minorityof
the one million college graduates each year signed and carried out
the Pledge.
Please keep us informed of any pledge efforts you undertake,
as we try to monitor what is happening, and provide periodic
updates on the national effort. Contact NJWollman@Manchester.edu
for information! questions/comments;
or write GPA, MC Box 135.
Manchester College, 604 E. College Ave., North Manchester, IN
46962. The Campaign also has a web site, at http://
www.graduationpledge.org

Looking

for a Good Fit: Clinical Internship
Community-Focused
Students

by Marco S. Andrade,

University

Sites for

of Rhode Island

"I know your pain!" were words uttered by many former,
current, and future psychology interns. They were responding toffi)
SCRA listserv message asking for information about internship
sites that provide a good fit for clinical students with strong interesl
in community psychology. Like many others, 1 applied to a clinic~
psychology program to work with a community psychologist (see
TCP vol. 35, no. 3). Most of my clinical hours and experience
occurred conducting research and providing services in communi~
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settings. I wanted to be better informed of internship sites that fit
my experience and career goals.
The APPIC web site has mechanisms to search for sites with a
community component but does not guarantee that the site is a
good fit for those with an interest in community psychology. SCRA
listserv members helped identify those internship sites that they had
experienced as a good fit. In response to several requests, I
compiled the list to share with students in the same situation and as
a resource for future internship applicants. I caution readers that
the list is not exhaustive and is tailored to my specific interests. I
encourage readers to contact me via email
(mand7934@postoffice.uri.edu)
with any suggestions for additions
or amendments to the list. The internship sites most often
mentioned were:
Alexandria CMHC
Louis de la Parte Center at the Florida Institute of Mental
Health in Tampa, University of South Florida
The Consultation Center at Yale University, School of
Medicine
The Institute for Juvenile Research at the University of Illinois
- Chicago
UMDNJ Robert Wood Johnson Medical School in Piscataway,
NJ
University of Alabama at Birmingham Consortium
University of Colorado Health Sciences Center
University of Illinois Chicago Counseling Center
University of Maryland, Department of Psychiatry, Baltimore
University of Washington School of Medicine - Department of
Psychiatry & Behavioral Sciences
Virginia Beach City Public Schools

Considering
David Jackson,

Working

With Legislation?

M.A., University

of Hawai'i

at Manoa

Like many other community psychology students, I was
attracted to the field because of its action-oriented approach to
addressing social problems. Applying psychology on a wider scale
through programs, organizations, and communities seemed a
practical and effective method of solving and preventing problems.
Of the many possible areas in which community psychologists can
applytheir knowledge and skills, I have recently chosen
employment in the Hawaii State Legislature. This paper reviews the
benefitsand challenges I have experienced while working with a
statelegislator, while highlighting the discrepancies between such
workand academia, in the hope of informing fellow students who
maybe considering this type of employment.
Although a course on the legislative process is a required
component of our program's curriculum, actually working at the
statecapitol has been a uniquely enriching experience. A few of the
beneficial aspects that I have experienced include: 1) gaining an
"inside"perspective of the political dynamics largely unknown to
thegeneral public; 2) being involved in a diversity of state issues
thatlawmakers must concern themselves with; 3) learning about the
variousdepartments and organizations in the state; and 4) learning
abouthow local communities, specifically in the legislator's
district,work together. On the other hand, there are also a few
aspectsthat make such work challenging, including: 1) the limited
timeframe of the legislative session; 2) the difficulty of sorting
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through complicated issues to produce the best decisions; and 3)
the politics of various issues.
One of the most interesting, and some may say discouraging,
aspects of working closely with the legislative process has been
discovering the "games" that politicians play. Perhaps I was naive
to believe that all policy-makers attempt to cooperate in the interest
of the public good. However, elected officials must ensure that they
are re-elected and therefore also act in self-interest. For example,
some of the effort made by a legislator to draft and pass a bill may
be thwarted, while another legislator may take credit for it. Parts of
measures are sometimes taken out and used by another legislator,
or, a legislator may insert his or her own parts into a bill that has
already passed through a committee or two. Such practices stifle the
dedicated efforts and research of legislators and their staff, not to
mention interest groups and concerned citizens. Certain committee
chairs may also have the power to decide which measures will be
heard based on personal or party interest. This can make the process
seem futile, as some legislators have almost no power to make
changes. It was especially surprising to learn that only committee
chairs were allowed to speak during conference committees that
take place at the end of the session where decisions are made about
the final passage of measures. Such knowledge of potential
obstacles in passing bills is valuable as a community psychologist
advocating for successful passage of particular measures as well as
for the general public in electing competent and ethical legislators.
Another benefit of assisting legislators is being involved in the
abundance of issues with which they must be familiar. It is a great
opportunity to learn about the many issues and their respective
sides. Previously held beliefs began to change as I learned the
interests and opinions of others. I have also gained an appreciation
of the considerable difficulty of a legislator's position. Elected
officials, as well as their staff, have an overwhelming task of
learning about complicated issues in extremely short time frames.
Knowing how to provide concise information that they will
consider in making their decisions is a useful skill, as these
complicated issues must ultimately come down to a yes or no
decision.
As a community psychologist, knowledge of the various state
departments and organizations is also essential. This includes the
heads, department or organization's positions, and their
relationships to each other. While one can get lost in the multitude
of acronyms, getting to know which organizations they stand for
and the organization's purposes is useful information.
On a different level, it is also possible to work with local
entities in the legislator's district. I have had the opportunity to
attend neighborhood board meetings and act as a resource for them,
obtaining and supplying information to the local community. I am
also able to become more familiar with participatory processes as
projects are proposed or implemented in the community.
Community participation takes a variety of forms (Arnstein, 1967),
and although types of participation in which citizens have decisionmaking power are the ideal, this is often not the case. The
significant concepts of participation and empowerment (Rocha,
1997), so relevant to our training as community psychologists, have
become more meaningful through this experience. Also, learning
about the types of concerns citizens have, how they are addressed,
and who is involved in the process has been highly educational.
Despite experiencing satisfaction and gaining practical
knowledge from working with state legislation, it has been quite
challenging. One of the m~or obstacles to effective community
service is the time constraint of the legislative session. The many
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deadlines and activities that must be squeezed into the legislative
session often make such work stressful. Responsibilities of the
legislator to state policy-making, the local district, and community
events, to name a few, provide an endless supply of tasks with little
time. As a result, working overtime and under pressure is not
unusual.
Time constraints also affect the ability to make the most
informed decisions. The legislator, even with the help of staff, does
not have the resources to gather and review all the information that
may be available. No longer do I have a whole semester of class to
thoroughly review a topic and recommend a wise decision. A
typical bill must be reviewed and a decision made within one or
two days. In addition, there may be dozens of bills that are to be
heard and decided upon within a forty-eight hour period, precluding
more thorough research. One may find that this experience is in
stark contrast to academia.
Of the different styles of decision-making, I have gained a
fuller understanding of what Adler (2002) termed "adversarial"
decision-making. This type of decision-making is characteristic of
courts, legislatures, and administrative bodies. While he has
described it as "the bedrock of our democratic institutional
framework," the effectiveness of this process can be debated and
there are other types of decision-making available to us. However, I
have had a valuable experience in at least one of these decisionmaking processes: the state legislature.
Despite these challenges, I feel that working with state
legislation has been a very useful experience. The practical
knowledge that isn't available in textbooks and the unique
characteristics of each state and community is quickly learned in
this capacity. This familiarity, along with the many resources
available on affecting legislation (Jason, 1991; Seekins & Fawcett,
1986; Wursten & Sales, 1988) can be an asset for students of
community psychology, whether planning a future in the state
legislature or anywhere else in the community.
In conclusion, I have included some practical tips for fellow
students considering working in legislation
I. Seeking employment with a legislator whose political
views are similar to your own from the outset is a good
idea for a couple of reasons. First, it may be difficult to
engage in tasks and make recommendations that you do
not believe in. Also, legislators may be hesitant to work
with people who formally worked with their "opposition"
for reasons of confidentiality, so changing "sides" in the
future may not be best. On the other hand, exploring
different interests can be enlightening, and it may be a
good strategy to form associations and develop trust with
all sides.
2. If possible, also seek employment with a legislator who
serves on committees that coincide with your own interests
(for e.g., education, health, human services). Your
background in the area can be very useful.
3. You may have to weigh the possibility of a lighter course
load, as your time may be consumed by legislative duties.
The busiest period of your legislative session (toward the
end) may also overlap with the end of your semester.
4. Get to know as many people in the Capitol as you can.
These relationships can be invaluable resources for you as
a community psychologist, and others may discover that
your skills and knowledge can be helpful for them as well.

Page 22

References
Adler, P. (2002). Science, politics, and problem-solving, Penn State
Environmental Law Review, 10(2), 323-345.
Arnstein, S. (1967). A ladder of citizen participation, Journal of the
American Institute of Planners, July, 216-214.
Jason, L.A. (l99\). Participating in social change: A fundamental
value for our discipline, American Journal of Community
Psychology, 19(1), 1-16.
Rocha, E. (1997). A ladder of empowerment, Journal of Planning
Education and Research, 17,31-44.
Seekins, T., & Fawcett, S.B. (1986). Public policymaking and
research information, The Behavior Analyst, 9, 35-45.
Wursten, A., & Sales, B. (1988). Community psychologists in state
legislative decision making, American Journal of Community
Psychology, 16(4),487-502.

We Declare:

The Writing Journey
Academicians

of Two Chicana

Christina

U. Ayala-Alcantar,
California State University,
Northridge
Leticia M. Arellano, University of La Verne

Writing is dangerous because we are afraid of
what the writing reveals: the fears, the angers, the strengths
of a woman under a triple or quadruple oppression. Yet in
that very act lies our survival because a woman who writes
has power. And a woman with power is feared (Anzaldua,
1983, p. 17\).
Unlike spoken words that are quickly forgotten, written words
remain permanent. While this concept appears simplistic, we
recognize the larger implications for women of color. We marvel at
the talents of writers such as Gloria Anzaldua, Cherrie Moraga, bell
hooks, Alice Walker, and numerous others, who possess the ability
to touch our inner being. Coupled with their ability to inspire us
and validate our experience, their powerful words create a new
political agenda for women of color. It is our desire to do the same
within academia.
Academic success for college students is dependent on students
understanding what it entails to obtain a college degree. Yet, not all ,
of a university's rules or expectations are explicit. Students are
expected to understand and comply with many implicit rules known
as the hidden curriculum. Young and Jones (1997) refer to the
hidden curriculum as unspoken "attitudes, policies, actions, nonactions, behaviors, practices, and objects" (p.91) that highly
influence how the university functions and educates students. As
powerful and invisible forces, they perpetuate a cycle of oppression
for students of color and working class students who are unfamiliar
with the unwritten rules and assumptions within academia.
These implicit beliefs arise in academia's expectations for
female students of color. It is assumed that students possess similar
degrees of academic preparation. In particular, it is expected that
students possess the following writing skills: analytical thinking,
academic writing, a comprehensive understanding of grammatical
The ~

Psychologist. Volume 36. Numbcr 4. Fall 2003

rules, and an extensive vocabulary reflecting middle-class values. It
is also expected that they possess the ability to comprehend and
synthesize academic literature when writing scholarly papers.
However, the art of writing is not a skill that many women of
color acquire at an early age. Our K-12 or college experiences often
create feelings of insecurity and anxiety regarding our writing
abilities. For many, the writing process is painful and excruciating.
We question our own writing abilities but forget to recall how our
educational system often fails to academically prepare us, unlike
our White middle-class counterparts.
With this in mind,. we specifically explore how writing
contributes to the oppression of women of color due to the hidden
curriculum in academia. To begin this process, we address our own
writingexperiences as college students and as faculty members. We
discuss the struggles we encounter in the classroom when assisting
ourstudents with their writing. In addition, we examine the
challenges we encounter as we try to dismantle the hidden
curriculum regarding academic writing, both within and outside the
classroom.
Our Personal Writing

Experiences

_Ch_r_is_ti_n_a:
Write with your eyes like painters. with your ears
like musicians, with your feet like dancers. You are the
truthsayer with quill and torch. Write with your tongues of
fire. Don't let the pen banish you from yourself. Don't let
the ink coagulate in your pens. Don't let the censor snuff
out the spark. nor the gags muffle your voice. Put your shit
on the paper (Anzaldua, 1983, p. 173).
"Put your shit on the paper" - Sounds easy enough, right?
Wrong. Writing is something I struggle with on a daily and
consistent basis as an academician. People are always surprised
whenI share this with them. After all I wrote a dissertation, didn't
I? Yes, of course, I did. However, my ability to write is not the
issue.It is how writing makes me feel that is the issue.
The vulnerability I experience when I put words down on paper
frightens me. The moment 1 write something down, 1 can be
challenged. I have control and power through the spoken word. I
canargue. I can recant. I can charm. I can make you laugh.
In contrast, 1 lose control when I write. I cannot convince you
ofanything once I write my thoughts. I lose my power. I lose my
voice.I lose control of my thoughts, my ideas. You can change
them.You can take them away from me. You can destroy them.
Thisis why writing is such a difficult task for me. The irony is that
I have chosen a profession that requires me to write. If I aspire to
keepmy job as a college professor, I must write. So, here goes.
Throughout my undergraduate work, I struggled with writing
assignments. While I completed my coursework, I did not enjoy the
processand resented having to write. I viewed writing as a task - no
morelike a hurdle necessary for me to earn a degree. This feeling
escalated as I entered graduate school. I remember being afraid and
intimidated during my first semester. I felt incompetent because I
didnot consider myself a strong writer and did not write like my
fellowclassmates. They were polished and able to synthesize
journal articles in a quick and succinct manner. I remember
struggling to understand the content of these articles, let alone
translate them into a literature review. My predicament did not
improvewhen I was accepted into a Ph.D. program. In fact, my
insecurities about writing emerged with a vengeance.
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My writing journey is still as tumultuous as ever. Currently, I am
a psychologist and teach in one of the oldest and largest Chicano
Studies department in the nation, but this has not decreased my
anxiety about writing. Even though these accomplishments suggest
I am a capable and competent writer, my heart and soul do not
believe it. This is the problem. This is my journey as a writer.
L_et_ic_i_a:
I am currently a recovering Chicana. Alike other women of
color who survived the abuse of academia, I took to the pen and
quill. I too became neurotic about writing and lost an integral part
of myself, due to my traditional training as a psychologist. Please
pardon me if the tone of my essay resembles the typical and
esoteric academic. Remember, I am in recovery. However, my
story may sound familiar.
I never gave my writing skills any consideration until I wrote a
paper for an undergraduate humanities course. This experience
traumatized me and left its imprint. My professor humiliated me for
repeatedly writing should of versus should have throughout my
paper. While you could argue that I possibly overreacted, her
scathing comments, written in red ink, suggested her indignation
for my inability to distinguish between two simple words. Her
contempt shamed me and questioned my intellectual abilities. How
could she fault me for being unacquainted with recent a
technological advancement, the desktop computer, and its grammar
check feature?
Refusing to allow further humiliation by racist university
professors, I vowed to become adept at writing and familiarize
myself with computers. My determination became a powerful
driving force to spite arrogant professors. Writing became
paradoxical; it previously functioned as a tool of oppression and
later became a weapon for survival. Writing helped me to survive
and fight against elitist and oppressive institutions. During my
doctoral program, my racist colleagues and professors rarely
understood how I, a Chicana from the barrio, could form coherent
and grammatically correct sentences. They often confused their
condescending remarks as compliments, by often stating "I never
knew YOU could write so well." It was if this ability somehow
legitimized my enrollment in a doctoral program.
My classmates of color also faced similar experiences, and as a
collective group we experienced anxiety about our fear of failing
our comprehensive examinations.
My anxiety increased after a
close friend left our program after several unsuccessful attempts to
pass her comprehensive exams. I observed a bright, intelligent, and
articulate Chicana grow tired and disheartened. Her departure was
difficult and painful, yet I couldn't fault her for leaving. I also
became angry that our faculty did not intervene or help her.
Despite my ability to write in a traditional psychological mode,
I often became obsessive about my writing and my unrealistic
standards exhausted me. I seldom submitted written assignments
until they mirrored perfection. Reality set in one day when my 25page assignment resulted in a 75-page paper filled with esoteric
nonsense. I knew it was time to stop trying to prove myself. I
needed help. Did a self-help group exist for women like me? Did a
group for obsessive writers exist? Yes, my name is Leticia and I am
currently in recovery. I am unlearning certain aspects of my
traditional training to regain my voice. I can't help but wonder at
what point in my life I lost my voice and passion.
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Our Experiences

in the Classroom

_C_h_rl_'s_ti_n_a:
My first semester teaching full-time came as quite a shock to
me. In particular, a term paper assignment revealed much more than
I ever anticipated. I assigned an 8-10 page paper on a topic of
choice regarding human development. My assignment also required
students to submit all copies of their cited articles or chapters. I had
hoped this requirement would lessen the likelihood of student
plagiarism.
I was wrong. Many students (about 60%) plagiarized a portion,
if not in fact, their entire paper. I was completely stunned. How
was it that as juniors and seniors they were unable to write? Many
students did not receive passing grades on their term papers and
were angry. I spent an entire class period discussing problematic
areas in their papers, including a 30-minute discussion on
plagiarism. I also spent a considerable amount of time outside of
class talking to students about their papers.
Several women of color came to talk to me after I returned
their term papers. They were highly distressed because they spent
countless hours working on their paper and were not rewarded for
their effort. They felt incompetent and terrified by the experience.
They also felt cheated of their education because no other professor
in the department had taken the time to provide the necessary
feedback to assist them in improving their writing. They also shared
that they had purposely chosen to attend a small private college,
and were paying an extensive amount of money to obtain individual
attention from their professors. This goal was sadly circumvented
for many of these women due to the interactive and hierarchical
nature of race, class, gender and age. In particular, women of color
over the age of 25 were treated poorly and rarely received the
attention or guidance to obtain the skills and knowledge base to
write in a scholarly fashion from our department.
_L_et_ic_i_a:
As a faculty member within the department of psychology, I
am constantly reminded of how writing remains a tool of
dominance for students, particularly among women of color. I find
myself conflicted as I engage in a parallel process. It is difficult to
unlearn a literary style that muted my own voice and
simultaneously teach my students how to write as psychologists.
I
recognize the possible risk of becoming a vehicle of oppression if I
am not mindful of how students, particularly women of color, may
possibly lose their own identity for the sake of mastering a
psychological literary style. This paradox torments me. I do not
desire for my students to also find themselves in my predicament.
Certain courses within our curriculum, particularly research
courses, amplify power relations between students and faculty. In
particular, a senior thesis course, known as senior project requires
students to conduct original research. It is within this course that
women of color often experience unforeseen forces. Similar to a
volcano, or other heated forces of destruction, the hidden
curriculum takes shape and leaves a path of devastation. This force,
both visible and invisible, often forms gendered, ethnic, cultural,
socioeconomic, physical, and sexual divides.
Due to the completion of all prerequisites for this course,
faculty assumes that all students are academically prepared to
complete their senior project within one semester. Despite
completing all prerequisites, most if not all, students experience
fear and anxiety. However, I often find that the experience for
many women of color is excruciating. I observe how intelligent,
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articulate, and promising women of color begin to doubt their
abilities. Older women of color also drop this course and fail to
earn their undergraduate degrees as a result. Regrettably, they
frequently blame themselves when the university and its faculty are
to blame.
I was forced to confront the intensity and destruction of our
hidden curriculum last year while working with a Hawaiian student
Although she was enrolled in a different academic program, she
requested my assistance with her senior project. She indicated that
until her enrollment in my course in the previous semester, notone
faculty member ever provided her with feedback on her writing.
She became highly distressed by the prospect of completing a
senior project. She also became angry upon recognizing that the
university failed and neglected her. I too became angry at this
injustice.
We devoted much time and effort into improving her research
and writing skills. During this period, she experienced pain, terror.
and self-doubt. However, as her literary and research skills
increased her personal agency also increased. After three
semesters, she successfully completed her senior project. She
recently applied to a graduate program in the vicinity, and wroteof
her writing odyssey in her application materials. Interestingly, asa
result of her experience, she also assists other students of colorwit!
their writing.
The Hidden Curriculum

As our personal narratives illustrate, writing is a tool of
oppression and domination. As two former colleagues in the same
r
psychology department, we recognize that our department
1
continuously fails and neglects students of color. A review ofour
e
departmental course syllabi indicated that faculty members seldom
p
made extended efforts to teach or assist students with their writing. c
Unfortunately many regard ethnic minority students as lazy,
e
unintelligent, or unmotivated. In fact, many of our colleagues were
quick to blame our students, but failed to assume responsibility for
f.
their own ineptness at meeting the needs of our students. For
c
example, one senior faculty member in the department often failed
SI
to return writing assignments and others rarely provided students
te
with feedback. Rarely did our colleagues admit that they impeded
d
the progress of our students and perpetuated the hidden curriculum f(
Prior to Leticia's arrival to the department, Christina advocated p,
for a writing course specifically tailored for psychology students.
e:
Despite the offer to create and teach this course, she encountered
O'
great resistance. Our colleagues argued that since writing and
tt
research skills were integrated throughout our curriculum, this
course was unnecessary and a waste of faculty resources. Leticia
also advocated for the same course and encountered similar
resistance. However, after several years of consciousness-raising.
A
the undergraduate program chair finally consented to creatinga
psychology-writing
center. Ironically, our colleague was previousl,
one of our strongest opponents.
y
Interestingly, concerns about student writing were so plentiful
at our university that a university wide group was created to addre:
writing issues. This particular group consisted of faculty froman
array of departments and generated a number of possible solution
to address this problem. One solution included an exit-writingexam
for graduating seniors. The group proposed that a special notation
would be placed on the diplomas of students who failed to passtie
exam. The special notation would state that while the student
earned a degree, he or she failed the university's writing exam.In
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other words, it would serve as a warning to potential employers and
graduate schools about the students' writing ability.
Christina was part of a larger committee to whom this idea was
presented for support. She was the only woman of color on the
committee. The committee consisted primarily of white and
intemational faculty, who regrettably agreed with the idea. The
dean of education (a progressive, southern White male) was in the
audience and quickly voiced his dissent. He argued that students
whoseprimary language was not English would be penalized by
suchan exam. His dissent gave Christina the courage and
opportunity to also articulate her concerns. In particular, she
highlighted how the university was again attempting to blame the
victimand marginalize students. In addition, the presentation failed
to address how faculty could assist in ameliorating the problem or
howthey were part of the problem. Blame was solely placed on
students.
In defense of the aforementioned writing group, we must state
thatthey retreated from this position and generated another solution
thatcontributed to student's writing skills. They developed a grading
rubricfor writing assignments for use across diverse academic
disciplinesand departments. That is, they created a set of specific
guidelinesto inform students of the criteria and expectations for
writingassignments, and also provided specific grading criteria. For
examplein a hypothetical paper, content would account for 75% of
thefinal grade, with the remaining 25% accounting for structure.
Specificareas related to content, consisted of factors such as the
abilityto synthesize appropriate materials, critical thinking, etc. In
addition,the rubric also provided students with the opportunity to
receivespecific feedback from faculty regarding their assignment.
Thissimple procedure transformed the implicit rules of writing to
explicitrules. While this writing rubric did not solve all of the
problemsregarding writing within the university, it has helped
considerably.Not only has it empowered students; it has also
empoweredthe faculty who use the rubric.
Our own writing experiences and the experiences of our
femalesstudents color motivate us to continue advocating for
changeswithin academia. As women of color and working class
studentscontinue to pursue higher education, it is important for us
toremain in the classroom. We must continue to help in
dismantlingthe hidden curriculum. We feel compelled to provide
femalestudents of color with the tools to fight oppression,
particularlythrough their writing. Grounded in their own
experiences,their writing skills will serve as tools to chart their
ownpaths. Most importantly, the power of their writing will assist
themin bearing witness to their own realities.
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Introduction
Imam Ghazali, a medieval philosopher-theologian,
once said:
"Knowledge without action is insanity and action without
knowledge is vanity." Community psychology has long claimed
that it is the field within psychology that intersects research with
action and recognizes that scholarly work is more justified if it is
related to action. and that action supported by research is better than
action without. However recent discussions on listservs and
conferences indicate that talk about action can sometimes lead to
heated debates, uncomfortable silences, but also a rethinking and
redefinition of our field. Perhaps our ambivalence in talking about
action is related to a hesitance to discuss anything political in the
context of our professional work. Recent world events have made it
more difficult to keep what some may call a false separation
between the political, personal, and professional. Despite this, all
over the world, those who identify themselves as community
psychologists are engaging in social action. In the following pieces
we hope readers can get a glimpse of how community psychologists
are using research to actively work to promote social justice.
Community psychologists are engaging in social action on local,
national, and international levels, while addressing a variety of
issues including poverty and war. Some are doing so while
simultaneously endangering their well-being and social ties. We
salute those who actively work toward social justice and invite you
to consider the place for social action in your everyday personal
and professional lives.

