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~ By Shelly P. Harrell, Ph.D.

W hat an adventure this has been! As I reflect upon this
experience of being TCP Editor, what stands out most is

the opportunity to connect and build relationships with the
"community" of community psychologists. In addition, the
creative opportunities to develop themes and highlight the
diversity in the division has been a particularly important aspect
of this position for me.

I want to also express my gratitude to the SCRA
Presidents during my tenure as TCP Editor: Meg Bond, Ken
Maton, Andrea Solarz, and Cary Chemiss. Your leadership,
dedication, and hard work on behalf of the division has been
inspiring. Ihave appreciated your encouragement and support
in both word and deed.

The publication of TCP was a team effort. Graduate
students have served as Associate Editor and Production Editor.
Ann Marie O'Keefe, Carol Zweibach-Sherman, and Dee
Sermons from the California School of Professional Psychology
worked with me during the first year and really helped to get
the process off the ground. Jennifer Sherker, Kenya Key, and
Jennifer Walsey trom Pepperdine University have contributed
much to the ongoing quality of the publication for the past two
years. You all have been a pleasure to work with. Your time,
effort, and creativity has been greatly appreciated! Mr. Bill

Doucette at Doucette Printing runs a small business in South
Los Angeles and it has been an absolute pleasure working
with him. Thank you Mr. Doucette for your positive spirit
and professionalism.

As Editor, I have been able to focus on the thinking
and activities of community psychology minded people. I
continue to believe in the importance of our discipline, the
contributions we have made, and the potential for even more
as we aspire to fulfill our mission and goals. SCRA's
Revised Mission and Goals printed in this issue ground us
and keep us focused on the core elements of community
psychology as we continue to work towards transforming
ourselves and the world around us.

The Special Feature Section in this issue is
another installment of "What are SCRA members
doing?". Five papers are included that both stimulate and
inform. The papers highlight issues of conceptualization and
research (Ki1Iough), historical context (Grills & Bass), action
(Lee), and training (Meese et al.; Blanchard) relevant to
community psychology. I think this set of articles speaks to
the range and importance of what we do.

As most of you know. Paul Toro will be taking over
as TCP Editor beginning with the Fall 2001 issue. Good luck
to you Paul! Your ideas for the TCP are great and I am
confident in your vision and leadership in the evolution of this
publication.
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SCRA Election Results:
President-Elect: Mel Wilson
Secretary: Holly Angelique

Member-at-Large: Becky Campbell
Regional Network Coordinator: Judy Primavera

~'-- 'J=:3'

During the last 6 months, a special task force, and then the executive committee, have been working on a new mission
statement and goals for SCRA. The project came about when we realized that there was nothing in the current mission and
goals that explicitly recognized our commitment to diversity and concerns about issues relating to race, ethnicity, gender,
sexual orientation, disability, or "americacentrism." We believe that the new mission statement and goals, which I present
below, reflect much more accurately the values and concerns that are most important to SCRA.

-Cary Chemiss
,.,~ Sf.tt. ,,1:

The Society for Community Research and Action (SCRA), Division 27 of the American Psychological Association, is
an international organization devoted to advancing theory, research, and social action. Its members are committed to pro-
moting health and empowennent and to preventing problems in communities, groups, and individuals. Four broad principles
guide SCRA:
I)Community research and action requires explicit attention to and respect for diversity among peoples and settings;
2)Human competencies and problems are best understood by viewing people within their social, cultural, political,

economic, geographic, and historical contexts;
3)Community research and action is an active coUaboration among researchers, practitioners, and community members that

uses multiple methodologies; ~
4)Change strategies are needed at multiple levels in order to foster settings that promote competence and well-being.

We welcome aU who share these values!

1. To promote the use of social and behavioral science to enhance the well-being of people and their communities and to
prevent hannful outcomes;
2. To promote theory development and research that increase our understanding of human behavior in context;
3. To encourage the exchange of knowledge and skilIs in community research and action among those in academic and ap-
plied settings;
4. To engage in action, research, and practice committed to liberating oppressed peoples and respecting all cultures;
5. To promote the development of careers in community research and action in both academic and applied settings.

I'd like to thank the members of the task force for an their work on this effort. They were:

Holly Angelique, Meg Bond, Nancy Boyd-Franklin, Bianca Guzman,
Gary Harper, Chris Sonn, Rod Watts, and Bianca Wilson.

Thanks also to all the current members of the executive committee who contributed to this effort.
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By Cary Chemiss, Rutgers University and Abraham
Wandersman, University of South Carolina

Obegin this, my last President's Colunm, as I sit on a
plane at the Atlanta Airport, waiting to take off. But in a

way. I am already "sky-high." I have just come from
Georgia State University where the 8th Biennial Conference
ended less than three hours ago. It was an absolutely wonderful
experience - not only for me, or for the hundreds of new and old
SCRA members who attended, but also for our society. I hope
that the spirit afthat conference will live on and spread to all
those members who could not attend.

There were so many special moments. First, there was the
opening plenary session, highlighted by a thoughtful and moving
speech by Jane Fonda, and the inspiring video on the history of
social change that Jim Emshotf and John Peterson made
specifically for the Biennial. There was the second plenary in
which Ambassador Andrew Young demonstrated his greatness of
character through both his words and actions. (He somehow
sensed that it was a sacrifice for some participants - especially
students - to travel to the conference, and so he autographed and
donated several books and a unique video to be auctioned off
later in the evening to raise money for student travel.)

There also was the now-traditional banquet on Saturday night
at which we shared fabulous food, music, and conversation. We
also celebrated many of those whose accomplishments have
contributed so much to the field. And all of this occurred in an
extraordinary building, the historic Fox Theater .••

And let us not forget the countless symposia, roundtables,
workshops, and poster sessions that stimulated, infonned, and in
some cases provoked us. Many participants came up to me and
commented on the unusually high level of energy and intellectual
quality of the sessions.

Yet another high point was the moving tribute ~o Jim Kelly,
organized and presided over by Ed Trickett. We all learned a
basic truth there about human community - that in celebrating
our elders we also celebrate ourselves.

FinaJIy, as if all this were not enough, there was the poignant
closing session in which five members of the society read the
speech that Dr. Martin Luther King delivered to the APA
Convention in 1967, just weeks before he was assassinated. The
speech was especially moving because we heard it in a city that
is steeped in so many memories of his great struggle for human
rights. But equally moving were the many personal reactions
that we shared with one another after the speech was read. The
speech reminded us of the past. The comments that followed
pointed the way to the future.

One aspect of the Biennial that was particularly gratifying
was the participation of several allied groups. For many years a
number of our members, including several past presidents, have
worked to make our society interdisciplinary. Those efforts
resulted in the co-sponsorship of the Biennial by the Society for
Applied Anthropology. I was especially pleased to be able to
introduce their liaison, Jim Carey, at the opemng plenary. I also
appreciated the presence of several members of the Community
Development Society, The Environmental Design and Research

Association, and the Urban Affairs Association. Their
contributions greatly enriched the experience for so many of the
participants.

And let us not forget our international brothers and sisters!
They came from far away and often made great personal
sacrifices in order to participate in this conference. I srilJ
remember the morning I arrived, feeling somewhat tired from
another struggle with the air travel system and a night away
ITom home. In walked Chris Sonn, who had just traveled
continuously for over 24 hours from Perth to Sidney to Los
Angeles to Atlanta. His experience certainly helped me gain
some perspective on my own travails! It also reminded me of
how dedicated our colleagues from other countries have been
over the years and how much they have contributed to enrich
our own perspectives. In small but significant ways they have
helped us to become less "Americancentric." I hope they will
continue to do so.

I want to take this opportunity to thank once again the many
individuals who helped make the Biennial such a success. I
especially want to acknowledge the leadership of Jim Emshoff
who did so much to coordinate the local planning group's
efforts. I am thankful that I had the opportunity to work with
this extraordinary human being during the two years that we c~
chaired the national planning committee. In so many ways he
inspired me and all the others who helped make the Biennial a
reality.

I also want to thank the other faculty and students at
Georgia State University. John Peterson, Fran Norris, Gabe
Kupenninc, Sarah Cook, and Rod Watts contributed so much in
so many different ways. I will never forget all that they did to
make the Biennial so successful. All of us in SCRA have
benefited from those efforts.

We also should not forget the many student volunteers who
worked so hard and with such professionalism to make
everything run smoothly. As they grow and develop, I look
forward to working with them not just as students but as
colleagues.

One of the last comments made at the Biennial was also one
of the most important. We were discussing the relevance of Dr.
King's 1967 speech for us today. Someone suggested that the
"Diversity Task Force" work on ways to strengthen our
commitment to the value of diversity. John Peterson stood and
said, "We shouldn't always ask the Diversity Task Force to be
the ones to work on these issues. The people with power
should work on these issues. It is white people who should be
working on issues of race. It is straight people who should be
working on issues of homophobia. It is men who should be
working on issues of gender. And in SCRA, it is the Executive
Committee that should be working to make our field more
sensitive to and responsive to diversity-related issues."

I'm pleased that during the last year the Executive
Committee has increasingly confronted such issues, but I'm
also glad that John and several others have respectfully, but
finnly reminded the EC that we have a special role to play in
addressing these issues. It will help us to continue the work
that did not begin with Martin Luther King and will not end
with our Biennial.

In many ways the whole Biennial helped us to return to our
roots while also suggesting paths to the future. Our field began
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as a group of people with a deep commitment to human rights
and social justice. We have never lost that commitment, but
early in our history we discovered that we needed to ground it
in rigorous scholarship in order for community research and
action to survive as an academic entity. Academic respectability
was not necessary, but it enabled us to be taken more seriously
by those who control many of the resources of our society.
However, as we focused on establishing first-rate journals,
handbooks, and text books, as we went out and secured
prestigious research grants, published scholarly books and
articles, and gained tenure for ourselves and so many of our
colleagues, our commitment to the values of human rights and
social justice sometimes became less apparent.

Now is the time to restore that passionate commitment to
human rights that was characteristic of our beginnings. Many
of us have the resources and the security that enable us to speak
eloquently once again about poverty, oppression, and injustice.
Let this Biennial that just ended be a beacon for those who are
ready once again to speak out for those values. And let us try to
preserve its spirit until the next Biennial. Join us then in Las
Vegas, New Mexico. There's always room for another in
SCRA!

A Word from the New President
By the time most of our members read this column, Abe

Wandersman will have assumed the presidency ofSCRA.
Therefore I offered Abe the opportunity to use the last part of
this column to outline some of his thoughts about the society
and his tenn as president. Here is what he wrote:

Improving the Quality of Community Life was the name of a
popular session at the recent Biennial meeting. It is the meta
theme for my comments.

The Society for Community Research and Action Biennial
was a wonderful experience and a reinvigoration of the values,
community research, and community action of our field.
During my presidency, [ hope that this will continue to be
nurtured and grow. The following ideas benefited from many
discussions both during and after the Biennial.

The Biennial reinforced the idea that we are a broad field
with a broad array of interests and expertise (a "Big Tent"). It is
important to increase the depth and breagth of the influence of
community psychology on psychology and in our society. [
would like to reinforce this growth and facilitate thought and
development in a number of areas. I would particularly like to
reinforce research, education, and action at what might initially
be thought ofas two ends of the continuum of community
psychology: I) the clinical~community psychology relationship,
and 2) systems development and systems change. A common
theme of evaluation and program development runs through the
entire continuum, as does the link between individual and
community.

As Doug Perkins notes, " the lived experience at the
individual and interpersonal level, whether in clinics or our
everyday work and community life, provides powerful and
valuable lessons for guiding systems-level policies and
programs, which then must be evaluated at the micro as well as
organizational and system-wide levels (this could be thought of
as a feedback loop from one level to the other),"
Here I will briefly note some specific steps to further these
ideas:

I) Clinical-community psychology. The beginnings of
community psychology grew in relation (and reaction) to its
relationship with clinical psychology. The most recent data
(1998) from APA indicates that a little over 30% of APA
members who belong to SCRA (Division 27) are also members
of Division 12 (Clinical psychology). (This is approximately
tied with SPSSI for the highest overlap ofmembershijr-the
next highest % overlap is with a number of divisions at 12%).

Looking at our constituency and how both clinical and
community psychology have changed over the decades, it is
time to have a fresh look at this relationship and how it can be
nurtured and broadened. Clinical psychology can benefit from
the consideration of community psychology approaches. This
includes such approaches as David McMillan's use of behavior
settings and daily life diaries--both ecologically derived
concepts--in child custody evaluations, and Gretchen Lefever's
use of community coalitions in ADHD treatment and education,
and the use of community approaches to substance abuse
treatment and juvenile delinquency (e.g., the multisystemic
therapy that involves different systems such as peers and
neighborhood to work with delinquent youth used by Scot
Hengeler and Gary Melton). Due to HMOs and other forces,
the field ofcIinical psychology is changing. We can benefit
from a respectful community development---community
coalition approach to look at common issues of interest between
clinical and community psychology and develop a collaborative
approach on how to benefit the people in our communities. As
one initial step, I have asked Jim Cook (jcook@email.uncc.
edu), Thorn Moore (tmoore@s.psych.uiuc.edu) and Maury
Nation (mnation@unf.edu) to take the lead on co-editing a
special issue of The Community Psychologist on these issues.
They will be getting the word out soon.

2) Systems Development and Systems Change. The
Society has always been interested in systems development and
systems change. However, for many years there has been more
talk than action. As the recent Biennial demonstrates, we are
much deeper in programming and working on systems
development and systems change. For example, a number of
SCRA members are working with state government on
improving existing systems and/or working on developing new
systems in substance abuse prevention and in mental health
treatment. These systems deal with thousands of students,
thousands of clients etc. It would be great to discuss whether
and how these systems are now more effective than they had
been prior to working with community psychologists? To my
knowledge, most of the big systems interventions are based on
knowledge and measures developed in small-scale local efforts,
including work with grassroots groups. Therefore, we need to
further develop theory and research on program development
and on systems development and systems change for small and
large systems. [have asked Jack Tebes (jacob.tebes@yale.
edu) and several colleagues to take the lead on co-editing a
special issue of The Community Psychologist on these issues.
They wiJI be getting the word out soon.

The job opportunities for community psychologists are
enonnous and our ability to influence communities and to
influence the social sciences are very impressive. [hope that
our interest in these areas will deepen in the coming years. In
the spirit of continuing the valuable collaboration that Andrea
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Solarz and Ken Maton and many others have been developing
with Division 37 (Child, Youth, and Family Services) to
promote strengths-based policies. I have spoken with Brian
Wilcox (incoming president of Division 37) about having the

call for papers for these issues of the TCP go to the Division 37
membership. We win be looking for additional synergistic
collaborations--intradisciplinary, interdisciplinary and
internationally-- to improve community life.

A Response to the President's Column
By Doug Perkins

Abe Wandersman was kind enough to share with me and others a draft of his inaugural SCRA Presidential Column
(shared with Cary Cherniss in this issue). I support Abe's call to articulate what it is that connects the work of
community psychologists across the CP continuum from clinical to systems, or what might be called the microl
interpersonal and macro/systems levels of analysis and intervention. I offered the thought about a feedback loop
between individual experience and systems-level change, which he quotes, because I thought his agenda might seem
more coherent and unified if the connections between the extremes were made clearer.

But I am still skeptical of the need to increase our focus, energy, and other limited re";ources as a field on clinical
issues. I strongly support policy research and advocacy at the systems level, but we need to expand our focus beyond
substance abuse prevention and mental health treatment to include more work, both domestically and internationally, on
issues affecting local communities, such as poverty, community development, justice, peace and reconciliation. Thus, I
am concerned about an agenda that concentrates on the individual and macro-systems levels at the expense of the meso-
systems of communities and local organizations. I actually think we already do a lot more at the micro and macro levels
than at the COMMUNITY level (e.g., blocks, buildings, neighborhoods, social networks, communities of interest, etc.),
which is a shame and ironic, given our name, identity, and values as a field. I suggest that the priority should be on
developing our understanding of, and interventions at, the relatively ignored community level before reinforcing the
already strong extremes. As I told Abe, I think he would be a particularly good leader on this alternative agenda given
his background in block and neighborhooo-based research, program evaluation, and environmental psychology.

While I'm on this soap box, there are two other big issues SCRA and its leaders must grapple with. The first is the
need to broaden our relationships with groups and individuals outside psychology departments, the APA, and
psychology as a field. This has already been addressed by former SCRA Presidents, like Ken Maton and Andrea Solarz.
But it must continue as the momentum of interdisciplinary work is easily lost. The other area that I've come to recognize
as an urgent priority is SCRA's ties to community psychologists and groups outside the U.S. We constantly hear tram
our non-U.S.-based colleagues that they feel ignored and not particularly well or reciprocally served. Three areas we
could help: l. in many countries, community psychology is even more fiinge than it is here; through collaborative work
and exchanges, we could help raise the visibility and legitimacy of our programs, work, and the field, both in the U.S.
and abroad; 2. research to fight or support international (US, foreign, & UN/World Bank, etc.) health, environment,
peace, and development policies; 3. improve relations with community psychologists in Europe, Latin America and
elsewhere who feel that we in the U.S. are still too tied to individualistic/positivist psychology (Francescato, 2001).

Like any SCRA President, Abe is free to identify his own priorities for the organization. But the membership is
equally free to respond with their own ideas, which is a sign of a vital, participatory organization. So I invite others to
respond to the SCRA agenda and my thoughts either in TCP or on the SCRA listserv.

References
Francescato, D. (2001). Differences between US and European approaches to community psychology. The

Community Psychologist, 34 (I: Winter), 19-21.

The ,,,",: ..,.,~~ Psychologist, Volume 34, Number 3, Summer, 2001 Page 7



Empowennent, Empiricism and Truth -
A Response to Porter

By Stephen J. Fyson, Gosford, Austra]ia

Oh dear! The behaviorists have anived within Community
Psychology! Bryan E. Porter's (200]) critique on
empowennent raises some old issues between those social
scientists who wish to rely on empiricism as the basis of
knowing. and those who may have a different stance on truth.
Clearly his review is narrow. He avoids some of the discussion
within the field about some of the deeper philosophical issues
arising from empowerment theory (e.g. Foster~Fishennan 1998,
Riger 1993). He also assumes that the only kind of knowledge
that community psychology should use is that out of the
quantitative field - or to quote more specifically, out of the
'applied behavior analysis' field.

He does not acknowledge the growing discussion about
qualitative research. (e.g. AJCP special issue, 1998, Tolan et al
1990). Nor does he engage in the considerations of the
construction of knowledge through statistics. (e.g. John 1992).
His simplistic play on words about faith ignores the
conceptualization of human agency (Williams 1992) and of
psychology as being a moral science of action (Shotter 1975).

In short, what Porter describes is not community
psychology, but community behaviorology. Please note that I
am not defending empowerment for empowennent's sake.
Indeed, Riger's (1993) questions are still to be adequately
answered. Nor am I discounting the important role of
observing and describing visible aspects of human behaviour.
However, imposing a simplistic notion of truth in the old
empiricist mindset will be unsatisfactory for those who desire to
deal with the heart of any situation. I would not want love
defined operationally by a behavioural community psychologist
(by the way, why the capitals?).

Decades ago, Wildavsky (1973) warned against such
unwarranted confidence about planning within poJicy sciences.
When Porter suggests that behavioural tommunity
psychologists can 'design an intervention to change the
behaviour's rate', he is assuming that the psychologists have
enough knowledge about future social causation in order to
bring about change. If this is true, then they have social power
over their 'subjects'. If this is true, then beware the revolt
against it! If it is not true that there is enough social causation
power, and the plans have to be modified, the intervention
becomes a process, which then becomes known for its intent or
effort rather than its power to change others.