An Alternative Model of Development
Displaced Community

with a

Fredy Martinez, Sandra Toloza, Nidia Montanez,
and Horacio Echeverria Ochoa
Pontifical University Bolivarian, Bucaramanga,
Columbia
Displaced communities are not an unusual phenomenon in
Colombia due to a cycle of chronic political violence that has lasted
for more than 50 years and has fluctuated in its intensity and in who
the elected government believes the protagonists and enemies are.
Solutions at the present are inadequate and limited for a number of
reasons: it is difficult to assist people in the context of ongoing
military action and, once families are identified as displaced, they
sometimes do not want to lose this label because of the aid
associated with it may also be lost. Because these families have lost
everything they become distrustful, are afraid of relationships, and
sometimes become apathetic.
In the present study we decided to support a displaced
community in Colombia and assume the challenge of conducting an
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innovative intervention in midst of conflict. The displaced
community is called "Guatiguara" and is located 7 km from the
urban area of Piedecuesta city. The population of this community is
6,000, almost half of which (2,500) are children living in slum
conditions without any public services. In this community there are
the usual conflicts, feelings of distrust, and territorial fights. It is
common to find sworn enemies, gangs, members of paramilitary
groups, and "guerrilla" fighters living in the same space. Working
with this community are approximately 30 non-governmental
organizations (NGOs). However, only about 10 of these
organizations are engaged in on-the-ground active operations. The
present research is lead by two of these NGOs: Universidad
Pontificia Boli variana and Pastoral Social Archdioceses of
Bucaramanga city.
After much discussion, it was decided to create a program that
was politically and religiously neutral. The theory of development
of Nief (1997) sees all communities as having the same universal
needs. Those who are displaced have the universal needs of "BE"
(to occupy a place), "TO BE" (being), "TO DO" (perform actions),
and 'TO HAVE" (possessions, endowments).
Another universal
need that we have added in our own work is the need for
"transcendence." The concept of transcendence
incorporates
psychology, human development, spirituality, religiosity,
community development and quality of life. It was decided to
consider transcendence as both an experience and a psychological
and emotional state in which peace is achieved with "myself',
"others" and "things around me." Transcendence is evidenced in
the state of collective and personal well being that translates into
concrete actions.
The program seeks to empower displaced individuals through
an educative process that allows them to identify their rights and
promote positive beliefs through folklore, history, and cultural
heritage. By promoting awareness about how they 'make' and
'take' decisions about what and how they want "to be", "to have",
"to do", and "to transcend" they can achieve accomplishments and
reach their goals. Another basic idea in our work has been to join
the participants to all their actions, individual, group, community,
and institutional. This allows individuals to internalize their actions
and perform them with the intention of community development.
We designed two qualitative research projects to evaluate our
work. This process generated amazing results in two years,
especially when you take into account that it was undertaken by a
team of only three researchers and 5000 U.S. dollars. These
projects resulted in not only the formation of new relationships but
also in structural and material changes.
Phase I
The first research project analyzed personal, group and
collective attitudes to confront adversity during a 7-month period.
This was accomplished with 100 interviews, five group discussions,
and ethnographic observations. We obtained narratives concerning
history, individuals' skills and beliefs, and feelings about being a
displaced person. In addition, we analyzed individuals' perceptions
about their well-being and poverty.
The biggest impediment to our community development work
was disorganization, interpersonal and inter-sectors disputes,
distrust, and apathy. However, positive resources were also found;
including the capability to delay physical needs, profess a credo,
value traditional customs, and develop a comic attitude. We
identified a number of themes in this study:
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I.

2.

3.

4.

The paradox of diversity: This community is composed b)
diverse people who come from several regions and do not
want to return to where they were expelled from. This
diversity implies that there is a great potential to createand
find alternative solutions to the current conditions.
We act according to how we perceive ourselves and how
we are perceived. If the people believe they are displaced.
apathetic, aggressive, and/or ignorant, then they act that
way. Intervention must focus on changing actions to
change convictions.
Necessities are only one side of the coin. Needs can be
fulfilled in many ways other than only from obtaining
possessions or consumer goods.
Change is manifested through actions. Reality is created
through how we view the world, acts are a consequence of
our being and vice versa. Psychosocial intervention must
focus on actions and then on interpretations in order to
produce a positive feedback cycle. Only new actions can
transform one's reality and interpretations can reinforce
change once it is achieved.

Phase 2
Our next study involved auto-observations, community
workshops, and various other activities, all carefully registered by
video, audio, photos, and documents. This program consisted of
three educational projects for adults and children. There were a
number of design components, including: recruiting volunteers,
starting off with small discussions, including at least one leader
licensed in psychology. Typical community meetings included one
or more of the following: playful moment, faith moment, sharing
time (food prepared by participants), brainstorming of group
actions, and delegation of tasks. In the meetings, we attempted to
give public recognition for even the smallest sort of community
actions (especially in early meetings), created space for celebratiolll
and ceremonies to promote bonding, encouraged progressively
more intensive community actions, created a progressive system of
recognition, promoted discussions about community reality based
on Bible fragments guided by a priest or minister, facilitated
personal confrontation of fears and limitations as a way to point out
capabilities, promoted meetings in public places, and recognized
evidence of community development through concrete acts and
actions in rituals of transcendence like mass.
Results
We created the "Pequenas Comunidades" (Small Communities) I
program that served 10 groups of adults (100 people), 20 groups of
children (400 people), I group of youth (20 people). There were 18
facilitators. We helped one community build their own chapel
(using their own resources) and we helped develop a microcompany led by community leaders to produce food. We helped
organize a Christmas celebration organized by the community with
their own resources (2000 participants) as well as a saint week
holiday celebration (3000 people involved). Each week each group
had at least two meetings; each month each program (adult,
children, young) had a plenary, and each weekend on Sunday the
community celebrated mass together. In this mass, every group
offered concrete evidence of its actions of change and
transcendence, received recognition, and encouraged others to join.
Each Tuesday the 18 leaders had training meetings through
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workshops and group therapy if needed. In these workshops leaders
learn how to plan new activities and mass events and to mediate
community conflicts. Training is tailored to needs identified by the
leaders. Currently, these activities continue to offer support to the
children, youth, and families of this community.
This research suggests that increasing levels of community
organization and participation is directly proportional to reduced
violence and that the most important factor in promoting
development is to encourage actions rather than speeches.
Reference
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Action Makes Psychology
Serdar M. Degirmencioglu,

An option for the

More Useful and More Fun
Istanbul

Bilgi University

Over the last two years I have found myself writing cover
letters in order to explain how the seemingly unrelated activities on
mycv (and many not on my cv) actually form a coherent whole.
Mostrecently I wrote another one of these letters, and was able to
crystallize my career trajectory as follows: I was always interested
in youth and their relationships. I sought relationship researchers as
a graduate student in developmental psychology and found myself
in this emerging field. As a post-doctoral researcher, I joined a
team of excellent researchers at Northwestern's Institute for Policy
Research who were engaged in the enormous task of assessing the
influences of multiple contexts (family, friends, schools and
neighborhoods). There I discovered the literature on
neighborhoods and neighborhood ties, and started to realize the
linkages between this work and work in community psychology.
When I came home to Turkey, I started dealing with practical
issues. Action had to be taken on many of these issues and I soon
discovered that I was fond of this new role. My work in the ranks
of the Turkish Psychological Association was particularly
influential in leading me to a more active stance. Later as I was
doingresearch in a community center, I became a board member of
the foundation that operated the center and soon conducted field
researchto set up a new community center. In short, real-life
problems, both social and professional have transformed me into an
activist. Had someone told me five years ago that I would be doing
whatI am doing now, I would have laughed. Below are four
examplesof the kind of work I have been doing over the last three
years. I leave it to you, the reader, to judge whether the following
doesin fact sound like they represent a coherent whole.
Action toward Cooperation and BeUer Practices:
1st Conference on Street Children and Youth
"Street children", a term used for children and adolescents
workingand/or living in the streets, are quite visible in many big
citiesin Turkey. Street life exposes people to various dangers, but
youngpeople are the most vulnerable under such exposure. There
is widespread sensitivity in Turkey to the conditions these young
peopleare living in, and the visibility reaches a peak every once in
a while when something terrible happens and the media suddenly
The
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focuses on street children as a "chronic problem," a focus
invariably short-lived, sensationalistic, and loud.
About two years into my career in Turkey, I started to receive
more and more questions about street children. Soon I discovered
that, as in many tough fields of work, psychologists were absent.
These questions were reaching me because I was known to work on
more difficult issues - community psychology issues. To inform
myself, I looked into the literature and found little: There were a
few studies and the documentation of applied work with children!
street youth was inadequate. I also looked around and discovered a
fragmentation in the field - people in NGOs and agencies were not
talking or co-operating, and there was a clear and urgent need for
action. This led me to organize a conference.
As a newcomer, I talked with a few people who were wellknown with their street work and activism, and they fully supported
the idea. The next task was to form the team to realize this project.
I went to three young psychologists who had considerable direct
experience with street youth. These women were promising
graduate students with a firm commitment to children's rights and
had proved their organizational skills by publishing the first journal
for psychology students. They also believed that the literature was
inadequate but I had a hard time convincing them that a conference
could work - they believed that the fragmentation in the field was
too well-established for action to make a difference. I was sad to
see, once again, how sophisticated young people were resistant to
action. Although they were well-informed, action was not a strong
component of their behavioral repertoire.
I wanted the Organizing Committee to be a model for the
conference and formed a committee that cut across agencies,
organizations and disciplines. The Committee was composed of
representatives from the government agency, NGOs, and academia.
Psychology, psychiatry, forensic medicine and social work were all
represented. With this Committee, the basis for a future coalition
and a platform was laid. I needed a good name for the entire
project and I chose "Sokaktalar",
meaning "those on the street" the conference was going to be about them and how to serve them
better, not about old feuds, conflicts of interest. I bought the
domain next that I had envisioned (sokaktalar.org for the
conference and sokaktalar.net for the network).
Action, however, was difficult. The people in the committee
were familiar with the long-lasting ill sentiments, lack of trust, and
pointless arguments about things that happened in the past. They
had difficulty generating plans of action. However, a young
forensic expert who was fascinated with the vision from the start
helped me with the "internal" work. We obtained funding from my
department budget to serve as the main source of support, the
university provided materials and translation expenses, and
UNICEF and the Ford Foundation in Egypt also supplied funds.
On the first day, more than 250 people, including the minister
in charge of Youth Services, attended the conference. People came
from all over Turkey, thanks partly to the government agency
which paid for its people to attend the event. This would not have
happened if we had not included them in the Organizing
Committee. We arranged the program of the two-day conference in
such a way that the sessions were clearly geared toward filling the
holes in the "system". The first main session was a panel on legal
issues and children's rights, which provided necessary guidelines
for the work. Next was the issue of lack of motivation and better
practices. The main speakers were brought in from different parts
of the world, the main advantage of this being that they would be
equally distant to all Turkish agencies and not part of ongoing
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feuds. The speakers were told in advance of this plan and did
exactly as we hoped: They opened their hearts, talked with a
personal tone and told the audience that their commitment and work
mattered even it was not always recognized or rewarded. Finally,
the speakers addressed the main goal of the conference: cooperation
among agencies and the sharing of better practices in Turkey and
across the world. Two of the speakers outlined their efforts to
cooperate with street youth so as to make them part of the solution.
The speeches felt like they were completing parts of a single
puzzle.
We also made sure that the conference was interactive and the
participants felt like they were active in a joint problem-solving
effort. The participants worked in groups on the core issues and
outlined better practices that need to be followed. The groups had
ups and downs, but produced effective guidelines. In the closing
session we put the pieces together, convincing most of the
participants that the conference was a success: the guidelines were
approved, a virtual platform was welcomed, the head of UNICEFTurkey promised full support for the next conference, and academic
institutions came forward to organize it.
Resisting the War and Counteracting
Communities

the Effects of War in

As the Bush Administration seized September II to silence
opposition and build a war, people around the world rose up in
opposition. Psychologists in the Istanbul Branch of Turkish
Psychological Association - which I have been heading since 2001
- were among them. The Association had always stayed away from
hot issues, fearing negative government reactions and stuck to the
pretext that "professional associations had to be apolitical". The
Istanbul Branch received a firm "no, don't" reaction from the
Headquarters as we planned to take part in mass demonstrations.
Personally I did not care what the headquarters thought - as
socially conscious and responsible psychologists, we had to act. As
the war approached, the demonstrations continued and we simply
participated. We decided to release an anti-war statement to the
press but wanted to make this a statement of the Association, and
pressed until it was released on behalf of the Association. The
reactions were very positive: Many psychologists thanked us for
"acting politically".
The most important demonstration took place
in Ankara, the day when the Parliament was to vote on being part of
the "Coalition Forces". If the vote was "yes", the US Government
was going to release a generous "aid package." On this sunny day,
we demonstrated on behalf of psychologists.
As the demonstration
drew to a close, the word came from the Parliament that Turkey
was not going to support Bush and his warlords. We felt very good
for taking our part in the resistance.
As the war approached, there was a clear sense of hopelessness
among the public. On behalf of the Istanbul Branch, we wrote for
newspapers and appeared on television, and told the public what
war meant psychologically.
I was going to take part in a peace
conference that aimed to bring young people from Greece and
Turkey together to rebuild bridges. As we started driving toward
the conference, the attacks had already begun. Young people were
happy to be there but angered that the war had started. They wrote
an anti-war statement that was one of the most positive outcomes of
the conference.
I was concerned that the "televized" war would penetrate
people's lives. With my colleagues at the Istanbul Branch, we
arranged neighborhood meetings where people could talk about the
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war. I also went on radio and television to tell the public whyit
was important to talk about the war and to offer our services tothe
public. This was a first in Turkey - psychologists were goingtobe
in the community to discuss with people what could be done about
the war. These neighborhood meetings were successful becausewe
did not tell people what they felt or what they needed to do as
"experts," but rather helped them to discover common reactionsand
feelings of hopelessness about war, and the need for action.
Building

Peace with Young People

In 1999, at the age of 33, I became vice president of the
Turkish Psychological Association. The same year, a major
earthquake devastated densely populated urban areas in the
Marmara region. No one was ready for an earthquake on thisscale.
and the Psychological Association was not ready either. A Task
Force was formed and I was asked to coordinate the relief efforts,
allowing me to witness first-hand how psychologists and the
students we mobilized had changed due to their parts in the relief
efforts.
I started a study about nine months after the earthquake and
was able to demonstrate the long-term positive changes, particularly
in self-efficacy. The subsequent reports, which will become a book
later this year, indicated that the survivors and the public were
extremely moved by the relief workers coming from different
countries. Their misconceptions about foreigners changed,
particularly for those coming from Greece and Israel. Despite a
long-standing conflict between Greece and Turkey, rescue worke~
from Greece had immediately flown over to Turkey. About a
month later a major earthquake hit Athens and this time rescue
workers flew from Turkey and saved lives. The mutual relief efforts
made a clear change in public opinion and facilitated the ongoing
reproachment process between Greece and Turkey.
Recently I took this experience to a youth festival and ran a
workshop. Here is my short account of the festival and the
workshop in narrative form: Once there was a small town in
southwestern Anatolia, called Li vissi. Like many other towns and
villages in Anatolia, the local Greek community in Livissi and
nearby Makre, and the Turkish community co-existed peacefully
for centuries. Even in days of war, there was no hostility or conflict
in this area. Then came a decree: local Greeks were to pack and
leave in three days. This was 80 years ago. Two governments
decided that nation states were not supposed to be ethnically mixed
and it was an acceptable idea to exchange the unwanted ethnic
populations, and then the infamous Population Exchange Treaty
was signed. No one asked the locals - Greek or Turkish - their
opinion: The "others" had to leave. The Greeks left in an agony
that words cannot describe - the official who had to announce the
decree to the Greeks cried as he was reading.
Years later, a handful of young people, members of AEGEE·
Ankara (AEGEE is a Pan-European student association) visitedthis
ghost town, now known as Kayakoy ("rock village" in Turkish
named after the stone houses of Livissi) and decided to turn this
village into a setting for a festival of peace and friendship. Andso
they did about 10 days ago, on July 28 through August 3. With
funding from the European Commission, they brought together
young people (more than 300 from Greece, many more from all
over Turkey), members of NGOs, folk dancers, and artists from
both countries, and local rock stars. This mixture, they called
KayaFest, a festival of youth and culture.
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The festival felt right from the very start. People were relaxed.
One could hear Greek spoken all around. Young people were
everywhere. The locals, young and old, were there. And Livissi
wasthere every moment of the festival. The main stage was right
at the skirts of the hill where the vacant stone houses stood. It was
as if Livissi and the Population Exchange were part of each and
everyactivity.
The opening speeches by the young organizers were followed
by speeches of sponsors and government officials from both sides
ofthe Aegean - even the governor of the Twelve Islands was
present. The village mayor, or muhtar, was on stage, too. He spoke
confidentlyon behalf of the villagers and welcomed the festival
participants. His speech was a sure sign of what was to come:
localsattended almost every event. This was perhaps the most
unexpectedsuccess of the festival but perhaps it was not surprising
afterall. The locals, just like their grand grandparents, liked Greeks
andwere true to the heritage of this land of co-existence.
The first night closed with a fascinating concert by an avantgardeband from Istanbul. Just like the festival, their music was
unexpected,non-traditional and yet so familiar and warm. Once the
concertended, the open air party began and lasted for hours. As we
werewalking back to our pension next to the tent village where
mostfestival participants stayed, Y orgo called out to another
participantand asked a question in Greek. Soon they started
chattingon a Kayakoy street, as if they were home. We felt, at that
verymoment, the festival was going to be a sure success.
Beginning on the second day of the festival, many participants
spenthalf of the day in a workshop. My workshop was one of
those. I ran the workshop on behalf of the Turkish Psychological
Association. The workshop participants, six from Greece and
sevenfrom Turkey, first discovered that even in this small group
therewere people with grandparents from the other side of the
Aegean.Next they discovered what was obvious: once the
PopulationExchange was over and the borders were sealed tight,
thenextgenerations did not have any contact with the "other".
Insteadthey learned from books and the official discourse that the
"other"people were simply enemies.
The workshop shed light on group dynamics and conflict
betweengroups. We studied research that showed how easily
animositybetween groups can be produced and how groups often
sustainthemselves with such animosities and myths of sorts. We
!henexamined how meaningful contact, like the rescue efforts after
!hetwinearthquakes, reduces stereotypes and hostilities.
Participantsremembered how they responded to the earthquakes
andhowtheir mothers cried watching the events in Turkey. The
participantssoon drew their conclusion: disasters were not the only
wayfor meaningful contact to happen. Such contact was
happeningin the workshop, in the village, and it was good.
Part of the workshop focused on commonalities, the common
wordsin particular, which we discovered socially. We used three
languageswhenever possible. One of the participants from Istanbul
grewup as part of the Greek community in a Greek-Turkish
neighborhood.She knew the "other" from within and spoke some
Greekwith a pleasant old accent. She helped other participants
discoverthe daily co-existence and harmony she breathed growing
up.When she said "kalo mina" (good month) on August I, the
participantsfrom Greece were pleasantly surprised: yes, she was
justlike one of them. And yes, contact mattered.
The fourth day of the workshop was the highlight of the
festival.We had lunch in a local home, in the garden with
homemadebread, trahanas soup (or tarhana), tzatziki (or cacik),
The ~
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dolmades (or dolma) and karpuzi (or karpuz). Soon someone asked
about locals who might have seen the days before the Exchange and
we were told to visit Lutfiye Kaya. "Grandma" Lutfiye was ninety
and she was delighted to have visitors from Greece. Yes, she
remembered the good old days before the Exchange. The local
Greeks were good, very hard-working people. There was no
conflict in this land. She looked at Yorgo from Hydra, and said "he
looks like my son-in-law". The workshop participants were moved
as she spoke of the land and the people of this land, some of whom
were Greek. She did not talk about religions, borders, flags, or
nations. When she said, "You are all children of this land",
everyone knew what she meant - and everyone knew that
"Grandma" Lutfiye spoke words governments did not want them to
even hear.

"Grandma"

at Kayafest sitting next to author.

As we left her home and turned the comer, we heard beautiful
tunes - folk songs from Greece - coming from the local open air
coffee house. Musicians from both countries were playing and two
local men were dancing, at times alone and at times with young
women from Greece. They kept on dancing with great joy. Soon
the women in my workshop made their way to the middle and
started dancing the Greek version of halay. This was like a dream
come true: This land of co-existence and its people were embracing
young people from Greece and Turkey, no matter how different
they looked, no matter how little they knew each other. As
Grandma Lutfiye said, "They were all children of this land".
Once there was a small town, called Livissi. Small and
peaceful it was until big powers, big armies, big ideologies and a
big treaty came. The big treaty these big entities created did a big
injustice to the people of Livissi, Makre and their Turkish brothers
and sisters. Now, eighty years later, young people with big hearts
and a big dream helped others better understand the big agony of
this land. And they also helped them grasp why modem ethnic
categories and the over-used ethnic adjectives "Greek" and
"Turkish" can never capture the complex and the rich cultures that
still exist in this region. As the festival closed, once again there
were tears in Livissi, just like eighty years ago, but this time these
tears were signs of future contact and better days to come.
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Psychologists Acting with Conscience Together (Psy-ACT):
A Global Coalition for Justice and Well-Being
Patricia

Conway, Scot Evans, Isaac Prilleltensky
Vanderbilt
University

Discussions held at recent psychology conferences and on
various psychology-related list-serves have highlighted the need for
psychologists to become more involved in social action. Various
individuals and organizations are looking for ways to mobilize
psychologists in the struggle for social justice and well being for all.
To help catalyze these efforts, we are forming a new global coalition
that will focus on specific, targeted actions on issues that impact the
well-being of individuals and communities. We want to introduce
you to this idea and invite you to join our efforts to act collectively.
Rationale
The main rationale for this coalition is to create synergy among
various groups and individuals to take effective action together.
Our assumption is that together we can be more effective than
separately. Although there are various groups of psychologists
concerned with social justice in a variety of formal and informal
organizations, there is no effective voice that unites these
psychologists on a global scale.
We do not mean to undermine admirable efforts undertaken by
existing groups like the Martin Baro Fund or Psychology Politics
Resistance in the UK. On the contrary, we want to support each
other, learn from each other, and act in concert.
We will start with just a few organizations and interested
individuals and seek to increase membership as time and efforts
permit. There are various divisions within psychology associations
worldwide, as well as a breadth of groups and individuals, that may
wish to join this global coalition.
Objectives
The main objective of the coalition is to take collective and
effective global action to promote social justice and well-being for
all, but especially for those groups, communities, and nations that
experience oppression and exploitation. We aim to increase the
network of psychologists and psychology students who are
politically involved, through:
Providing a mechanism for taking action on social justice,
and
Sharing ideas and resources which will help encourage
dialogue on issues of social justice in the classroom and
workplace.
Through a series of collective actions, we aim to counter the
general state of helplessness and hopelessness experienced by many
psychologists.
By starting with relatively easy actions, we hope to
create a collective feeling of empowerment among those involved.
We wish to build on small wins and generate more powerful and
effective actions as the coalition grows in numbers and experience.
The coalition need not be exclusive to psychologists.
We start
with psychologists because we have something in common and
because we have experience in community problems that affect
psychological well-being. From a pragmatic point of view, there
are many psychologists who wish to engage in action but lack an
effective vehicle for doing so. This coalition is meant to provide
such a vehicle.
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Approach
Organizations like the Radical Psychology Network,
Psychologists for Social Responsibility, and the Society for
Community Research and Action often discuss the need for
collecti ve action but rarely engage in organized efforts to influence
public opinion.
While this coalition will value democratic procedures we want
to avoid engaging in paralyzing debate. Something we can learn
from other organizations is that they talk much but do little. This
coalition aims to take action. To maximize consensus we wish to
start with generally agreeable topics and issues that can gain
support from various organizations and groups.
Our recommendation is that we choose relatively simple
actions for the first year and that we re-evaluate our strategies
regularly. If this is going to work, we will have to avoid
unnecessary bureaucracy. If we reconsider every step for a long
time it will never get off the ground; a problem experienced by
many progressive political groups.
We urge us all to consider collective action as our essential
goal. We should also urge everyone to avoid the mistakes of other
groups that seek purity and perfect solutions in an imperfect world.
If we plan forever, action will never take place. We share similar
values and we do not need to engage in prolonged meditative
discussions about our mission.
We have created a steering committee with action teams. The
steering committee will handle overall planning for the coalition,
with the action teams in charge of specific initiatives such as days
of action and membership.
Recommended

Action

Our initial focus will be on the issue of poverty. We will acton
this issue over a period of three months to get us started, while
agreeing upon future actions. We have outlined below possible
issues for future action. There is nothing magical about these
actions other than that they are relatively easy, potentially effective,
and have been identified as priorities at the various conferences and
on list-serves.
The overall strategy consists of identifying topics and strategies
for action, posting them on a website, and calling on individuals
and the membership of various groups to visit the website and
follow the simple instructions to take coordinated collective action.
These actions may take the form of writing letters, starting
boycotts, organizing discussions in workplaces and classes, having
teach-ins, and other suggested methods.
Ideally, we will have a mechanism to monitor our actions. We '
could ask people to let us know, via email, what actions they have
undertaken, and if they are aware of any outcomes or good
processes emerging from the strategy used.
Some principles that we will keep in mind include KISS (keep
it simple, stupid), make it fun, provide quick feedback to maintain
motivation, make people feel part of a larger effort, avoid
demanding too much time from membership, avoid long emails,
and succinct communication.
Action 1: Poverty
BackiJround
The gap between the rich and the poor continues to grow in
most countries. Many researchers have made the connection
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betweenpoverty and inequality and individual or community
health.
Strate~
In order to kick-start our first collective action we suggest
usingan awareness raising strategy that everyone can engage in.
Thestrategy will have two stages. The first stage would be to
encouragedebate within our organizations or workplaces on the
issueof poverty. The second stage will take the form of a global
letterwriting campaign. We will ask members of existing groups
andorganizations (e.g. radpsynet, SCRA, PsySR) and willing
individuals,to send letters to the media. This campaign would
involvelocal and national newspapers (opinion pieces as well as
lettersto the editor), local magazines, newsletters, and other
publicationson the sources and consequences of poverty,
psychologicalor otherwise. Resources to facilitate this will be
provided,by members, on our website.
Wewill post sample letters on our website (to be hosted by
Vanderbilt)and ask people to adapt them to meet their needs. The
goalshouldbe to send hundreds of letters on poverty to hundreds of
newspapersacross the globe.
Dav of action
Wechoose a day when everyone sends letters to the
newspapers.We are recommending September 30,2003 as our
firstdayof action with other scheduled actions on this and other
issuesto follow. This will give us time to organize and post
materialson a website. We will work towards having the website
readywell in advance so that we may send emails to appropriate
liststo introduce the idea.
ReDectionson the Process
Wecontacted many people and organizations with potential
interestin the creation of the coalition. The responses were mixed.
Somepeople were very enthusiastic whereas others worried about
duplicationand the potential domination of the coalition by US
basedpsychologists. While other groups are certainly doing
important
things, the sort of global coalition for psychologists that
weenvisiondoes not seem to have a parallel at the moment. The
concernregarding the potential US-centric perspective of the
coalitionis valid and we have tried to include as many people from
othercountries as possible. The invitation is certainly open to
peoplefrom other countries to join as members of the steering
committee
or in other capacities.
Conclusion
Manyof us have grown tired of attending conferences and
acuon-focusedmeetings only to come away with another list of
I!llngs
to do and more planning to schedule. This proposal for a
coalitionstrives to put some of our collective values into action. If
youwouldlike to join in this effort, please contact Scot Evans at
VanderbiltUniversity (scotnev.d.evans@vanderbilt.edu).
Reference
AmericanPsychological Association (AP A) passed a resolution on
povertythat could be a useful tool. See http://www .apa.org/pi/
urbanlpovres.html.
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Challenging

Women from the Margins:
U.S.' Military Aggression, Policies and SCRA

2,3

Anne Mulvey, University of Massachusetts
Lowell,
Bianca Guzman, CHOICES,
and
Christina Ayala-Alacantar,
University of California, Northridge
This is War
And to win it we must tell our stories
We must tell how we made it
And in the telling there is danger
And rumors of treason and rumors of torture ...
Thema Bryant-Davis
(excerpt, This is War, 2003, p. 4)
At the Biennial Conference in June and on the listserv before
and since, there has been discussion about the appropriateness of
SCRA taking a collective political or activist position as an
organization. The discussion grew heated in relation to the U.S.
war on Iraq in particular, but has also raised questions about the
role of politics and action within SCRA in general. At the Biennial
meeting of the SCRA Committee on Women, the small group who
attended began to discuss these issues and agreed that one of our
priorities this year would be to develop a position grounded in
community psychology and feminist principles against any U.S.
policy of aggression or invasion such as the war in Iraq. This
article is a first step toward developing an integrated position as a
Committee about the role of politics and activism in our work. It
reflects the perspectives of the authors, each of whom attended the
Biennial meeting and has taken an active leadership role in the
Committee. We speak as citizens and residents of the United States
of America (U.S.) who are from different geographic locations,
ages, ethnicities and sexual orientations. We speak as women from
the margins.
As feminists, we assume connections between personal and
political arenas, and among theories, research and action. These
connections are central to our professional work. We were drawn
to community psychology because of such core values as social and
distributive justice, psychological sense of community, and respect
for diversity. In particular, this field drew us because of the
recognition that political and social policies and structures affect
individual and group health, and recognition that theory and
practice are inseparable. We were drawn to the field's concepts and
methods that illuminate intersections across levels and contexts.
Thus, at the Biennial, we were surprised to find what we
experienced as great hesitancy to engage in large group
conversation about the recent war, especially upon learning that
Melanie Atkinson, Rose Black, Heather Hamerton, Neville
Robertson and Helen Wihongi from the University of Waikato,
AotearoalNew Zealand, had cancelled attendance and sent a protest
statement requesting that it be read at a formal plenary session. We
expected that time would be allocated at a conference-wide event
(e.g., keynote, poster session) to discuss the statement or at least to
publicly announce and circulate it, but this did not happen. We
wondered if other professional groups had made statements against
the war as organizations, and looked to other groups to see what
they had done. In the sections that follow, we: I) provide
examples of similar organizations that have taken activist stances
against the war and U.S. military aggression;
2) argue that
political stances are consistent with the field's values and literature;
and 3) call upon SCRA members and leadership to respond to the
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protest of members, and to oppose U.S. militarism and policies that
contradict core values and goals of our field.
Professional and Women's
Military Aggression

Organizations

Oppose U.S. War and

SCRA is one of nine divisions of the American Psychological
Association (APA) that are members of the Divisions for Social
Justice (DSJ) which also includes the Division of Peace Psychology
(48). DSJ recently reached consensus to work to defeat a proposal
from the AP A Division of Military Psychology to lift a ban on
military advertising in APA publications (Lott, 2003).
Many, many women's organizations - professional, political
and grassroots - spoke out against the war. The National Council
of Women's Organizations (NCWO), tbe largest nonpartisan
coalition of women's organizations in the U.S., passed a resolution
against the war (Morgan, Smeal, & Steinem, 2003). The resolution
stated that attacking Iraq was not an appropriate response to
September 11th or an appropriate way to deter terrorism and might
" .. .increase hostility against the United States" (National Council
of Women's Organizations, 2003, p. 64). The NCWO statement
connected increases in military spending with decreases in funding
for programs tbat benefit low-income people in the U.S. and with
tbe enormous suffering and death that women, children and families
are being subjected to in places of combat. The NCWO statement
defined as "acts of patriotism" advocacy work for peace and public
discussion of divergent perspectives related to the war and U.S.
policies. The resolution concluded as follows: "United States
foreign policy should be driven by human rights, justice and
equality - values that will decrease the threat of terrorism - not
by corporate interests or the desire to secure natural resources for
U.S. consumption" (p. 65).
The National Women's Studies Association (NWSA) passed a
resolution on February 25, 2003, that was sent to President Bush
and to numerous media outlets (NWSA's Position, 2003). It
opposed the U.S. war in Iraq, and argued that oppressed groups
should participate in decision making and that those already most
vulnerable should not be subjected to war. The resolution
concluded with a call for action by all members (p. II):
As educators, NWSA members call for open
democratic dialogue that will: I) identify the root causes
and potential consequences of current us policy on Iraq,
and 2) devise and implement non-violent means of ending
human oppression.
NWSA believes that all women's
studies practitioners, programs, and centers are obliged to
create spaces for and lend their voices to such dialogue
and analysis.
NWSA leaders included the final sentence intentionally to
provide support for peace work done by members, recognizing that
many members work in institutions "reluctant to serve as sites of
anti-oppression work" (National Women's Studies Association
Resolution, 2003).
The National Council for Research on Women (NCRW)
organized a conference, "Facing Global and National Crises:
Women Define Human Security." Conference participants defined
security in human terms prioritizing " ... the protection and wellbeing of people, rather than the military or political security of
states" (Women Promoting Peace, 2002). The group realized such
a redefinition would require" ... closing the gap between academia
and activism" (p. II). In the section that follows, we discuss tbe
importance of political activism within and by SCRA.
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Political

Activism:

What's

SCRA Got to Do with It?

Community psychology, feminist psychology and women's
studies value reflective engagement and emphasize the importance
and appropriateness of including ourselves in our work, including
the personal and political implications of what we do and howwe
do it (Bond, Hill, Mulvey, & Terenzio, 2000; Watts & SerranoGarcia, 2003). Such an engaged perspective requires the
challenging of false separations between personal/political, mind!
body, theory/practice, and local/national/global,
and examining
their interconnections in terms of their implications for liberation.
It also means paying particular attention to marginalized voicesand
perspectives, privileging them in our analyses and our work
(Campbell & Wasco, 2000; Mulvey, et. aI., 2000; Serrano-Garcia
& Bond, 1994).
Social liberation movements like the ones that "birthed" our
field require taking risks of speaking out and taking actions that
challenge the status quo and entrenched power systems. Our
disappointment at the Biennial was partially related to a desirefor
our professional community to support the anti-war and antioppression work that we engage in elsewhere with little institutional
support. The field has long been criticized, however, for not
engaging in libratory work despite the field's values. Regardingthe
1977 Austin Conference, for example, Myers and Pitt (as citedin
Mulvey, 1988) note:
The absence of discussion on racism ... resulted in
great part from extremely abstract levels at which vital
topics were generally discussed .... The community
psychology training models ... continue to beg the question:
What communities are we talking about? What social
structures are in need of change? What should or do we
as community psychologists really believe in? (p. 80)
We believe that core values of the field have implications for
analyzing and acting in relation to major political actions like those
associated with the U.S. war on Iraq. While not a partisan
organization or one that supports any unitary belief system,
community psychology has a core set of assumptions that should
guide us in particular directions in relation to critical socia-political
events. In discussing the use of community psychology to
challenge oppression, Varas-Diaz and Serrano-Garcia (2003, p.
112) note: "[W]e must start by examining our own praxis; we must
first clarify our values. Liberation must be a belief system, an
attitude, a political stance towards all kinds of oppression
everywhere ... The lines between psychological and political action
will blur."
Living democracy:

De-mystify,

question,

collaborate

A powerful change strategy and process valued since the
inception of our field is the de-mystification of professional and
elitist jargon, theories and systems of power in order to "give away"
knowledge in ways intended to facilitate the empowerment of poor
and marginalized groups. Many U.S. citizens do not question false
rationalizations tbat have been used to justify pre-emptive war
against Iraq, or false reports about connections among Al Qaeda,
Iraq, weapons of mass destruction and terrorism in the U.S. on
September II, 200 I. Related to this are concerns about supporting
individuals who are in the military witbout blaming them for U.S.
policies tbat put them at great risk. While concern for U.S. soldiers
(and their families and friends) motivates our challenges to
government policies, the human rights and basic right to safety of
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moseagainst whom U.S. soldiers are fighting-including
many
civilians-areas important. As a field, we must create
opportunities
to explore and expose false connections, as we find
ways
to highlight connections between the safety and well-being of
citizens
and non-citizens in the U.S. and the safety and well-being
ofordinarypeople living in other countries. When we do, we are
working
with the values and methods of the field.
Whilewe endorse the appropriateness of collective opposition
10 IheU.S. war on Iraq, we also recognize the importance of
multiple
perspectives. A challenge for us personally and for the
fieldis how to balance our own viewpoints-including
policies and
actions
informed by central tenets of the field-with
respectful
dialogue
across cultural, religious and political differences. We
encourage
our profession and field to examine and challenge ways
inwhichour country is moving away from democratic ideals
toward
a dictatorship or for-profit transnational corporation. Unless
wepubliclyoppose such trends, our silence and inaction will be
interpreted
as consent.
Weare concerned that we are becoming a nation where social
, policies
and science are being defined by conservati ve ideologies
Ii inconsistent
with basic values of our field. An example of how
changes
in government policy affect social science is the recent bill
sponsored
by U.S. Representative Patrick Toomey to de-fund five
selected
NIH grants because they deal with sexual behavior. The
Patriot
Act, changes in immigration policies, and massive cuts in
social
service funding are other examples of this trend. These are
issues
that SCRA should be considering as an organization.
Endorsing
the APA Resolution on Poverty and Socioeconomic
S~lus,as suggested at the town meeting at the Biennial (Olson,
211(3), is appropriate, but it is not enough. We are suggesting that
SCRA
act together as the powerful community that we are to
articulate
a coherent analysis and to collectively oppose U.S.
military
aggression and regressive domestic and foreign policies
thatarerelated to it.

U

Respondingto the Anti-war

Protest

of Our Members

Thestatement sent by SCRA members from the University of
Waikato
that explained their withdrawal from the Biennial
generated
a great deal of reaction at the conference, but little of it
wasopendialogue about the role of SCRA and its members and
~owto respond. Our colleagues from New Zealand wrote, in part
(Atkinson,
Black, Hamerton, Robertson & Wihong, 2003):
We do not support the war and the subsequent
occupation of Iraq by the invading forces. We believe these
actionsto be both illegal and inhuman .... The vast majority
ofother nations across our planet are strongly opposed to
a war and see it as unjustified. As citizens of a small
nation,we are particularly conscious of the need to insure
therule of international law to protect the small and
relativelypowerless peoples of the world.
Usingpolitical action, a small group of New Zealanders
offered
our organization-especially
those of us from the U.S.-an
~j\\1rtunityfor collective reflection and possible action. Their
s~tementcirculated on the SCRA listserv and at the Biennial
encouraged
SCRA members who have opposed the war to "Kia
Kaha,"
or "stand strong" (Atkinson, et. aI., 2003). We are doing
thathere. We hope that our reflections and position will encourage
critical
and constructive reflection and action within SCRA and
across
our many inter-connected borders.
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Anne Anderson, Co-Chair of Psychologists for Social
Responsibility (PSR), attended the Biennial and extended an
invitation to their conference in October, 2003, "Gender, War and
Peace: Feminist Perspectives."
We hope that there will be an
opportunity to share insights and information from that conference
in a future issue of The Community Psychologist. We hope that
reactions received by the Waikato group who protested will be
printed. Finally, we hope that others will respond to this article. As
we stated in the introduction, we are not speaking on behalf of the
Women's Committee. We do, however, invite Committee members
and all interested SCRA members to respond to this article in ways
that will move us toward a shared professional, political and activist
agenda in hopes of a more peaceful, democratic and just world.
'While "U.S." is used throughout
for the United States of America, we
as well.
'Please send correspondence to:
Department, 870 Broadway, Lowell,
anne mulvey@uml.edu.
'Many thanks to Kathy Desilets,
Langhout for their comments.

the article as an abbreviation
recognize other united states
Anne Mulvey, Department of
MA 01854-3043 or bye-mail:
Heather Gridley and Regina
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Ten Primary Notions for the SCRA
Community Action Interest Group
Brad Olson, DePaul University,

Chicago

The following is a draft of ten primary notions and
accompanying actions for the SCRA Community Action Interest
Group and its future endeavors. Because the notions are a proposal,
the intention is to continually improve them. Therefore, if you have
any suggestions about changing these principles, additions or other
ideas, or if you are simply interested in joining the group, call or email the group's chair, Brad Olson at (773) 325-4771;
bolson@depaul.edu.
Notion 1
We assume that it is possible to have a strong faith in
community psychology principles and action while accepting the
limitations of this worldview. We can appreciate the heuristic value
of these beliefs, and yet by knowing they are only one way of
understanding the world, we can avoid potentially condescending
attitudes toward other worldviews.
The interest group can help researchers, practitioners, and
community members better communicate through a more common
language. We can also work to reverse the division between science
and practice that exists across the health and behavioral sciences.
We can encourage the intermingling of science and art wherever
they help supplement each other.
Notion 2
We believe strongly in the values of community action, and
simultaneously recognize the prejudices others in the scientific field
sometimes hold against it, and thus we also recognize a need for
greater advocacy and support for the principles of community
action.
Accompanying actions include the role of the group as a liaison
across different individuals and organizations invested in
community action. While the interest group will begin new
initiatives, it is likely to have the most dramatic impact by
facilitating the work of existing organizations and structures that
currently promote justice and action. This advocacy can be
encouraged within SCRA, other divisions of AP A, the AP A public
interest and policy group, Psychologists for Social Responsibility,
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community groups, academic and scientific disciplines outside of
psychology, social services, and federal and state institutions.
The interest group can also work to match researchers,
community practitioners, and community groups with an interest in
collaborating with other entities. Furthermore, wherever action
researchers encounter unsupportive attitudes from other colleagues
(e.g., in academic departments), the interest group can provide
informational and other forms of support. In addition, the interest
group can further promote the centrality of external or ecological
validity within the sciences.
Notion 3
We assume it is best for community psychologists to work as a
community to produce change, and that action research and
community involvement can be strengthened as they coalesce in a
more prominent discipline. We also believe that small collective
steps can have a substantial impact on the world, effecting large
changes. Furthermore, we believe targeted, concerted collective
interventions are most effective. The more these actions are
planned, the more good will be achieved by engaging in them.
Therefore, the primary action associated with this notion is the
coordination and inspiration the interest group can provide to others
involved in community action.
Notion 4
We believe it is important to delineate common barriers to
community action at both individual and organizational levels (e.g.,
time and resources, lack of a sense of urgency, procrastination,
egotism, accessibility, sustainability) and work to develop general
and flexible guidelines to aide ourselves and others in the removal
of such barriers. We can also develop guidelines for more effective
and rational community action attempts.
The interest group can compile general rules, approaches and
effective practices. This is not necessarily a best set of practices, but
a comprehensive list of those that have worked in varying contexts
from the literature and the community. While doing this, it is
important to always remember that this information will evolve
with ongoing change and reflection.
Notion 5
While we assume that the use of specific language, methods,
and contexts related to community psychology are essential to the
completion of the group's tasks, we should not be overly concerned
with the semantics of arguments when they impede positive
forward movement.
Notion 6
We also assume that psychology is value-laden, but believe
that we are able to make objective assessments of data and to
continue to set up even stronger rules and structures that will aide
researchers in becoming even more objective.
Notion 7
To increase a topic's relevance to the group as a whole and to
improve overall communication among group members, we believe
it is a good habit to explicitly voice how our political positions
The
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relateto community action principles, rather than simply taking
particular stances (e.g., against a war). Furthermore, while a social
justiceorientation must be at the core of every group action, we
believeit is important for members to be truly open to diverse
opinions,regardless of their source or the political orientation of
thatsource. All positions on all social issues are worth considering
andcomprehending. We believe it is of value to be open to as many
differentviews as possible.
Notion8
Within our work as part of the community action group, we
believeit is important to put the principles of community action
beforeindividual credit, ego-involvement, or self-promotion. This
maybe the most important of principles if any progress is to be
madeby the group. Furthermore, while we realize that collective
communityaction is possible, we understand the natural difficulty
forany human being to take direct action, and therefore we will be
undeterredby failures and in fact we will expect them. Despite the
inevitableobstacles, we will continue to be committed to success
andpride ourselves in our endurance as much as any other quality.
Notion9
We assume that publication outlets are important for the
advancementof community action and research. These resources
requireas much support as possible to encourage further
engagementin research and community action.
The interest group will support these publications with their
distributionattempts, and encourage greater membership support
fromSCRA and other groups. We can additionally provide lists of
thesepublications and guidance on where to reach electronic
manuscriptson community action. In other more research-oriented
spheres,we can encourage further research on the methodology of
communityaction principles themselves and the contexts in which
thesescientific techniques will be most useful.
It is additionally important to compile knowledge about a wide
rangeof community action attempts conducted by researchers,
practitioners,and community organizations. This knowledge has
thepotential to be both practical and inspiring to future community
actionattempts. The community interest group can therefore also
workwith others on the process of documenting existing
communityaction attempts and categorizing a more comprehensive
taxonomyof these attempts. As part of this work, the interest group
canwork with others on the important process of documenting the
largersocial history of community-related action initiatives as they
relateto community psychology and associated disciplines.

Promoting Local Action on Poverty
Nathaniel Israel and Paul A. Toro, Wayne State University
Note: this article is an expanded version of a posting that first
appeared on SCRA' s listserv.
The adoption of APA's "Resolution on Poverty" and the Town
Meeting at the New Mexico Biennial Conference on "Augmenting
the 'A' in SCRA" recently offered opportunity for reflection
regarding the role of psychologists and SCRA members in
addressing the continuing and growing problem of poverty in our
nation. As outlined in the APA resolution (available at http://
www.apa.org), poverty in the United States has persisted despite
policy designed to end it, and since the 1970s, it has grown. There
are a number of vulnerabilities associated with poverty, including
reduced access to a variety of social services and heightened risk
for physical and mental health problems. Because of both the risks
to optimal development poverty poses, and the macro-level nature
of its perpetuation, poverty and its alleviation have long been of
considerable interest to community psychologists.
Community psychologists are well-prepared to understand and
act on poverty, given the field's focus on understanding phenomena
at multiple levels (individual, social group, culture) and from
multiple perspectives (individuals and families in poverty, service
providers serving such individuals, policy makers affecting systems
change). Despite such preparation, there is the feeling among some
in the field that we have yet to fulfill our potential as action
researchers. The role of change agent has historically been an
emphasis of the field; here is an area in which the need for change
is greater now than at the inception of community psychology
nearly 40 years ago.
In order to create and sustain change, it is important to
critically examine our own efforts at promoting socioeconomic
equality, and to understand how these efforts could be transformed,
expanded or otherwise modified to better serve the communities in
which we are embedded. Responding to this call for reflection and
action, our Research Group on Homelessness and Poverty recently
convened a meeting at which research group members and
interested other parties discussed these issues. Using the Resolution
on Poverty as a starting point, we reviewed the actions
recommended by AP A and identified action steps that were most
consistent with our orientation and capabilities as a group. It soon
became clear that several of the specific resolutions resonated

Notion10
Weassume that while consistent and dynamic exchange and
communicationshould occur frequently among group members, we
mustprovide a centralized location on the internet to make these
resources
as accessible to the greatest number of people and
organizationsas possible.