Wildavsky also posited that the reason such methodologies
held their sway was because of their appeal to a certain kind of
rationality, born within the modernity era. Porter seems to be
harking back to this appeal with his use of words such as
'pseudoscientific' and 'cliche'. Again, I am not disregarding
the need for transparency and honesty with what we can
achieve in parUtership with the communities with which we
work. However, if Porter is correct, then we have a power that
is equal to coercion. For if his planned behavioural
interventions have the power of fore~knowledge, the power for

implementing it and the power to thus cause lasting change
against opposition (if there was no opposition, he would not
need a behavioural intervention), where does the power come
from?

I would suggest that science in the way that Porter describes
it (the natural sciences applied to social sciences) is not an
adequate way of detennining what is true in these situations.
Polanyi (1969) described this in his explanation of how we as
people 'understand' anything. It is a combination of the
personal and the concrete. If the personal is involved, then
moral questions must be asked and agreed upon if we are to
avoid coercion or sentimentalism.

Indeed, it is Porter's 'secular faith' in the power of
behavioural planning that ironically makes him intolerant of
things not seen whilst still claiming to deal with the 'psych' of
humanity. Wildavsky concluded that planning must rely on
knowledge sources that go beyond what the empiricists can
supply. Any intervention with a community must look more
fully at the nature of the context into which it is being applied i.
e. the nature of personhood as expressed within community.
Wildavsky's final quote is a tease worth reconsidering:

To err is human - to sanctify the perpetuation of mistakes is
something else. Planning is not so much a subject for the social
scientist, as for the theologian.
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The Policy Leadership Cadre for Mental Health in
Schools has been working for some time on a major document
entitled: Mental Health in Schools: Guidelines, Models,
Resources & Policy Considerations. This field-defining
resource and reference work is designed to address national
policy and practice concerns about what mental health (MH) in
schools is, is not, and should be.

The document stresses a comprehensive, multifaceted
orientation to MH in schools and operationalizing this
perspective into a set of specific guidelines. The Executive
Summary is published here to provide an overview of the
document.

Executive Summary:
Mental Health in Schools:

Guidelines, Models, Resources, and Policy Considerations

What is meant by the term mental health in schools?
Ask five people and you'll probably get five different answers.
That is why so many leaders in the field have called for
clarification of what mental health (MH) in schools is and is
not. Toward these ends, the Policy Leadership Cadre for
Mental Health in Schools has developed the resource and
reference document summarized here. The focus of the work is
on:

• definitional concerns
• the rationale for mental health in schools
• a set of guidelines to clarify the nature and scope of a

comprehensive, multifaceted approach
• the ways in which mental health and psychosocial

concerns currently are addressed in schools
• advancing the field.
To embellish the document's value as a resource aid for

policy and capacity building, a variety of supportive documents
and sources for materials, technical assistance, and training are
provided. As is widely recognized, there is a tendency to
discuss mental health mainly in tenns of mental illness,
disorders, or problems. This de facto definition has led school
policy makers to focus primarily on concerns about emotional
disturbance, violence, and substance abuse and to deemphasize
the school's role in the positive development of social and
emotional functioning. The guidelines presented in this
document are meant to redress this tendency. They stress that
the definition of MH in schools should encompass the
promotion of social and emotional development (i.e., positive
MH) and efforts to address psychosocial and MH problems as
major baniers to learning.

Among some segments of the populace, schools are not seen
as an appropriate venue for MH interventions. The reasons vary
from concern that such activity will take time away from the
educational mission to fear that such interventions are another
attempt of society to inmnge on family rights and values.
There also is the long-standing discomfort so many in the
general population feel about the subject of mental health
because it so often is viewed only in terms of mental illness.
And, there is a historical legacy of conflict among various
stakeholders stemming from insufficiently funded legislative
mandates that have produced administrative, financial, and
legal problems for schools and problems of access to entitled
services for some students.

Whatever one's position about MH in schools, we an can
agree on one simple fact: schools are not in the mental health
business. Education is the mission of schools, and policymakers
responsible for schools are quick to point this out when they are
asked to do more about physical and mental health. It is not that
they disagree with the idea that healthier students learn and
perform better. It is simply that prevailing school accountability
pressures increasingly have concentrated policy on instructional
practices - to the detriment of all matters not seen as directly
related to raising achievement test scores.

Given these realities, as a general rationale for MH in
schools, we begin with the view of the Carnegie CounciJ Task
Force on Education of Young Adolescents (1989), which states:
School systems are not responsible for meeting every need of
their students. But when the need directly affects learning, the
school must meet the challenge.

It is, of course, not a new insight that physical and
mental health concerns must be addressed if schools are to
function satisfactorily and students are to learn and perform
effectively. It has long been acknowledged that a variety of
psychological and physicaJ health problems affect learning in
profound ways. Moreover, these problems are exacerbated as
youngsters internalize the debilitating effects of performing
poorly at school and are punished for the misbehavior that is a
common correlate of school faiJure.

Despite some reluctance, school policy makers have a
long-history of trying to assist teachers in dealing with
problems that interfere with school learning. Prominent
examples are seen in the range of counseling, psychological,
and social service programs provided by schools. Similarly,
policymakers in other arenas have focused on enhancing
linkages between schools and community service agencies and
other neighborhood resources. Paralleling these efforts is a
natural interest in promoting healthy and productive citizens
and workers. This is especially evident in initiatives for
enhancing students' assets and resiliency and reducing risk
factors through an emphasis on social-emotional learning and
protective factors.

Based on a set of underlying principles and some generic
guidelines for designing comprehensive, multifaceted, and
cohesive approaches to MH in schools, the following set of
guidelines is presented along with rationale statements and
references related to each guideline. Clearly, no school
currently offers the nature and scope of what is embodied in the
outline. In a real sense, the guidelines define a vision for how
MH in schools should be defined and implemented.
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GUIDELINES FOR MENTAL HEALlli IN SCHOOLS

J. General Domains for Intervention in Addressing Students'
Mental Health

1.1 Ensuring academic success and also promoting
healthy cognitive, social, and emotional development
and resilience (including promoting opportunities to
enhance school perfonnance and protective factors;
fostering development of assets and general wellness;
enhancing responsibility and integrity, self-efficacy,
social and working relationships, self·evaluation and
self-direction, personal safety and safe behavior, health
maintenance, effective physical functioning, careers
and life roles, creativity)

1.2 Addressing barriers to student learning and
perfonnance (including educational and psychosocial
problems, externaJ stressors, psychological disorders)

1.3 Providing social/emotional support for students,
families, and staff

2. Major Areas of Concern Related to Barriers to Student
Learning

2.1 Addressing common educational and psychosocial
problems (e.g., learning problems; language
difficulties; attention problems; school adjustment and
other life transition problems; attendance problems and
dropouts; social, interpersonal, and familial problems;
conduct and behavior problems; delinquency and
gang-related problems; anxiety problems; affect and
mood problems; sexual and/or physical abuse; neglect;
substance abuse; psychological reactions to physical
status and sexual activity)

2.2 Countering external stressors (e.g., reactions to
objective or perceived stress!demands! crises!deficits
at home, school, and in the neighborhood; inadequate
basic resources such as food, clothing, and a sense of
security; inadequate support systems; hostile and
violent conditions)

2.3 Teaching, serving, and accommodating disorders!
disabilities (e.g., Learning Disa9ilities; Attention
Deficit Hyperactivity Disorder; School Phobia;
Conduct Disorder; Depression; Suicidal or Homicidal
Ideation and Behavior; Post Traumatic Stress Disorder;
Anorexia and Bulimia; special education designated
disorders such as Emotional Disturbance and
Developmental Disabilities)

3. Type of Functions Provided related to Individuals, Groups.
and Families

3.1 Assessment for initial (first level) screening of
problems, as well as for diagnosis and intervention
planning (including a focus on needs and assets)

3.2 Referral, triage, and monitoring/management of care
3.3 Direct services and instruction (e.g., primary

prevention programs, including enhancement of
weIJness through instruction, skills development,
guidance counseling, advocacy, school-wide programs
to foster safe and caring climates, and liaison
connections between school and home; crisis

----------,---

intervention and assistance, including psychological
first-aid; prereferral interventions; accommodations to
allow for differences and disabilities; transition and
follow-up programs; short- and longer- term treatment,
remediation, and rehabilitation)

3.4 Coordination, development, and leadership related to
school-owned programs, services, resources, and
systems - toward evolving a comprehensive,
multifaceted, and integrated continuum of programs
and services

3.5 Consultation, supervision, and inservice instruction
with a transdisciplinary focus

3.6 Enhancing connections with and involvement of home
and community resources (including, but not limited to
community agencies)

4. Timing and Nature of Problem·Oriented Interventions
4.1 Primary prevention
4.2 Intervening early after the onset of problems
4.3 Interventions for severe, pervasive, and/or chronic

problems

5. Assuring Quality of Intervention
5.1 Systems and interventions are monitored and

improved as necessary
5.2 Programs and services constitute a comprehensive,

multifaceted continuum
5.3 Interveners have appropriate knowledge and skills for

their roles and functions and provide guidance for
continuing professional development

5.4 School-owned programs and services are coordinated
and integrated

5.5 School-owned programs and services are connected to
home & community resources

5.6 Programs and services are integrated with
instructional and governance/management components
at schools

5.7 Program/services are available, accessible, and
attractive

5.8 Empirically-supported interventions are used when
applicable

5.9 Differences among students/families are appropriately
accounted for (e.g., diversity, disability, developmental
levels, motivational levels, strengths, weaknesses)

5.10 Legal considerations are appropriately accounted for
(e.g., mandated services; mandated reporting and its
consequences)

5.11 Ethical issues are appropriately accounted for (e.g.,
privacy & confidentiality; coercion)

5.12 Contexts for intervention are appropriate (e.g.,
office; clinic; classroom; home)

6. Outcome Evaluation and Accountability
6.1 Short-term outcome data
6.2 Long-term outcome data
6.3 Reporting to key stakeholders and using outcome data

to enhance intervention quality
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Currently, there are almost 91,000 public schools in about
15,000 districts. Over the years, most (but obviously not all)
schools have instituted programs designed with a range of
mental health and psychosocial concerns in mind. And, there is
a large body of research supporting the promise of many of the
approaches schools are pursuing.

School-based and school-linked programs have been
developed for purposes of early intervention, crisis intervention
and prevention, treatment, and promotion of positive social and
emotional development. Despite the range of activity, it
remains the case that too little is being done in most schools,
and prevailing approaches are poorly conceived and are
implemented in fragmented ways.

Delivery Mechanisms and Formats
The five mechanisms and related formats are:

I. School-Financed Student Support Services - Most
school districts employ pupil services professionals such as
school psychologists, counselors, and social workers to perform
services related to mental health and psychosocial problems
(including related services designated for special education
students). The format for this delivery mechanism tends to be a
combination of centrally-based and school-based services.

2. School-District Mental Health Unit - A few districts
operate specific mental health units that encompass clinic
facilities, as well as providing services and consultation to
schools. Some others have started financing their own School-
Based Health Centers with mental health services as a major
element The format for this mechanism tends to be centralized
clinics with the capability for outreach to schools.

3. Formal Connections with Community Mental Health
Services - Increasingly, schools have developed connections
with community agencies, often as the result of the school-
based health center movement, school-linked services
initiatives (e.g., full service schools, family resource centers),
and efforts to develop systems of care ('<wrap-around" services
for those in special education). Four fonnats have emerged:

co-location of community agency personnel and services at
schools - sometimes in the context of School-Based Health
Centers partly financed by community health orgs.
formal linkages with agencies to enhance access and service
coordination for students and families at the agency, at a
nearby satellite clinic, or in a school-based or linked family
resource center
fonnal partnerships between a school district and
community agencies to establish or expand school-based or
linked facilities that include provision of MH services
contracting with community providers to provide needed
student services

4. Classroom-Based Curriculum and Special "Pull Out"
Interventions - Most schools include in some facet of their
curriculum a focus on enhancing social and emotional
functioning. Specific instructional activities may be designed to
promote healthy social and emotional development and/or
prevent psychosocial problems such as behavior and emotional
problems, school violence, and drug abuse. And, of course,
special education classrooms always are supposed to have a
constant focus on mental health concerns. Three fonnats have

emerged:
integrated instruction as part of the regular classroom
content and processes
specific curriculum or special intervention implemented by
personnel specially trained to carry out the processes
curriculum approach is part of a multifaceted set of
interventions designed to enhance positive development and
prevent problems

5. Comprehensive. Multifaceted, and Integrated
Approaches - A few school districts have begun the process of
reconceptualizing their piecemeal and fragmented approaches
to addressing barriers that interfere with students having an
equal opportunity to succeed at school. They are starting to
restructure their student support services and weave them
together with community resources and integrate all this with
instructional efforts that effect healthy development. The intent
is to develop a full continuum of programs and services
encompassing efforts to promote positive development, prevent
problems, respond as early-after-onset as is feasible, and offer
treatment regimens. Mental health and psychosocial concerns
are a major focus of the sontinuum of interventions. Efforts to
move toward comprehensive, multifaceted approaches are
likely to be enhanced by initiatives to integrate schools more
fully into systems of care and the growing movement to create
community schools. Three formats are emerging:

mechanisms to coordinate and integrate school and
community services
initiatives to restructure student support programs and
services and integrate them into school reform agendas
community schools

The document concludes with a discussion of policy-
focused ideas related to advancing the field. At present, a low
policy priority is assigned to addressing mental health and
psychosocial factors that negatively affect youngsters
development and learning. In schools, existing programs are
characterized as supplemental services and are among the first
to go when budgets become tight. In effect, they are
marginalized in policy and practice. For this situation to
change, greater attention must be paid to enhancing the policy
priority assigned such matters, developing integrated
infrastructures including new capacity building mechanisms,
enhancing use of available resources, and rethinking the roles,
functions, and credentialing of pupil service personnel.
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Concluding Comments
In terms of policy, practice, and research, all activity

related to MH in schools, including the many categorical
programs funded to deal with designated problems, eventually
must be seen as embedded in a cohesive continuum of
interventions and integrated thoroughly with school refonn
efforts. When this is done, MH in schools will be viewed as
essential to addressing barriers to learning and not as an agenda
separate from a school's instructional mission. In turn, this wiIJ
facilitate establishment of school-community-home
collaborations and efforts to weave together all activity
designed to address mental health problems and other barriers
to learning. All this can contribute to the creation of caring and
supportive environments that maximize learning and well-being
and strengthen students, families, schools, and neighborhoods.

Note: The document can be downloaded from the Cadre
webpages which are currently hosted on the website of the
Center For Mental Health in Schools - go to htto://smho.osvch.
ucla.eduloolicv.htm Hard copies of the document are available
from the Center for a slight fee to cover copying and shipping
charges. For more infonnation contact: School Mental Health
Project/Center for Mental Health in Schools, UCLA Dept. of
Psychology, Los Angeles, CA 90095-1563, (310) 825-36341
Fax: (310) 206-8716, Email: smhp@ucla.edu, Web: http://
smhp.psych.ucla.edu

Beginning 8 Conversation on State and International Policy
Alison Martin, Kathy Hogan-Bruen and Diane Costello

In our previous column we presented a new vision for the
public policy column, framing it as a venue for conversation
about on policy issues and experiences. Recognizing that
discussion of policy activities within the US typically centers
on the federal level to the exclusion of local policy, our first call
for submissions requested the stories of community
psychologists working at the US state Ie",,' of policy.
Specifically, we asked "to hear about what you are doing, how
you became involved, barriers and Successes you have faced,
and overall, your impact as a community psychologists."

The present column has a dual purpose. First, it represents a
continued search for such experiential submissions on state
policy activities. Second, to begin the conversational and idea-
generating mission, we offer some thoughts on two areas of
policy: state level policymaking (versus federal level) and
international policy issues. International policy will be our next
column theme for which we also are seeking submissions.

US State Policy
In the field of community psychology in the US, discussions

of policy work often focus on federal level policy. However,
state and local level poJicymaking are equally critical
components of an ecological approach to social problems. The
current theme for the policy column concentrates on state level
policy activities and experiences, as such activities (I) present a
greater opportunity for grassroots participation in the
policymaking process than federal level activity, and (2) may

be a more accessible policy venue for community psychologists
to effect social change.

Zigler and Finn (198 I) crafted three prerequisites for
fonnulating or revising public policy, all of which highlight
grass roots involvement and encourage action in state level
policymaking. The prerequisites were generated based upon
lessons learned by the authors trom attempts to prioritize
children and families in national policy. The first of the three
asserts that citizens must possess knowledge about both the
basis for the policy issue (e.g., the needs ofchitdren) and how
the issue touches them, as well as a sense that action must be
taken immediately. The authors wrote that no society acts until
a sense ofimrnediacy is felt. The second prerequisite calls for
the development of a broad-based lobby that actively petitions
in support of policy. A structure results that then facilitates the
public's involvement in the policy process (Zigler & Finn,
1981). The authors favor a smaller lobby over a national one.
For example, state coalitions focused on children's issues have
the potential to be very effective because states represent a
more cohesive constituency (Zigler & Finn). The final
prerequisite asserts that lobbying efforts must be intentionally
directed at pivotal leverage points in the political system. This
includes not only points in the policy-making and budgetary
processes, but also intentionally targeting both elections of
public officials and bodies under the executive branch of
government (Zigler & Finn, 1981).

The prerequisites suggest that influencing the policy process
cannot be accomplished through researchers and community
organizations alone. Rather, citizens must be involved in the
process to create power through organized numbers ofpeople.
Community psychologists are welJ-positioned to engage in the
process of organizing people to increase their awareness and
engage in our political system. A foundation of community
psychology is to provide opportunities for disenfranchised
voices to be heard. Zigler and Finn concluded that positive
policy change can result from using the prerequisites as a basis
for policy work. 1submit that using them as a basis for state
level policy work presents a prime opportunity for community
psychologists to effect social change.

The critical importance of involving citizens in policy work
was recently reinforced to me [Alison] in my own research
consultation. I work with a community organization that
administers two state-funded youth initiatives. My work is with
one of the initiatives, Caring Communities. Broadly stated,
Caring Communities seeks to improve the well-being of
children and families throughout the state by: (a) being
accountable for achieving results, (b) bringing services closer to
where families live and children attend school, (c) actively
seeking community involvement in decisions that affect their
well-being, and (d) using dollars more flexibly and effectively
to meet community needs. Caring Communities came into
existence through a 1993 Executive Order by the previous state
governor, and its reauthorization was recently debated in the
Missouri legislature. The outcome of several months of
committee meetings and political maneuvering is that Caring
Communities is in place for another year (with severe budget
cuts and added pressure for accountability) through an
Executive Order from the current governor. Recently, a state
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representative attended my organization's staff meeting to
discuss budgetary and legislative issues related to the initiative.

The state representative, the Honorable Charlie Shields,
twice mentioned a concern that many legislators had with the
initiative: it sought to accomplish long-term change for which
results would be not be demonstrable within two years (the
teon for state representatives). As part of the longer discussion,
I stated that social change required long-term goals and
outcomes, and as pointed out by the legislator, long-term
change was consistent with the mission of the initiative. I
asked how the organization members and others could work
with elected officials to increase understanding and support for
this mission. A particular portion of Representative Shield's
response was very powerful. He stated that (1) legislators are
representative of their constituents and constituent concerns,
and constituents do not think long term, and (2) the political
system operates on a two-year timeframe (for representatives)
and re-election was a very real concern for politicians.

The second point requires a lengthy discussion, which falls
outside of the page limit with which the current column is
faced, so emphasis is placed upon the first point. His comments
illustrate well the points made by Zigler and Finn (1981). First,
the public needs to understand both the issues and the
policymaking process. Second, people must organize and place
pressure upon their elected officials. In addition, as evidenced
by my recent interaction with Representative Shields, state level
elected officials may be easier to access than federal level
legislators, and thus greater opportunity exists to influence
policymaking.

The current discussion is not meant to simplify the effort
required to engage in policy work in this manner. Rather, it is
meant to encourage discussion of action in state policy. State
level policy work is Imder-attended to in our field's discussions
and may present a greater opportunity to effect social change
than federal level policymaking. It is for this reason that we
chose to focus on state policy activities as the first theme for the
column.