Nathaniel Israel and Paul Toro
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strongly with our group's members. Resolutions promoting action
steps that involved and empowered community members were most
consistent with our orientation to community action. Additionally,
the critical understanding that, as professionals, we may perpetuate
some of the societal ills, biases and stereotypes associated with
poverty was also recognized. We felt that these foci were most
clearly enunciated in resolutions 4, 6 and 7 (listed below). Lively
discussion followed regarding our role in fostering institutional and
community change regarding these three areas of concern.
Highlighted
4.

Resolutions

Will advocate for research that identifies and learns from
indigenous efforts by low-income people to work together
to solve personal and shared problems or create
organizations that advocate effectively for social justice.
6. Will advocate for incorporating evaluation and assessment
tools and for encouraging integrative approaches such as
the building of public and private community partnerships
in programs addressing the issue of poverty and the poor,
which psychological research has identified as effective
strategies for addressing community level issues and
problems.
7. Will encourage in psychological graduate and postgraduate
education and training curricula more attention to the
causes and impact of poverty, to the psychological needs
of poor individuals and families, and to the importance of
developing "cultural competence" and sensitivity to
diversity around issues of poverty in order to be able to
help prevent and reduce the prevalence of poverty and to
treat and address the needs of low-income clients.
Discussion focused on our own capacities and limitations in
fostering change. We noted that the effects of poverty and its macro
and microsystem remedies were generally absent from the public's
consciousness. Some individuals suggested conducting community
needs assessments and disseminating assessment results as a way to
begin to fill this void. More discussion followed regarding the
current limited level of involvement of the poor in efforts to
prioritize service needs and create interventions to alleviate
poverty. In all these discussions, we affirmed the need for efforts to
create change at both the local community and national policy
levels. During this discussion, members felt that, as community
psychologists, we could perhaps be most effective in creating and
helping to coordinate efforts to understand poverty in our local
context, though our efforts would not need to be exclusively local.
To have impact beyond the local context, we might be better able to
affect broader policies as individuals working in concert with large
organizations with more "lobbying" experience (such as APA or
Psychologists for Social Responsibility).
In addition to discussing strategies for changing conditions in
the local and broader community, we discussed efforts to heighten
awareness of socioeconomic issues in graduate psychology training.
Students commented on their varied experiences with faculty and
their coverage of the topic in graduate classes. This led to dialogue
regarding assessing student interest in a course covering the history
of the role of SES in the creation and application of diagnostic
categories and in access to and treatment in the mental health
system. Faculty members at the meeting indicated a willingness to
approach other faculty and administrators regarding integrating
discussions of socioeconomic status in graduate coursework. This
discussion highlighted the need for critical examination of our own
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role as part of an establishment that may perpetuate both an unjust
view of persons experiencing poverty and an unequal system of care.
We moved from discussing these problems conceptually to
creating goals and delineating tasks for team members in order to
capitalize on our commitment to change. These action steps are
outlined below. By engaging in this process we feel that we were
able to capitalize on the discussion at the Town Hall Meeting and
the Resolution on Poverty and Socioeconomic Status to move from
the roles of evaluator and academician and to begin to take concrete
actions to involve and affect our local communities to confront
poverty. Other efforts described in this issue (such as those of
Prilleltensky's group) also reflect similar processes of moving from
contemplation to action. The actions we came up with may not be
the best actions that could be taken in our community. However,
they represent, for us, concrete ways in which we can reach out to
inform individuals of the depth of the problem of poverty in our
community, and some of the ways in which this problem can begin
to be addressed.
Action Steps
In accordance with the APA Resolution on Poverty and
Socioeconomic Status, we have identified the following areas for
action, and committed to specific tasks to affect people's knowledge,
attitudes, and actions regarding persons experiencing poverty in our
own training program and in our own community (Detroit). Our
action steps fall into two broad categories: a) creating and sustaining
awareness and b) community involvement and intervention.
In terms of awareness, it is our intent to effectively
communicate to fellow faculty and graduate students, the service
providers in our community, our local community, and to other
community researchers. We generally agreed on taking a single
action step targeted to each group, in order to be effective in our
efforts. With all target groups, our steps first target raising
awareness and then attempt to begin a chain of events designed to
lead to informed action.
Institutional Action SteD
Faculty members and students present agreed to discuss with
fellow faculty and students the importance of studying SES and its
role in clinical practice and research. In addition, faculty and
students agreed to gauge students' desire and faculty's openness to
the creation of a course on the topic.
Service Provider Action SteD
Service providers are sometimes unaware of the results of
services assessments and client views of service needs. We are
currently meeting with area service providers and disseminating the
results of research with homeless clients regarding services that
these organizations provide in order to raise awareness in the hopes
of facilitating an effective, client-centered service environment.
Communitv Action SteD
To better reach the community, we decided to update our
website to make it more user-friendly and to include easily
understandable, brief sets of facts that individuals could access.
These fact sets will include statements regarding definitions of
homelessness, the state of homelessness (including prevalence over
time), views of homeless persons regarding conditions they face
and their strengths and needs, and brief summaries of intervention
strategies that work to end homelessness.
The ~
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CommunityResearcher Action SteD
In order to further this dialogue on acting to end poverty we are
planninga roundtable discussion of this very topic at the fall 2003
MidwestEco-Community Conference. The discussion will
highlightthe efforts of various research groups in addressing
povertyin their research, and will offer a forum for comments
regardingadditional needed steps.
Our intervention and community involvement action steps are
targetedat multiple groups and represent tentative moves toward
broaderaction. To best invest our resources, we chose actions
involving
participant groups with whom members of our research
teamhave already had some contact. Our team is directly involved
ineffortsaimed at providing resources to homeless families with
school-aged
children. Members of the research team are also
involved in efforts targeted at providing resources to low-income
families
with school-aged children. Our current action steps are
targeted
primarily at these two groups. Three of the steps involving

community
involvement and intervention are currently being
explored
for their feasibility; one is currently being implemented.
Thethree action steps we are exploring are all empowermentb~ed and involve aiding parents in organizing to gain a more
powerful
voice in determining their children's educational
outcomes.
They include: aiding in starting a parents group for lowincome
parents concerned about their children's education; aiding
infonninga committee of homeless and formerly homeless parents
tocommunicatewith schools and advocate for school services;
creating
an "Empowerment Academy" where parents can get
rnvolved
in learning skills and taking action to advocate for services
fortheirchildren, themsel ves, and their communities. This final
action
stepexpands on the first two and would include both greater
resource
commitment by the researchers, and the development of a
broader
set of skills and goals for participants.
Thefinal action step, currentJy being implemented, has to do
lithcreatingcommunity buy-in for providing resources for
IIomeless
school-aged children. We are currently asking local
businesses
and community organizations to provide school supplies
and
booksfor students in shelters, and to supply computers,
~ftware,and reading material to allow local shelters to create
learning
rooms" where children can read books and use
ooucational
software to reinforce concepts taught in class. Several
:s
~al businesseshave responded by providing donations of school
IIIpplies
for these children. Additionally, a book drive has begun in
to
lreaschools
to provide books for these students. It is our hope that
fuese
effortswill foster further buy-in by raising awareness of the
eofhomelessness while allowing individuals and organizations
I:tcome
involved in assisting students experiencing
lirnelessness.
Our end goal, then, is that families will be able to
create
additionalhuman capital (via better educational outcomes) as
the
result
ofthis community partnership.
Theeffortsdescribed above are simply one specific way of
pes
ponding
to the call for action on poverty. It is important to note
1m thattheProposal on Poverty outlines many other avenues for
tion.
andthat there are ways to affect poverty locally and
lIIionally
that are not mentioned in either our research group's
fforts
orin the Proposal. We would do a disservice by trying to list
theotherpossible actions that could be taken to change
l'OOditions
associated with poverty. Rather, we conclude with a
egeneralcall for transformative action, and cite one example of
)ver
banactionin progress.
TheAPAProposal outlines a number of areas for public policy
on
ocacy
focusedboth on the causes and consequences of poverty,
-'€~
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as well as a number of areas in which it would be beneficial to have
additional research data. The perspective of this paper, and of many
in the field, however, is that there exists a wealth of data from
which to design interventions to act to end the causes and effects of
poverty. Community-based and community-focused
action can act
to empower individuals in groups to end inequalities in institutions
designed to foster human capital (such as schools), and institutions
designed to support humans in their physical and emotional
development (such as health care and mental health care networks).
In addition, community action may allow individuals to organize
their perceptions of their social world and act to recreate that very
world; one example of such an intervention is the 'Photovoice'
project carried out by researchers at Michigan State University
(Nowell, Berkowitz, & Thorp, 2003). In this intervention, part of a
broader community intervention, community members took
photographs of, and critically examined their views of, their
community. Using the resultant narrative and understanding, they

described and in many cases ultimately acted to create and
documente desired changes in their community. This is one
example of how community-oriented
researchers can enable
community members to unite to visualize and create the social
conditions they desire. It is our hope that the realization that we are
equipped to enable community change will be followed by multiple
actions at multiple levels designed with one common aim: to aid
persons experiencing poverty and its effects to transform the
conditions that allow this injustice to continue.

Reference
Nowell, B., Berkowitz,

S. & Thorp, L. (2003, Summer).

Photo voice: Understanding the contextual canvas of a CCI.
Roundtable discussion presented at the Biennial Conference of
the Society for Community Research and Action, Las Vegas,
New Mexico.

Psychologists for Social Responsibility: Mobilizing
Communities for Action
Tod Sloan and Anne Anderson, PsySR Co-Coordinators,
Washington, DC
Steve Fabick, Birmingham, MI
The mission of Psychologists for Social Responsibility (PsySR)
is to apply psychological knowledge and practice to build a culture
of peace with social justice. Founded in 1982 to challenge the
build-up of nuclear arms during the Reagan years, PsySR has long
understood the importance of linking its policy advocacy work to
grassroots community processes. PsySR's mission has broadened
significantly over the past 20 years and it now has "action
committees" working on issues ranging from environmental
protection and universal health care to conflict resolution and
humanitarian intervention.
This article provides descriptions of two projects undertaken by
PsySR action committees. The first is the US & THEM project,
developed by the Conflict Resolution Action Committee and
implemented widely since 1993 in workshops conducted by the
Michigan Chapter of PsySR. The second project is being carried
out by the Action Committee on Trauma, Resilience, and Social
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Reintegration. It represents a form of work with a community of
professionals (in this case, practitioners, evaluators, planners, and
funders) involved in providing psychosocial humanitarian
assistance to communities affected by ethnopolitical violence.

accompanied by overhead materials, with directions for audience
participation exercises, which are designed to be the core of the
workshop.

Outcomes
US & THEM:

The Challenge

of Diversity

Purvose
To help participants
prejudice and conflict.

understand and moderate their intergroup

_C_on_t_en_t
Within each of us, to some degree, lies the need to split good
and bad, i.e. to externalize unacceptable aspects of ourselves onto
others. Likewise, within each group, there is some tendency to
attribute disowned aspects of the group to other groups.
Historically, this tendency has been adaptive, yet as our world
shrinks due to technological advances, and as nuclear threat
remains a reality, a new adaptation is required. The change in our
technology demands a change in our psychology.
The US & THEM program is designed to highlight the
dynamics common to prejudice and conflict along many
dimensions, e.g. race, class, culture, nationality, religion, gender,
sexual orientation and ethnicity. Furthermore, education about these
common dynamics in our workshop relies upon a balance of
teaching basic concepts, experiential learning through structured
activities and post-workshop action and learning.
US & THEM refers to the polarization of two or more groups.
It can be along cultural, organizational, racial, ethnic, gender lines
and so on. Such divisiveness is fueled by an exaggerated sense of
one's own group as special and good. Accordingly, other groups
are devalued and feared.
The universal tendency to identify with our group and counteridentify with other groups has to do with issues of identity, comfort
and survival. Group boundaries exist to give cohesiveness to groups
and to exclude disavowed parts of group members. They tend to
provide order and prevent fusion with a large, chaotic world. Group
identity tends to confer some sense of goodness and specialness.
US & THEM thinking is magnified at times of intergroup
conflict of interests, such as intensified economic competition,
religious conflict or territorial dispute. And though we realize that
prejudice and conflict have important historical, economic, and
political causes, we focus on how such tensions are fueled
psychologically-and
how we can moderate them.

P_ro_c_es_s
Workshops intersperse brief talks accompanied by overhead
materials with audience participation exercises. The experiential
activities (exercises) are the core of our workshops. The exercises
are sequenced to facilitate: 1) Self-awareness, 2) Other-awareness,
and 3) A bridge between/among the diverse groups participating in
each workshop. Phase Two of the program entails formation of
Dialogue Groups which meet regularly after the workshop. Phase
Three, Community Action, involves a joint project developed and
carried out by workshop participants from the diverse groups.

Program

Operations

US & THEM: The Challenge of Diversity provides resources
for use by psychologists, teachers, and other professionals with
group leadership skills in their own communities around the world.
The US & THEM Presenter's Manual includes text for brief talks
1\lge 38

US & THEM presentations have been conducted for a wide
variety of audiences, e.g. community organizations, schools,
churches, etc. Workshops have focused on problems ranging from
ethnic conflict in Bosnia to high school racial tensions in Detroit.
Post-workshop evaluations have been encouraging and requests for
workshops and materials are increasing steadily.
For more information, contact: Stephen Fabick, Ed.D., Project
Coordinator and Chair, PsySR Conflict Resolution Action
Committee; 640 North Old Woodward, Suite 201, Birmingham,
MI 48009, USA; Phone: (248) 258-9288; Fax: (248) 258-5187;
Email: stevefabick@aol.com.
Integrating
Assistance

Approaches

to Psychosocial

Humanitarian

The Trauma, Resilience and Social Reintegration Action
Committee is carrying out a long-term project to influence
guidelines for best practices in psychosocial interventions in
communities affected by ethnopolitical violence, such as those in
the Balkans, Guatemala, Rwanda, and Cambodia. In this case,
PsySR is fostering a complex dialogue process between participants
in the field of humanitarian assistance who often have conflicting
agendas. We reproduce below the executive summary from the first
stage of this project, an international conference supported by the
PsySR, Clara Rabinowitz Global Peace Fund and the United States
Institute of Peace. The conference was held in July 2002 at the
University of Maine. A full report can be downloaded from
www.psysr.org in English and Spanish. A second workshop is
being held in September 2003, and a larger conference designed to
train a new generation of hybrid psychosocial community
development workers is planned for 2004. We are of course very
interested in having numerous community psychologists involved
in this project.

Executive

Summary

Psychologists and other mental health professionals are
increasingly involved in assisting individuals and communities
affected by ethnopolitical warfare and other contemporary forms of
violent conflict. Due to the widespread impact of these forms of
violence and the complex sociohistorical situations in which they
occur, those offering assistance have faced enormous challenges.
They are called upon to respond to trauma and suffering far beyond
the scope of their professional training - and they often confront
language barriers, logistical chaos, threats to their safety, and the
physical conditions that characterize post -conflict areas and refugee
camps.
Humanitarian assistance addressing the emotional well-being
of communities affected by ethnopolitical conflict takes many
different forms. It can range from individual counseling and group
therapy to community-level programs for reconciliation and
economic development. In the urgency of responding to crisis after
crisis, little time or space has been available for dialogue among
those gaining experience in various modes of psychosocial
assistance. The result has been a lack of cross-fertilization and
integration in the planning, implementation, and evaluation of
psychosocial programs. Little is known about what is working and
The ~
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why. Serious concerns are being raised about hann that may be
done by well-intentioned international workers. Furthermore,
coordination between psychosocial programs with other levels of
assistance, such as those attending to security, medical, human
rights, special populations, and employment needs, has also been
difficult to accomplish.
PsySR is committed to bringing clarity into this complex scene
through a series of projects that began with the conference whose
results are described here. In July 2003, over fifty administrators,
researchers, and practitioners experienced in the provision of
psychosocial assistance were assembled at the University of Maine
fora three-day conference. All major conflict regions of recent
decades were represented, for example, the Balkans, Central Asia,
theMiddle East, Southeast Asia, Sub-Saharan Africa. The objective
wassimple - to create a space for dialogue among the practitioners
ofdifferent approaches in order to advance our collective
understanding of what is at stake in this work. Specifically, the core
goalsof the conference were:
To share, compare, and discuss promising approaches to
psychosocial assistance to communities affected by
ethnopolitical violence
To identify strategies for assessing the effectiveness and
impact of psychosocial programs in these communities
To develop a set of guidelines to improve the design,
implementation, and evaluation of psychosocial
humanitarian assistance
The consensus regarding the conference, according to the
formalevaluation, is that it constituted a significant step toward the
accomplishment of these goals, but much work lies ahead.
Guidelinesfor best practice would be difficult to establish at this
point.The conference served primarily to highlight an array of
ethical,practical, cultural, and political questions that need to be
addressedin an ongoing manner in order to deliver assistance
conscientiously.Participants experienced difficulty in conveying to
othersthe assumptions on which their mode of work is based. This
madefor little progress in achieving understanding across different
programmodels and levels of intervention. The task of integration
amongapproaches and across phases of assistance remains a
challengefor the future.
In light of these difficulties, conference participants
enthusiasticallycame to consensus around the awareness that we
urgentlyneed to develop education and training programs to meet
fuemultiple needs of practitioners who put their lives and
professionson the line when they respond to communities affected
byethnopoliticalconflict. The complexities they meet in each
particularsituation require multiple skills and complex
understandingin order to successfully intervene, and do no harm.
Furthermore,training must equip these 'hybrid' professionals to
foster
collaboration and cooperation among all those who have a
stake
in community restoration and peacebuilding. This will require
notonlybroad interdisciplinary training, but also considerable
attention
to cultural competence and sociopolitical acuity.
Ina related effort, PsySR facilitated the development of a
curriculum
for graduate psychology training called the _G_r_ad_u_a_t_e
Curriculumin EthnoDolitical
Warfare: Trauma Intervention
and
ConflictResolution. This can be downloaded from www.psysr.org.
Wewillbe happy to work with professors interested in
implementing
this curriculum in whole or in part.

I
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Conclusion
PsySR was pleased to participate recently in many of the
action-oriented events at the New Mexico Biennial Conference and
we invite SCRA members to collaborate with us in these and other
projects designed to build the foundations for communities in
which peace and social justice endure.
For further infonnation:
Psychologists for Social
Responsibility, Anne Anderson and Tod Sloan, Co-Coordinators,
208 "I" Street, NE, Washington, DC 20002; Phone: (202) 5435347; Fax: (202) 543-5348; Email: psysr@psvsr.org, Website:
www.psysr.org.

Developing

an Activist Liberatory
Community
One Step at a Time

Psychology:

M. Brinton Lykes, Ph.D.'
Boston College
Whether or not it manifests in individual disorders, the
deterioration of social interaction [by war] is in and of
itself a serious social disturbance, an erosion of our
collective capacity to work and love, to assert our unique
identity, to tell our personal and communal story in the
history of peoples ... For this reason, the challenge is not
limited to addressing the destruction and disorders caused
by the war. The challenge is to construct a new person in a
new society. - Ignacio Martin-Bara (1994)
Back~round
On the morning of November 16, 1989, I and a dozen
colleagues from the greater Boston area were scheduled to log onto
an internet conference dealing with the hidden psychological
injuries of war and state-sponsored violence. Also participating,
from the University of Central America (UCA) in El Salvador,
would be Ignacio Martin-Bara, a Jesuit priest, colleague, and friend
who had visited Boston earlier that year. Listening to the radio on
my way to the campus, I instead received the shocking news that
"Father Nacho," along with five of his Jesuit brothers, their
housekeeper and the housekeeper's daughter, had been brutally
murdered by soldiers of EI Salvador's US-trained Atlacatl
Battalion.
At the time of his death, Martin-Bara, a social psychologist,
was the Vice-Rector of the UCA, and Director of its Center for
Public Opinion. A renowned scholar and author, Martin-Bara was
born in Spain and had studied in Europe and the United States.
Working and living among the Salvadoran people, he dedicated his
life to the cause of human rights, equality, and social justice, and to
healing the individual and collective scars of war and oppression.
Confronted by the news of the UCA murders, the network of
mental health workers in the US, Chile, and Argentina shifted its
focus dramatically, to mourning the loss of a colleague and friend
and to organizing a response. The idea for the Fund emerged from
these early discussions.
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The Ignacio Martln-Baro Fund for Mental Health and Human
Rights
The Fund was established to further the goals to which Ignacio
dedicated his life, and to honor his memory. There was little
recognition among human rights activists at that time of the
psychosocial effects of war, and even less economic support for
grassroots community-based work that sought not only to heal the
wounds of war, but to rebuild community ties and transform
repressive social structures. The Fund would seek not only to
support progressive groups in challenging institutional repression
and confronting the mental health consequences of violence and
injustice, but also to educate ourselves and other potential donors
about the existence and importance of this work and about the
causes of such violence.
Since its inception in 1990, the Fund has made more than a
hundred grants totaling more than a half million dollars. Although
we have supported projects throughout the world, more than
twenty-five percent of our grants have been to organizations in
Central America and Mexico. The majority of these have been in
Guatemala and EI Salvador, countries that have survived decades of
civil war; hundreds of thousands of disappearances, murders, and
massacres; and the displacement of millions of survivors. These
conflicts have been financed in large part by US tax dollars, and
many of the military responsible for brutality were trained in the
US or by US military personnel. One of the ongoing concerns of
the members of the Fund has been to educate ourselves and the
wider US population about what our government has been doing
"in our names."
The Fund is coordinated by a volunteer Program Committee
and is a special project of The Funding Exchange, a unique
partnership of activists and donors dedicated to building a base of
support for progressive social change, through fundraising for local,
national and international grant-making programs. While traditional
charities generally respond to the symptoms of entrenched social
problems, the Funding Exchange network supports those who
identify underlying causes and work to change these conditions.
The Martfn-Baro Fund was created to foster psychological
well-being, social consciousness, and active resistance in
communities affected by institutional violence, repression, and
social injustice. We believe that the scars of such experiences are
deeply seated in both the individual and society, and therefore seek
to support projects that explore the power of community to both
collectively respond to these wounds and to move forward through
challenging inequitable systems and structures at the root of the
injustices they have suffered. Through grants, networking, and
technical support, the Fund seeks to encourage the development of
innovative grassroots community projects that promote progressive
social change and community well-being. Specifically, we support
innovative projects in local communities and, through partnerships
and solidarity, seek to foster education and social consciousness
within the United States regarding the psychological consequences
of structural violence, repression, and social injustice.
Community vsycholollv and social activism
As community psychologists working within our field's
dominant models, including the mental health model, the
organizational model, and the ecological model, we often engage in

ameliorative rather than transformative practices. More "radical"
forms of community psychology

emerged within the majority world

in the 19S'(}sas one set o{responses to political repression.
Theorists, drawing on a liberatory discourse and informed by
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liberation struggles in North Africa and Latin America as well as
Freire's theory of conscientization (Freire, 1970), urged a
transformation of society that included a redistribution of resources
and the liberation of oppressed groups from the effects of
colonialism (Ngonyama ka Sigogo, et. aI., in press). I, alongside
others, have sought to situate my work as a community
psychologist in this liberatory framework described alternatively as
social activism (Bhana & Kanjee, 2001), social change (Snowden,
1987), or social justice (Prilleltensky & Nelson, 1997). These
approaches emphasize core values of justice, equity, and
transformation (see also Maton, 2000).
Drawing on the activism-change-justice
model, recent writings
by Seedat (1997), Watts & Serrano-Garcia (2003), among others,
situate contemporary community psychology within a liberatory
model. Seedat (1997) broadly defines liberatory psychology as that
which respects indigenous knowledge systems, engages critically
with Euro-American theory, and resists the hegemony of dominant
institutional power structures. Liberatory psychology is at once
radical, political, and critical and has as its aim the development of
psychological praxis that is geared towards the creation and
maintenance of social justice.
Community vsvcholollv human rillhts and activism: The Ignacio
Martln-Baro Fund as a site for praxis
The Association of Maya Ixil Women - New Dawn (ADMI), is
one project in rural Guatemala supported by the Ignacio MartfnBaro Fund. Since the US Central Intelligence Agency helped to
topple the democratically elected government of Jacobo Arbenz in
1954, the US government has supported a series of military
dictatorships which have been responsible for atrocities against the
Maya, culminating in a 36-year civil war that "ended" in December
of 1996. Many Mayan women were widowed and left to care for
their families alone. They have also been excluded from most social
benefits: More than 85% live in extreme poverty and 60% are
illiterate.
In 1992 I visited Chajul, a rural town in the Guatemalan
Highlands. It was one of the sites of atrocities committed during
Guatemala's 36-year war, (CEH, 1999; Falla, 1994; ODHAG,
1998). A group of six Chajulense women had organized themselves
as a Women's Committee. Knowing of my previous communitybased field research and training activities in Guatemalan war zones
(Lykes, 1994), they hoped that I might accompany them in
rebuilding community in their town.
The Ixi!' of Chajul are one of 21 Mayan groups in a country of
approximately II million inhabitants, 51 % of whom are under 18.
The Women's Committee began within a context of ongoing
violence, persistent poverty, limited educational opportunity, and
inadequate health care. I was invited to work with them towards
developing a more integrated approach to the multiple realities of
rural poverty and war while addressing its particular impacts on
women and children (see Lykes, et.al., 1999). I worked with the
committee for several years, facilitating workshops wherein women
began to tell their stories about war and repression, while
developing skills in organizational and community development
and designing a program for children that included literacy
education (in their native language) and psychosocial development.
In 1994, ADMI submitted a novel proposal to the Martfn-Baro
Fund. They argued that to improve the mental health of their
community they needed to become economica~
self-sufficient - to
generate income to build a better future for themselves and their
children. They proposed to build and operate a corn mill for their
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community,the first such woman-operated business in the region.
Themill would enhance their leadership within the community,
1eneratefunds for subsistence, and support the children's program,
therebyfacilitating the re-integration of returning refugees and
displacedpeople.
Moving from idea to reality was a multiple year process. To
workthrough the fears and anxieties generated by their assumption
ofleadership, I continued to facilitate a series of workshops in
whichthey used drawing, dramatization, and creative play. These
workshopsalso became opportunities to explore some of the
multiple
effects of the war and a context for offering mutual
support.
AsADMI consolidated their position in the community
through
the com mill, children's program, and a community library
andstore, my role as workshop facilitator diminished. Some of us
perceived
a need to document the war stories that had been shared
intheseworkshops and stories of families in the neighboring
villages
- to testify to the horrors of war, but also to speak about
theirtraditionsas Mayan Ixil and Ki' che' women, and how they
nadresponded to the effects of war. In collaboration we developed
aprojectintegrating photography and storytelling to document the
toriesof families who had survived massacres and taken refuge in
thesurrounding mountains. The project resulted in a photo-text,
Voices and Images: Mayan Ixil Women of Chajul (2000), published
byMagnaTerrain Guatemala.
Lastyear ADM I asked the Martfn-Baro Fund for renewed
support,
this time to develop mental health workshops for women
living
in five villages whom they had met while creating Voices and
Images. ADM\' s new initiative was undertaken both to share
experiences
based on their own lives, and to facilitate the
~evelopmentof the village women's organizations. In one of these
~ychosocial workshops which I had the opportunity to observe, 22
women
gathered in a small schoolroom, the only public meeting
pacein the town. The topic for the day was poverty. A few of the
~omendescribed their struggles to survive by selling weavings,
collecting
and reselling used clothing, or raising chickens. Others
~adheenforced to work on nearby plantations or to migrate to the
South
Coast- only to return after a season of work with debts, not
income.
They spoke of the sadness with which they awaken each
morning,
knowing that they cannot support their children with their
imited
earnings.
TheADM! coordinator invited the women to work in small
~ups to assemble puzzle pieces forming the image of an insect or
irnal,and then to talk about the positive and negative
~cteristics of each creature: The cat scratches children and can
reanuisance,but it is quick and always captures what it hunts. The
!causessorrow when it bites someone or destroys crops, but its
IIrong
systemof mutual support enables it to both build and
~slr0Y·The facilitator contributed traditional tales about these
imals,from Mayan folklore, and encouraged the women to apply
~esecharacteristics to their own lives. One woman compared her
mh forbasic necessities to the cat's agile hunting. Another
mpared
the women's need for community organization to the
oooperative
strategies used by bees and ants. The Mayan facilitator
~ultledbetween traditional beliefs and contemporary problems,
relping
the women to rediscover their own and their community's
strengths
and traditions. The workshop was a context for learning,
onewomansaid, how to "suffer less from the past."
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Activist. or(fanizer osvcholof!ist. fundraiser. and friend
The Fund is a collaborative effort initiated by academic
psychologists and mental health practitioners. Over the years,
individuals from a variety of other fields have brought their
experience, skills, and interests to enhance the work of the Fund,
and it has also been strengthened by the energy and enthusiasm of
student members. The Program Committee is also a community of
friends and colleagues with whom! continue to develop a critical
understanding of US imperial power and its impact on the majority
world. As significantly, we are learning from developing
partnerships with local communities throughout the majority world
about how they understand the US government's policies and
practices in their countries, and how they are challenging the
repressive practices of their own governments and of ours. It is,
thus, a resource for developing solidarity and for building
movements. As importantly, it provides concrete material resources
(albeit very limited) to local groups in the majority world, such as
ADMI, to support their resistance and "recovery." Finally, as a
community psychologist who not only works actively with the
Fund but engages in participatory action research and community
development with some of its grantees, I am developing a praxis
which informs alternative ways of thinking about psychological
processes such as trauma (see Lykes. 2001).
Sustaining and develooinfJ the work of the Maran-Bara Fund
Participating in the Fund continues to be immensely rewarding,
lots of fun, and exceptionally challenging. The "people power"
available to handle fundraising, grant-making, public education,
and local events can be unpredictable from year to year since, aside
from the fiscal management support we receive from the Funding
Exchange, we are an entirely volunteer organization. Our staffing
concerns are compounded by a perennial desire to expand our
work: for example, by deepening our knowledge of the work of
grantees and the political contexts in which they labor, providing
more technical and networking support, and increasing public
education and solidarity initiatives. As the Fund has gained
visibility through word of mouth, through our website, and through
citations in human rights, development, and funding publications,
we have also faced increasing numbers of applications from
virtually all areas of the globe. While gratifying, this response has
taxed not only our limited financial resources but our ability to
make sound decisions gi ven the difficulty of understanding the
extremely complicated and changing social and political conditions
in so many different parts of the world. We are further challenged
by having to translate the intent and substance of proposals which
reflect many different cultural perspectives and levels of grant
writing sophistication. As a result, we are constantly reviewing our
own understanding of mental health, human rights, and statesponsored violence in order to increase our confidence that our
funding decisions are sound. These experiences, among others,
have convinced us that no single set of definitions can be applied
globally and that some degree of ambiguity is inevitable in this kind
of work.
Continuin(f to make the road as I (fO
The ambiguities faced by the Martfn-Baro Fund resonate with
ambiguities within the field of community psychology. Perhaps one
consequence of having journeyed over many years among activists
in the US and internationally is the "gift" of ambiguity. It softens a
sometimes harsh impatience that characterizes my unflagging
commitment to liberatory processes that will transform unjust social
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structures and through which we can become the "new persons"
and create the "new society" about which Ignacio Martin-Baro
wrote and for whom he gave his life.
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Incorporating Diversity: Moving from Values to Action
Evaluation of the 9th Biennial Conference of the Society for
Community Research and Action
LaKeesha

N. Woods and Melvin N. Wilson
University of Virginia

contained quantitative and qualitative items. It asked for
demographic and descriptive information; reasons for attending the
conference; and satisfaction with conference accommodations,
content, and value. The survey also inquired about preferences for
future Biennials. A Likert scale rating of the mentoring activities
was added, as mentoring activities were expanded at the 9th
Biennial. Additionally, respondents had the opportunity to provide
feedback regarding their conference views and recommendations
via open-ended questions.
Conference

The 9'h Biennial Conference of the Society for Community
Researchand Action (SCRA) was held at New Mexico Highlands
University(NMHU) in Las Vegas, NM on June 4 - 7,2003. The
conferencetheme was "Incorporating Diversity: Moving from
Valuesto Action." At each Biennial, conference participants
providefeedback regarding satisfaction with the conference
arrangementsand content. The evaluations also provide an
opportunityto examine current research and prevention efforts in
thefield and recommendations for the organization of future
Biennials(Martin, et aI., 1999; Tandon, Mashburn, & Holditch,
2(01). The current paper reports on the evaluation results of the 9'h
BiennialConference.
Method
P_r_oc~e_du_r~e
Conference evaluation surveys were placed in the registration
packetsof all conference participants. In an attempt to increase the
responserate, those who returned a completed survey were eligible
towina prize. One hundred sixteen (23.8% of the 488 registered
individuals)conference attendants completed and returned the
evaluationsurveys. Approximately half of the surveys were
returnedby mail after participants returned home from the
conference. Figure 1 displays the conference attendance and
surveyresponse for each of the nine Biennial conferences that have
beenheld since 1987.

Figure 1
Biennial Evaluation Survey Response Rate
80%

7%

60%

Results
Demoflraohic
and Descriptive Information
The average age of the survey respondents was 37 years (SD =
11.17). About two-thirds (68.1%) identified themselves as
European AmericanlWhite,
12% African American/Black, 7%
Asian/Asian American, 6% Latino/Hispanic American, 6% NonAmerican, and 7% other. When asked about geographic region of
residence, 86% reported living in the U.S., with the m~ority
being
from the Midwest (23.7%), Southeast (25.4%), and Northeast
(16.7%). Additionally, 7% of respondents reported living in
Australia or Asia, 3% in Canada, and I % in Latin America.
Forty-one percent of the respondents reported having a
doctorate degree, 36% had a master's degree, and 22% earned a
bachelors degree. In response to current position, 52% reported
being students, and 39% were employed at an academic institution.
Smaller numbers reported being employed in government or nonprofit agencies (4.4%), business (0.9%), mental health agencies
(0.9%), or other (3.5%). Approximately I % of the respondents
reported being a member of APA only; 32% were members of
SCRA, and 61 % were members of both organizations.
Six percent
(6%) of respondents were neither APA nor SCRA members.
Thirty-eight percent (38%) of respondents indicated that the current
conference was their first SCRA Biennial, and 8% reported having
attended all Biennial conferences.
Conference

Instruments
ConferenceEvaluation

Form

Theevaluation survey was a revised version of the survey used
forthe7'h Biennial Conference (Salem et aI., 2000). The survey
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Program

The abstracts in the conference program were used to
determine the content of the presentations.
A content analysis of
the symposia, poster, roundtable, and innovative presentation
abstracts was conducted. Each abstract was coded in up to fi ve
presentation subject and population categories. These categories
were derived from the content analyses of the 7'h and 8th Biennial
conference evaluations (Salem et aI., 2000; Tandon et aI., 2001).
Gender issues and the media were added to the subject categories;
and legislators and immigrants, international, or indigenous
populations were added to the population categories.

Arrangements

Satisfaction with the conference arrangements was rated on a
five-point Likert scale ranging from I (very negative) to 5 (very
positive).
The mean overall site quality was 3.45 (SD = 1.10).
Respondents were most satisfied with on-line registration (M =
4.46, SD = 0.73), but a small number of people (2.6%) expressed
concern regarding non-secure Internet servers. Respondents were
least satisfied with dining arrangements (M = 3.21, SD = 1.21).
Compared to other arrangement aspects, respondents also were less
satisfied with housing arrangements, which primarily consisted of
local (31.3%) or national chain (40.0%) hotels and NMHU
dormitories (27.0%). The majority of respondents felt that
conference costs for SCRA members, student members, nonPage 43

was disorganized and inconsistent, causing participants to wait for
transportation.
Some participants (12.9%) also expressed
dissatisfaction with the housing.
Eighteen percent (18%) of respondents expressed
dissatisfaction with the meeting facilities, noting small meeting
rooms, insufficient signs directing participants to presentations,
and a lack of a centralized location for registration and meetings.
Several respondents commented that they enjoyed the local food
and healthy snacks provided at conference (6.9%) however, a
larger number (19%) expressed concern about quality and lack of
vegetarian meal options (19%). Approximately 4% of participan~
reported that conference volunteers were helpful, however, some
participants (6.0%) felt that the registration table was
insufficiently staffed and that volunteers were not well infonned
about conference arrangements. Most relevant to planners of
future Biennials is the fact that several individuals (9.5%) were
quite frustrated and incensed by the lack of accommodations for
persons with disabilities. One SCRA member and presenter was
forced to leave the conference early due to the lack of
accessibility.

members, and student non-members were appropriate, with 67.3%
indicating that the costs were reasonable. Approximately 30% of
respondents felt that the costs were too high, and 3.4% felt that the
costs were too low. Table I summarizes the mean ratings of
arrangement satisfaction of the 9th Biennial conference compared to
the previous four conferences (Tandon et aI., 2001).
Respondents also had the opportunity to write comments
regarding conference arrangements. With regard to the location,
some respondents felt that the town was interesting and cultural
(10.2%); but a larger number (20.7%) did not like Las Vegas'
remote location. The distance from airport to the town and between
the hotel and meeting location were particular inconveniences.
Some respondents (16.4%) also felt that Las Vegas had insufficient
resources to accommodate a large conference. Some attendants, for
example, felt that community businesses were not adequately
informed about conference (e.g., restaurants closed early). In
addition, respondents had varying feelings about the local
transportation availability. Approximately 3% of respondents felt
that the campus/hotel shuttle service and driver were efficient
however, anotherl7% of the respondents felt that shuttle service

Table I

Mean Conference Satisfaction Ratings by Conference (1995-2003)

On- tine registration
On- tine abstract submission
Housing arrangements
Dining arrangements
Conference meeting rooms
Scheduled social events
Informal social opportunities
Opportunities for interest group meetings
Conference volunteer assistance
Overall site quality

Chicago
1995

Cohnnbia
1997

New Haven
1999

Atlanta
2001

N/A

N/A
N/A
3.6
2.9
3.4
3.4
3.5
3.6
N/A
N/A

N/A

4.46 (SD
4.16 (SD

4.3

N/A
N/A
3.9
3.8
4.4
4.4
4.2
3.7
4.5

N/A

N/A

3.45 (SD = 1.10)

N/A
3.4

3.6
3.6

3.2
3.8
4.1
N/A
N/A

Note: Items were rated on a 5-point scale, where I

=

N/A
4.0
4.3

4.2
4.2
4.0
3.8

very negative and 5

Las Vegas, NM
2003

3.33
3.21
3.66
3.61
3.82
3.64

= 0.73)
= 0.95)

(SD = 1.13)
(SD = 1.21)
(SD = 0.87)
(SD = 1.00)
(SD = 1.00)
(SD = 0.91)

4.10 (SD

=

1.02)

= very positive

Table 2

Mean Reasonfor Attending Biennial Ratings Ratings by Conference (1995-2003)

Acquire new ideas/theories
Learn about new developments in field
Acquire new factual information
Meet new people
Receive mentoring
Learn about community psychology
Present work
See fiiends/coIleagues
Take a break/vacation
Attend special interest groups
Other reasons

Chicago
1995

Co1wrbia
1997

New Haven
1999

Atlanta
2001

4.3
4.4

4.3

4.4
4.4

4.4
4.4
3.9

3.9

4.4
3.8

4.0

4.1

4.0

4.2

N/A
3.7
3.5
3.5
2.5
2.7
N/A

N/A
3.6

N/A
3.7
3.6
3.7
2.6
2.5
N/A

N/A
3.9
4.0
3.9
2.7
2.8

3.7

3.7
3.7

2.5
2.4

N/A

N/A

Las Vegas, NM
2003
4.30 (SD

4.26
3.72
4.05
3.09
3.35
3.93
3.64
2.64
2.15
3.79

= 0.87)

(SD = 0.85)
(SD = 1.03)
(SD = 0.95)
(SD = 1.34)
(SD = 1.25)
(SD = 1.25)
(SD = 1.50)
(SD = 1.33)
(SD = 1.15)
(SD = 1.58)

Note: Items were rated on a 5-point scale, where 1 = not important and 5 = very important
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Table 3
of Presentation

Subject
Raceand Cuhural Issues/Diversity
ProgramDeveloprn:mt, Comnumity Collaboration
ProgramEvaluation, OutcOires, Assessm:nts
IndividualAdjustIrent, Well Being, Coping
MentalIssues, Heahh, TreatIrent
SchoolIssues, Curricula, Learning
Methodology, Measures, Implem:ntation
EmpowefIrent, Leadership, Advocacy
PreventionIPositive Developm:nt Efforts and Program;
Senseof Community, Community Building
VKJk:nce,
Crimes
SocialSupport, Self Help, Mutual Aid, Peers
PoliticalActivity, Citizenship, Policy, Social Justice
Heahhand Medical Program;, TreatIrents, Issues
LegalSystem and Issues, Delinquency
ServiceProviders and Workers
FamilyIssues, Divorce, Bereavem:nt
WOIren'sIssues
Drugsand Alcohol
HlV/AIDS
ParticipatoryResearch
SexualOrientation, Education, Issues
Povertyand S ES
EthicsNalues
ProfessionalTraining, Students, Service
IdentityDevelopm:nt
GenderIssues
EconomicIssues, Employm:nt
HOIrelessness
Spirituality
PersonEnvironIrent Fit Issues
WorkplaceIssues
Media
EjJi:!emiology
TeclmologicalIssues and Tools
StOCi:!e

'1re totalnumber of presentations

Subjects

Number of Presentations
124

104
80
65
62
60
59
56
55
51

47
46

37
32
31

30

29
26
24

21
21

20
20
19
17
16
15
15
10

8
7
6
6
5
5
I

Percent

of Presentations*
29.1%
24.4%
18.8%
15.3%
14.6%
14.1%
13.8%
13.1%
12.9%
12.0%
11.0%
10.8%
8.7%
7.5%
7.3%
7.0%
6.8%
6.1%
5.6%
4.9%
4.9%
4.7%
4.7%
4.5%
4.0%
3.8%
3.5%
3.5%
2.3%
1.9%
1.6%
1.4%
1.4%
1.2%

1.2%
0.2%

analyzed was 426. Percentages total rmre than 100% because presentations may have muhiple applicable subject

descriptions.

Reasons for AttendinfJ the Conference
Reasons for attending the conference were rated on a five-point
Likert
scale ranging from I (not important) to 5 (very important).
Thehighestrated reason for attending was to acquire new ideas or
ilieories
(M = 4.30, SD = 0.87), and the lowest rated reason was to
participate
in special interest group meetings (M = 2.12, SD = 1.15).
Other
reasons for attending included the opportunity to introduce
advisees
to professionals in the field, networking and developing
collaborations,supporting and helping advance the field and/or the
university,
professional development, and getting rejuvenated or
inspired.Table 2 displays the mean ratings for reasons for
attending
for the current conference and the four previous
conferences
(Tandon et aI., 200 I) and demonstrates that the reasons
forattendinghave remained fairly consistent since 1995.

I
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Conference Content
Approximately 80% (n = 90) survey respondents were
presenters at the Biennial. The presentations consisted of 127
poster presentations, 63 symposia (238 presentations), 48
roundtables, 12 innovative sessions, six town meetings, and six
workshops, for a total of 437 presentations.
Seven hundred sixtyone (761) authors were listed in the program (Hill, 2003). The
conference also included nine special events, four invited
presentations, and two mentoring sessions. Based on the content
analysis, the two most common presentation subjects were race,
culture, and diversity issues and program development and
community collaboration.
The most common populations
examined were ethnic minorities and youth. Table 3 displays the
categorizations of the presentation topics, and Table 4 displays the
categorizations of the presentation populations.
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-Distribution
Population

Percent of Presentations *

109
103
87
81
64
62
59
58
56
54
51
48
46
40
33
27
26
18
14
12
12
10
9
8
8
0

*The total number of presentations analyzed was 426.
have multjple applicable population descriptions.

Reflected scope of field
Reflected varnes of field
Sufficient emphasis to research
contributing to theory
Represented social policy issues
sufficiently
Sufficient emphasis to research
contributing to action
Represented applied setting sufficiently
Overall content quality high

r

Studied

Number of Presentations

Ethnic Minorities
AdolescentslYouth
N eighborhood/Connmmity
ProressionaJs/Service Providers
School Groups and Institutions
FacuhylResearchers
F ami1ieslParents
Groups/Organizations
Children
Adults
Females
Low Income, Disadvantaged,
Disenfi"anchised
Urban Populations
IrnrnigrantslInternationaVIndigenous
CollegelUniversity/Graduate
Students
People with Disabilities
Trauma, Crirre, and Disaster Victims
Incarcerated/Offenders
LesbianlGaylBisexualffransgender
Sex and Gender Groups
Rural Populations
Males LegisJatorslPoliticians
CaretakersNolunteers
Refugees and War Crirre Victims
Elderly

Mean Agreement

Table 4
of Populations

Percentages

25.6%
24.2%
20.4%
19.0%
15.0%
14.6%
13.8%
13.6%
13.1%
12.7%
12.0%
11.3%
10.8%
9.4%
7.7%
6.3%
6.1%
4.2%
3.3%
2.8%
2.8%
2.3%
2.1%
1.9%
1.9%
0.0%

I

co

I
I

ql

I ;~
j

i

w
re
er
w
pi
pi
T

It

c,

Sl

c
c

n

e

c

total rmre than 100% because presentations may

Table 5
Ratings of Conference Content by Conference

(1995-2003)

Chicago
1995

Columbia
1997

New Haven
1999

Atlanta
2001

3.6
3.6
3.5

3.3
3.4
3.2

2.1
2.2
2.3

2.0
1.8
2.2

2.31 (SD

3.7

3.1

2.4

2.5

2.63 (SD = l.I 7)

3.3

3.2

2.4

2.2

2.57 (SD = 1.20)

3.3
N/A

3.0
N/A

2.5
2.1

2.5
1.9

2.63 (SD = l.I 7)
2.43 (SD = 1.30)

Las Vegas , NM
2003

=
=

l.I3)
1.33)
2.47 (SD = l.I5)

2.38 (SD

Note: Items were rated on a 5-point scale, where I = strongly agree and 5 = strongly disagree. Items on the 2001
evaluation were reverse coded, with I = strongly disaagree and 5 = strongly agree, but were transfuI"lred to correspond
with the other scale.
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Respondents were asked to evaluate the content of the
conference.The level of agreement with each aspect of the content
wasrated on a five-point Likert scale ranging from I (strongly
agree) to 5 (strongly disagree).
When asked if they felt the overall
qualityof the conference content was high, respondents gave an
averagerating of 2.43 (SD = 1.30). Conference participants also
wereasked to rate the degree to which the conference program
reflectedthe scope and values of the field; and sufficiently
emphasizedtheory, social policy, action research, and applied
work.The average rating across the contents was 2.49. Table 5
~resentsthe mean ratings for all content areas for the current and
~reviousfour conferences (Salem et aI., 2000; Tandon et aI., 200 I).
Thecontent of the 9th Biennial was viewed about as favorably were
ilieprevious two conferences.
When given the opportunity to comment regarding conference
content,
a small number ofrespondents (1.7%) stated that the
~ssions were well spaced and timed. The majority of the
commentsgiven were to recommend ways to enhance the program
content
for future conferences. Suggestions included limiting the
numberof concurrent sessions (5.2%), limiting presentation time to
ensureadequate time for discussion (9.5%), scheduling sessions
withsimilar topics at different times (7.8%), and increasing time for
conversinginformally (11.2%). Additionally, participants felt that
Interest
Group meetings were held too early in the day (6.9%).
Participantsalso reported that they would like more emphasis in the
future
on areas such as: introduction to, state of, teach;:tg, theories,
andperspectives from community psychology (8.6%); applied!
oction
work (4.3%), prevention (0.9%), public policy (0.9%),
collaborations(0.9%), and community building (1.7%);
international/foreignpolicy (3.4%); children and families (2.6%);
participatoryaction research (I. 7%); careers, particularly in nonocademic
settings (1.7%); interest groups and discussions regarding
marginalizedpopulations and SES (1.7%); statistical and
methodologicalsessions (1.7%); and a racial/ethnic minority
committee
(.9%). Other desired topics (5.2%) were spirituality,
ethics,
anthropology and other fields engaged in work similar to
community
psychology, and more diverse women's issues.
Approximately 7% of participants expressed concern about the
~ualityof submissions, desiring more rigorous research.