International Policy

"When Ghandi visited Britain/or the first time
in the midst 0/ India's historic struggle/or

independence, he was asked by a well meaning
youngjournalist, "and what do you think 0/
British civilization?" Ghandi replied after a
moment a/thoughtfulness, "I think it would

be a good idea. "

The same could be said for public policy involvement. Yet
the public policy arena is exactly what we're all here for as
agents of social change. It is a major gap facing community
psychology, and a value to which Prilleltensky & Nelson
(1997) draw urgent attention: "Within the present social
context. the value 0/social justice remains in the background
(p.170). We must expand the implementation a/values/rom
micro and meso contexts to macro social ecologies." (p. 171).
If we are to promote social change then negotiation of power
between unequal groups is an imperative.

Macro level change requires researchers, community

organizations and citizens working together with policy makers.
As genuine public participation in the decision-making process
can only proceed when issues of power have been addressed
(Svenson, 1998). More importantly, tbe primary power and
emphasis needs to rest with those whom the decision will
affect.

The Australian Policv Context - Need for Fundamental Reform
Australia is in the midst of a profound economic and social

transformation. The consequences of which requires us to re-
think and re-configure our approach to public policy
interventions. Without appropriate action now, Australia may
be consigning large numbers of people to an inter-generational
cycle of unemployment. The most disadvantaged regions have
poorer educational, social and transport infTastructure as well as
reduced employment opportunities.
Grass-roots Action & State Initiatives

Many communities suffering the devastating effects of
globalization and competition policy are now beginning to fight
back. There is a growing trend for many state agencies to
engage in col1aborative participatory processes with
communities in defining goals, developing benchmarks and
indicators for measuring holistic models ofwe1l-being. Many
researchers in Australia are involved in this exciting process of
transition.

There is optimum opportunity for Community psychologists
to give voice and advance the social justice needs of those most
disadvantaged. By re-awakening our senses to the fundamental
building blocks for an ideal society, and directing our energies
to the macro level issues such as social action, advocacy and
social change movements, poverty and anti-poverty
organizations, grassroots community organizing, human rights,
sustainable community economic development, and social
policy (prilleltensky & Nelson, 1997).

We hope this brief conversation will activate a forum of
exchange for community psychologists from diverse settings
around the globe, We look forward to contributions of policy
experiences in the international arena.

Submission Protocol
For state-focused policy submissions, please submit a two-

paragraph summary of your proposed contribution (acruaJ
submissions will be 2 - 5 double-spaced pages) in a MS Word

The ~ Psychologist, Volume 34, Number 3, Summer, 2001 Page 13



attachment to Kathy HoganBruen via email
(KHoganBruen@nmha.org) within two weeks of publication of
this issue. Questions on this issue can be directed to Alison
Martin (ajmartin@eudoramail.com). Submissions from Non-
US community psychologists also are weJcome for policy work
conducted at a state, province. or territory level.

For international-focused policy submissions, please submit
a two-paragraph summary of your proposed contribution (actual
submissions win be 2 - 5 double-spaced pages) in a MS Word
attachment to Kathy HoganBruen via email
(KHoganBruen@nmha.org) within two weeks of publication of
this issue. Questions on this issue can be directed to Diane
Costello (dicostello@bigpond.com. or costelld@exchange.
curtin.edu.au).
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The State of Female Adolescent Sexual Health
in the New Millennium

Michele M. Schlehofer-Sutton and Bettina J. Casad
Claremont Graduate University

The consequences of adolescent sexuality are a widespread
public concern. An earIy onset of sexual activity and a rapid
increase in the spread of HIV and other sexually transmitted
infections (STIs) are current patterns in teenage sexual
behavior. Many teens are at risk for earI)t'pregnancy and
contracting STIs, including HIV, due to unreliable
contraceptive use (Forrest & Singh, 1990). Teens usually do not
communicate effectively with their parents (Nolin & Petersen.
1992; Tucker, 1989) or sexual partners (Guzman & Delio
Stritto, unpublished manuscript) about sex. The risks associated
with adolescent sexual behavior are often related to gender and
race; females and minorities have the highest prevalence of
H/V and other STls (Centers for Disease Control [CDC], 1999).
A better understanding of adolescent female sexuality is
important for the continuing development of community
psychology in the new millennium.

Over the past decade. fewer adolescent women are choosing
to become sexually active. The CDC (1997) reported that
between 1990 and 1995 there was a 5% decrease in the number
of women in the United States aged 15 to 19 who had sex.
however. still over half (50.4%) of adolescent women are
sexually active. Although this trend is encouraging, ethnic
differences in sexual activity do persist, with Amcan American
adolescent females reporting the highest rates of sexual activity

than any other ethnic group. EuroAmerican females are the
least sexually active ethnic group. Furthermore. African
American adolescent females are significantly more likely than
EuroAmerican adolescents to engage in intercourse before the
age of 13 (CDC, 2000c).

Despite the downward trend in sexual activity, women are
becoming sexually active at an increasingly younger age (CDC,
1997). This issue is important to address, considering that
women who have sex at a younger age are more likely to
become pregnant during adolescence (National Campaign to
Prevent Teen Pregnancy [NCPTPJ, 2000).

Although the majority of adolescent women in the
United States aged 15 to 19 report having only one sexual
partner in their lifetime, about a third report having had two or
more sexual partners, and 2.6% report having had more than 10
sexual partners in their lifetime (CDC, 1997). Ethnic
differences exist in the number of adolescents who have
multiple (four or more) sexual partners; Amcan American
adolescents are twice as likely as Latinas and EuroAmericans to
have had multiple sexual partners (CDC, 2000a). Although
recent statistics trom the CDC (2000a) suggest a downward
trend in the number of adolescent females having multiple
sexual partners. the ethnic differences highlighted are
important. Having multiple sexual partners puts these young
women at a higher risk of contracting a STI or becoming
pregnant.

Overall, rates of unintended pregnancies have been on a
steady decline in recent years; however. the rates still remain
exceptionally high among adolescents (Office of Disease
Prevention and Health Promotion [ODPHPJ, 1999). Almost
one-fifth of women in the United States have had at least one
pregnancy during adolescence, and 4% have had two or more
pregnancies (CDC, 1997). The CDC (2000b) reports that
almost one million adolescents under the age of 19 become
pregnant each year. Of these pregnancies. about half a million
women carry the child to term (NCPTP, 2000). Although the
adolescent birth rate in the United States is highest among
industrialized countries (Card, 1999), it has been steadily
declining (CDC, 2000b), with an overall decline of about 18%
during the last decade (NCPTP, 2000). The greatest decline in
adolescent pregnancy occurred among women under the age of
15 (CDC, 2000b). Community psychologists, however, must
use caution when interpreting these facts. The decline in
adolescent pregnancy may be partly due to the fact that fewer
adolescent women are choosing to become sexually active, and
not necessarily because sexually active adolescents are using
contraceptives more frequently and effectively.

Ethnic differences show that EuroAmerican adolescents
have significantly lower pregnancy rates than Latinas and
Amcan Americans (NCPTP, 2000). Although more Amcan
American adolescent women are sexually active. Latinas have
the highest pregnancy rates among all ethnic groups (NCPTP,
2000). The high pregnancy rate among Latinas is most likely
due to the fact that this ethnic group has the lowest rates of
contraceptive usage (CDC, 1997). Community psychologists
need to address this disparity in contraceptive use, so that the
adolescent pregnancy rate continues to decline among women
of all ethnic groups.
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Adolescent pregnancy affects not only the lives of the
teenagers that become pregnant, but also those of their children
and greater community. Women who become mothers as
adolescents often have to set aside educational goals,
sometimes permanently, to focus on their growing families.
Teenage mothers are less likely to receive their high school
diploma (less than one-third do), and are more likely to receive
public assistance than females who do not give birth during
their teens (Card, 1999; NCPTP, 2000). Each year the federal
government spends around 40 billion dollars to assist teenage
mothers and their families (NCPTP, 2000). Furthermore,
children of teen mothers do significantly poorer in school and
are twice as likely to repeat a grade than children whose
mothers did not give birth during adolescence (NCPTP).
Teenage pregnancy also takes a physical toll on both the child
and parent; adolescent mothers are more likely to have children
oflow birth weight and have a significantly higher maternal
death rate than women who delay childbirth until after
adolescence (Card; NCPTP).

Adolescent females are not only at risk for early pregnancy,
they are also at high risk for contracting a STJ, including HIV.
Approximately four million adolescents become infected with
STIs each year (ODPHP, 1999). Adolescents have the highest
risk of acquiring a STI, and chlamydia and gonorrhea rates are
highest among women 15 to 19 years old (CDC, 1995). About
50 % (400,000 - 450,000) of all new HIV infections in the
United States are among people under the age of25 (ODPHP).
Furthermore, 22.8% of AIDS diagnoses (for people 13-24 years
of age) were of Latino origin (CDC, 1998). The prevalence of
HIV/AIDS is increasing for females and minorities (CDC,
1999).

Although approximately 90% of U.S. public schools
provide formal HIV IAIDS education (Urban Institute, 1992),
marked gender disparities in education persist (Adams et at.,
1995). Adolescent females are more likely than their male
counterparts to discuss HIV/AIDS with an adult family
member; however, they are less likely to receive HIV/AIDS
education in school (Adams et a1.). The fact that adolescent
females rely more on informal, secondary sources for HIVI
AIDS education than on formal sources is cause for concern.

Parents and other aduHs whom adolescent females might turn to
for HIV/AIDS information might have inaccurate knowledge,
or outdated knowledge, on its' transmission and prevention,
leaving these young women at greater risk of contracting HIVI
AIDS.

Ethnic differences in HIV/AIDS education still exist in
the new millennium. Latina females are less likely to receive
HIV/AIDS education than EuroAmerican females (CDC,
2000c), and are more likely to access television (a conservative
and often inaccurate source) for information on Hrv/AIDS
(Hofstetter et aI., 1995).

To address this disparity in HIV/AIDS education, Guzman
and Dello Stritto (unpublished manuscript) supplemented
school-based sex education programs with an informative play
on adolescent sexuality. Their sample of848 female
adolescents in eighth and ninth grade in two southern California
school districts found the majority of participants to be
knowledgeable about sexual issues. These teens were
predominately Latino (76.8%), with a mean age of 14.26 (_SD_=
1.15) years. At pre-testing, the majority (64.9%, 500) ofthe
females were able to correctly define abstinence as ''waiting
and not having sex until you are ready to accept the
responsibilities and consequences." However, 30.9% (239) of
the participants understood abstinence to mean vaginal
intercourse, either with or without protection. Almost a fifth
(17.5%,135) thought that abstinence meant, "having sexual
intercourse without protection." This is disturbing, given the
majority of adolescents are receiving education about sexuality
and HIV/AIDS. Furthermore, many educational programs stress
abstinence. If female adolescents are understanding abstinence
as being sexually active, then any educational goals stressing
abstinence may actually be hindering, not helping, adolescent
females from avoiding pregnancy and contracting a STI.

The most effective sex education programs are ones that
stress both abstinence and condom use (ODPHP, 1999).
Condoms are the most frequently chosen method of
contraceptive among adolescent females (CDC, 1997). This is
most likely due to their accessibility; however, there are several
factors that may hinder their use among the adolescent female
population.

Gender role orientation and acceptance of the sexual double
standard (SDS) have been associated with the ftequency of
contraceptive use among adolescents. One aspect of gender
related to HIV risk is individuals' degree of acceptance of
traditional feminine and masculine gender roles. Individuals
who identify with a traditional gender role orientation are less
likely to use contraceptives (Hynie & Lydon, 1995; Pleck,
Sonenstein, & Ku, 1993). Traditional female adolescents are
also more likely to begin having sexual intercourse at an earlier
age than non-traditional female adolescents (Foshee & Bauman,
1992). Females with a traditional gender role orientation are
less likely to provide a condom or suggest condom use due in
part to the condom double standard, which suggests that
females are looked down upon for carrying condoms (Hynie &
Lydon, 1995).

Closely related to the condom double standard is the
sexual double standard (SDS), which provides expectations for
the appropriate sexual behavior of women. There is evidence
that the SDS still exists today, giving women less sexual
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freedom and power than men (Hynie & Lydon, 1995;
Milhausen & Herold, 1999; Muehlenhard & McCoy, 1992).
The SDS suggests women should not plan for sex, that is, not
have contraceptives readily available (Hynie & Lydon).
Previous research has shown acceptance of the 5DS has
detrimental effects on women's condom use (Hynie & Lydon,
1995). Women in Hynie and Lydon's study who read a
narrative evaluated a female character more negatively if she
provided a condom before sexual intercourse than if she had
unprotected sex.

Traditional gender role socialization and the sexual double
standard promote more restrictive sexual standards for
adolescent females than for adolescent males. Often traditional
gender role socialization promotes a female role of the
gatekeeper in sexuality. Females are expected to be in control
of sexual behavior in a relationship, acting as the keepers of
morality and controlling males' sexual urges. This gender role
socialization often results in adolescent females exhibiting more
responsible sexual behavior than adolescent males. Previous
research has shown that although parents infrequently
communicate with their children about sexual issues,
discussions are most likely to occur between mothers and
daughters (Nolin & Peterson, 1992). Male adolescents often do
not receive parent-child communication and may be uncertain
about their family norms regarding sexual behavior. This
uncertainty may lead to experimentation and risky sex behavior.
This pattern of parent-child communication may serve to
perpetuate the sexual double standard.

Research has indicated female adolescents do not
communicate effectively about sex with their parents, which
may result in a lack of knowledge about responsible sexual
behavior. In a study on adolescent sexuality, Guzman & Delio
Stritto (unpublished manuscript) found gender differences in
communication with parents. Although adolescents report
infrequent and uncomfortable communication with parents
overall, females report more comfort and frequency than males
in communicating about sexual issues. Only 8% (24) of males
reported frequently or always communicating with parents
about sexual issues and 19.7% (69) of females reported doing
so. About a quarter of females (26.4%,'»2) was comfortable
communicating with their parents while only 18.4% (55) of
males reported comfort. Females (56%, 65) were also more
likely to report being comfortable communicating with another
person, such as a sibling or cousin, while only 31.2% (28) of
males reported this comfort.

Guzman and Dello Stritto (unpublished manuscript) found
that level of parent-child communication was related to
intention to delay sexual intercourse until marriage or an older
age. Adolescent females who communicated with parents about
sex were more likely to plan to postpone sexual intercourse.
The 28.7% (106) of females who reported communicating with
parents planned to postpone sex until marriage, while 9.7% (31)
of males who reported communicating to parents planned to
postpone sex until marriage.

In conclusion, recent trends indicate that more adolescent
females are considering postponing sexual intercourse. Females
communicate more about sex and exhibit more sexual
responsibility than males, however, receive less formal
education on HIV/AIDS. These findings support the traditional

~--~~~--------~. -

gender role socialization of young females in the role of
sexual gatekeeper, while the males are generally not
exhibiting such sexual communication or responsibility.
Sexually active adolescents also report having fewer sexual
partners than in years past. However, adolescents deciding to
become sexually active are doing so at an increasingly early
age, and often fail to use contraceptives consistently and
reliably. These patterns place adolescent females at high risk
of early pregnancy and contracting a STI. Issues concerning
adolescent female sexuality, including understanding the
existing ethnic disparities, is an area in need of additional
research by community psychologists in the new millennium.
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Adult Environmental Education:
A Community Psychology Perspective

By lain Butterworth

EE research has had success in highlighting factors that
affectpeople's awareness and concern and which influence
them to alter their personal lifestyles (Hines. Hungerford, &
Tomera, 1986/87). However, there are also several major
limitations. Firstly. in much EE. there is almost a complete
focuson ways of enhancing children's environmental under-
standingand behaviour (Hungerford & Volk, 1990). This
usuallytakes place in the fonnal education setting, and focuses
mostlyon simple lifestyle activities - recycling, litter, etc.
However, the level of success does not match the need for
deeper,political levels of environmental action that can only be
broughtabout by the collective involvement of adults (Clover.
1995).

Another important limitation of EE has been its focus on
the 'natural', or 'non-human' environment. With the world's
humanpopulation increasingly living in urban environments
(Schaefer, 1992), there is a need for EE to help people deal with
their immediate urban environmental concerns (Weintraub,
1995).EE has the potential to play an important role in

assisting residents to reflect and act on the importance of the
physical aspects of their local neighbourhood to their personal
and collective sense of safety, belonging, community and well-
being (Baba & Austin, 1989, McMillan & Chavis, 1986;
Puddifoot, 1996; Sarason. 1974), leading. ultimately, to their
participation in their local community (Arias, 1996; Perkins.
Brown, & Taylor, 1996).

Lastly, discussions of empowerment in EE research have
been largely individualistic and apolitical. equating the
construct with self-esteem, self-efficacy. competency and locus
of control (Hungerford & Volk, 1990). In contrast, community
psychology literature documents empowerment as a construct
that not only conveys a psychological sense of control, but aJso
is concerned with democratic participation. political power and
the rights of individuals, groups and communities (Hagan &
Smail, 1997; Kieffer, 1984; Perkins & Zimmerman, 1995;
Rappaport, 1987; Zimmerman & Rappaport, 1988).

[n a manner reminiscent of developments in EE, health
promotion emerged as a distinct health education paradigm
after previous medical ('expert') and psychosocial (attitudinal)
education models failed to engender systemic behavioural
change. The paradigm attempts to address the root causes of
public health problems through individual and community
empowerment (Brown, 1994; Ewles & Simmett, 1992; Farrant,
1991). For example, HIV peer education programs. developed
and conducted by members of at-risk subcultures and
populations, have produced widespread changes in behaviour
and sub-cultural nonns; raised community awareness; and have
often led to significant changes in public policy (Butterworth,
1988; Flowers, Miller, Smith, & Booraem, 1994).

The research aimed to investigate the integration of
empowering models of adult education, peer leadership and
advocacy. and grass-roots empowerment. used in health
promotion, into EE. This included the development and
conduct of a series of adult environmental training programs
that incorporated community psychology principles,
community development strategies, and an action research
(AR) methodology.

Methodological and Analytical Approach
Three iterations of the training program were conducted

at two sites in Melbourne, Australia, and tailored to meet the
membership of each group and the environmental concerns they
brought with them. Two iterations were conducted at the first
location in an inner, gentrifying suburb, and one at the second,
an outer industrial district. Over several months, a range of
empowerment-oriented processes and outcomes were
documented at the psychological, organizational and
community levels of analysis. A data collection strategy was
developed to capture the notion of empowerment as the
cumulative effect of empowering processes, small wins, and
long-term empowered outcomes (Balcazar, Matthews.
Francisco, Fawcett, & Seekins, 1994; Chesler, 1991, Kieffer,
1984; Miles & Huberman, 1994; Wadsworthl991; Weick,
1984; Zimmerman. 1995). In working with participants to
identify and document small wins (and losses), the research
aimed to enable participants to integrate their experiences, and
to re-trame their empowerment efforts and outcomes as
intennediate stages of a broader, incremental. long-term
process. In this way, reflecting on each sma)) win or loss and
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channelling the lessons learned into subsequent investigation,
planning, and action, was congruent with the AR cycle.

AR was employed to meet participants' social action
goals, and contribute to community empowerment by involving
participants in the research and grounding the education process
in their environmental concerns (Kemmis & McTaggart, 1988;
Zimmerman. 1995). Educational material was developed
through a sequential process of planning, implementation,
evaluation and redesigning over several iterations (Chesler,
1991; Wadsworth, 1991). Community consultation generated
initial participatory momentum for the AR approach. and was
maintained throughout the fieldwork.

Using adult education methods of guided discussion and
peer interaction (Brookfield, 1986; Jansen, 1995), participants
engaged in skills training in peer leadership, grassroots group
development, advocacy, and AR, with a view to establishing
and leading a group around an issue of personal and local
concern. In attempting to adopt a participatory, collaborative
approach, the researcher provided coaching in team building by
drawing on the expertise of all participants, thereby embracing
the principles of socially critical, emancipatory adult education
(Foley, 1995 a, b; Freire, 1970; Zimmerman, 1995).

Education Interventions
Although low participant numbers and the absence of a

presenting issue on which to work characterized the first
iteration, participants achieved shifts in their conceptions and
knowledge, with attendant cognitive and behavioral change.
People indicated that they were more confident. knowledgeable.
willing to act, and some in fact then engaged in community
participation. As an indicator of success, several of these
participants also took part in the recruiting and induction of
members of the second iteration.

In the second iteration, a group of older Anglo members
of a neighbourhood historical society worked for several
months to plan and conduct a public meeting to discuss
concerns over threats to local urban heritage. Participants'
involvement resulted in a community-level empowered
outcome through the formation of an urban heritage advocacy
group that existed for several months. Enhanced psychological
empowerment of society members was aJ:m documented. as
well as improved organizational empowerment of the historical
society.

In the third iteration. members and users of a migrant
resource centre (MRC) based in an outer industrial suburb in
Melbourne's west discussed the environmental and social
effects of living adjacent to large-scale industry. The EE
program provided people with an opportunity to discuss the
impact of industrial disturbances on their quality of life and the
psychological effects of feeling powerless and afraid to speak
up, and to act collectively to find an empowering response. As a
result. the MRC enhanced its role as an environmental advocate
by encouraging residents to report problems to trusted MRC
representatives, who then acted as a conduit for these
complaints.

Conclusions
The research identified that the adult EE program, and

the AR methodology used, was instrumental in fostering
personal and collective environmental advocacy and
empowerment. Encouraging residents to expound

environmental issues of concern to them reflected health
promotion's approach, in which community members are
supported in defining and addressing local health problems in
ways that enhance community empowerment (Ewles &
Simmett, 1992). As in the case of community health problems,
local urban environmental issues at both sites were identified as
having their roots in the disparity of power relationships
between residents and major stakeholders (including
developers, industry, and politicians). Residents had limited
opportunities to assert their concerns in a manner that can be
respected.

Adapting the health promotion paradigm to EE
illustrated the importance, and benefits, of embracing a socially
critical adult education perspective, of which peer education
and advocacy are integral components. Training residents to
take on peer leadership roles within their community not only
contributed to community development, but also provided all
participants with an opportunity to engage in substantive civic
activity (Berkowitz, 1996). Embracing a peer education
approach provided participants with an opportunity to learn
from each other in accordance with fundamental adult
education principles, and also mirrored the peer interactions
enacted between residents as they engage in community
behaviours such as collective discussion of local issues and
volunteering. By strengthening community cognitions and
fostering community behaviours, peer education was seen to
encourage participation in grassroots organizations, of which
advocacy was an outcome (Perkins et. aI., 1996).

This approach identified that the struggle to protect
urban heritage and amenity is a direct environmental issue,
thereby resulting in enhanced insight into the range and depth
of environmental problems, and the need to expand EE's scope
to include urban planning issues (Weintraub, 1995). An urban
EE curriculum incorporating principles of sense of community,
place attachment and their impact on community participation
(Chavis & Wandersman, 1990; Perkins et aI., 1996), could
enhance residents' understanding about the meaning and sense
of community they derive from their relationship with their
urban environment. Furthermore, by including analyses of
power and communication and advocacy skiJIs, residents might
be able to communicate more assertively and equally in formal
decision-making arenas.

The benefits of adopting an overarching empowerment
framework were demonstrated, from which to observe and
document empowerment processes and outcomes at and
between the micro and macro levels of analysis, and their
interplay across settings over time (Berg, 1989; Dokecki. 1992;
Kieffer, 1984; O'Neill, 1989; Perkins, 1995; Zimmerman,
1990). Central to the trajectory of the empowerment
phenomena observed and documented in this research was the
AR methodology employed. By adhering to an empowering
research process. the research taught by example and by
involvement. It was by virtue of this participatory research
approach that ecologically valid educational approaches were
identified for each location. For example, the case of the MRC
highlighted the important sponsoring role in promoting
environmental advocacy played by empowering community
organizations with members of high local standing. The EE
program demonstrated the impact of identifying the levels of

Page 18 The ~ Psychologist, Volume 34, Number 3, Summer, 2001



skills people already have, the ways in which groups can work
together to resolve issues, and the power that can be transferred
to individuals and groups who previously perceived themselves
as excluded from decision making and effective action.
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Policing Domestic Violence:
The Influence Of Community Resources On Provider

Attitudes About Pro-Arrest Policies
By Camille Preston

Frequently, the delivery of community services is
interrelated across systems yet too often policies are developed,
implemented, and assessed in isolation. The implementation of
police pro-arrest policies provides an example of this
shortcoming. The availability of social service, victim
advocacy, and criminal justice resources to respond to couples
following domestic violence arrests is an important contextual
component of effectively reducing recidivism yet that context
was overlooked when law enforcement departments
implemented pro-arrest policies. This dissertation examines the
role of community context, specifically the availability of
domestic violence services and perceived support for police
arrests, in police and providers' attitudes about pro-arrest
policies.

Failure to consider the impact of community context
when implementing a policy risks both diminishing the policy's
effectiveness and having significant unanticipated
consequences for individuals involved ...•As the only service
agency open 24 hours a day, 365 days a year, police are often
the first non-familial group contacted by victims, and thus play
a critical role in responding to domestic violence. Police
officers who responded repeatedly to domestic calls and
arrested the primary aggressor, as mandated by pro-arrest
policies, began to question effectiveness of these arrests when
no services or prosecutions followed. System barriers that
indirectly increase police fi'ustrations with pro-arrest policies
can include no space within the shelter, long delays in getting
court dates, and lack of important resources for the victim such
as childcare, transportation, or legal representation for court.

Police work is a particularly stressful occupation, and it
appears that responding to domestic violence calls might
compound that stress. This appears to be especially
pronounced when pro-arrest policies were implemented without
consideration for community context.

Burnout and stress have been shown to have negative
effects on critical police skills such as assimilating infonnation,
fonning logical conclusions, making quick and accurate

decisions, and interacting well with citizens. This stress can be
especially detrimental since police must perfonn these essential
functions while observing, retaining, and recalling details for
reports and court prosecutions. Rather than examining how
systemic issues relate to pro-arrest policies, police response,
and officers' well being, the majority of researchers have
focused on police non-compliance.

The current srndy integrates past criminology research
into a systemic analysis that examines attirndes about pro-arrest
policies within the context of a community's domestic violence
resources and perceived system support. Specifically, this
srndy examines the relationships between three factors: (1)
resource availability, (2) police and providers' attitudes about
policy effectiveness and of system support for police arrest, and
(3) police attributions of blame for domestic violence and self-
report of burnout.

Methods
Data were collected in four target communities, two with

high domestic violence service resources and two with low
service resources. Three types of data were gathered: (I)
resource assessments of each communities' domestic violence
services; (2) questionnaires completed by domestic violence
providers about pro-arrest policies and system support for
police arrests (N~120); and (3) questionnaires completed by
police about pro-arrest policies, system support for arrests,
responsibility for domestic violence, and professional well
being (N=730). "Domestic violence providers" will refer to
victim advocate, criminal justice, and social service providers.
Multivariate analyses and structural equation modeling were
used to evaluate hypotheses.

Findings
The context of community setting, availability of

domestic violence resources, and perceptions of system support
influences police officers' attitudes about pro-arrest policies,
police attributions of blame for domestic violence, and
ultimately, officers' well-being. Results and conclusions are
summarized by hypotheses.
Communitv context is imoortant for Dolice.

As anticipated, both available resources and community
setting significantly influenced police officers' attitudes about
pro-arrest policies and officers' perceptions of support. Police
officers from higher resource communities and more rural
communities reported greater levels of support and more
positive attitudes about pro-arrest policies (resource [F (4.610)=

11.68, ~ < .00 I] and setting [F (4, 610) ~ 32.44, ~ < .001D. This
finding highlights the importance of community context on
police officers.

In contrast, availability of domestic violence resources
and community setting did not influence providers' attitudes
about pro-arrest policies. Community setting was the only
factor that influenced providers' perceptions of support for
police arrests, specifically perceived support from victim
advocates. General mean differences show that police had
more negative attitudes about pro-arrest policies and perceived
less support for police arrest from the system, than did
providers. The scope of mean differences and main effects for
context suggests an underlying division that extends beyond
what can be explained by the unequal sample sizes (120
providers versus 730 police).
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Mean differences between police and providers' attitudes
wereparalleled to a smaller degree between front·line and
administrative police. This suggests a potential separation
between theory and practice. Although all parties, providers,
front-line officers, and administrative police, work directly with
perpetrators and victims, it is plausible that the front-line police
havea fuller understanding of how the cycle of domestic
violence and pro-arrest policies fit within the larger system's
response. While front-line police might agree theoretically that
since domestic violence is illegal, all perpetrators should be
arrested, their practical experiences over time might suggest
that arrest is not the most effective response .
.Perceived orovider suooort influences oolice attitudes about
Dro-arrestoolicies.

As hypothesized, police who perceived lower support
from criminal justice, victim advocate, and social service
providers reported more negative attitudes about pro-arrest
policies [F ().610) = 39.26, n< .000 I]. Police reported the most
negative attitudes about pro-arrest policies when they worked in
low resource communities, had more contact with citizens, and
perceived less support. Again, front-line police officers'
negative attitudes about pro-arrest policies are believed to
retlect frustrations with the system's shortcomings.
Attitudes about oro-arrest oolices affect attributions of blame
for domestic violence.

Although perceptions of system support do not reliably
differentiate police officers' attributions of blame, police
officers who held more negative attitudes about pro-arrest
policies reported overall greater blame for domestic violence
(Wilks' Lambda ~ .913 [F (3.722)= 11.140, R < .0001]). Police
attributed greater blame for domestic violence to the individual
when they worked in low resource communities, r:eld more
negative attitudes about pro-arrest policies, perceived less
support from social service providers, and more support from
victim advocates [R' - .085, (F "."J)~ 12.266, R < .0001].
Post-hoc analyses found that community resource level, amount
of citizen contact, and attitudes about pro-arrest policies most

accurately predicted how police attribute blame for domestic
violence. This finding""suggests important implications. Police
officers' negative attitudes toward pro-arrest policies can have a
negative affect on service deliver and, as a consequence, on the
individuals whom these police serve.
Communitv context relates to Dolice burnout.

As predicted, officers with more negative attitudes about
pro-arrest policies and less support from the system reported
greater feelings of burnout. Specifically, police with negative
attitudes about pro-arrest policies reported higber levels of
depersonalization and emotional exhaustion and lower levels of
personal accomplishment. More contact with citizens resulted
in more negative attitudes about pro- arrests policies h:2 (26,
N~730) ~ 254.439, OFI ~ .926]. Because burnout
significantly affects police effectiveness, and domestic calls can
be extremely volatile, a burned-out officer who responds poorly
can have serious, potentially life-threatening implications. It is
likely that these frustrations and feelings of burnout influence
the quality of services police deliver, the professional
sustainabiIity of officers, and ultimately, the ability of police
departments to provide necessary services.

Implications
The context of community setting, the availability of

domestic violence resources, and support from other providers
influence police attitudes about pro-arrest policies, police
attributions of blame for domestic violence and officers'
professional sustainability. This research reinforces the need
to consider community context when designing, implementing
and evaluating policy. These findings must be placed in a
broader context. The development and implementation of
police policy inevitably takes place within a social context.
Greater understanding of the larger system will likely lead to
more effective police policies. Finally, findings from the
current study reinforce the benefits of diversifying paradigms,
integrating research from different fields, and assessing policies
within the range of contexts where they will be implemented
and enforced.
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This series of 3 book reviews begins with Anne Gregory's
review of a book on organizational change. The organizational
context continues in the second review also. Emotional Intelli-
gence is a psychological concept that has caught on not only in
academia but also in the business world and in popular cul-
ture. What does emotional intelligence mean for community
psychology? In this issue, Drs. Robert Caplan and Shelly
Harrell offer their intriguing perspectives in reviews of two re-
cent books about emotional intelligence.

---Keith Humphreys, Book Review Editor

If you know of other books that you think would
be of interest to readers of TCP, please pass your

suggestions on to me at KNH(a)Stanford.edu

Chiseled in Sand: Perspectives on Change
in Human Service Organizations

Review of Cohen. R. and Cohen J. (2000). Chiseled in Sand:
Persoectives on ChaTIlzein Human Service Oreanizations.
Belmont, CA: WadsworthfThomson Learning, by Anne

Gregory, University of Cali fomi a at Berkeley

Organizational change is a familiar experience for human
service professionals: Agencies close ITom loss of funding, new
ones emerge buoyed by a rising political tide, and isolated
agencies are pushed into partnerships. As the title Chiseled in
_San_dsuggests, strong winds of change can suddenly blow what
was seemingly stable into disarray. This book makes the case
that such change is important to understand not only for the
sake of the organization's viability or the best interests ofa
given population being served, but also for our own personal
health as professionals in the field. JointJy authored as a unique
father-daughter collaboration, Chiseled in Sand explores the
complex factors that influence processes of organizational
change. With one author far aJong in his career as an
administrator, and the other starting off as a recent college
graduate doing development and direct service work, this
father-daughter duo offer a good introduction for those not
accustomed to thinking in systemic ways about how and why
social services function as they do.

Throughout Chiseled in Sand. the authors present vivid case
examples of organizations in varying stages of development - a
psychoeducational program expands its services, then later
closes as funding dries up; a children's psychiatric hospital
becomes more family- and community-focused, then fights for
its very existence when a cash-strapped state proposes its
closure; and a fledgling Estonian project aimed at returning
abandoned children tries to secure its future by gaining political
support. While the authors emphasize the importance of
appreciating the situational specificity of each case, they miss

an opportunity to weave multiple theories about leadership,
management, and organizational change throughout the case
examples. With such theories for the most part confined to a
single chapter, it would be wise to take the authors' advice and
accompany this book with more theoretical textbooks in
graduate and undergraduate courses.

While many readers may grow frustrated with the Cohens'
over-reliance on anecdotal evidence and under-reliance on
systematic research, the conclusions they draw from their
personal experience are important insights into how change
occurs and how individuals and organiZations cope with such
change. Advocating an ecological perspective, the Cohens
explore both distal influences on service agencies, such as
political, economic, technological, historical factors, as well as
proximal influences, such as decisions made by individual
managers and service providers.

In a journal-like style of writing, they reflect on how
they coped as individual professionals with rapidly
transforming workplaces within complex service systems.
Despite being at very different career points, the authors
tackled similar personal issues. They both struggled to maintain
personal integrity and stay true to their larger mission while
faced with the ugly realities of how politics influence
organizations. Relaying important lessons for all of us, the
authors discuss the importance of setting reasonable goals, of
learning how to balance social and work lives, and of
separating one's own 'sense ofefTectiven.ess' ITomthe 'efficacy
of the organization' .

From ~he perspective of individuals effecting change (and
coping with it), Robert Cohen describes his management and
leadership approach when he navigated multiple crises as the
head of a psychiatric hospital. A humane leader in an
overburdened system, he paid particular attention to the
psychological toll of change on staff at all levels. Not lucky
enough to have the leadership of people like her father, Jessye
Cohen records her own experience of being in a lower-level
staff position. Young service providers will nod their heads in
recognition as she traces her struggles and triumphs through her
post-college years in the human services. As she tries to sort
out what type of work fits her own skills and inclinations, she
also must cope with the systemic consequences of working in
an underresourced organization. She experiences the ripple
effects of over-taxed agencies, in which managers and
supervisors did not provide quality mentoring to new workers
and rarely solicit their perspectives or feedback.

The Cohens also use their own work experience to
unpack the interacting distal factors changing organizations and
the field in general. Through many of their case studies, the
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following reality comes to light: "An agency's course of action
is more frequently driven by self-preservation than by its stated
missions and goals. Political and economic forces have greater
influence than programmatic philosophy. The hidden agenda is
often more powerful than the stated plan," Intro. XVII.

As a case in point, Robert Cohen offers an insider's view
about the shortcomings of the deinstitionalization movement,
which aimed to reduce inpatient psychiatric care while
increasing community support systems for clients with mental
illness. Working as a central office staff member of the New
York State Office of Mental Health in the late 70's, Cohen saw
how the needs of the patients and their families were obscured
by fiscal policies and political jockeying. For instance, trying to
resist change and maintain the status quo, the state employees'
union fought to retain high levels of employment and elected
officials ensured that no psychiatric facilities closed for fear of
losing an economic base. As a result, psychiatric hospitals
horded funds sorely needed for community agencies now
strapped by the increased dependence on their services.

In keeping with ecological theory's emphasis on
historical context, the authors provide very informative
discussions about the shifting trends in the social services. A
family-centered approach of services, prevalent in the 1960s
and 1970s, is now reemerging after the reaction against such an
approach during the 1980s. In the past decade, there has been a
growing movement towards more holistic services - services
that are more comprehensive and coordinated. Organizations
are now being called upon to develop partnerships with once
competing entities.

To illustrate how the public sector is attempting to
implement service reforms, the authors' analyze the state of
Virginia's ambitious 1993 Comprehensive Servic".:sAct for At
Risk Youth and Families (CSA). For some of us working at
more local levels, the process entailed in achieving such a
significant statewide reform is both mysterious and daunting.
Yet Robert Cohen, a key player in leading the state of
Virginia's effort, cogently teases apart the forces that
converged to actualize this major overhaul of services. Step by
step we learn how the momentum gathered: public support
from the Governor and the Commonwealth's First Lady,
establishment of an interagency consortium, a study detailing
the fiscal burden of residential care, and a state-initiated
planning process. Remarkably, the state legislature transferred
both authority and resources to localities so that they could
offer more individualized, family-oriented, and community-
based services for families and their children with severe
emotional and behavioral problems.

The case study of the CSA also sheds light on another 1990s
trend in the social services - namely, fiscal constraint and the
demand for accountability. Robert Cohen describes Virginia's
attempts to implement a 'utilization management system' to
simultaneously lower costs and maintain high quality services.
Cohen documents the state and localities' delicate negotiation
between the opposing pulls of cost minimization and
comprehensiveness of services and between honoring local
autonomy versus setting statewide standards.

Although lacking an integration of theoretical iTameworks
and scientific literature, this first-person account offers
insightful reflections from two professionals at vastly different

stages in their careers. The authors use an ecological
perspective to unpack their own experiences during fiscal
crises, refonn movements, and program development.
Embedding their analyses of organizational change in
historical, economic, and political contexts, they model how all
of us can make better sense of the interacting influences that
shape the experiences of both service providers and service
consumers today.

Promoting Emotional Intelligence in Organizations
Review ofChemiss, Cary & Adler, Mitchel (2000) Promoting

emotional intelligence in organizations. Alexandria, VA:
American Society for Training and Development,
by Robert D. Caplan, Beach Cities Health District

The opinions expressed are those of the author and do not
necessarily reflect those of the Beach Cities Health District or
the Consortium for Research on Emotional Intelligence, of
which he is a member. Inquiries may be addressed to Robert D.
Caplan, Applied Rese3j'ch Administrator, Beach Cities Health
Distric~ 614 N. Prospect Avenue, Redondo Beach, CA 90277
or bobcla:!bchd.oCll.

Interest in social and emotional competencies has a
relatively long history in the behavioral and socia] sciences. An
example is Bales' (1958) work during the 1950s on the
dimensions of task and process behaviors in groups. For
practitioners who help organizations develop their capacities to
perfonn, Promoting Emotional Intelligence in Organizations is
written to provide a succinct overview of the steps involved in
enhancing emotional intelligence (EI) in the workplace.

The book builds on Working With Emotional Intelligence
(1998) by Daniel Goleman and the work of the Consortium,
which he and co-author Chemiss co-chair. The Consortium for
Research on Emotional Intelligence and Goleman's (1998)
writings have given renewed visibility to the psychology of
social competencies and the existence of EI as a dimension
independent of what is traditionally defined as IQ. Lucid and
to the point, the book provides a good introduction to the
concept ofEI and its application. The authors provide a
balanced blend of theory and research with case illustrations,
making for a highly readable book.