Eighteen percent (18%) of the participants attended all mentoring
sessions-orientation,
small group, and individual; 39.5% attended
the small group only; 21.1 % attended the orientation and small
groups; and 21.1 % attended the small group and individual
sessions.
Responses to items pertaining to the value of the sessions were
scored on a five-point Likert scale ranging from I (strongly agree)
to 5 (strongly disagree). Mentees responded favorably to all items.
The individual mentoring sessions were the most highly regarded,
and participants tended to feel that all sessions were worth
attending and should be repeated at the next Biennial. Table 6
displays the satisfaction ratings with the orientation, small group,
and individual mentoring sessions.
When given the opportunity to comment, many respondents
felt that the mentoring sessions were helpful. Individuals expressed
concern and recommendations regarding organization (20.0%),
structure (12.0%), and mentor-mentee interactions (12.0%). A
small percentage of the participants considered the sessions
disorganized in terms of difficulty in signing up for sessions
(8.0%); the small groups (2.6%); and the lack of signs directing
participants to meeting locations, mentors, and meeting times
(4.0%). Four percent of participants thought that the mentoring
sessions were too dispersed and should be in a more centralized
location (4%). Two respondents reported that difficulty in
registering for and locating mentoring sessions, which prevented
them from participating. Approximately 4% of respondents made
each of the following suggestions: better arrangement of sessions to
prevent attendants from having to miss sessions; having organizers
and leaders from non-research institutions; mentoring less oriented
to graduate students and tailored more for professionals new to
community psychology; non-academic career advising; dissertation
assistance; more small groups; and alternate session times and
formats, such as having individual sessions later (e.g., over lunch)
or in interview format. Twelve percent of participants wanted an
organized facilitation of interactions between the mentors and
mentees. Suggestions included having one-on-one activities to
meet with mentors informally, a mixer with all mentors and
men tees, and more social events.
Preferences and Recommendations for Next Biennial
On a scale of I to 10, the average response regarding the
value of the conference was 7.43 (SD = 1.84). Survey respondents
generally plan to attend the next Biennial, with an average rating of
8.25 (SD = 1.83) out of 10. Survey respondents indicated their

Mentorine Activities
Approximately 35% (n = 39) of survey respondents
reported
participating in the mentoring activities, with 22.5%
rarticipatingas mentees and 12.6% participating as mentors.

Tab Ie 6
Mean Mentoring Satisfaction

Ratings by Session Format
Orientation Session Small Group Sessions
1.82 (SD = 1.08)
1.64 (SD = 1.03)
N/A

N/A
N/A
1.62 (SD = .90)

N/A
N/A
1.58 (SD = 1.16)

Learned ITom other participants
Provided an opportunity to get support ITompeers
Mentors were responsive and helpful
Was worth attending

N/A
N/A
N/A
1.73 (SD = .90)

2.27 (SD = 1.15)
2.24 (SD = 1.05)
N/A
1.69 (SD = .88)

N/A
N/A
1.50 (SD = 1.17)
N/A

Should be repeated

1.55 (SD = .82)

1.40 (SD = .91)

1.36 (SD = 1.08)

Note: Items were rated on a 5-point scale where I = strongly agree and 5 = strongly disagree.
were not asked for a particular session.

The~

Individual Program

Provided strategies for getting the most out of the conference
Made attendants feel welcomes
Provided an opportunity to learn ITOmmentors
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N/A connotes questions that
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Table 7
Preferences by Conference

(2001-2003)
Atlanta,GA
2001

Symposia
Panel Discussion
Workshops
Invited Addresses
Interest group/Corrnnittee rreetings
Poster sessions
Resource fair
Innovative sessions
Pre-conference workshops
Conversation/Open rreetingslRoundabJes
Conference dinner
Mentoring sessions
Other
Note:

2.90 (SD
3.17 (SD
3.58 (SD

= .75)
= .85)
= .90)
= .76)

3.1 0 (SD
3.19 (SD = .68)
3.23 (SD
3.60 (SD
3.66 (SD

=
=
=
=

.70)
.77)
.91)
3.18 (SD .84)
3.62 (SD = .90)
3.30 (SD = .67)
3.23 (SD = .71)
3.57 (SD = .90)

Items were rated on a 5-point scaJe, where 1 = would like fewer and 5 = would like more.

preferences for the time of year, setting, length, expense, and
location of the next Biennial. Respondents tended to prefer having
the conference at the same time of year as the current conference
(62.3%) or early summer (25.4%). Two respondents indicated that
early summer would eliminate interference with schools on the
quarter system. When asked about location, approximately 23% of
respondents did not have a setting preference; 29% preferred
holding the conference on a college campus, and 33.3% had
multiple preferences. Most respondents would attend the Biennial
in any region of the U.S. or in Canada however, most would not
attend the conference if it were held in Australia, Asia, or Latin
America due in large part to cost or inconvenience.
Several
respondents indicated other preferred locations, naming the
Caribbean, England, Europe, Hawaii, New Zealand, Pacifica,
Puerto Rico, and Scotland. With regard to length of the meeting,
the majority favored 3 days (63.7%), with others (24.8%)
requesting the meeting be 3.5 to 5 days long. When asked to
consider cost, full fees for professionals and student discounts were
the preferred fee type (74.3%). A few respondents (3.4%) also
suggested discount or special fees for international attendants, lowincome attendants, and non-member guests (e.g., spouses of
attendants), as well as partial fees with student discounts.
Preferences for presentation formats of the next Biennial were
rated on a five-point scale ranging from I (would like fewer) to 5
(would like more). Respondents tended to want the same
distribution of the presentation formats as was represented in the
current conference. Table 7 displays the presentation format
preferences for the 8th and 9th Biennial conferences. Respondents
suggested other formats that they would like to see at the 2005
Biennial including: opportunities for in-depth discussions (6.9%);
more social events (6.0%); more roundtables (.9%),
interdisciplinary (1.7%), workshops (2.6%), interest groups (.9%),
innovative sessions (.9%), poster presentations (1.7%), town hall
meetings and debates (5.2%), and statistical and methodological
sessions (1.7%); and fewer symposia, papers per symposium, and
formal presentations (5.2%). Almost 3% of respondents suggested
that dividing the conference program by topic area would help
participants better schedule the sessions they planned to attend.
Approximately 3% of respondents proposed efforts to encourage
session attendance, such as polling SCRA members about session
Page 48

3/2
N/A
3.5
3.2
3.2
3.1
N/A
3.7
3.0
3.5
3.2
N/A
N/A

Las Vegas, NM
2003

topics of interest and having few concurrent sessions during times
when renowned speakers are presenting.
People tended to like the unique structure of SCRA
conferences, but there were some suggestions for other professional
conferences to emulate. Conferences included the American
Evaluation Association; Community Campus Partnerships; 2001
Critical Psychology Conference in Monterey; Eco-Community
Conference, which emphasizes personal and professional
interactions; National Council on Family Relations; and National
Latino Psychology Conference.
One respondent noted emulating the organization of the 8'h
SCRA Biennial.
With regard to continuing education unit (CEU) workshops,
approximately 40% of respondents felt that CEUs were not
important; 21.2% felt that they were somewhat important; 26.0%
felt that CEUs were important; and 12.5% of respondents felt that
CEUs were very important.
Evaluation Survev Recommendations
The majority of respondents (88%) did not make comments
regarding the evaluation. Approximately 3% of respondents felt
that the inconsistent Likert scale ratings were confusing and
recommended keeping the scales consistent across sections.
Almost 2% of respondents recommended changing the sociodemographics section, particularly ethnicity categorizations and
regions of residence to be more inclusive and culturally sensitive.
Four percent (4%) of respondents felt that the evaluation was
comprehensive.
Approximately 2% felt that it could be shortened,
whereas one respondent (0.9%) indicated that the survey needed
more room for comments. A respondent also suggested posting the
survey on the web to improve the response rate.
Discussion
The current report summarizes the results of the evaluation of
the 9th Biennial Conference. Overall, participants continue to enjoy
the SCRA Biennial's unique structure and were satisfied with the
conference. Attendants f~t that the conference was valuable and
plan to attend future Biennials. The atmosphere was considered
encouraging, invigorating, informative, and collaborative; and
The ~
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rarticipantsbenefited from the mentoring sessions. Participants
~pecially enjoyed talking, connecting, and networking with others
inthefield as well as the exposure to the current efforts in
community
psychology. Many participants were satisfied with the
conference
content and session formats, which is consistent results
from
previous Biennials (Salem et aI., 2000; Tandon et aI., 2001).
Based
on the presentation abstract content analysis, the
presentationswere consistent with the theme of the conference, as
mce,
diversity, and cultural issues; program development and
community
collaboration; and people of color were the most
commonly
examined topics and populations.
Thefindings demonstrate that, overall, the 9'h Biennial received
about
average ratings with regard to satisfaction with conference
arrangements
and that conference attendants were quite pleased with
theon-lineregistration, which is a recent addition. Despite positive
feedback
regarding the content of the meeting, some participants
were
dissatisfied with conference accommodations, particularly
location,
transportation, lodging, food, and meeting space.
Participants
appreciated the emphasis on diversity in the selection of
ilieconference site but recommended that future conferences be held
inalocationthat is better equipped to accommodate a large
conference.Of particular concern was the lack of accommodations
forparticipants with disabilities. Future conference organizers
should
carefully attend to issues of accessibility.
The current conference planners heeded several of the
recommendationsmade in the evaluation of the 8th Biennial
(Tandon
et aI., 200 I). In accordance with recommendations for the
~ Biennial, conference planners provided healthier snacksnatural
soda, fruit, vegan cookies, juice, and water. Planners
arranged
transportation between conference site and hotels and
reserved
rooms at inexpensive hotels. Many sessions, such as
rouodtables,allowed attendants to reflect and participate in
substantiveareas of interest, and many participants felt that the
program
content was consistent with the conference theme. Some
~pects of the conference were not consistent with
recommendations. Although comments were made in the
evaluation
of the 8'h Biennial regarding the lack of a central location
forinformal conversations and meetings, adequate space for poster
~ssions, explicit instructions and expectations about all
presentationformats, and effective scheduling of interest group
meetings,
attendants at the 9'h Biennial continued to express similar
concerns.
Some limitations of evaluating the conference should be
considered.The survey response rate was relatively low. The
~egreeto which the survey respondents were representative of all
conference
attendants could not be determined because the
demographicinformation of all conference attendants was not
available.In addition, Likert scale ratings should be consistent
throughoutthe evaluation tool. However, since the findings were
consistent
with the evaluations of previous conferences and several
survey
respondents requested that their responses be reverse coded
upoo
realization of the scale change, the results did not appear to be
affected
significantly.
Future evaluations should address respondents' concerns about
~nsitivity of socio-demographic information by revising the
~emographic section of the evaluation. The response rate might
increase
by providing the option of completing the evaluation online.This evaluation of the 9'h Biennial should be incorporated into
future
conference planning to perpetuate and promote attendant
~tisfaction and conference value.
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on SCRA's
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Paul Duckett, Manchester
Metropolitan
University, England
Lauren Breen, Edith Cowan University, Perth, Australia
Niki Harre, University of Auckland, New Zealand
Dawn Darlaston-Jones,
Edith Cowan University, Perth,
Australia
Our article provides readers of TCP with international
perspectives on the recent SCRA Biennial. We are from Australia,
England, and New Zealand. We give personal views of our
experiences that mayor may not be shared by others. It was Lauren,
Dawn and Niki's first experience of attending SCRA while Paul
had attended the 1995 biennial in Chicago. Each of us focuses on a
few major points rather than trying to cover everything that was of
interest or importance to us.
Six thousand

five hundred feet above sea-level:
SCRA's 9th Biennial Conference

Reflections

on

Paul Duckett
Delegates short of breath and perspiring, shuffling between airconditioned rooms while traversing a conference programme
packed with presentations, workshops, seminars and meetings.
Baked by summer heat, the 9th Biennial SCRA conference was set
high up amid the Sangre de Cristo Mountains, 6500ft above sealevel in Las Vegas, New Mexico. The heights were dizzying in
another sense too: the SCRA conference had the full stratum of
academia on display - ranging from the undergraduate to the
professorial. My reflections of the conference are set within this
context - the depths and heights of the hierarchical architecture in
the SCRA network. The conference raised for me the following
question: to what extent did the existing power relations of our
academic networks complicate our social relations at the
conference?
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In society, the distribution of power and resources are fractured
unequally across such social categories as class, ethnicity, gender,
impairment, sexuality and spirituality. Academia has been criticised
for both sustaining and re-creating these inequalities. In academia
power is unequally distributed between occupational groups (i.e.
student vs. lecturer) and academic credentials (i.e. BSc vs. PhD),
though these inequalities are actually seated upon broader social
inequalities of ethnicity, gender, impairment and sexuality. Students
are placed at the bottom and professors at the top of the resulting
organisational hierarchy. This hierarchy was evident in several
places at the SCRA conference, I will concentrate on two:
mentoring activities and award ceremonies. I will then problematise
what some of us might see as a site for potential rescue - the
informalisation of our social relations.
Mentorinf!
There were a number of special mentoring events at the
conference including symposiums, a mentoring orientation, and a
mentoring lunch and breakfast. Whilst mentoring activities offer
beneficial support to the individuals involved, they also maintain
the power inequalities that exist within the network. Mentoring
thrives in hierarchical organisational structures, where those placed
higher in an organisation offer support to those based lower.
Perhaps this is why such activities are so readily embraced in
educational institutions whose student memberships are highly
stratified according to age and academic ability. The resulting
inequalities can lead to difficulties in mentoring relationships, as
they constitute unequal partnerships. Moreover, mentoring
activities do nothing to dismantle organisational hierarchies, they in
fact sustain them. They are successful in helping some to shuffle up
the hierarchy by gaining power and resources at the expense of
others (there are multiple individuals competing for limited jobs,
research grants, PhO studentships, academic tenure etc).
Individual awards
There were a number of award and tribute ceremonies at the
conference. The importance of these was evident in them occupying
the few spaces not held in parallel with other sessions. SCRA has
eight individual awards on offer and all but one are to acknowledge
individual achievements. Individual members of the network enter
into competition with one another to obtain these awards. There
were other spaces where the accomplishments of individuals within
the SCRA network were celebrated. These included presentations
on women "trailblazers" and a "lineage mapping" project that both
sought to identify lines of influence between the 'accomplished'
members of the network.
These practices serve to reify the networks' hierarchical
architecture by creating within it positions of power, adulation and
influence. They engender a cult of the celebrity through the social
construction of academic 'superstars' (see the cover story in the The
Boston Globe Magazine, June 29th 2003) and accelerate the
inequalities within the network as new positions of power and
influence become available. I myself had a feeling of superstardom
when someone confused my name with the name of a more
established member of the SCRA network. My moment of stardom
was momentary and fleeting as after a few minutes in conversation
with me the delegate recognised their mistake and politely
withdrew from our conversation!
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Informalitv
Perhaps concerns over the dangers of our social relations
becoming monopolised by power relations is reflected in the
emphasis on creating informal and casual spaces for dialogue. This
is, indeed, a characteristic of SCRA conferences that is often cited
with pride. I encountered informality in the proceedings of a
majority of the sessions I attended. Though this did feel welcoming
and for me created a relaxed atmosphere, it also created
environments replete with dangers, particularly when this
informality saturated what were actually formal conference
proceedings such as the election of office bearers (committee
chairs) and committee decision-making processes. This can lead to
minutes not being taken, voting structures being dismantled with
straw polls replacing referendums, meetings going un-chaired or
informally chaired, and ad hoc decision making processes. How
many committee and interest group meetings and conference
sessions became enveloped in such informality and casuality?
Such informality of conference proceedings may be seeking to
regain a semblance of social cohesion in our community
psychology networks. However, this informalisation becomes
politicised because of the nature of the social relations between
network members, relations that are deeply fractured by gross
inequalities in the distribution of resources and power. Creating
informal settings may do nothing more than allow pre-existing
power relations to re-emerge, thus re-creating the problem it is
intended to resolve. It may further stifle critical debate with
congeniality becoming prioritised over criticality and critical
commentary being viewed as a threat to the social cohesion and
fabric of the network.
GettinfJ all hot and bothered at conferences
How many delegates had something to say during a conference
session, but felt too nervous to say it? I believe there were a
significant number. I heard numerous delegates (usually 'students')
talk of being too nervous to approach other delegates (usually the
'superstars'). I heard humorous stories of how delegates found
themselves talking to a fellow delegate assuming them to be a
'mere mortal', but later finding out their 'superstar' status (ironic
that the reverse happened to me as I have described earlier!). When
the realisation dawned of whom they were talking with, they
became anxious of what they had said. I heard delegates who were
confused as to why they should be so nervous in speaking up when
everyone was being so friendly and supportive. Some delegates
were experiencing considerable levels of social anxiety during the
conference. Not all of us were sweating and breathless because of
the heat and altitude alone.
The physiological effects of our social anxiety at conferences
can be very potent. Sweating, hearts palpitating, hands tremoring,
throats drying, as our bodies become paralysed with fear. Such
anxiety can modify what we say, if we say anything at all. Such
nerves are understandable in the context of the critical influence
conferences can have on our future careers. Conferences are a
particularly vibrant market place where book deals are struck,
research grant bidding teams are constructed, possible poaching of
students and staff are hypothesised, and future employment
opportunities are discussed. However, it is not a market place open
to all. Many delegates may be oblivious that such deals are taking
place, others may be aware deals are being struck, but not with
them - they are not a commodity apparently worth brokering. Their
exclusion is as much to do, maybe mostly to do, with their location
in the network and the nature of the power relations that exist
The II!!!!!!!!!I!R'
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t~ ween themselves and other delegates at the conference than the
rmiculartalents and potential they possess. Those delegates who
leltsocially anxious may have had their antennas accurately tuned
illtothe power inequalities present in the network they had joined.
point?
SCRA presented me with several dilemmas. How do we offer
lIICial
support without simultaneously supporting power
Inequalities
within our networks? How do we acknowledge the
~complishments of individuals without encouraging a cult of the
relebrity?How do we create informal settings without loosing
~countability and allowing pre-existing power relations to reemerge?
Thevision of academia as a social institution riddled with
inequalities
is more credible than the vision of academia as an
egalitarian
institution. Need we be more reflective of how our
conference
activities might be adding to the pennanence and
prominence
of the social architecture of the academic environments
mwhichwe work? Thus, for me I left the SCRA conference, as I
haveleft many other community psychology conferences, reflecting
onhowwe can create a community of community psychologists
where
our social relations are not based on our power relations.
There do not appear to be any quick solutions. I used to think
power
inequalities at conferences could be appeased by the
relatively
painless task (at least for some of us) of removing the
power
signifiers from our name badges (no more professors,
OOI:IOrS,
no more distinctions between lecturers and students).
However,
I was wrong. The problem is much more deeply seated.
10 theabsence of nametags we may seek out other signifiers that
~Ip uslocate the person in the organisational hierarchy. Inquiries
~ toour positioning in the hierarchy are amongst the first questions
\!rangers
ask one another at conferences and is contained in the
infonmation
students often supply unsolicited to others in their
ntroductions:
"I am just a student (my emphasis)". The humorous
tonesof mistaken identities "I thought so and so was a student,
~rns out they are a big-cheese professor" point to the potency of
thepowerrelations that are binding us together at conferences.
Even
if we stripped ourselves of our social identities how confident
arewethat we would not seek to re-impose those identities based
011 ourpre-conceptions about others and about ourselves?
Would
Ienotjust have many more awkward social encounters that
recome
retold as humorous conference anecdotes? Does this point
Uito
theneed for deeply seated programs of organisational,
~Iiticaland cultural change rather than parsimonious attempts to
~t friendlyto one another under the veil of informality? Does it
uggest
that any changes we make need to be carefully thought
mrough
so as to cleave deeply into our organisational structures in
academia
in particular and society in general?
WI'

Lauren Breen
Oneof the best aspects of my first SCRA experience relates to
one
ofmy expectations of the conference. I was warned by a
colleague
who had attended a SCRA conference a few years ago
that
SCRAconferences were notoriously 'clique-y' and to be
~eparedto be ignored, even by delegates who knew me.
Tomy great surprise, I found the opposite was true. An
e11during
memory is Chris Sonn calling out across the quadrangle to
myself
and two fellow students and immediately introducing us to
IudSloan.Informal meetings and introductions were repeated
throughout
the conference and certainly made me feel welcome.
The~
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Some of the formal welcoming sessions were less useful. Paul
discussed the mentoring from a perspective of power. As a student I
signed up for lunchtime mentoring sessions two days in a row but
both times I was unable to find my group. On one of the occasions I
even knew the mentor I was looking for, having met him that
morning. I wondered how people who didn't know their mentor by
face would have found their group. As both a student and an
international delegate, I felt marginalised by a program that was
there to assist me.
As an international delegate, I was under-prepared for the
conference experience in the United States. On the opening day of
the conference, I arrived at my session only to find that the
equipment I'd requested (a computer with a CD-ROM) was not
there. Perhaps a minor issue for most delegates, but I was travelling
with weight restrictions and could not take hard copies of
overheads. I'd also never seen a donn room in my life (unless you
count American movies and television shows) so I had no frame of
reference for the accommodation. Luckily for me, these were
reliable sources of information and I was not disappointed. In
addition, throughout the conference there were many American
references that were difficult to understand beyond a cursory level
(e.g., the Constitution and its Amendments; acronyms such as
NIMH, NIH) and many times I heard the collective pronouns 'we'
and 'our' to describe Americans and American topics, that I often
felt excluded from some of the content of the presentations and the
ensuing discussion. Further, as a student, I felt uncomfortable
interrupting the discussions to clarify my understandings. I think
the extent of the 'Americanisation'
of the conference was evident
on the evaluation fonn where Americans could choose between
'Asian-American',
'African-American',
'Native-American'
'Caucasian-American'
etcetera to describe themselves, yet all the
international delegates were grouped together as 'Non-American!
Foreign'. These words on the evaluation form were the catalyst for
much discussion amongst international guests and were especially
ironic as the conference hosted the largest number of international
delegates in its history and was themed 'Incorporating diversity:
From values to action'. In the land of the hyphenated American I
became one too.
I don't believe that it is the intention of conference organisers
to purposely make delegates (international or otherwise) feel
unwelcome. What I am trying to achieve by writing this is to alert
conference organisers and hosts to the needs of delegates who are
disadvantaged by being from overseas.
In tenns of the conference content I was delighted to hear some
wonderful speakers present their work. Perhaps naively, my
expectations of the conference were so high that I though I'd be
amazed by the content. Some sessions were just wonderful and
were all I expected and more. Others seemed to discuss the same
old stuff and never really led anywhere. A case in point was the
ongoing discussion concerning action. I was astounded that there
was so much discussion concerning whether or not we (as an
organisation) SHOULD be focussing on action rather than
discussing WHAT action we want to do first, especially as the
SCRA Mission and Goals are quite unequivocal (I think) and state
the Society is about action, amongst other things. Many questions
jumped into my head, such as - Are we shying away from
politicising SCRA? Is it possible to not be political? Perhaps
(in)action speaks louder than words? I am not so naive that I see my
version of community psychology as the only one or the 'right'
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one; but I did expect that all interpretations would be allowed equal
space.
In addition, there were sessions that outlined the history of
institutions teaching corrununity psychology, pinpointing the
lineages of community psychology, etc. I left SCRA with the
feeling that the conference was, at least in some ways, more about
celebrating old ideas at the expense of creating new ones. I think
we need to do both.

Niki Harre
It was with some trepidation that I left the relative sanctuary of
New Zealand in May this year and boarded a plane for the USA, to
attend SCRA and other academic meetings. I wondered in what
ways the country might seem damaged and vulnerable in the
aftermath of the war in Iraq. At first glance, everything seemed
much the same as last time I visited. The same warm, friendly
people, who not only give great service and are always willing to
help a confused traveller, but who also seem to strike up
conversations with each other on the bus or the train. It is as if
people from the USA just can't help relating, and I like that.
I admit to finding the choice of talks in the SCRA programme
overwhelming, there were so many I wanted to attend. I chose a
mixture of presentations on programmes and theoretical
discussions. I know I missed many things that would have been
enlightening and, if I had made different choices, could well have
experienced a different conference. My overall impression,
however, was of a community of people who were working
incredibly hard towards the well-being and empowerment of others,
particularly socially marginalised groups and youth, and yet many
of whom were frustrated with their inability to bring about
structural change.
The intervention programmes presented at the conference
seemed to consistently show imagination, commitment, and an
awareness of the need to give up control to those with relatively
little social power. I also saw evidence of large scale resources
being used to support these activities, and wondered how many of
these resources could be traced back to foundational money gained
from USA based multi-national corporations that derived some of
their profits from countries with much less wealth. By wondering
this, I am not trying to claim any rights to the moral high ground as
a deprived-but-pure-Kiwi.
We also get funding from dubious
sources (like the local casino) at times.
I attended a number of discussions that concentrated on how to
bring about structural change. A common theme was that it just
isn't good enough to help transform individual lives, we also need
to transform society. But how? Collective action as an organization
seemed almost impossible. There were fears from some that
theories and initiatives for action generated from universities within
the USA were potentially acts of US imperialism. This is a tricky
issue. Certainly imperialism does involve powerful nations taking
ideas to less powerful nations, often in good faith. Christian
missionaries who genuinely believed they were saving the souls of
natives are an example of this. However, taken to an extreme, this
position means that no one from the USA is allowed to circulate his
or her ideas to an international audience, which is clearly absurd. I
do think it is important that facilitators of all SCRA sessions are
very careful to treat all participants as equally worth listening to. It
may be easy otherwise to favour the voices of those who have been
around a while, and who have clearly articulated and compelling
positions. While there are exceptions, these tend to be senior
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academics from US universities. Tod Sloan's session on Deep
Democracy was the best example I attended of very careful
facilitation that allowed space for all voices to be heard.
Another problem raised with taking collective action concerned
the function of SCRA, and if we should move into the political
arena. I think this is a problem for community psychology in
general. Presumably, as psychologists, our expertise is in individual
and relational wellness rather than collective wellness (to borrow
Isaac Prilleltensky's framework). As I see it, this means our most
effective lobbying will be when we speak, from our research, about
the conditions under which people thrive and the conditions under
which they suffer. Statements along these lines, while 'political' in
the sense that they are designed to impact on social policy, are not
perhaps as value-laden as statements about 'what is wrong with
society' that draw on knowledge outside our area of expertise. It is
hard to believe that any community psychologists could be opposed
to simply offering our findings to the general public.
I think an underlying assumption in these discussions was that
social change is only achieved by changing government policies
and other social institutions directly. If there are as many
unemployed youth coming through our door this week as last week,
then what is the point in helping them find work? There will only
be more. But surely, every time we help resource an individual or
community, we shift a little bit of power into their hands. Perhaps
our important, if small role in the imperfect progress toward a better
society is to keep shifting power into the hands of those with little
of it. If we do this in such a way that those in marginal positions are
able to still retain their critical edge, then social change will surely
follow. Perhaps it is like passing the ball to those who can score the
goals. Of course we can think and act big, but we must continue to
think and act small.
By the end of SCRA and my visit to the USA, I felt I had seen
something of the damage and vulnerability wrought by recent
political events. I sensed that many US citizens who take an active
role in politics feel less powerful than they used to. Somehow,
however, I didn't think it was going to stop them from still making
a noise and doing their best to create a more just world.

Dawn Darlaston-Jones
While there were a number of logistical hiccups associated
with our arrival and stay in Las Vegas (no taxi's/public transport
available and finding ourselves stranded at the train station on
Sunday night in a sudden downpour!!) we were able in most cases
to reframe these into opportunities for creative thinking (we
stopped at the pub and met some great people and the barman lent
his car to a patron to drive us to the campus). This in itself provided
an opportunity for reflection as I wondered if this would happen in
Perth? This added another dimension to my experience of SCRA
that will never be forgotten! !
My arrival in Las Vegas for my first SCRA conference was
characterised by great enthusiasm. I was excited at the prospect of
meeting people whose work had formed the foundation of my
postgraduate education in community psychology; and who had
provided me, unbeknown to them, with inspiration and motivation
beyond the period of my formal education. I was also looking
forward to seeing what community psychology looked like in
another part of the world and hearing the 'new' voices of the next
generation of researchers. But perhaps the main reason for my
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interestin SCRA was the promise of 'action' and the form that
mighttake.
My vision of community psychology is one that encompasses a
socialchange agenda; one that seeks not only to ameliorate the
effectsof disadvantage or discrimination but one that actively seeks
toprevent these acts from occurring. While community psychology
isin its infancy in Australia, it was born and raised in the US and it
washere that I looked for examples of the transformation of
oppressive environments; and it was here in the US that I sought the
mechanisms to give voice to the opposition to government policy.
I had left Australia prior to the letter from Waikato colleagues
beingposted on the SCRA list and so was unaware of the turmoil
thisposting had caused and the degree of informal debate and
discussion it would generate during the conference. On learning the
content of the letter and hearing the discussion surrounding it, I
cameto expect some outcome; that some 'action' would occur
perhaps in the form of a press release condemning the actions of the
coalition in Iraq or at least a formal discussion of the implication of
thewar and our role in it. It was here that I suffered my first
disappointment; not only was there to be no formal examination of,
or response to, the issues raised by the New Zealand letter, but open
debate and discussion of it was discouraged. Preventing the letter
frombeing read during the plenary session had the effect of
marginalising an issue of global concern. This led me to question
myexpectations of SCRA in terms of its role and whom the society
represented.
This was the beginning of what was to become a journey of reevaluation where I was forced to examine what I meant by the term
'action' and what form I expected it to take. I also questioned the
roleof community psychology in the political context; a debate that
wascontinued via the listserv for some considerable time after the
conference.My personal journey was aided by conversations with
colleaguesduring the conference and continued (via e-mail with
some)on my return to Australia. Finally I faced the realisation that
Ihadexpected and sought major change and had dismissed the
valueof small incremental developments that moved us towards a
transformation (thank you Niki).
I still seek and expect community psychology to take its place
inthe political arena - because for me there can be no real
examinationof social issues in a political vacuum and therefore we
cannotrealistically talk of social justice or social change without
referenceto the political context. In some situations I believe this
meanswe need to stand up and be counted in opposition to
decisionsmade by our countries' leaders; whether this is as an
individualor as a collective it seems the jury is still out on that one.
Overall

Conclusion

Whilethe issues each of us discusses are different there are some
similarthreads that link our reflections. For each of us action (or
thelack of it) seemed to be a key part of our conference
experiences.We all experienced camaraderie and growth, but also
someconfusion about what the Society represented and if there
was,in fact, a common vision that held it together. This was also
playedout via the power structures within the conference. The
Society,as represented by the conference, seemed to be duplicating
3J1d
perpetuating many of the very issues in the broader context that
communitypsychology seeks to re-address. Perhaps it is time for us
10 turna critical lens on ourselves as an organisation to ensure we
areliving the principles that guide us rather than simply talking
aboutthem.
The~
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A Letter

Heather

to Colleagues at University
AotearoalNew
Zealand

Gridley,

Victoria

University,

of Waikato,

Melbourne,

Australia

Just thought I should give you some feedback on what
happened at the Biennial in relation to your withdrawal statement.
(Editor's note: This statement, originally e-mailed to SCRA's
listserv, is reprinted with the authors' permission at the end of this
article, which was itself first written as a direct response to the
posting) You have probably gleaned quite a bit from the SCRA list,
but having dropped off the list some time ago, I haven't been
following the discussion, though I did hear bits and pieces during
discussions at the conference.
My first reaction to the statement was that it seemed a little
'preachy' in places - particularly the references to 'your president'
and 'your suffering', as if there is a shared US experience of such
phenomena. Being in the States for a couple of weeks reminded me
of how powerfully that is not the case. However I don't think what
followed had anything to do with the wording of the statement, and
I think the converse - for the Biennial to have taken place in a
'don't mention the war' bubble - would have been untenable for
many of us. So in balance I'm glad you took the stand you did,
because it opened a space for these issues to be raised and discussed
- and what a revealing space it proved to be.
When we arrived in Las Vegas, it was already apparent that the
email statement had created quite a stir, and the list of program
amendments stated that it would be read out at the time when your
cancelled symposium was to have taken place. My immediate
thought was that no-one would attend a session just to hear a
prepared statement, and at the International Committee's breakfast
meeting on the Thursday morning there was discussion about
whether the statement should be read at a plenary, as requested, or
whether there should at least be an announcement that there would
be time for discussion of possible responses to the statement at the
scheduled session/reading. It went to a vote, and the latter option
was supported quite strongly, though it wasn't clear who was going
to carry it forward to the conference organising group.
At the same time as the International Committee was meeting
(about 20 people in all), the Women's Committee was also meeting,
and they were also having an animated discussion about SCRA and
the war in Iraq. Anne can fill you in on that, if she has time, but
basically many of the women were rather shocked that SCRA could
be having such difficulty conceptualising itself as a 'political'
organisation.
Several other sessions during the course of the conference
touched on issues of values, politics, social responsibility, and the
processes involved when an organisation with a diversity of
membership and opinions is invited to take a stand on an issue of
conscience (though we noted that you hadn't actually asked for any
action or response, apart from a plenary reading of the statement
itself). I was surprised at the 'basic' level of the discussions,
having been involved with similar processes within the APS, a
much more bureaucratic and conservative body which has
nonetheless given itself a clear mandate and developed processes
for making public statements when the need arises. At the Biennial
I think it's fair to say that the discussions were more about process
than about 'the war' itself, which didn't get much airplay - it was
hard to tell if that was because most people had a shared position in
opposition to the war, but were divided as to the usefulness,
wisdom or direction of any action to be taken at this stage by
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individual SCRA members or by the group as a whole; or whether
the degree of stuckness around these concerns was masking a more
defensive response to the criticism of US policy itself; or whether it
was a case of 'I can criticise my own dysfunctional family, but I
have to close ranks if some outsider is making the criticism'.
Anyway, the statement was not read at a plenary, nor was the
announcement made about the planned discussion session (which
unfortunately clashed with Tod Sloan's session on a tangentially
related topic - thereby splitting the potential audience for both
sessions). I put the lack of an announcement down to the heavy
demands being placed on the conference organisers in general. And
possibly to our own lack of clarity as to who would make the
International Committee's request known.
So the session took place, with about 15 people present, the
statement was read, and again the discussion revolved around what
if any response was appropriate. In the end, it was agreed that the
statement would be copied and circulated at the poster session!
social hour later that day (Friday), and people who wished to write
a personal response could do so on a clipboard that would be placed
at the registration desk. This seemed to me a very modest response,
one that was not at all intrusive to people who didn't want to
respond or get involved, and didn't require a collective position on
the part of SCRA. It was noticeable that the individuals who took
on the task of printing and circulating the statement were among the
least 'powerful' in the conference hierarchy - i.e., they were mostly
students.
We found out next day that we/they were refused permission to
leave the clipboard at the desk, a decision that shocked me more
than anything else in the whole saga. Maybe there are cultural
differences in how freedom of speech is conceptualised, but I can't
imagine a request like that being refused in any of my circles,
unless it were for signatories to a Holocaust denial or the like. As I
left the conference, I scrawled something to that effect on my
conference evaluation.
I know that a number of people did get to write their personal
responses - who knows if and when they'll trickle through to you!
So there you have it - my version at least - others might have more
to say, and there are no doubt as many narratives as there were
participants in all these goings-on. You certainly stirred up a
hornets' nest, and it's one that definitely needed a prod. Where the
discussion will lead it's hard to say - I imagine that those of us
outside the US won't hear much more, once the email flurry has
died away.
Letter to Jean Hill. Chair of the Biennial's Local Planninl!
Committee (Robertson 2003)
In the light of the United States-led invasion of Iraq, we have
regretfully decided to withdraw our contributions from the biennial
conference.
We do not support the war and the subsequent occupation of
Iraq by the invading forces. We believe these actions to be both
illegal and inhuman. They are producing a humanitarian crisis.
As a mark of our protest against the war and the occupation,
we have decided not to visit the USA.
We do, however, recognize that many Americans do not
support the war either. In particular, we send our greetings to
friends at the biennial conference who have spoken out against the
war. Kia Kaha (stand strong).
We would like those attending the conference to know that, in
our view,
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This is not a war about terrorism or weapons of mass
destruction (none of which have been found thus far). It is
about the US government wanting to gain control of Iraq's
oil reserves and to establish its hegemonic control over the
region.
The vast majority of other nations across our planet are
strongly opposed to a war and see it as unjustified. As
citizens of a small nation, we are particularly conscious of
the need to ensure the rule of international law to protect
the small and relatively powerless peoples of the world.
For the US to instigate a war on Iraq is a terrible
hypocrisy. Like the other permanent members of the
United Nations Security Council, the US possesses
massive armories of weapons of mass destruction, and has
consistently supplied arms to Iraq. As a US comic has said.
"We know they have the weapons, because we have the
receipts."
We are truly alarmed at your president's tendency to
equate Islam with terrorism and to invoke the name of his
God in his rhetoric about the war. Even on this side of the
globe, his words have had repercussions for Muslims
living in our communities.
We know your suffering from September 11 was terrible,
but it does not justify this apparently endless retaliation.
Our fear is that such actions as the invasion of Iraq will,
ironically and tragically, enhance the ability of the
terrorists to recruit more people to their cause. Where will
it end?
We appreciate that the issues we raise are difficult ones for US
citizens. We wish you well as you gather to discuss these and other
issues facing your communities. Best wishes for a stimulating and
successful conference.
We would be grateful if this statement was read to a plenary
session of the conference.
Melanie Atkinson, Rose Black, Heather Hamerton, Neville
Robertson, & Helen Wihongi, University of Waikato, Hamilton,
AotearoalNew Zealand
Reference
Robertson, N. (2003, May 30). Withdrawal from biennial. Message
posted to SCRA-L electronic mailing list, archived at SCRALISTS@APA.ORG
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A Report on the First Past Presidents Breakfast
SCRA Biennial 2003
Las Vegas, NM

Holly Angelique and Cary Cherniss
In order to insure that SCRA' s past presidents have the
opportunity for continued contributions to the society, the
Executive Committee last year decided that it would be useful to
organizea breakfast meeting for them at the 2003 Biennial
Conference. The EC asked Cary Cherniss and Abe Wandersman to
organize the event. Invitations went out, and the response was very
positive. More than half of the living past presidents agreed to
attend,and many who could not do so strongly endorsed the idea.
Inaddition to the past presidents, several members of the current
ECalso attended so that the EC could benefit from the collective
wisdomof such an august group!
Those who attended
included: Holly Angelique,
BernieBloom, Cary
Chemiss, Leah Gensheimer,
OmarGuesseous, Lenny
Jason,Chris Keys, Don
Klein,Murray Levine, Jean
AnneLinney, Ken Maton,
RohinMiller, Bob
Newbrough, Julian
Rappaport,Dick Repucci,
IrwinSandler, Ed Seidman,
InnaSerrano-Garcia, Beth
Shinn,Andrea Solarz,
MicheleSutton, Jack Tebes,
PaulToro, Ed Tricket, Abe Wanders man, and Melvin Wilson.
The group considered five issues during the 90-minute
meeting. The first concerned the nominations and elections process
forSCRA. Jean Ann Linney noted that in recent years it has
sometimesbeen difficult for the EC to find individuals willing to
standfor office because there is a perception that the work is
overwhelming. It has been particularly difficult to attract women
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and minority candidates. Several of the past presidents agreed with
Julian Rappaport that the jobs should be presented as something
people would love to do. The group concluded that the EC should
do more in the coming year to create a pool of potential candidates
by identifying promising individuals.
The second issue was related to the first: should SCRA have a
paid executive director? After current president Mel Wilson
outlined the increasingly onerous burdens carried by several of the
EC members, treasurer Leah
Gensheimer reported that the
current financial situation of
the society makes it possible
to consider creating such a
position. Mel indicated that
the position would be higher
than an executive secretarymore like an executive
director. However, the
position would not require a
Ph.D.-level psychologist.
During the ensuing
discussion, Bob Newbrough
noted that when the
organization started, such a position was not needed because Ira
Iscoe's secretary often kept things going. Andrea Solarz then
pointed out that the lack of an executive director contributed to a
lack of continuity. Chris Keys noted that in the past, SCRA
members took pride in being effectively poor, and there was a
resistance to outside influences. However Chris, as well as Abe
Wanders man, agreed that we need to find a way to build an
institutional memory. Dick Reppucci then suggested that the EC
look at APA's Division 41, a division that is working very well.
The group next considered the decline in SCRA's membership.
Jack Tebes, who currently is chairing the membership committee,
reported that membership has slipped from
1400 to 700 members over the last few years. About 300 were lost
when we took over the membership function from AP A. While this
action greatly improved our membership services, it meant that
APA members no longer paid their dues through a check-off on
their AP A dues statement. Instead, they had to respond to a
separate dues statement sent by the society. The resulting
confusion led to the additional loss of members.
Jack then noted that the EC has instituted a number of
initiatives to get members back, the most recent being a brochure
campaign. Jack then asked the group for ideas about other possible
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outreach efforts. Beth Shinn suggested that it might be helpful to
have a better transition from student to full membership. Lenny
Jason added that we really have two issues: recruitment and
maintenance. Chris Keys noted that if we collected dues every two
years, we would avoid the drop in non-biennial years. Beth added
that we might want to look at APA, which instituted a transitional
membership rate. Abe suggested that Jack meet with Beth and
Lenny to explore these ideas further.
The fourth issue addressed by the group concerned SCRA's
current financial status. During the discussion, some of the past
presidents shared information about the royalty arrangements for
AJCP and how they are going to change over time. Ed Seidman
also discussed the royalties that we will be receiving from two
books, including the "Greatest Hits" volume edited by Revenson
and others.
The final issue taken up by the group was the question of how
SCRA's past presidents can be more involved in the future. Andrea
Solarz discussed how listservs can function and suggested a special
listserv for past presidents. Irwin Sandler commented that the
membership
decline is the most critical problem facing the society and could be
a good topic for the listserv.
Jack Tebes agreed to email plans for a past-president's
listserv, and
Abe Wandersman agreed to continue these breakfasts at future
biennials. At the next biennial, this meeting will be treated as a
working session and will be held at the beginning of the biennial to
leave room for opportunities for other meetings during the
conference.
There were a number of other topics that had been put on the
agenda but that the group did not have time to address. They
included the following (with the name of the proposer in
parentheses):
1. Update on the Community Action-Research Center
project (Bob Newbrough)
2. The proposed creation of an early career award (Chris
Keys)
3. The proposed creation of a program for senior CP
folks, similar to SPSSI's Sages Program (Chris Keys)
4. Consideration of whether SCRA's publishing
guidelines adequately represent who we are and how
we are different from other fields (Lenny Jason)
5. A proposal for a truly international community
psychology conference (Irma Serrano-Garcia)
6. The lack of a hospitable place for community
psychology in depart-ments of psychology (Bob
Newbrough)
7. How to advance the goal of a truly interdisciplinary
field (Bob Newbrough)
8. What to do about SCRA books that are out of print
(Lenny Jason)
Jean Anne Linney thanked all the past presidents for their
contributions, and the group adjourned at 8:45 for picture-taking.
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SCRA A WARD DESCRIPTIONS
2003-2004
DISTINGUISHED CONTRIBUTIONS
AWARDS
DEADLINE FOR NOMINATIONS:
December 15, 2003
Nomination Process and Deadline for Submission: Please
forward, preferably bye-mail, by December 15,2003 _a_Ie_tt_er_o_f
nomination detailin~ the basis for the nomination, and a 3-5 pa~e
biographical sketch of the nominee (which may be prepared by the
nominee) to the President-Elect (who chairs the selection
committee): Cliff O'Donnell, Department of Psychology,
University of Hawaii, 2430 Campus Rd., Honolulu, HI 96825, fax:
808-956-4700, email: cliffo@hawaii.edu.

A ward for Distinguished Contributions
to
Theory and Research in Community Psychology
The Award for Distin~uished
Contributions to Theory and
Research in Community Psvcholo~y is presented annually to an
individual whose career of high quality and innovative research and
scholarship has resulted in a significant contribution to the corpus
of knowledge in community psychology.
The criteria for the award include:
Demonstrated positive impact on the quality of community
theory and research.
Innovation in community theory and/or research; that is,
scholarship of a path-breaking quality that introduces
important new ideas and new findings. Such distinguished
work often challenges prevailing conceptual frameworks,
research approaches and/or empirical results.
A major single contribution or series of significant
contributions with an enduring influence on community
scholarship over time.
Past recipients are:
2003
Lonnie Snowden
2002
Ana Mari Cauce
2001
Rhona Weinstein
2000
Stephanie Riger
1999
Irwin Sandler
1998
Dickon Reppucci
1997
Leonard Jason
1996
Marybeth Shinn
1995
Ed Trickett
1994
John Newbrough
1993
William Ryan
1992
Irwin Altman
1991
Kenneth Heller
1990
Edward Seidman
1989
Edward Zigler
1988
Richard Price
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1987
1986
1985
1984
1983
1982
1981
1980
1979
1978
1977
1976
1975
1974

Murray Levine
Julian Rappaport
George Fairweather
George Spivack &
Myrna Shure
Rudolf Moos
Charles Spielberger
George Albee
Barbara & Bruce
Dohrenwend
Emory Cowen
James Kelly
Bernard Bloom
Ira Iscoe
John Glidewell
Seymour Sarason
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Award for DistiD!!Uished Contributions
Communitv Psychology

to Practice

in

The Award for Distin!;:uished Contributions to Practice in
CommunityPsychology is presented annually to an individual
whosecareer of high quality and innovative applications of
psychologicalprinciples has significantly benefited the practice of
communitypsychology. The person receiving this award will have
demonstratedinnovation and leadership in one or more of the
followingroles:
a) community service provider or manager/administrator
service programs;

of

h) trainer or manager of training programs for service providers;
r) developer and/or implementer of public policy;
d) developer and/or implementer of interventions in the media
(including cyberspace) to promote community psychology
goals and priorities; or
e) other innovative roles.

Theawardee may currently work in any setting (e.g., education,
government,business or industry, community or human service
programs).

DEADLINE

SCRA DISSERT A nON A WARDS
FOR NOMINATIONS:
January

15, 2004

Best Dissertation on a Topic Relevant
Community
Psychology

to

The purpose of the Society for Community Research and
Action annual dissertation award is to identify the best doctoral
dissertation on a topic relevant to the field of community
psychology completed between September I,200 I and August 31,
2003-anv
dissertation comoleted within these dates mav be
submitted. The completion date for the dissertation refers to the
date of acceptance of the dissertation by the granting university's
designate officer (e.g., the graduate officer), not the graduation
date. Last year's nominees (excluding the winner) may resubmit
dissertations if the dates are still within the specified timeframe.
Criteria
for the award:
Relevance of the study to community
psychology, with particular emphasis on important and emerging
trends in the field; scholarly excellence; innovation and implications
for theory, research and action; and methodological appropriateness.