Chemiss and Adler's book can be divided into two sections.
The first section provides a brief overview of the business case
for EI, defines the construct, describes model programs,
introduces the biological basis ofEI, and presents a brief
overview of a model for enhancing EI, in that order. The
second section provides a set of recommendations for
implementing EI in organizations.

''The business case" uses a criterion·focused research
approach to argue that high EI can be a financial asset. The
approach asks do high perfonning employees, for example,
have higher EI than average performing ones? If one could
increase the average EI of the workforce what would be the
benefit in generated sales? The Consortium's website may be a
better source of such infonnation (www.eiconsortium.org),
because it pulls together a more extensive and significantJy
more compeJling set of studies. Be advised, however, that the
cited literature represents a post-hoc analysis of research that
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appears to have examined elements of EI. It remains for
scientists to publish outcome research that specifically tests the
impact of EI as defined in the book.

IfEI can be sho\Vl1to have a positive bottom line, is there
evidence that it can be improved? To argue that such
improvement is possible. the authors draw on personality theory
and research. They argue that one can build upon individual
differences in EI to develop additional capacities and tap those
that lie unexpressed. On those grounds, the book is about
promoting the exoression emotionally intelligent behaviors
rather than about promoting emotional intelligence as a
cognitive trait.

To examine the case for whether such promotion is
possible. the book describes a dozen studies described as model
programs. The authors split the presentation of these programs
across two chapters, one early in the book and one in the last
chapter. The early chapter describes a set of rigorous scientific
criteria that were used to select the model programs. Those
criteria include the use of control groups, adequate sample
sizes, and psychometrically valid measures. The details of the
designs are largely deferred until the last chapter of the book.
Consequently. it is not always possible to tell at first reading
which studies involve the most convincing scientific designs.
Echoing a weakness of field-based intervention research in
general (cf., Price, Cowan, Lorion. & Ramos-McKay, 1988), of
the experiments reported, only one appears to include a
manipulation check to determine whether elements of EI were
successfully manipulated.

The model programs suggest that over the last 30 years
interventions have increased elements ofEI across a wide
variety of occupations including managers and executives,
caregivers for the mentally ill, police. medical students, job
seekers. and M.B.A. students. Again, caveats are in order. The
cited model programs are the result of a post-hoc search for
field experiments that aooear to have manipulated elements of
EI.

The review of model programs will not tell the reader
whether a formal translation of the definition of EI into the
elements of an intervention trial will produce changes in EI.
Consider. for example, the four proposed dimensions ofEI.
Two are inward focused and deal with (I) awareness of self and
(2) concomitant management of self-impulses and internal
states. Two deal with (3) awareness of others and (4)
corresponding management of others through social skills. It is
proposed that these four dimensions are, to some extent,
hierarchical. If so, can it be demonstrated that the o_r_de_rin
which training targets these dimensions is critical for the
success of the training program? For those who would like to
design the ideal field experiment on the enhancement of EI,
there are still plenty of opportunities to contribute to the
research literature.

In the second part of the book, when the authors turn to a
model for how to enhance EI in organizations, they draw from
two broad literatures. One deals with the change of human
social and behavioral behaviors, th: other with the successful
innovation and implementation of change in organizations.
The result is a list of four phases for implementing EI: (I)
secure organizational support. (2) prepare for change. (3) train
and develop, and (4) encourage, maintain, and evaluate change.

All of these phases presume that intervention focuses on
enhancing EI with the current workforce. Methods for
increasing EI through the selection of leaders, supervisors, and
employees might fall within these phases although they are not
the considered.

The phases comprise 22 steps. As an example, Phase 3, train
and develop, contains four of the 22 steps or guidelines: 15.
Foster a positive relationship between trainer and learner; 16.
Use "live" models; 17. Rely on experiential methods; 18.
Provide practice and feedback, and 19. Inoculate against
setbacks. Professional trainers will find these steps familiar.
Concrete examples illustrate how organizations have
implemented these phases and steps. As an overview, the book
does not provide the specific materials and procedures that
constitute a training program.

At the end of each phase's description, the authors pose a
useful set of questions asking "how will you carry out each of
these steps?" For example, for step 19 listed above, the authors
ask, "What will be done to help the learners anticipate and
prepare for setbacks and lapses?" (p. 128). These questions can
act much like a counselor conducting a reality check. Have you
really thought about how you would play out these steps? Have
you made a list of the needed resources? Have you identified
who has access to those resources? Do you know the strategies
for tapping those resources?

The 22 steps left me with two bottom lines. The first,
emphasized by the authors, is that there is no "one minute, one-
step" solution. Management has to be convinced, resources
have to be mustered. pilot work needs to be done. program
evaluation needs to be conducted. and so on. Instituting those
processes requires time. Consequently, organization and its
agents of change need to have a vision-driven, long-term
perspective. That perspective probably needs to include realistic
expectations about the likelihood of setbacks and a commitment
to overcoming them through persistent problem solving.

Second, most, perhaps all, of the steps require that the
intervening professional be high on EI. For persons who
already have those competencies, perhaps one can move step by
step, by the book, just as one might successfully traverse a
city's intersections, map in hand. The task, however, seems far
more complex. How much training would it take to develop the
self-confidence and competencies required to launch a program
of EI? Where would one go to get the training that was
needed? What should that training program contain? In these
regards, Promoting emotional intelligence in organizations
should be useful in raising awareness of what it takes to
enhance EI in organizations and what it may take to create
professionals with the know-how to create that enhancement.
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Emotionally Intelligent Parenting
Review of Elias, MJ., Tobias, S.E., and Friedlander, B.S.

(1999). Emotionally Intelligent Parenting: How /0 raise a self-
disciplined. responsible. sociaffy skiffed child. New York: Har-

monylRandom House.
by Shelly P. Harrell, Pepperdine University

I read Emotionaffy Intelligent Parenting from three com-
patible, but sometimes conflicting, perspectives. As a commu-
nity psychologist, I read with a focus on the work as an exam-
ple of primary prevention, the action orientation of our disci-
pline. As an African American professional whose work fo-
cuses on issues of diversity, I read from the perspective of po-
tential applications for culturally diverse families and prejudice
reduction in all families. As a mother of 3 and 7 year old boys, I
read seeking practical advice. This review reflects each of these
perspectives.

The forward by Daniel Goleman
(author of Emotional Intelligence: Why it
can matter more than IQ (1995» reminds
the reader that opportunities to build the
basic skills of emotional intelligence (EQ)
appear to be eroding in our contemporary
United States society. Families spend less
time together, extended family members
often live far away, there is less interaction
with our neighbors, and many children
spend much of their diminishing "free"
time in front of a video game or computer
screen. The results of these trends are
children and youth who are increasingly
isolated, alienated, irritable, self-absorbed,
impulsive, and violent. The basic EQ
skills of empathy and compassion, social
problem-solving, impulse control, and the
identification and expression of emotions are the individual-
level building blocks of connection to others, a feeling of be-
longingness, and the development of a sense of community.
The interpersonal and social consequences of a low EQ society
are great.

Emotionally Intelligent Parenting speaks directly to
parents. This is critical because parents are powerful agents of
socialization, and are at the center of the most influential con-
text of primary prevention- the family. The authors communi-
cate as family consultants. They share ideas and strategies in an
infonnal and personal way making the content very "user-
friendly".

The authors begin by presenting the relevance of emo-
tionally intelligent parenting through examples of everyday sce-
narios that parents face (e.g., getting dressed in the morning,
household chores). They introduce five principles of emotion-
ally intelligent parenting which gives the reader a foundation
for understanding the concept ofEQ, even if they have not read
Goleman's work. There is a short self-assessment tool that en-
ables the reader to briefly evaluate their 0\1111 EQ, as well as that
of their child. Chapters 2 through 6 present the core emotionally
intelligent parenting skills and applications relevant to the cli-
mate and structure of the family, parent-child communication,
discipline, and effective problem solving strategies. Each chap-

ter is filled with concrete examples to illustrate challenging
situations and to demonstrate the application of emotionally
intelligent parenting.

Creating a family climate of connection and caring is the
main theme of Chapter 2. This chapter is foundational for those
that follow. It speaks most directly to the family context in
which children live and grow. The specific problem-solving
strategies presented later in the book depend on a family cli-
mate where trust, security, and strong, positive relationships
already exist. Many of the ideas presented (e.g., the use ofhu-
mor, doing chores to music) selVe to "lighten up" the family
environment, as well as build safe and supportive relationships.

Chapter 3 provides direction on the use of particular
communication skills (e.g., paraphrasing, open-ended question-
ing) and interpersonal skills (e.g., patience, flexibility) that will
help parents talk effectively with their children. The use of

praise, prioritizing the most important is-
sues, encouraging intrinsic motivation, and
the "Chill Out" procedure are central EQ
parenting skills from Chapter 4 that are
aimed at helping children become self·
mor;"itoring and self-directed. Chapter 5
focuses on strategies to increase self-
control and decrease impulsivity. Strate-
gies are offered to facilitate the identifica-
tion of feelings (e.g., Feeling Charades),
help children think before acting (the
"Keep Calm" strategy), assist family mem-
bers to communicate with confidence
(using "BEST'), and increase effective
problem-solving (the ''Trouble Tracker").
Making good decisions and translating
them into action is the focus of Chapter 6
where "FIG TESPN" is introduced as a
guide to handling difficult situations, inter-

personal conflict, and other challenges we face within and out-
side of families.

School-related challenges are the focus of Chapter 7.
Chapter 8 focuses on "hard-to-reach" children (i.e., those who
are distant, facing extreme stressors) and Chapter 9 provides
answers to common questions about EQ parenting on topics
such as bedtime, homework, setting limits, and dishonesty.
These chapters give situation-specific guidance that can be ap-
plied directly.

While the principles of emotionally intelligent parenting
are widely applicable. the book speaks most clearly to white
middle class families. Many of the examples and suggestions
will likely feel most congruent in content and style of commu-
nication to families who live in the mainstream of American
life. College educated parents who are psychoIogically-minded
and are not overwhelmed with survival stressors will probably
be most able to implement the suggested strategies. For exam-
ple, the suggestion that an effective way to communicate with
teenagers is through emaiJ will feel "right" in families where
computers are a part of daily life. Composing a family consti-
tution or keeping a family journal or filling out a trouble tracker
will be most helpful and usable to those who express them-
selves easily and comfortably in writing. Charting behaviors
and scoring them is very behavioral and requires intentionality,
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consistency, and organizational abilities. The use of acronyms
to cue processes (e.g., BEST, FIG TESPN) will be appealing to
those who are comfortable with this type of compartmentaliza-
tion but may feel alien or difficult to those who have not fre-
quently used this strategy in other contexts. In some ways the
suggested skills presupposes a certain level of "order" already
exists in the home. However, the larger sociocultural and eco-
nomic context plays a role in how "orderly" a family is able to
be. In addition, styles of emotional expression, verbal commu-
nication, and problem-solving can have a strong cultural com-
ponent. As I read, I thought about how the applications could
be modified to be relevant to an immigrant family with 3 nu-
clear families living in a two-bedroom apartment; or to a low-
income, high school educated single mother with 5 children and
2 jobs. The general concepts are appealing but the specific ap-
plications may be quite different. Access to the emotionally
intelligent parenting skills may be limited to those who are able
to connect with the examples and presentation.

The historical and sociopolitical context is also impor-
tant. For example, with respect to African American families,
the use of the word "intelligent" by psychologists may push
buttons for some and bring up the awareness of stereotypes that
we are intellectually inferior. Also, given the history of psy-
chology's pathologizing of African American families, the idea
of being "told" how to be a parent in ways that are not cultur-
ally consistent, may be received as paternalistic (i.e., "you don't
know how to raise your own children and I know best"). Fi-
nally, what it means to be self-disciplined, responsible, and so-
cially skilled is highly context and culturally dependent. The
emphasis on controlling emotional expression and communicat-
ing in very structured ways (e.g., writing, following acronyms)
may not be perceived as socially-skilled in many cultures. I
would love to see some of the strategies "repackaged" and
made relevant for culturally and economically diverse families.
The components and goals of EQ parenting reflect values com-
mon to many cultures-<:aring, compassion, and empathy. The
challenge becomes how to design specific strategies that com-
municate EQ parenting skills in ways that weave culture and
context into every suggested process and example.

The implications of children growing up without com-
passion, empathy, and the ability to work through conflicts are
significant. Bullying, exclusion, interpersonal violence, rigid
ingroup/outgroup structures, and blaming the victim can be ex-
pected among youth who lack a foundation for the development
of emotional intelligence. Children learn to devalue those who
are different from a variety of socialization contexts, including
the family. Emotionally intelligent parenting has potentially
broad-reaching effects and can impact the lives of children not
only in the home, but outside of the home. Emotionally intelli-
gent pareflting could affect not only the lives of one's own chil-
dren but also the lives of other children in the larger social envi-
ronment in which one's own child functions. Educators who
conduct prejudice reduction or anti-bias programs with children
and youth may be particularly interested in applications. Per-
haps a teenager exposed to emotionally intelligent parenting
would resist the temptation to simply ignore "isms" around
them or be less likely to accept the role of silent witness when
observing prejudice or discrimination. Perhaps this child would
be more likely to intervene, show compassion, or contribute to

problem-solving at both the interpersonal and systems levels.
In my introduction to this review, I noted that I read the

book from three potentially conflicting perspectives. As a pri-
mary prevention tool, the book is a valuable contribution on
many levels. With parents as the target audience, the book is a
resource that takes an abstract concept and makes it usable for
many readers. In addition, those of us who design or imple-
ment parenting programs, or counsel parents directly, will also
find it helpful and practical. Teachers and schools counselors
are another important audience who interact with parents and
could likely find applications for many of the strategies pre-
sented. However, from the perspective of cultural diversity,
the book has limited utility for families who live outside of the
cultural mainstream of American life. I even found myself
needing to "translate" the book into my own cultural points of
reference. Of course, I am able to do this translation because
my education has provided me with much contact with main-
stream American culture. However, many families from cultur-
ally and socioeconomically diverse backgrounds may not so
easily do this translation. These parents may find the specific
strategies unfamiliar and not directly usable. Reading the book
from the perspective of a parent of two young boys, I was able
to connect with many of the dilemmas presented (e.g., morning
routines, sibling conflict, homework struggles). Sometimes it
is easy to get lost in the stress and fast-paced nature of day-to-
day life with its multiple commitments and demands. It was
good to be reminded of the need to make space for shared fam-
ily activities, of the importance of really listening to my chil-
dren, and the payoffs that emotionally-intelligent parenting can
have, not only for my children. but for the communities in
which my children live and grow.

~

J
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What Are SCRA Members Doing?

A Cultural Ecological Model of Academic Performance:
Schools as a Necessary but Insufficient Condition

Alvin Killough, Ph.D., North Carolina Central University

In 1983, the widely publicized report, "A Nation at Risk,"
called our attention to the alarming picture of poor academic
performance by students in America's public schools. Since
that time, student performance, in general, has not significantly
improved. Both research findings and reports by popular media
increasingly show that the everyday lives many school age
youth experience consist of influences derived from multiple
and multi-forms of teenage delinquency, crime, or education
disadvantage. That these patterns cohere, suggests risks. That
they are evident among large aggregates of individuals
highlight the need for new directions in explanatory models of
behavior, particularly with respect to framing the nature and
scope of "what is" actually or might be at risk. Thus, the
question remains: "What can we do at policy-levels to improve
the academic performance of students, in general, and of certain
minority students, in particular?" At the current policy Jevel,
contemporary models used to define issues of physiological,
psychological, and socio-economic concerns in relation to
services, techniques, and available resources lack.
interdisciplinary scope. Therefore. they are of insufficient
utility to provide models for specific guidance at,?olicy levels
as an aid to improving "minority" (or majority) adaptive
behavioral outcomes.

Building on prior work locating these processes in recurring
patterns of social interactions as "empirical experiences"
occurring within the everyday context, a better theoretical
model may be discovered. What is suggested are "systems"
theory with applied techniques to accurately measure and map
direct and mediating causal pathways to produce a result in
which "behavior systems analytic modelstl are differentiated,
but unified within a single conceptual framework. Presented is
a theoretical explanatory model validated on academic
performance outcomes (e.g., Killough. Drewes, & Edwards,
2000; Killough, Edwards, Drewes, Bennett, & Merritt 2000,
November). Further, as an expression of behavior given a
single level of "context", it is further suggested that such
conceptual linkage may also be expanded to include other
potential patho-psycho-behavioral and patho-physio-behavioral
pathways such as: youth violence (Kil1ougb, Webster, Brown.
Houck, & Edwards, In Press), the development of essential
hypertension (Bennett, Merritt, Edwards, & Killough, 2000;
Killough, Bennett, Merritt, & Edwards, 2001), and sickle cell
disease progression (Ki1Iough, Knox. Abrams, & Edwards,
2000; Killough, Swan, Scales, & Edwards, 2000).
Where Individual Systems End and Human Systems Begin

Some and perhaps many patho-psycho-social and patho-
physio-behavioral mechanisms are potentially inseparable from
social and cultural activities. We see in both hypertension and

essential hypertension (i.e., high blood pressure that cannot be
traced to an organic cause). large aggregates of individuals are
disposed to heart attacks and strokes. Yet, both are expressions
of risks that extend beyond the individual's cardiac output and
eating habits to include what he or she does, thinks or how
otherwise functions within a constellation of experience. Some
individuals, but specifically African-Americans who are
exposed to high levels of chronic stress, have higher levels or
sensitivity to stress hormones and exaggerated responses to
novel stimuli (Anderson, McNeilly, & Hector, 1991).
Typically, more stress may be experienced than among Anglo-
Americans, both as adolescents (Clark, 1989; Miller, 1983;
Anderson, 1989), and adults (Anderson, 1989; Sherwood, May,
Siegel, & Blumenthal, U/95). Thus, it is not unreasonable to
suspect that. as a group, African-Americans are more likely to
express different maladaptive forms of behaviors as
consequence. Yet, we know very little about how and why the
context of experiences that produces the Jifestyles to sustain
such outcomes exists.

Similarly is the clinical course of sickle cell disease
progression. The predominance of abnormal hemoglobin
molecules in red blood cells causes vascular occlusions to
disrupt oxygen to body tissues to inure to produce delayed
growth and sexual maturation, but moreover. continued "risks"
to adjustment such as pain or stroke. Approximately I in 375
African-Americans, and less common, also effects people of
Hispanic. Native American, East Indian, Greek, Italian and
Eastern Asian ancestry are affected in the United States. We
know that risk nature and scope extend beyond the individual's
medical complications to include psychosocial dysfunctions (i.
e., depression, suicide. poor school attendance) and the
sociobehavioral structures that mediate them (i.e., peer. family,
and doctor(s)-patient relations, etc ....•). But, how. where. and
when to intervene across scopes of biopsychosocial
infTastructures to affect pathophysiology beyond the individual
level is not clearly understood.

The emergence of violence among teenagers in the United
States is also becoming a phenomena requiring, explication as it
is now becoming more evident as a major health problem and
no longer purely a criminal justice issue. However, its affects
appear to be ecologic, particularly in the lives of African
American families and their youth (Killough, Webster, Brown,
Houck, & Edwards, In Press). Multiple factors and the nature
of their relationships create an environment that is conducive to
both its existence and perpetuation (Schulman et al.. 1999).
However, the effects of inequities have traditionally, been
measured as consequences (Berkowitz, Lapinski, Wein. & Lee,
1992; Nickens, 1995; Kessler and Neighbors, 1986). Only
rarely as underlying forces that drive morbidity and mortality
rates (Nightingale et ai, 1990; Saab et aI., 1997).

So too with respect to education: Schools clearly. are
not the sole, nor the primary mediator of the learning
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Theoretical Assumptions and
Linking Mechanisms to Hypotheses

The measurement process, operationalizes these three
sets of foundation premises and are thus, used to undergird the
model's conceptual framework, thereby linking the proposed
model's conceptual foundation to a set of testable hypotheses as
lines of research inquiries. The first premise relates to
foundation hypothesis one. It assumes that social and cognitive
processes are integrated, and may be viewed as a system of
latent factors that comprise and undergird a context of everyday
recurring experiences. As factors, everyday social experiences
are not only highly stable and predictable, but, when considered
functionally together, on one level, they exhibit systemic
coherence. Here, latent factors are conceptualized in tenns of
transfonnations that assign a metric to context-induced
observed behavior patterns. Conversely, systemic coherence is

experience (e.g., Barker, 1968; 1978; Bronfembrenner, 1979;
1985; 1986; Phelan, Yo, & Davidson, 1994; Killough, Edwards,
Drewes, Bennett, & Merritt 2000, November). Although there
is evidence that a significant number of students survive, and in
some cases, achieve commendable academic perfonnance, too
many chiJdren: do poorly, drop out before completing high
school or exhibit problematic behaviors; and experience an
overall environment of disadvantage. The 1ack the positive
intellectual or social experiences that are essential to
counterbalance the lack of community and school·based
resources, and an overall environment of disadvantage
heightens the potential for near and long-tenn negative
outcomes.

As the prospects for employment and access to a variety
of in the marketplace become available, organizational,
individual, and sub-population levels will depend on how
"Policy makers", respond to the myriad of modern day
developmental, social, economic, and political challenges.
Although the "ideal" in the American perception (as a body
politic) is that "all" children experience a similar and equitable
range of circumstances, much evidence strongly suggests the
contrary. As refonn initiatives are undertaken to meet these
demands, new ways of viewing and measuring the schooling
process become critica1. To positively affect the growing
reality that growth in the market place (domestic and
international), the development of broader spans of both human
and technological capital will be required.

A Unified, Differentiated Learning Context:
The Foundation Premises

For too few researchers, scholars and practitioners alike,
constellations of observed experience are not expressed the
same for "all", neither: a) at the individual or family level,
including those conceptual ftameworks that can be expanded (e.
g., Barker, 1968, 1978; Phelan, Davidson, & Cao, 1991; Phelan,
Davidson, & Yu, 1993; & Phelan, Yo, & Davidson, 1994,
Summer); nor b) among the larger spheres of social and cultural
systems that serve to influence their levels stability (Killough,
Edwards, & Drewes, 2000; Killough, Drewes, & Edwards,
2000; Triandis, 1994; Triandis, & Vassiliou, 1972; Triandis,
Vassiliou, Vassiliou, Tanaka, & Shanmugam, 1972). However,
without explicit theoretical expressions capable of tying people,
events, and situations together in meaningful manners (i.e.,
explicit models, theories, hypotheses), deriving measurable and
predictable relationships largely will remain absent, or continue
at best as low-level empirical observations and findings.
Submitted in this brief, are three foundation premises for
pioneering central concepts of "<unityof context" evidenced by
patterns indicative of an underlying system of structural
coherence. It's validity as both an applied approach and
abstract basic research are established by models previously
presented and used to capture this level of variance on
presumably two distinct sub-populations as if they were one
population (i.e., Black- and White-American families and their
youth indiscriminately). Each premise is discussed below and
provides a key theoretical focal point from which to initiate
further quantitative analyses.

The first premise is that, an identifiable set of latent
factors combines as a theoretical unit (i.e., coherence), such that
on one conceptual level, (a) it characterizes synchronous fit

between individuals' behavior and their milieu. On another
conceptual level, (b) the theoretical unit circumscribes the
systemic dimensional boundaries of the everyday context of
experiences with respect to academic perfonnance.
Undergirding this notion are several assumptions about the
causes of behavior. Fundamental among them is that
individuals' continuing transactions with the various environs in
which they spend parts of their everyday lives captures a degree
of consistency and predictability with respect to academic, and
thus contribute, significantly, to systemic variability in
academically related behaviors. This enables capturing
quantitatively, both the nature and the degree to which a "unity
of context" is experienced, and thereby identifies, within a
single although differentiated systems' framework the potential
for broad spans of spheres of influences to be operative.

The second premise is that latent factors that convey
observed experiences might combine structurally to facilitate or
impede academic achievement. This is the foundation for the
systematic aspect of the analysis, and thus it also, (a)
conceptually, characterizes synchronous of fit between behavior
and milieu. However, it further serves to (b) quantitatively
circumscribe the inter-dimensional boundaries in tenns of direct
and indirect linear relations between latent factor structures.

The third premise is that real-world behavioral
consistencies might be interpreted as aspects of individual
differences (e.g., traits, aptitudes, skills, interests, etc ...) and in
tenns of cultural constructs. As such, they might be interpreted
as indicative of carriers of both individual differences and
instabilities that structurally serve to facilitate or impede
academic perfonnance overtime of psycho-socio-behavioral
sub-populations within the same ecology. Here, the idea
concerns the nature of cultural coherence. Although accounting
for psycho-cultural contributions as a social problem of
academic deficiencies has been the task of a number of theories,
as of yet the concept of culture has been both underdeveloped
and underutilized in the research literature. No single definition
of culture has proven to be universally acceptable. This, in-
and-of itself is not problematic. What appear to be lacking are
culturally related factor models that lend themselves to
systems' statistical mapping. In these regards, it is believed
that the theoretical construct "culture", may be interpreted as an
integrated carrier of psychological, behavioral, and social
processes.
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conceptualized in tenns of a measurable system of
interdependently related explanatory variables. Thus, when the
set of explanatory variables is taken together (i.e., the sample
covariance matrix of observed variables), it predicts an overal1
hypothesized model of interdependently related latent factors (i.
e., an implied covariance matrix written as a function of the
vectors that contain the model's parameters). In this manner,
factors are integrated, and can be viewed as a latent system to
convey observed patterns of psychological, social and
physiological influences within the context of everyday
recurring of experiences.

As latent factors, everyday social experiences are not
only stable and predictable, but, when considered collectively,
reflect systemic coherence (i.e., cultures). Thus, when latent
factors are conceptualized in tenns oftransfonnations that
assign a metric to context-induced observed behavioral
patterns, how factors and their observed outcomes cohere
systemically or cleave together interdependently in tenns of a
measurable system of interdependent variables, captures a
degree of systems' predictability. This connection between the
underlying context of experiences and its induced perceptual
outcomes (i.e., subjective, objective) can be provided by
measurement theory. Interpretation of behavior patterns as
direct manifestations of sets of interdependent related
underlying factor structures of influences establishes a causal
link between these factor structures and their differential
influences on perceptual measures. This linkage can be
described essentially as follows: x = weight * F + error, where x
is the perceptual-based survey item, w is the coefficient relating
the perceptual item to the underlying latent factor F, and error
reflects the independent contributions of all other causes not
otherwise accounted for (Bollen, 1989).

The second set of hypotheses is that sets of latent factors
can be conceptualized as a unified system of causal forces that
significantly and differentially affect observable behaviors.
Here, the set of latent factor structures are considered
functionally together and can be observed as exhibiting
systematic coherence. The measurement link between the
latent factor context of experiences and the perceptual measures
consists of two components: the measurement component that
specifies the relations between the latent factors and the
perceptual measures, and the structural component that
specifies the hypothesized causal relations between the latent
factors. It is both the nature and scope of the relations between
the latent variables that constitutes the explanatory essence of
how mechanisms may combine to influence how families and
their children "in singular fonn" engage the academic
achievement context.

The final set of hypotheses relates to differences
between populations, and thereby circumscribes sub-population
levelbehavior. Here, the presumption is that the role of
"culture" functions as a kind of stable carrier of structural latent
factorsand their influences to differentially serve to frame both
enablingand disabling stable sets of experiences in the lives of
individuals given by an ascribed group identity status.
Essentially, the fundamental idea is that behavioral outcomes
observed for different groups are explainable by an underlying
setof explanatory variables. However, each group can be
circumscribed to describe a systems model that has its own

unique system of latent structures and mechanisms that best
contribute to observed differences in observed group outcomes.
It is this final set of hypotheses that provide the crucial linkage
between experiential context structures and mechanisms, and
their induced observed behavioral patterns to quantify
similarities and differences on a racial, ethnic, or other ascribed
identity basis.

Policy Implications: It Is Not Simply Enough
To Treat The School

The significance of these types of inquiries is evident in
the important policy concerns they raise: All behaviors occur
in contexts. With respect of academic perfonnance and the
development of an appropriate learning context on a global-
level, a number of implications are readily evident. First,
better understandings concerning the systemic nature of
experience context lead to conceptual linkages to broader
educational issues: Schools are not the sole mediators of the
learning experience. By addressing the extent of context-driven
influences and establishing where learning experiences might or
might not occur, measured interdependencies made evident
through quantitative sy~ems analytic frameworks better
facilitate problem-identification in antecedent to specific policy
promulgation. As a conceptual frameworks, address at this
level can to identity the nature and the extent potentially
enabling and disabling (i.e., pathopsychosocio-behavioral)
influences circumscribe fundamental learning contexts.

Second, paradigmatically, recurring patterns of both
objective experiences (in tenns of behavioral activities) and
subjective experiences (in tenns of cognitive activities), ifleft
unexamined provide systematically not only for individuals but
groups of individuals as well for continued differential patterns
of opportunities (e.g., exposure, contact, intellectual interaction,
etc ...) for further growth and development. Alternate
tramework for viewing, empirically, psycho-socio-behavioral
infrastructure lay important conceptual foundations for building
future research and policy connections. Without the
reconceptualization that radically different strategies are needed
to view and address the differences in physical, psychological,
social, and economic environments, social and educational
policies will continue in the direction of disadvantage.
Ultimately to prohibit upward group or class mobility as
poverty, violence, social inequity or otherwise are perpetuated.
This has relevancy, particularly, for poor sub-populations
among African-American, Hispanic, Native American, or
recent immigrants. These are the generations of individuals
whose work and civic commitment will be needed to support
the projected much larger White-American baby-boom
population nearing retirement, commensurate with other health
and social services needs during the early to mid twenty-first
century.

Third, the employment of newer but scientifical1y validated
"systems" mechanisms provide a more truer-to-life
interdisciplinary body of knowledge for understanding why so
many of America's youth react quite differently to the same
basic programs of instruction. It is the occurrence of inclusion
rather than exclusion within any political context of competing
perspectives, as an inherent derivative of a tree democracy that
is critically important. If the idea is to design intervention
efforts that optimize health and well being of families and

The ~ Psychologist, Volume 34, Number 3, Summer, 2001 Page 29



children, then the inclusion of empowered understandings
among expanded bases of stakeholders broadens the span of
pro-active and healthy functioning citizens. A more informed
view of both systemic and systematic influences, as an end
product better facilitates discourse among public policy and
program strategists. Dialectic exchanges rooted in greater
specificity can result in a better conceptual fit between needs
extant within an expanded, but targeted set of conditions and
their possible solutions.

In summary. as local political and economic climates are
differentially characterized by limited and competing resources
highlighted must be the importance of multiple and multi-forms
of interventions that can be aimed at both individuals, and risk-
producing environments and policies. Frameworks of this
nature better assist attempts by academicians, professional
educators. and policy makers alike in their efforts toward
ameliorating systemic and systematic circumstances, and the
specific patterns of outcomes given the ''political'' landscape.
The idea is to assist rather than impede the abilities of
American youth and their families to connect successfully with
desirable educational outcomes. To improve performance of
America's youth. models of behavior that portray the learning
context as multi-dimensional and multi-factorial, must be
developed. Given the complexities oftoday's modem
economy, specific but appropriate guidance at the policy level
as to what services. techniques or specific resources are
necessary. However, cultural ecological conceptual
ftameworks that offer this order of utility for interventions are
requisite.
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Justice, Just Us, or Enslavement:
African Americans and The American

Prison Industrial Complex
Cheryl Tawede Grills & Karen Bass, The Community

Coalition, Loyola Marymount University

"There is a class ... introduced amongst us by violence,
notoriously ignorant, degraded and miserable. mentally
diseased. broken spirited, acted upon by no motives or
honourable exertions, scarcely reached in their debasement
by the heavenly light ... They wander unsettled and
unbefiiended through our land, or sit indolent, abject, and
sorrowful, by the 'streams which witness their captivity.'
Their freedom is licentiousness, and to many. restraint
would prove a blessing." (African Repository 1:67).
(p.145)

From the founding of this nation to the 21" century,
America's mass incarceration of generations of Afiican
Americans underscores the kind of racial bias that is part of the
structural fabric of the United States. Bondage. in the form of
enslavement, imprisonment or the threat thereof became the
major means by which this nation has continuously held
African Americans in servitude. Colonialists of the 17tlJcentury
recognized the extreme profits that could only be generated
froman enslaved labor force. With the emergence of a free
Blackpopulation, during this same period, the founding fathers
of this nation immediately began the work of restricting the
rights and life chances of this menacing source of competition
andreduced profits (McIntyre, 1993). The apartheid-like lot of
freeor freed Afiican Americans under the black codes was but
a step away from their enslaved brethren.

Africans in the US have always served as this free
disposable work force, first for the plantation, later for the
factory and today for the new industries being generated in the
prison-industrial complex. This social and economic
relationship provides the fuel for white supremacy and the
designation of African Americans to the bottom strata, an
institutionalized strata of society. Firmly rooted in beliefs that
African Americans are subhuman property placed on this earth
solelyto serve the needs of Whites. United States race-based
attitudes shaped and continue to shape discriminatory laws,
insignificant economic and educational opportunities. and a
highlyprofitable prison system.

America Sets the Stage: Free African Americans During
America's Slavery Period

From its inception in the 1790's, when the "founding
fathers" wrestled with the problem of what to do with free and
fi'eedBlacks in a society they determined had to be "pure lily-
White", the US prison system has disproportionately
imprisoned African Americans. Centuries later, very littJe has
actually changed. The fonns of bondage change, the face of
racism changes. but the central ethos of privilege for an elite
fewand oppression by any crafty means necessary remains in
tact. Much can be learned from how America struggled with
defining the proper place of her free African American
constituency. In 1790 African Americans represented about
44% of the male and 75% of the female inmate population in
majornorthern (New York, Pennsylvania, Massachusetts, and
NewJersey) penitentiaries. Mcintyre (1993) places this

practice of imprisoning African Americans, particularly males,
in the founding fathers' structural design of this nation. With
the emergence of a freed Black population following
emancipation. this pattern was further cemented as a means of
continued control. subjugation. and maintenance of a cheap,
disenfranchised labor force. As social scientists. concerned
with the prevention and amelioration of social problems, we
often look to factors in the individual. the proximal
environment, and occasionally broader social policies. Rarely
do we focus on these structural, historical underpinnings that
drive the social problems in our midst.

During the sixteen, seventeen and eighteen hundreds.
the literature of the colonizationists and abolitionists depicted
all free African Americans as inherently criminal. This ensured
two things: (I) the continual incarceration a disproportionate
numbers of Amcan Americans in the system and (2) the
crystalization of the White Supremacist basis for the negative
criminal identity bestowed upon African descended people
(Staudenraus, 1961). To European Americans, African
Americans were and are permanent deviants. inherently
criminal. Because ofthi~ African Americans have lived for
over two hundred years in an environment that constantly
threatens their freedom. (Mcintyre, 1993) In America's genesis
as a nation, while her slave population was controlled by slave
codes. black codes were constructed to control free and freed
African Americans. The resulting system of restrictions made
the label "free" a farce, the pledge of allegiance ''with liberty
and justice for all" a lie, and the American dream an illusion.
Consider just a few of examples of policies and practices from,
the late 1700 to early 1800s that set the stage for contemporary
fonns of African American imprisonment:

• During enslavement. only five states pennitted free
African Americans the right to vote (and then with
imposed restrictions). There were also extensive
restrictions on owning of certain property. traveling,
testifying. and social behavior. Penalties included
severe whipping for striking any White person and re-
enslavement for being unemployed, for breaking
minor codes, or for aiding runaways (Mcintyre, 1993).

• Some states forbade free Blacks from entering their
state. If found coming into those colonies, they could
be sold after a jury determined their guilt. They could
not go outside their towns. be on ferries. or be out after
nine o'clock in the evening without passes. They
could not serve on juries in New England nor give
testimony in Maryland against Whites or each other in
cases that meant loss of life or limb or against anyone
else except in a capital punishment case (Hurd, 1968).

• In Boston, African Americans, regardless of status,
needed proof of a disability when carrying a stick or
cane. South Carolina taxed free African Americans
and exempted European Americans from the same
taxes.

• Most colonies forbade African Americans from having
company in their own homes without Whites' consent.

• Most states only allowed African Americans to bear
witness against each other. Therefore, any White man
perpetrating a crime. even murder, against a Black did
so with possible impunity unless another White
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Policies and practices during this period insured
disproportionate rates of incarceration. Blacks suffered greater
restrictions, were charged with felonies that for Whites would
be misdemeanors, were held for no offenses other than just
being Black. Many of the incarcerated were held on false
charges of being suspected runaways. During slavery, the
incarceration of disproportionate numbers of free African
Americans in the nations' penitentiaries, and the negative
consequences of being assigned to that lowly stratum buttressed
the national perception that aU tree African Americans were
innately deviant, criminal, and to be confined. In other words,
all African Americans, slave or free, are criminals. All
criminals belong in jailor strict supervision. Therefore, all
Amcan Americans belong in jail or bondage.
The Current Context: Perpetuation of a Tradition

Rooted in American history, the current state of justice
and incarceration in the US reflects more than a racial divide. It
is a racial abyss wherein African Americans are sure to be met

•

•

•

•

•

•

testified against him. Almost all states forbade their
owning some type of real estate, making contracts, and
filing law suits.
Although states required their parents to pay taxes that
supported educational institutions, free African
American children could not attend public schools.
Nonworking individuals were considered vagrants and
imprisoned. For many Aftican Americans, there were
severe restrictions on employment making their free
status a mere lost or unattainable job away.
Northerners and Southerners presumed all Amcan
Americans to be slaves and required them to prove
their free status. Any African Americans unable to do
so faced imprisonment and re-enslavement (even if
they had never been enslaved).
Once in prison for any reason even as witnesses,
prison authorities held inmates responsible for
repaying costs and/or fines related to their
confinement. Those unable to pay the original fees, a
debtors' sentence would be added to the original
charge of vagrancy.
Many definitions of crime related expressly to African
Americans, such as slaves running away, which
translated into stealing oneself. Many African
Americans accused of being runaways had little legal
recourse to prove the falsity of the allegations. Most
places subjected all African Americans to curfew, so
staying out or visiting at night was a crime that could
lead to imprisonment and ultimately enslavement.
Social customs demanded that Blacks exhibit
deference or submissive behavior in the presence of
Whites. Speaking insolently to or displaying
disrespect toward any White persons represented a
legal offense, as did Black males' looking at White
women directly or suggestively. Practicing habits
which under the Protestant ethic would be considered
unacceptable such as entertaining, drinking,
congregating, having sex outside ofmamage
constituted committing crimes and easily could land
any Black in prison (Litwack;'1961).

with anything but just policies and treatment. The principles of
colonialism, capitalism, racism, and sexism that guided the
founding of this nation are apparent in the slave trade, the myth
of White supremacy, Wall Street, and the current day prison
industrial complex. America needs to know that genocide was
a central part of the birth of this nation and that African
Americans are a captured people, prisoners of war subject to the
levels of confinement typically ascribed to paws. "The
African slave trade was a very important factor in the growth of
the capitalist economy in England ...without the negro slave .. .it
is unlikely that ... English capitalism could have shown the
phenomenal growth it did." W.E. Williams: Africa and the Rise
of Capitalism (p. I6). Capitalism is an economic, political, and
cultural system in which wealth and the means of producing
wealth are owned and controlled by a small group of very rich
people, whose ultimate aim is to get more wealth by any means
at their disposal. "The early European capitalists used African
human beings as capital. Enslaved Africans were not paid for
their labor. They were lahor and they were a fonn of capital
investment to generate more money wealth" (Anderson, 1995,
p.17).