Thecriteria for the award include:
Engaged at least 75% time, for a minimum of 10 years, in
a non-academic setting in the practice of high quality and
innovative applications of psychological principles that
have significantly benefited the practice of community
psychology;
Demonstrated positive impact on the natural ecology of
community life resulting from the ap-plication of
psychological principles;
Challenge to the status quo or prevailing conceptual
models·and applied methods; or
Demonstrated personal success in exercising leadership
based on applied practice.
Past recipients are:
Jose Toro-Alfonso
Debi Starnes
Ed Madara
Will Edgerton
1999
Thomas Gullotta
1998
Vivian Barnett-Brown
1997
Steve Fawcett
1996
Joe Galano
1995
Bill Berkowitz
1994
Gloria Levin
1993
Maurice Elias

2003
2002
2001
2000

1992
1991
1990
1989
1988
1987
1986
1985
1984
1983

David Chavis
Beverly Long
John Morgan
Frank Reissman
Betty Tableman
Donald Klein
Anthony
Broskowski
Thomas Wolff
Carolyn Swift
Saul Cooper

Emorv

L. Cowen Dissertation A ward for the
Promotion of Wellness

This award will honor the best dissertation of the year in the
area of promotion of wellness. Wellness is defined consistent with
the conceptualization developed by Emory Cowen, to include the
promotion of positive well-being and the prevention of dysfunction.
Dissertations are considered eligible that deal with a range of topics
relevant to the promotion of wellness, including: a) promoting
positive attachments between infant and parent, b) development of
age appropriate cognitive and interpersonal competencies, c)
developing settings such as families and schools that favor wellness
outcomes, d) having the empowering sense of being in control of
one's fate, and e) coping effectively with stress.
Criteria for the award: Dissertations of high scholarly
excellence that contribute to knowledge about theoretical issues or
interventions are eligible for this award.
For Both Dissertation

A wards

The winners of both dissertation awards will each receive a
prize of $100, a one-year complimentary membership in SCRA,
and up to $300 in reimbursement for travel expenses in order to
receive the award at the APA meeting in Honolulu, in July, 2004.
Materials

required

Individuals may nominate themselves or be nominated by a
member of SCRA. A cover letter and four copies of a detailed
dissertation abstract should be submitted to the Chair of the
Dissertation A wards Committee. The nomination cover letter
should include the name, graduate school affiliation and thesis
advisor, current address, phone number, and (if available) e-mail
address and fax number of the nominee. The abstract should present
a statement of the problem, methods, findings, and conclusions.
Abstracts typically range from 4-8 pages and may not exceed ten
double-spaced pages, including tables and figures. Identifying
information should be omitted from the abstract.
The ~
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Evaluation process
All abstracts will be reviewed by the dissertation award
committee. Finalists will be selected and asked to submit three
copies of their full dissertation (finalists whose dissertations exceed
150 pages may be asked to send selected chapters). The committee
will then review the full dissertations and select the winners.

The A ward Subcommittee of the SCRA Committee for Racial
and Cultural Affairs will review all nominations submitted by the
deadline. Statements from additional references will then be
requested, and the committee will make a final review of all
materials. The award will be presented at the 2004 American
Psychological Association Convention in Honolulu.

Nomination Process and Deadline for Submission:
Submit a cover letter and _fo_u_r
copies of the dissertation
abstract by January 15, 2004, to: Meg Davis, Center for
Community Research, DePaul University, 990 W. Fullerton Ave.,
Chicago, IL 60614. Phone: 773-325-4964.
Fax: 773-325-4923.
E-mail: mdavisl @wppost.depaul.edu.

Past recipients are:
2003
William Davisdon II
2002
Shelley Harrell
200 I
Ed Seidman
2000
Gary Harper
1999
Isaiah Crawford
1998
Maurice Elias;
Ricardo Munoz
1997
Beth Shinn

ETHNIC MINORITY MENTORSHIP AWARD
DEADLINE FOR NOMINATIONS:
February 15, 2004
The purpose of SCRA's annual Ethnic Minority Mentorship
_A_w_ar_d
is to recognize an SCRA member who has made exemplary
contributions to the mentorship of ethnic minority persons.
Mentorship may be provided in various forms. It may entail
serving as the academic advisor of ethnic minority graduate or
undergraduate students; developing strategies to increase the
acceptance and retention of ethnic minority students; involvement
in efforts to recruit and retain ethnic minority faculty members; or
providing opportunities for ethnic minority persons to become
involved in positions of leadership within community-oriented
research or intervention projects.
Criteria for the award include:
Specific criteria for the award include two or more of the
following: (I) consistent, high quality mentorship and
contributions to the professional development of one or more ethnic
minority students and/or recent graduates involved in community
research and action; (2) contribution to fostering a climate in their
setting that is supportive of issues relevant to raciaVethnic diversity
and conducive to the growth of ethnic minority students and/or
beginning level graduates; (3) a history of involvement in efforts to
increase the representation of ethnic minority persons either in their
own institutions, research programs, or within SCRA; (4)
consistent contributions to the structure and process of training in
psychology related to cultural diversity, particularly in community
programs.
Nomination Process and Deadline for Submission:
Both self-nominations and nominations by students or
colleagues will be accepted. Those submitting nominations should
send: I) A nomination letter (no more than 3 pages long)
summarizing the contributions of the nominee to the mentorship of
ethnic minority persons; 2) Name and contact information
(address, telephone, email) of at least one additional reference (two
if a self-nomination) who can speak to the contributions the
nominee has made to the mentorship of ethnic minority persons
(see above criteria)-at
least one reference must be from an ethnic
minority person who was mentored; and, 3) A curriculum vita of
the nominee. Collaborative work with ethnic minority mentees, as
well as other activities or publications relevant to the criteria
indicated above, should be highlighted.

P,lgC 5S

1996
1995
1994
1993
1992
1991

Melvin Wilson
Irma Serrano-Garcia
Oscar B arbarin
Hector Meyers
Forest Tyler
Leonard Jason;
Stanley Sue

Please submit nominations by February 15, 2004, to the
chair of the Ethnic Minority Committee: Emilie Smith, Ph.D.,105
White Building, Human Development and Family Studies, The
Pennsylvania State University, University Park, PA 16802.

NOW IS THE TIME TO NOMINATE
DEADLINE FOR NOMINATIONS:

SCRA FELLOWS!!
December 15, 2003

What is a SCRA Fellow?
SCRA seeks to recognize a variety of exceptional contributions
that significantly advance the field of community research and
action including, but not limited to, theory development, research,
evaluation, teaching, intervention, policy development and
implementation, advocacy, consultation, program development,
administration and service. A SCRA Fellow is someone who
provides evidence of "unusual and outstandinl! contributions or
performance
in community research and action." Fellows show
evidence of (a) sustained productivity in community research and
action over a period of a minimum of five years; (b) distinctive
contributions to knowledge and/or practice in community
psychology that are recognized by others as excellent; and (c)
impact beyond the immediate setting in which the Fellow works.
How does one become a SCRA Fellow?
SCRA has a 6-member Committee of Fellows whose mission is
to identify and recognize excellence in community research and
action among Society Members. This Committee encourages and
reviews applications submitted by Society Members who either (a)
would like to be considered for Fellow status, or (b) have been
identified by others as deserving Fellow status. The Chair of the
Committee on Fellows is the SCRA Past-President.
Applications for Initial Fellow status must include the
following materials: (I) a 2-page Uniform Fellow Application
(available from Mel Wilson) completed by the nominee; (2) 3 to 6
endorsement letters written by current Fellows, (3) supporting
materials, including a vita with refereed publications marked with
an "R," and (4) a nominee's self-statement setting forth her/his
accomplishments that warrant nomination to Fellow Status. These
materials are reviewed by the Fellows Committee and forwarded to
SCRA's Executive Committee for approval. All individuals
The ~
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approvedat this level are considered to be Fellows of SCRA. If an
approvednominee is also an APA member, the Committee
forwardsthe materials with a letter of support to AP A's
MembershipCommittee for consideration for APA Fellowship
status.
SCRA members who are Fellows of other APA divisions
shouldalso apply for SCRA Fellow status if they have made
outstanding contributions to community research and action.
Fellowsof other AP A divisions should send to the Chair of the
FellowsCommittee a statement detailing their contributions to
community research and action, 3-6 letters of support, and a vita.

Whatis the time line for the Fellow application process?
To assure the fullest possible consideration. complete
nominations should be submitted to Mel Wilson by December 15.
_200_3.
SCRA Fellows will be voted on during the mid-winter
meeting of the SCRA Executive Committee. Application packets
forAPA Fellows, with letters of support from the SCRA Fellows
Committee, are then due at the APA Membership Department by
mid-February .

Questionsabout becoming a Fellow?
Questions about the 2003-2004 Fellowship nomination process
or requests for materials should be directed to the SCRA Fellows
Committee Chair, Mel Wilson, University of Virginia, Dept. of
Psychology, Charlottesville, V A 22904-4400, phone 434-924-0673,
fax434-982-4766, email: mnw@vir!!inia.edu.

MEMBERSHIP DEVELOPMENT
Jack Tebes, Outgoing Member-at-Large
Robin Miller, 2nd Year Member-at-Large
Hiro Yoshikawa, 1" Year Member-at-Large
Over the past several years, SCRA has embarked on an
ambitious membership development effort to recruit new members
intoSCRA. This has been in response to national trends that have
witnessed a decline in membership to most professional and
scientific organizations over the past several years, as well as to the
sharpdrop in SCRA membership that occurred when SCRA
stoppedcollecting dues through APA. We are happy to report that
through the support of various member-to-member development
efforts,closer follow-through by the SCRA Membership Office,
andan increase in membership following the most recent Biennial,
ourmembership numbers are now above those found in the 200 I
Biennialyear. With a new commitment from a number of SCRA
pastpresidents to join some of these membership development
efforts,we hope to boost membership even further.
One part of membership development is the retention of
currentmembers. What is it, exactly, about SCRA that draws us
intothis community and keeps us there? We decided to ask a
numberof current members to answer this question in their own
words. We thought their responses might be of some interest to

Community psychology is guided by the core values of individual
and family wellness, sense of community, respect for human
diversity, social justice, citizen participation, collaboration and
community strengths, and empirical grounding. These values direct
us to consider culture and context, and to seek to optimize
environments for the enhancement of human wellness. SCRA is a
collection of like-valued (though not necessarily like-minded!) folks
who walk this walk and talk this talk. You won'tfind another
professional group like it!" - Maurice Elias
"I love being a member of SCRA. I enjoy receiving the
publications and the interactions (Listserv) that I have from people
who are tackling issues and problems that are important to me and
my community. " - Rhonda Lewis
The principles of SCRA reflect my own beliefs on the role of
behavioral and social sciences as agents for social change. As a
member, I feel that I am part of a larger community of individuals
who share these beliefs and support my goals. I receive a strong
sense of community from my continued involvement, and benefit
both professionally and personally from interacting with other
members." - Michele Schlehofer-Sutton
Since my initial exposure to community psychology at the
University of Washington in 1978 as an undergraduate, I have been
part of SCRA, first as a student affiliate and then as a full member.
Even after my 1997 move to Tokyo, I enjoy being a member of this
professional organization. Though my Ph.D. is in social
psychology, I have been attracted to the field and SCRA for several
reasons. Here are my top five reasons why I continue to be a
member of this organization: 5) SCRA's goals and values are
compatible with my worldviews and research orientation
(prevention, cultural diversity, collaboration, and empowerment);
4) SCRA Biennials have been always unique,fun and simply great;
3) SCRA members are real people with good hearts; 2). SCRA
provides great resources personally and professionally; and, 1) the
membership fee is very affordable (i.e., cheap) and comes with lots
of tangible goodies (including AlCP, TCP, Academic/Kluwer book
discounts)!"
- Toshi Sasao
"Since 1986, my SCRA membership has kept me connected to
the field and the community psychology values I hold dear. The
connection has been especially important during my forays into
workplaces where values and practices have run counter to my
own. Attending the Biennial allows me to see old friends and
mentors, reinvigorates me, and reminds me of why I chose
psychology as a profession."
- Caryn Blitz
"In a nation where there are few options for linking
psychology, action research, and progressive politics, SCRA stands
out. I'm a member because 1need the lively exchange that goes on
in the Society ranging from the prevention of mental distress to
action for social change. The quality of my work depends on
supportive critique and good humor I find in my SCRA colleagues.
The way I see it, if you aren't SCRAed, your SCREWED."
- Rod
Watts

others.
"I am proud to be a community psychologist and SCRA
member. I have always felt that as afield, our values and concepts
areour most powerful methodological and action tools.
The~
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IT'S TIME AGAIN TO NOMINATE
FOR SCRA OFFICES

CANDIDATES

Please send your nominations, by December 1,2003, for the
following four SCRA offices to Paul A. Toro, SCRA President, at
paul.toro@wayne.edu,
or 313-577-7636 (fax), or Dept. of
Psychology, Wayne State University, 71 W. Warren, Detroit, MI
48202 (please also look over the new nominations guidelines
described in the letter from Jack Tebes elsewhere in this issue of
TCP).
President-Elect
Secretary
Regional Network Coordinator
Member-At-Large

CHANGES TO THE NOMINATIONS
COMMITTEE
PROCESS FOR THE ELECTION
OF SCRA OFFICERS
Jack Tebes, (Outgoing)

Member-at-Large

"Community research and action requires attention to and respect
for diversity among peoples and settings. "
This first principle stated in the mission statement for the
Society for Community Research and Action is central to our
values as members of the scientific and professional community
known as SCRA. However, over the past several years, the
nominations of individuals to serve as officers in our Society has
caused many of us to question whether these values are held as
"truths" only in word but not in deed.
For example, out of 13 candidates running for SCRA offices excluding Student Representatives - in the past two years, there
have been only 2 women and 2 persons of color. This has occurred
despite having a membership that consists of slightly more women
than men and almost 25% who are persons of color. Although the
number of women and persons of color listed in the final slate of
nominees to be voted on for office by the membership in other
recent years has been somewhat larger, it is still not representative.
This has disturbed and puzzled the SCRA Executive Committee
because the final list of nominees generated by the membership and
ranked by the Nominations Committee for the various offices has
consistently included as many or more women than men, and
proportional representation of persons of color. Clearly, the
membership and the Nominations Committee are generating strong
lists of nominees for election who reflect the diversity of the
membership.
However, for many years now it is at this point where the
current nominations process has broken down. After receiving a
list of nominees from the membership and adding several of their
own, the Nominations Committee ranks up to 3 members for each
office, with 3 points allocated to the top ranked nominee, 2 for the
second ranked nominee, and I for the third ranked nominee. The
scored rankings are then tallied and the nominees for each office
are then listed in descending order by the number of points each
person received. These rank-ordered lists are then reviewed by the
Executive Committee; the President, acting on behalf of the
Committee, then invites the highest ranked candidates for each
office to run. A problem arises when a highly ranked member
PdgC 60

declines to run for office. The President is then forced to move
through the list until a candidate agrees to run. For many years
now, this has been a consistent problem. Many highly ranked
women have declined to run, while ranked males, usually white,
more often agree to do so. The resulting slate, usually of white
males, creates a disconnect between the membership, which
consistently nominates women and persons of color for office, and
the Executive Committee, which increasingly does not reflect the
diversity of the SCRA membership.
At the most recent Mid-Winter Meeting and at APA, the
Executive Committee decided to address this problem in several
ways. First, beginning with the 2004 election, the nominating
member will be encouraged, but not required, to ask whether the
potential nominee would be willing to run. If that person declines,
members will be encouraged to nominate someone else who
represents their interests and vision for SCRA. Second, all
individuals nominated for office will be asked by the Chair of the
Nominations Committee whether they would agree to run if
nominated. If they decline, they will not be included in the list to
be ranked by the Nominations Committee. This new responsibility
of the Chair of the Nominations Committee will allow members to
continue to nominate individuals they admire but do not know, and
may be reluctant to ask directly. It is the Chair of the Nominations
Committee that ultimately will be responsible for asking nominated
candidates if they would be willing to serve. Third, members of the
Nominations Committee will have no more than two consecutive,
2-year terms, to ensure that the names submitted and ranked for
consideration remain fresh. And fourth, the Executive Committee,
in collaboration with the Past Presidents of SCRA, will work to
develop a pipeline of future officers in SCRA, particularly women
and persons of color, who can serve as future leaders. The
Executive Committee encourages comments from the membership
into the implementation of these changes in the Nominations
process.
Up through the most recent election, members of the
Nominations Committee who have ranked a member who
ultimately declines to run have wasted their ranking, and been
effectively disenfranchised.
Although not a panacea, we believe
the steps described above will rectify this problem to ensure that
every ranking counts, so that the Executive Committee of SCRA
looks more like its membership.

~
~

SCRA COMMUNITY NEWS

Call for Papers

- American

Journal

of Community

Psychology

We are soliciting papers for a Special Section of the American
Journal of Community Psychology to be devoted to women and
domestic violence. The special section will bring together
researchers, program planners, and policy coordinators from
diverse disciplinary backgrounds to showcase the most recent
theoretical understandings of domestic violence, its mental and
physical health consequences for women, the empirical research
examining the long-term effects of domestic violence, as well as
programs and policies that are or can be informed by the latest
theory and research. If you wish to submit a manuscript for
consideration, please direct inquiries to Anne Bogat
The ~
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Ibo~at@msu.edu)or Alytia Levendosky (Ievendol@msu.edu).
Thedeadline for first drafts of manuscripts will be February I,
1004.

Michigan State University

- Assistant

Professor

Position

Michigan State University Psychology Dept is seeking an
outstandingCommunity Psychologist for a tenure system faculty
JX1sition
at the rank of Assistant Professor effective August 16,
21104. The Ecological/Community
Psychology program at MSU
hasa long record of excellence and we seek an individual
committedto community research, action, and undergraduate and
graduateeducation. While the substantive interests for this position
arevery open, it is important that the individual have a strong
commitmentto community research. The successful applicant for
thisposition will be expected to establish an independent research
programand to contribute to our graduate program in Ecological/
Communitypsychology. Applicants will also be expected to
contributeto both undergraduate and graduate instructional
programs.Send 3 letters of recommendation, copies of recent
publishedpapers or preprints, a vita, and brief description of a
three-yearresearch program to: Professor Cris Sullivan,
Departmentof Psychology, Michigan State University, East
Lansing,MI 48824. Review of applications will begin December I,
2003 and continue until the position is filled. Minority and women
candidatesare especially encouraged to apply. MSU is an EO/AA
employer.

Senior Research Associate Social Scientist, Institute
Social Research, University of Michigan

for

_D_ut_ie_s:
Manage the development and execution of statistical
analyses,data reporting, data documentation and data management
formultiple longitudinal studies across the US and abroad for a
newCenter on the analysis of child development data from early
childhoodthrough adulthood. Supervise graduate and
undergraduatestudents; coordinate research activities with
Universityand Center colleagues; provide technical assistance for
statisticalanalysis to members of the Center; design and implement
complexdata processing systems to code research data across the
sitesparticipating in the Center; evaluate research finding with PI's
andassist in the reporting of results for sponsoring agencies and the
researchcommunity. (co-PIs: L. Rowell Huesmann, Jacque Eccles,
EricDubow, Pamela Davis-Kean)
Minimum Oualifications: Ph.D. in Psychology. Statistics, or
relatedfield. Expertise and familiarity with multivariate statistics,
includingknowledge of SPSS, SAS, HLM and SEM. Expertise
withcomputing facilities including ability to set up and manage
operatingsystems and servers. Good interpersonal skills and ability
towork as a member of a research team and communicate clearly
withteam members. Ability to work independently and manage
multipletasks at once. Extensive knowledge of child development
research.
Desired Oualifications: Five years or more post-PhD
experiencewith longitudinal child development research.
Extensiveexperience with analysis of longitudinal developmental
datasets and experience with teaching statistical data analysis.
Contact Dr. Pamela Davis-Kean for further information:
PamelaDavis-Kean, Ph.D. , Assl. Research Scientist, 204 S. State
The~
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SI., Rm 1233, Lane Hall, University of Michigan, Ann Arbor, MI
48109-1290, pdakean@umich.edu
, Phone: 734-763-0490, FAX:
734-936-7370, http://www.rcgd.isr.umich.edu/gar:p/

Position

Open in Applied

or Community

Psychology

The Department of Psychology at the University of
Massachusetts Lowell invites applications for a tenure- track
Assistant-Professor position. We are seeking to fill a position for
Fall, 2004 in Applied Social Psychology or Community
Psychology. We are deeply committed to scholarship that is
relevant to multicultural issues and that has clear community
applications. Candidates should be prepared to teach introductory
graduate and undergraduate courses as well as advanced courses
within their area of specialty, and should be engaged in an active
program of research. A Ph.D. in Psychology (or equivalent) is
required. Previous teaching experience is desirable. The
Department of Psychology has an innovative Masters program in
Community Social Psychology with strong linkages to the historic
city of Lowell located 25 miles northwest of Boston.
The search committee will begin reviewing applications on
January I, 2004 and will continue until the position is filled.
Positions are contingent on funding. Members of underrepresented
groups are especially encouraged to apply. Applicants should
submit a vita, statements of teaching and research interests,
representative reprints, and at least three letters of recommendation
to Charlotte Mandell, Chair; Department of Psychology; 870
Broadway Street, Suite I; University of Massachusetts Lowell;
Lowell, MA 01854. The University of Massachusetts Lowell is an
Equal Opportunity/Affirmative
Action, title IX, H/Y, ADA 1990
Employer.

Senior Scientist,

New York Academy

of Medicine

The Center for the Advancement of Collaborative Strategies in
Health at The New York Academy of Medicine seeks a Senior
Scientist with substantial expertise and experience in qualitative
research to: I) develop qualitative approaches for assessing the
validity of a newly developed theoretical model that explains how
broadly participatory collaborative processes strengthen community
problem solving; 2) conduct fieldwork to document how selected
partnerships around the country are actualizing different
components of the model; 3) work with a team to create measures
and practical tools for partnerships based on qualitative findings; 4)
present at meetings and national conferences and write for scholarly
journals. Applicants must: I) have an advanced degree (doctorate
preferred); 2) have extensive experience both in developing and
directing qualitative research; 3) have published in peer-reviewed
journals; 4) have experience supervising professional staff. Send
cover letter, CY, and writing sample to: Elisa S. Weiss, Ph.D.,
Associate Director, Center for the Advancement of Collaborative
Strategies in Health, The New York Academy of Medicine, 1216
Fifth Avenue, Room 452, New York, NY 10029 or email:
cacsh@nvam.org. For more information about this position and the
Center, see http://www.cacsh.org.
The New York Academy of
Medicine is an Equal Opportunity/Affirmative
Action Employer.
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SCRA Goals

An Invitation To Membership

Society for
Community
Research &
Action
The Division of Community Psychology (27) of
the American Psychological Association

•

To promote the use of social and behavioral science to enhance
the well-being of people and their communities and to prevent
harmful outcomes;

•

To promote theory development and research that increase our
understanding of human behavior in context;

•

To encourage the exchange of knowledge and skills in community research and action among those in academic and applied
settings;

•

To engage in action, research, and practice committed to
liberating oppressed peoples and respecting of all cultures;

•

To promote the development of careers in community research
and action in both academic and applied settings.

The Society for Community Research and Action (SCRA), Division
27 of the American Psychological Association, is an international
organization devoted to advancing theory, research, and social
action. Its members are committed to promoting health and
empowerment and to preventing problems in communities, groups,
and individuals. Four broad principles guide SCRA:
1.

Community research and action requires explicit attention to
and respect for diversity among peoples and settings.

2.

Human competencies and problems are best understood by
viewing people within their social, cultural, economic,
geographic, and historical contexts.

Interests of SCRA Members Include
Empowerment

& Community Development

Training & Competency

Building

Prevention & Health Promotion
Self-Help & Mutual Support
Consultation

& Evaluation

Community Mental Health
Culture, Race, & Gender
Human Diversity

3.

Community research and action is an active collaboration
among researchers, practitioners, and community members that
uses multiple methodologies.

Social Policy

4.

Change strategies are needed at multiple levels in order to foster
settings that promote competence and well being.

SCRA Membership
Benefits & Opportunities

The SCRA serves many different disciplines that focus on
community research and action. Our members have found that,
regardless of the professional work they do, the knowledge and
professional relationships they gain in SCRA are invaluable and
invigorating. Membership provides new ideas and strategies for
research and action that benefit people and improve institutions and
communities.

Who Should Join

•
•
•
•
•
•
•

Applied & Action Researchers
Social and Community

•

A subscription to the American Journal of Community Psychol·
ogy (a $105 value);

•

A subscription to The Community Psychologist, our outstanding
newsletter;

•

25% Discount on books from KIuwer AcademicIPlenum
Publishers;

•

Special subscription rates for the Journal of Educational and
Psychological Consultation;

•

Involvement in formal and informal meetings at regional and
national conferences;

•

Participation

•

The SCRA listserv for more active and continuous interaction
about resources and issues in community research and action;
and

•

Numerous activities to support members in their work, including student mentoring initiatives and advice for new authors
writing on race or culture.

Activists

Program Developers and Evaluators
Psychologists
Public Health Professionals
Public Policy Makers
Consultants
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