Today, the center of the American capitalist system is
Wall Street, a once familiar space for America's AtTican
descended. Wall Street became a vital capitalist financial
center because it was the first big slave trade center in the
colonies and, later, the new nation's principal slave trading
port, where the business of slavery was transacted until 1862.
The myth of white supremacy was used to justify the horrors of
slavery; to continue to use Africans as capital so that European
profits could grow and grow .••... today it s used to re-colonize
Africa- and to justify why the U.S. needs more Black men in
jail than in college" (Anderson, 1995 (p.27).

While always disproportionately filled with Afiican
Americans, for the past two decades the prison industry has
grown exponentially while communities are facing the closing
of Jibraries, limiting benefits of senior citizens, cutting back
student loan programs, de-funding Headstart and more. The
United States has the highest rate of imprisonment in the world
with exponential growth in the rates at African Americans are
imprisoned. One out of three young African-American men are
under the supervision of the criminal justice system, compared
to one out of four only five years ago. For African Americans
the dawn of the 2pl century truly appears to be a regression to
enslavement. Consider some of the following observations of
the National Criminal Justice Commission:

• African-Americans have been incarcerated at a rate six
times that of whites (Donziger, 1996).

• In a 1994 article the Wall Street Journal asserted that
the private corrections industry uses the war against
crime as a lucrative business marked much the way the
defense industry used the threat of Communism during
the Cold Wa:r.

• The American prison-industrial complex involves
some of the largest investment houses on Wall Street
Goldman Sachs and Co. and Smith Barney Shearson
Inc. compete to underwrite jail and prison construction
with private, tax-exempt bonds that do not require
voter approval. Titans of the defense industry such as
Westinghouse Electric and Alliant Techsystems, Inc.,
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have created special divisions to retool their products
for law enforcement.

• According to National Criminal Justice Commission's
projections, almost two out of three of all young
African-American men nationwide between the ages
of 18 aod 34 will be in prison by the year 2020.
Several studies reviewed by the Commission expose

with great precision the racial discrepancies that exist within the
criminal justice system. These studies also present
overwhelming evidence of practices that hasten entry and
lengthens the stay of African Americans in the system. These
practices bare a striking resemblance to the racist treatment
rendered to free Atrican Americans in the 1700 and 1800s.

• Police officers admit that race is used as a factor when
the police decide to follow, detain, search, or arrest.

• In a California study, police make unfounded arrests of
Amcan Americans at sharply higher rates than those
of Whites. (In Oakland the rate was 12 times the rate
of Whites and in Los Angeles, 7 times the rate of
Whites.)

• Crimes involving White victims and African American
offenders were much more likely to be upgraded in
severity by prosecutors while crimes involving African
American victims and White offenders were more
likely to be downgraded.

• In Florida, being African American significantly
increased the likelihood of incarceration before trial.

• At virtually every stage of pretrial plea bargaining
Whites were more successful than African Americans.
Whites did better than Amcan Americans at getting
charges dropped, getting cases dismisse~, avoiding
harsher punishment, avoiding extra charges, and
having their criminal records wiped clean.

• African Americans were more than twice as likely to
have their sentences lengthened for a nonviolent
offense compared to Whites. For violent offenses,
they were 50% more likely to have their sentences
increased compared to Whites.

• Killers of Whites were II times more likely to be
condemned to death than killers of African Americans.

• Harvard Law Review's 1988 comprehensive legal
dissection of racial discrimination in the criminal
justice system concluded that discrimination exists
against African Americans at almost every stage of the
criminal justice process.

• A 1987 study found that race was one of the most
important factors when detennining which juveniles
were sent home and which were charged with a crime.
Atrican American and other youth of color are more
likely to be arrested, referred to court, and placed
outside the home when awaiting disposition of their
cases.

To say that we African Americans have been here before is
anunderstatement in this current crisis of Amcan American
bondage. Perhaps the parallels speak for themselves.

17thand 18thCentury Enslavement System,
2151 Century Prison Industrial Complex System

The massive incarceration that began in the 1990's
as a result of the war on drugs is a silent but significant factor
compromising the health and well-being oflow income and
African American communities. In California, for example,
trom 1980 to 1999 the prison population in the state institutions
increased eightfnld from 19,623 to 162,064. This does not
include the number of Calif om ian's in federal and local prisons
and jails. When initiatives and legislation passed that increased
penalties and eliminated flexibility in sentencing and resources
for prisoners, lawmakers and voters did not consider the fact the
majority of prisoners would eventually return to their
communities. In 1998, 124,697 prisoners were paroled in
California and 38,189 in Los Angeles County. "At low levels of
incarceration what happens to felons, both in prison and when
they are released, is largely an individual and family matter.
However, at higher levels of incarceration, what happens to
them is important to their communities. Existing strains within
the community are exacerbated." When people are released
trom California state institutions little or no consideration is
given to their mental ana physical health, educational level,
status of their families, employability, or sobriety. A
comprehensive approach that includes fighting for a new layer
of health and social services targeting this population,
organizing our communities to change public policy, and
participating in a public education campaign to alter the short
sighted approach of massive incarceration is urgently needed.

As some of us wonder what did our ancestors in
Africa know about and do to hasten or fight against our
enslavement, the question for African-American professionals
is what will our legacy be when future generations ask what
was done about the condition of our enslavement in the 21st
Century? Did the African-American population participate in
the enslavement of their brothers and sisters? Did our ancestors
in the 21slCentury not know what was going on? Did they not
care? What did they do?

While the structural forces are chaJlenged, the call to
anns must simultaneously resurrect a 2111 century Underground
Railroad. and other places to prevent the enslavement of our
people. Here is one real example. In Los Angeles, a
grandmother is caretaker of her grandson who was arrested and
sentenced to one year in camp for a simple marijuana case. The
disposition of the case is itself a curiosity given Proposition 36.
The Probation Department was to make sure the boy's tattoos
were removed before he went to camp. When they didn't,
threats at camp ensued and went AWOL. Back in custody, a
community activist is going to court along with a local lawyer,
and a dennatologist trom the community, who on an overnight
notice will appear in court. Together, the team will offer to
take the child under their wing. The MD will agree to
immediately remove the tattoo's and the team will ask that he
not be sentenced back to the same camp. He is now facing a
seven-year California Youth Authority sentence! Other
members will be added to the team such as psychologists from
the local chapter of the Association of Black Psychologists.
Drastic times call for marshalling of resources and drastic
measures. Our children, families, communities and posterity
can survive with no less.
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!Africans were attacked, captured, kidnapped, tricked and taken as rfrican Americans are subject to entrapment, racial profiling bait and
OWs of Europe and America witch policies, and a multitude of policies and practices that threaten

heir status and well-being. They have become paws of a society with
rules and nolicies desil!ned to insure their failure

;At that time society tolerated and promoted the system of enslavement t the present time society tolerates and promotes our condition of sec·
sing polices, biblically·based arguments of natural inferiority, and socia I nd class citizenship based on biopsychosocial theories ofIQ and generic
alues to justify and rationalize racist practice, redisposition, unfounded fears about the rise in crime; stereotypes about

who commits crimes, the cost of crime to the society couched in euphe-
isms like family values, getting tough on crime, and justice. Policies like
strikes, reversal of affirmative action, cut backs in head start, welfare

reform and more sunnort the system,
Made a mockery of principles and values of human decency and jus- Makes a mockery of principles and values of human decency and jus-
ice ice
elieving the rationalization or to indoctrinate their own, slave ships olicy makers bide behind social policies and institutions couched in val-
earing the name "Brotherhood; The Friendship, John the Baptist; Justice es and principles which have no meaning other than to serve as justifica·
nd Integrity; Liberty; Good Ship Jesus; Gift of God" were used to carry ion. These include policies bearing the name:
he African cargo into generations of human bondage, emocracy; family values; welfare reform; education reform; criminal

.ustice; gettine to~cl1 on crime; war on dnJOs,
Cornering The Market ornering The Market

apitalist phrase ''to comer market" came from period practice when a ~he PIC is maximizing investments in the 21 SI century - The Wall Street
hip carrying human cargo arrived in the Americas, the scramblers • oumal reports incredible investment returns for business associated with

.vhite slave traders, rushed on board the slaveship before it docked brav- he building of prisons and the warehousing of human capital and its ready
'ng the filth, stench and disease on board from barbaric conditions of upply of cheap labor.
months of being packed as human cargo in the hulls of ships. They IFree labor increases the profit margin, requires minimal maintenance and
rushed on board before things were "cleaned up" to get the best price on abor costs. The imprisoned population allows for artificial unemployment
the healthiest looking captives, They would separate their pick out from ~tes, and increased disenfranchisement. All aide the capitalist system,
the rest and have them placed in a comer of the deck ...hence the origin of
!the capitalist term - "to comer the market", Slavery was the key to
lEuroDe and the United States cornerine the world economic market.
lRole Socialization jRole Socialization
/From the moment of captivity African Americans were in a relentless n an anti-African context in the US, African Americans learn from con-
IProcess of socialization - socialized into how to be a good, obedient eption that the US supports their being poor, obedient negroes who know

lave using methods that were harsh, cruel and incredibly sophisticated, heir place, hurt one another but no one else, stay within the confines of the
ommunities they have defined for us and stay asleep and unorganized.

!Reward of snitches.

!control is by brutality, intimidation, isolation, and divide and conquer, f you don't stay in your place, punishment can come in many forms, from
olice beatings to incarcerati~~~ financial costs, to no promotion on that

.ob, to loss of prestige to outri t loss of life

iRape iRape
~exual violence used to terrorize and humiliate, Victimization of ~exual violence used to terrorize and humiliate. Victimization of women,
~omen, men, and children ~en and children
t capture, in the dungeons, on the slave ships, at the marketplace, on the n prisons, jails, detention centers, placements etc.
lantations -rI'riangular Process rlangular Process

'f!urope (Staring Point) - loaded with capital and bringing in more capi· US policy and context of racism and capitalism (Starting Point) - where
al in profits at the end (manufacturing of ships, chains, weapons; exten· few control the resources and decisions that affect the majority) - Anti -
ive financial investment into slave trade yielding high profit) African American reality with the deck stacked against us; financially lu-

rative with construction and manufacture of "security" equipment; exten·
ive financial investment by top capitalists; revenue generator for commu-
ities housing prisons.

"'0 fro
Ifrica (Pick Up Point) - depleted of resources and underanned to fight !Education and Juvenile Justice System (Pick Up Point) insure that a
ffthe attack and with willing members of the conununity to act as co- rack is set that will become very difficult to deviate from - this is the pick
onspirators in the process (seasoning starts and continues) p point (seasoning starts and continues; economic deprivation depleting

uman resources)
receive a number and tracked) receive a temporary number and tracked)

fro "'0
The Americas (Drop Off) - the place of eternal hell where one's destiny dult Prison System (Drop Off) the place of eternal hell where one's des-
Md their children's destiny was set and not to be altered iny and their children's destiny was set and not to be altered
receive a number and a European name equaling the final stage of ef- receive a number, undergo political disenfranchisement, and loss of rights
orts to eradicate African identity and humanity) nd identity, number in the final stage of efforts to eradicate African iden-

ity and humanity)
system is self-perpetuating over generations) recidivism and normalizing imprisonment is self-perpetuating over gen·

rations)
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The Association for the Study and Development of
Community: Creating a Place for Community Research

and Practice within a Diverse Context
Kien S. Lee

Creating a Place for Research and Practice
About four and a half years ago, David Chavis and I

envisioned a place where we could conduct research and at the
same time, apply our knowledge and skills in the community.
We felt that there were few opportunities for community
psychologists to be able to practice the values of their discipline
without the limitations that typically accompanied an academic
institution or a community organization. We envisioned a place
that brought together researchers and practitioners who share a
similar commitment to developing the health, economic equity,
and social justice of communities. and who understood the
complementary contributions of research and practice. The
Association for the Study and Development of Community
(ASDC) was established with these ideals in mind. At ASDC,
we offer evaluation, technical assistance, information

The US has practiced conscious, systematic oppression of
its African American citizens, an oppression that has been
reproduced over several centuries in new and varied forms
(enslavement to apartheid to incarceration). Lest we forget, in
each new form. African American disenfranchisement remains
a constant feature. Under current criminal justice policy, ten
states deny voting rights for life to ex-felons. Forty-six states
prohibit inmates from voting while serving a fe10ny sentence,
and 29 states disenfranchise felony probationers. Because of
these polices, the social conditions that insure entrapment in the
system, and the policies that insure imprisonment once
identified, 13% of all African American men in the US
currently have lost their electoral rights (Street, 200 I). In
predominantly Black urban communities across the country,
incarceration is so widespread and commonplace that it has
become almost "a nonnative life experience". (Smith,2001)
How did we get here (back in bondage)? Perhaps we never
really left.
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technology, and educational services to build community
capacity. Our work currently focuses on four areas:
community development, substance abuse prevention, social
justice and violence prevention, and intergroup relations and
valuing diversJ.ty.

Nothing has challenged our personal and professional
values at ASDC more that our work about intergroup relations
and valuing diversity. There is extensive research on this
topic since the turn of the last century and at the same time,
an escalating number of nations I and local community
initiatives that are attempting to respond to the current
changes in our communities. Diversity now permeates every
aspect of our lives--our schools, our supermarkets, our
hospitals, our workplaces, as well as our research institutions.
Community members must learn to value this growing
diversity in a way that builds on commonalities across groups
and, at the same time, celebrates the differences. Most
important, they must value diversity in a way that promotes
and supports equity and equality. This value has to be fostered
not only at the individual level but also at the community,
organizational, institutional, and systems levels.

At ASDC, we recogri"ize that enabling our institutions and
communities to value diversity entails transforming the way
we think and in how we go about doing business. We
approach our work in this area with the understanding that
members of different cultures can perceive a situation or an
issue in multiple ways; that culture and history influence a
group's perspectives and behaviors; that questions and
answers must be sought in a way that is culturally sensitive
and appropriate; and issues that are related to power cannot be
ignored. We believe that current efforts to support intergroup
relations and value diversity can be informed by previous
research and practice. ASDC has provided a place where we
can bridge these two foons of knowledge development.

Strengthening Institutions and Communities
through Research and Practice

ASDC is engaged in several national and local projects
that address the transformations in thought and practice that
are needed to enable communities to value and take full
advantage of their growing diversity. Our projects touch
communities in multiple ways and at different levels. Two of
these efforts focus on national professiona) organizations. For
example, in the Valuing Diversity Project, which is supported
by the American Psychological Association with funds from
the W.K.Kellogg Foundation, we are discussing with
community organizations how their communities value
diversity. Criteria for valuing diversity in a community have
been developed by a group of psychologists who have
extensive knowledge about diversity in the areas of race,
sexual orientation, gender, and physical ability. Two
communities will be selected to receive grants to help them
deve10p approaches that will enable their members to value
diversity. The development of these approaches are informed
by previous scientific research about intergroup relations and
valuing diversity. as well as the experiences of practitioners
who implement such efforts in their communities. ASDC will
collaborate with the two grantees to design and facilitate the
knowledge transfer process to their communities.
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In a second project aimed at a professional organization,
ASDC is working with the American Evaluation Association
(AEA) to examine ways in which the association can engage
and support evaluators of color and take a lead role in helping
the evaluation profession increase the capacity of all evaluators
to work in diverse communities. ASDC will conduct a national
survey to gather information about evaluators of color and
evaluators who work in diverse communities. We will also
identify barriers that prevent evaluators of color nom having
equal access to resources and opportunities. We will use the
results nom this survey and other assessments to help AEA
develop a plan for increasing the capacity of the evaluation
profession to become more culturally competent. This project
demonstrates the opportunity at ASDC to conduct research that
will be useabIe and useful for institutional change.
In addition our work with professional organizations, ASDC is
collaborating with foundations to strengthen their capacity to
support programs aimed at strengthening intergroup relations at
the community level. We are collaborating with the Ford and
Mott Foundations and six community foundations to build the
latter's capacity to support innovative neighborhood projects
that bring together recent immigrants and long-time residents.
This project is taking place in Atlanta, Elizabeth/Jersey City,
Miami, Minneapolis, San Diego, and Washington, DC. This
project has led to many lessons learned about how community
foundations can build bridges and capacity to strengthen
immigrant race relations.

In Washington, D.C., where one of the six community
foundations is located, we have been evaJuating the Initiative to
Strengthen Neighb'orhood Inter-Group Assets since 1998, The
Initiative is a funding collaborative (a group of funders that
pool their resources for a grant program) that distributes grants
to community organizations in Washington, D.C., and Northern
Virginia to support efforts to build relationships between recent
immigrants and long-time community residents. Examples of
the community projects include a mural developed by a group
of Latino, Afiican-American, and Southeast Asian youth; a
project that brought together African-American and Latino
parents to become stronger advocates for their children's
education; and a community development project that examines
issues related to gentrification. Throuih a systematic inquiry
that adheres to scientific principles, ASDC collects and
analyzes information about how relationships between recent
immigrants and long.time residents were strengthened and what
it took to accomplish this. The results of our inquiry are shared
with the community foundation and its funding partners to help
them reflect on how their grant making practices can be more
responsive to the changing demographics of the communities
they serve. From the evaluation results, we also developed a set
of recommendations to help the projects strengthen their
intergroup work.

ASDC also provides a place where innovative research
can occur that engages immigrant leaders. With funds from the
Washington Area Partnership for Immigrants, ASDC is
faciJitating a series of meetings with a group of immigrant
leaders to examine the meaning of "civic participation" in the
various cultures represented in the group and to develop
strategies for increasing participation of their immigrant
members in decision-making processes that affect the quality of

their lives. These meetings not only resulted in a rich exchange
among individuals who have their roots in 12 countries, but also
led to new knowledge about civic participation in immigrant
communities (e.g., civic participation in the Chinese culture
means taking care of your family). This new knowledge will
advance previous research about civic participation, which has
focused primarily on civic values that are based on European
American traditions.

ASDC's Future Directions
The projects described here are just a snapshot of work that
demonstrates how ASDC is a place where research and practice
can occur simultaneously. These projects inform ASDC's
thinking about how we, as community researchers and
practitioners, can help communities manage the opportunities
and tensions that may arise from their growing diversity. We
have learned that communities vary in their ability to
understand, manage, and value the diversity. Some
communities want only to be able to cope with or tolerate
demographic change; they see no value in transfonning their
institutions and systems to value the diversity. Other
communities welcome such changes, as long as they do not
alter the power dynamics. Finally, there are communities that
recognize the social and economic benefits of a diverse
community and that take the initiative to propose new policies,
institutions, and processes that will promote equity and equality
among different groups.

These varying levels of readiness and capacity lead us to
ponder the following: What measures currently exist to assess a
community's readiness and capacity to adopt strategies for
strengthening intergroup relations and valuing diversity? How
can a community's increased capacity in this area be monitored
and measured? Must a community go through developmental
stages in order to manage the opportunities and tensions created
by diversity? What types of intervention are needed, and for
which developmental stage? The biggest chal1enge is to
develop an image of the ultimate community that values
diversity and fosters intergroup relations in a way that promotes
equity and equality. What does that community look like, and
how can more communities get there? These are the questions
that we are wrestling with at ASDC. We hope to continue to use
the projects described in this article and other future
opportunities to help us bridge and advance our research and
practice.

For questions about ASDC, please contact us at 312
South Frederick Avenue, Gaithersburg, MD; 301-519-0722
(voice); 301-519-0724 (fax), or look us up on _www_,
caDablecommunitv.com
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Growing Community Psycbologists in CDnical Psycbology
Contexts: A Student Perspective

Katharine J. Meese, Christopher D. Watson, Brian D. Haworth,
& Sally Scbwer Canning

Many students in the clinical psychology doctoral program
at our university believe their involvement in community
psychology will be limited to one required semester course.
However, in this project, three students became immersed in an
applied community consultation project, and an entire
introductory community psychology class was able to
participate at a meaningful level in the project as well.

This paper describes an innovative and promising way of
introducing clinical psychology graduate students to the field of
community psychology. It also explores the formative impact of
involvement in the consultation project on the professional
development of the students. Students' models for the setting
and structure of service delivery were challenged, as was the
method and application of psychological principles. The
process of stretching these views provided growth opportunities
for the students, and the outcome was positive for both them
and the organization receiving consultation.

Three third-year clinical psychology graduate students
joined their professor in a consultation partnership between
their university and a faith-based community health clinic. The
clinic with whom they partnered is a community-based,
nonprofit health organization in an impoverished urban
neighborhood. In keeping with their holistic approach to health,
this organization is interested in addressing the spiritual
dimension of their clients' lives, as well as the physical. One of
the ways the clinic does this is by offering a chaplain program.
Staff at the clinic became interested in consultativn to help
improve and possibly expand their existing chaplain program
and requested our assistance.

As the consultation partnership began, our notions of the
traditional setting and structure for mental health service
delivery were immediately challenged. We provided a needs
and assets assessment using the "key informant approach." As
graduate students. we participated in this assessment by helping
to design the questionnaire and conducting all of the interviews
with clinic staff and the chaplains at the clinic. The clinic itself
appeared chaotic. and it was difficult to predict when clinic
staff would be free for scheduled interviews for the time we had
allotted. We had to frame our time around availability of clinic
stafT,which directly contrasted with our typical approach of
having clients work their schedules around ours. There were
also substantial distances to travel to the clinic, which became
frustrating when clinic staff had to cancel at the last minute,
which they did out of necessity on several occasions. In the end,
we earned the trust of most clinic staff by accommodating their
schedules and spending time in the clinic developing
relationships and listening to their concerns, whether or not
they pertained directly to our project. This approach chaJlenged
us to adopt a different service delivery paradigm that was better
suited for collaboration with community-based organizations.

After the interviews were completed, we analyzed the data
and were directly involved in presenting the results to the clinic
stafT.Because of our increasing rapport with the clinic, we were
asked to develop "best-practice protocols" as a resource for

chaplains. The protocols were intended to address six areas of
client need that were chosen as a result of the staff interviews.
These six tools will be used for training chaplains and
eventually lay chaplains, as they expand the program.

In developing the best-practice protocols, the professor
engaged her entire introductory community psychology class.
She divided the class into groups, and each group chose a topic
area from the list provided by the clinic. We each supervised
one of the groups conducting literature reviews, their major
class assignment for the semester. The community psychology
class visited the clinic during the process of developing their
protocols and discussed their topics with clinic staff and the
chaplains. They also presented their drafts of protocols to the
clinic and incorporated feedback from the staff in their final
drafts.

Participating in a supervisory role in the development of the
protocols was extremely beneficial as a training experience.
This was perhaps the most challenging part of the project. In
developing the best-practice protocols, we were faced with the
task of providing well-informed instruction that was jargon-
free, culturally appropri'lte, and of a suitable reading level for a
variety of educational backgrounds. At the same time, these
protocols were being developed by students who were learning
to speak tbe language of clinical psycbology. Here we observed
a growth opportunity as the students attempted to assimilate
these different perspectives into a meaningfu1 product. The
students had to stretch their ski11sin writing the protocols with a
fonnat and content acceptable to the medical staff and still user-
friendly for potential lay chaplains. This model emphasizes the
ways that participation in a community project stretched us out
of our traditional psychology framework.

The expectations for the protocols proved to be another
point of growth for the community psycbology class. Well-
explained requirements for major projects are desirable within
the academic clinical psychology setting because they help
students manage stressful workloads. However, this
community consultation project required much more flexibility
throughout the process of protocol development. Expectations
for the final product took sbape only after rough drafts were
presented to the clinic staff.

In addition, traditional clinical psychology terms took on
different meanings in this setting. For example, the protocols
had an "assessment" section that looked different for the each
area of patient need. There were no tests with national norms
with which to compare the resu]ts of the questions. Instead, this
assessment needed to give a potential lay chaplain an indication
of what a client's needs might be, when to refer to another
professional. and when to proceed in pastoral counseling. The
challenge of viewing assessment in a new way was extremely
valuable, because at the end of the process students could see
the benefit of tailoring assessment tools to the specific needs of
this organization and the population it served.

Upon reviewing our experience, we would like to argue for
the pedagogical efficacy of incorporating clinical psycbology
students into a community consultation project as a part of their
introduction to community psychology. Trips to community
organizations and lectures by those involved in these kinds of
projects are not enough. It is important that students meet and
receive feedback directly trom people at the organization with
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whom they are collaborating. As students view the impact of
their work and let themselves be shaped and challenged by the
consultation process, they gain an experiential knowledge of
community psychology that can be motivational.

At the start of the project, two of the senior graduate
students did not plan to work in community psychology at all
after graduation, and one was uncertain. As third-year students
having recently completed our introductory classes, we were
just beginning to think in the language of our field and to fit
ourselves into the traditional mold ofcHnical psychology. We
had pictured ourselves working in an office setting where we
saw clients for a very structured 50-minute therapy session or
for several hours of psychological testing. This structure was
challenged by our involvement in this community setting and
by the consu1tation process. It also made real the challenges and
rewards of working in an applied setting.
After involvement in this project, all of us now plan to continue
working in community psychology to varying degrees. Two of
us have decided to do dissertation work in the field, and at least
one plans to make a career in the field, while the third plans to
continue involvement in community psychology projects.
Introductory community psychology classes are an opportune
time for students to participate in consultation partnerships,
because it opens a new range ofpossibHities for practice in
community psychology that students can develop during the
rest of their graduate education and beyond.

Reflections on Practicum:
A Student's View of the 'Real World'

Tara Blanchard & Edith Cowan University

I am completing a combined Masters I PHD in community
environmental psychology at Edith Cowan University,
Joondalup, Western Australia. Community environmental
psychology views individuals as being part of a wider ecology
and focuses on the relationships that the individual has with
others in that system (Heller, Price, Reinhan, Riger, &
Wandersman, 1984). It embraces concepts such as prevention,
empowennent, social justice, diversity, collaboration,
participation, social innovation, and eWiluation. This course
offers theory, research, and 'hands on' practicum components
undertaken in a range of settings. This paper will outline a
practicum.

The setting where I completed my first 45 day practicum
placement was a youth program development office. The youth
program development office aimed to provide activities and
resources for young people in an area where few activities were
available. This program provided a forum for young people, 13
to 18 years old, to suggest ideas for activities and resources.
From these ideas young people were offered a range of
activities that were conducted in conjunction with community
members. This gave young people and community members
the opportunity to engage in positive interactions. This
program was valuable for young people, community members,
and myself as a practicum student.

The practicum offered me the chance to practice skills
I had learnt in the university setting, such as running focus
groups, survey design and implementation, and report writing.

I also learnt new skills such as submission writing, networking
with key stakeholders, and interdisciplinary communication.

Besides providing beneficial skills, the practicum also
offered important contacts for future networking. Networking,
the experience of connecting with others to enhance your
profile was facilitated by the practicum. The youth program
development office placed a strong emphasis on community
participation and management of projects, which ensured there
was continual linking between various individuals and
agencies, which facilitated networking and avoided the
duplication of youth services.

The practicum has provided an insight into the diverse range
of projects undertaken within the field of community
development focused on young people. These included an
intergenerational native tree planting day, a youth directory of
services, and a holiday program aimed at young people.
The holiday program provided an opportunity for young people
to participate in subsidized adventure style activities, such as
bungee jumping, rock climbing, and snorkeling. I utilized
various skills when planning this program, including
submission writing, conducting a needs assessment, and liaising
with young people.

The youth directory outlined resources available for young
people, such as counseling, libraries, schools, and suicide
prevention hotlines. I gained various skills from this project,
including profiling, and data compilation and publication.
The intergenerational native tree planting day project
encouraged community members of all ages to participate in a
tree planting day. Subsequent tree planting days will be co-
coordinated by the local high school and a local environmental
group. I acquired skills including, program planning, grant
writing, and interdisciplinary communication.

Projects that I covered in my practicum ranged from an
intergenerational native tree planting day, to a youth directory
of services, to a holiday program. These projects consolidated
skills that I had learned in class and gave the skills a 'real life',
applied focus. This practicum also gave me an opportunity to
work with young people and community members on various
projects.

References
Heller, K., Price, R., Reinharz, S., Riger, S., &

Wandersman, A. (1984). Psychology and Community Change
(1'" Ed.). Pacific Grove: Brooks Cole Publishing.
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Can for Pape" for the "Community Practitioner"
The "Community Practitioner" will debut in the winter, 2002 issue

of The Community Psycholoeist (TCPt The "Community
Practitioner" will be a regular section ofTCP providing an opportunity
for practitioners and others working in applied settings to define
critical incidents, describe innovative examples of practice, discuss
ethical dilemmas and other issues related to community practice in a
journal format The editors hope that the "Community Practitioner"
will serve as a means of defining professional role(s) for community
psychologists and other practitioners, informing practice in a variety of
settings and promoting social action and the resolution of social
problems.

The "Community Practitioner" will be published one or two times
per year depending on the number of submissions received. An
editorial board will make decisions concerning publication of
manuscripts. Manuscripts submitted to the "Community Practitioner"
will receive blind peer review by at least two reviewers, one of whom
may be the editor of the "Community Practitioner." Articles should
generally be brief(six to eight double spaced pages} and should
conform to the publication standards of 1994 (fourth) edition of the
Publication Manual of American Psycholoeical Association.

The format for articles for the "Community Practitioner" is
flexible. However, authors should note that the primary purpose of the
"Community Practitioner" is to inform practice. Therefore major
articles should include the following information:

A. Description of the issue/project/dilemma
B. Why the issue/project/dilemma is important from the
perspective of community practice
C. Overview of the setting(s} in which the issue/project!
dilemma took/is taking place
D. Explicit definition of the role(s) of the community
practitioner
E. Lessons learned about community practice/social change
that could be applied in other settings

Book reviews, announcements and editorials are also welcome.

Three copies of manuscripts or other materials should be sent to:
David A. Julian, Editor, The Community Practitioner, Community
Research Partners, 341 South Third Street, Suite 10, Columbus, OH
43221. Submission of manuscripts implies that the article has not been
p~blished els~where. Authors should also ensure that projects comply
with APA ethical standards for research and interventions. Authors
who have questions, should contact Dave Julian at
djulian@communityresearchpartners.org.

CALL FOR PAPERS: Special Issue on Systems Development and
Systems Change

The Spring 2002 Issue of The Community Psychologist will be
devoted to understanding and promoting systems development and
systems change. Papers addressing theory, research, practice, and/or
training relating to large·scale systems development and systems
change are welcome. Examples of papers to be submitted could
include: the use of program evaluation or program consultation to
promote systems development; social and political action to effect
systems change; social movements as a foundation for systems change;
the relationship between local vs. larger-scale change efforts; training
in systems development and systems change; collaboration with
federal or state governmental agencies to effect changes in policy or
practice; theory and/or measurement of large-scale systems change;

and,successful implementation of systems development and/or systems
change initiatives.

The guest editors of this special issue are Jack Tebes Oacob.
tebes@yale.edu}, Rod Watts (psyrjw@panther.gsu.edu), and Joy
Kaufman Ooy.kaufman@yale.edu). Manuscripts should be submitted
no later than December 1st by email to Jack Tebes in Word or
WordPerfect, they should 1ft: brief(no more than 5·7 double-spaced
pages), and should conform to the publication standards of the fourth
edition of the publication manual of the American Psychological
Association. Manuscripts will be blind peeHeviewed by at least two
reviewers. If email is not available. manuscripts may also be sent by
hard copy to: Jack Tebes, Division of Prevention & Community
Research and The Consultation Center. Yale University School of
Medicine, 389 Whitney Avenue, New Haven, CT.

CALL FOR PAPERS: Spedallssue of the Community
Psychologist: Community Psychology and Clinical Psychology:

Successful Integration, or Strange Bedfellows
The Summer 2002 Issue of The Community Psychologist will

address the mutual contributions of community and clinical
psychology in theory, research, practice and training. We welcome
papers that articulate exchanges between community and clinical
psychology that have advanced one another's work. Examples would
include:

o Creative ways of integrating the two subdisciplines in new
roles; or in new settings (e.g., schools. public policy,
prevention)

o Stories of successful integration of clinical and community
psychology such that each subdiscipline retains its respective
strengths;

o The influence that either discipline has had on the other in areas
of theory, training, and practice;

o The impact the merging of professional identities may have on
employment opportunities and career development;

o Limitations, caveats and criticisms of connecting clinical and
community psychology.

A brief abstract should be submitted no later than DECEMBER
1st by email to Jim Cook Gcook@email.uncc.edu), Maury Nation
(mnation@unf.edu),orThomMoore(tmoore@s.psych.uicu.edu)in
Word or WordPerfect. Hard copies may be submitted via fax (Jim
Cook, 704-687·3096), or mail (Jim Cook, Psychology Department,
UNC Charlotte, Charlotte, NC 28223). Abstracts should be no more
than t double·spaced page in length. These abstracts will be reviewed
by the editors and authors will be invited to prepare a full paper of 5-7
pages double spaced due March I, 2002.

Just a reminder that another benefit to members is our arrangement
for the use of AJCP articles for classroom use. Subject to written
permission, SCRA members now have the rigbt to photocopy
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AJCP articles (or coune use at no charge, up to a maximum o( 15
articles per course, per semester. No more than 3 articles from any
single issue may be included in a course packet or per order, and
appropriate credit must be given to AJCP.

SCRA members wishing to copy AJCP articles for classroom use
should fax Georgia Prince, the publisher's manager of rights and
pennissions, at (212) 463-0742. stating that they are a member of
SCRA, and asking pennission to copy articles for a course without
payment of fee, pursuant to our contract. The request should indicate
the specific articles, and the name of the course for which they will be
copied. Ms. Prince will fax back a "yes," which can then be taken to
the bookstore or copy shop.

000000000000000000000000000g Special Announcement: 2001 ECO Conference g
00 The Students of Wayne State University are happy to announce 00that we are hosting the 200 I Midwest Ecological-Communityo Conference on October 12- J 4. The ECO is a student-organized 0o conference that allows individuals interested in community 0o psychology to present research, communicate ideas, and discuss 0o important issues with others in the field in a rustic, infonnal setting. 0o The theme for this year's conference will be "Community 0o Psychology and the Fight against Social and Economic Injustice." 0o Up-to-date details on the conference and contact infonnation are 0o available on our website: httn://www.science.wavne.edu/-otorol 0o &o%202001IEC0200I.HTM 0o 0o HOPE TOSEE YOUTHEREI 0o 0000000000000000000000000000

An Invitation to Attend the Third Conference on Minority Issues
in Prevention-November 29 and 30, 2001, Arizona State

University, Tempe, Arizona
Topic: Weaving Culture into Prevention Interventions
Keynote Speakers: Dr. Stanley Sue, University of California, Davis;

Dr. Nancy Gonzales, Arizona State University
Symposia and Discussion Groups:

• NIMH Priorities for Prevention Resea;.ch, Cheryl Boyce, Belinda
Sims

• Prevention with American Indian Nations, Les Whitback, Iowa
State University

• Culturally-Specific Parent Training, Charles Martinez, OSLC
• Issues in Minority Training, Jocelyn Tumer-Musa, Johns

Hopkins University
• Cultural Competence, Patricia Arredondo, Arizona State

University
• HIVlDrugAbuse Prevention, Faye Belgrave, Virginia

Commonwealth University
• Enculturating Prevention Interventions, Joseph Gone, University

of Chicago
• Does Current Prevention Hann? Jacqueline Gray, University of

North Dakota
• Culture and Health Promotion, Andrea Romero, University of

Arizona

{I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I
{I {I
{I Changingof the Guard-A SpecialThanks to {I
{I OutgoingTCP Editor, ShellyHarrell {I
o:ft Jennifer Sherker, TCP Production Editor o:ft

{( I wanted to offer a special thanks to Dr. Shelly Harrell on ~
o:Ct behalf of both TCP stafTmembers and consumers for all of the o:Ct
o:Ct hard work, creativity, and dedication she has put forth during o:Ct
{( her two-year position as TCP Editor. The work embodied within {t
{f the TCP truly reflects Dr. Harrell's sincere commitment to the {f
~ advancement of the field of community psychology. In addition, ~
'kI the invaluable work by Associate Editor, Kenya Key, and her 1rJ
{f predecessor, Jennifer Walsey, has enabled the multiple facets {f
{f of community psychology to reach more people, and encourage {(
{f advancement toward a true sense of community for all. Thanks o:ft
{f and best wishes to the incoming TCP Editor, Paul Toro, and the {r
{I new TCPstarn {I
{I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I

NIH, Office of Behavioral and Social Sciences Research
The Office of Behavioral and Social Sciences Research

(OBSSR) at the National Institutes of Health seeks your help in
building a cadre of minority scientists in the behavioral and social
sciences. OBSSR is interested in linking NIH-funded investigators
(mentors) with minority students, post-docs, and junior faculty
members. If you are a current principal investigator of an NIH grant
and are interested in being a mentor, or if you are a minority student,
post-doc, or junior faculty member interested in furthering your
research skills, please visit our interactive website at http://www4.od.
nih.gov/research!

Idealist Available In Spanish
Last week we launched a full version ofldealist.org in Spanish

at http://www.idealist.orgles
Like Idealist in English, this new site enables nonprofit and

community organizations to enter and update detailed infonnation
about their services, resources, volunteer opportunities and job
openings, while allowing individuals to register for automatic email
updates with any new listings matching their interests and location.

Please share this announcement with people you know in
Spanish speaking countries. or with anyone in your organization who
works with Spanish speakers (if your organization already has an entry
in English, we encourage you to add one in Spanish.)

If you live in a Spanish speaking country, or are studying or
traveling there, and you'd like to help us reach out to local
organizations, please write mireva{@'idealist.orll. In any case, before
using this new site, please read this page: http://www.idealist.orgles/
bienvenidos.html; Action Without Borders, http://www.idealist.org, 1-
212-843-3973

This is the newsletter of Idealist.org and Action Without
Borders. To subscribe or unsubscribe, please go to http://www.idealist
or8

Action Without Borders is a nonprofit organization that promotes
the sharing of ideas. infonnation and resources to help build a world
where all people can live free, and dignified lives in a healthy
environment. Idealist, a project of AWB, is the richest community of
nonprofit and volunteering resources on the Web, with infonnation
provided by 22,000 organizations in 150 countries.

For more infonnation, contact Linda Harris, Conference
Coordinator, Minority Issues in Prevention Conference, Program for
Prevention Research, Arizona State University, P.O. Box 876005,
Tempe, AZ 85287-6005.

Psychology Press
Part of the Taylor & Francis Group, have just launched OPAL.

Online Psychology Alerting - a FREE service for those with a specific
interest in behavioral sciences. This is a special emait service designed
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to deliver tables of contents for any Psychology Press, Taylor &
Francis, Brunner-Routledge, or Carfax behavioral science journal in
advance of publication, to anyone who has requested the information.
All you need to do is register, and you will be sent contents pages of
thejoumal(s) of your choice from that point onwards, in advance of
the printed edition. You can request contents pages either for any
number of individual titles, or for one or more of our sub-categories or
a main category, and you may unsubscribe at any time. For each of
your choices, you will receive the relevant bibliographic information:
journal title, volume/issue number and the ISSN. You will also receive
full contents details, names of authors and the appropriate page
numbers from the printed version. This will give you advance notice
of what is being published, making it easier for you to retrieve the
exact information you require from the hard copy once it arrives in
your library, or electronically from the online version of the journal.
Titles that may be of interest include:

Addiction, American Journal on Addictions, Nicotine and Tobacco
Research, Drugs and Alcohol Review, Psychology, Health and

Medicine, Critical Public Health, International Journal of Behavioral
Development, International Journal of Psychology, Mental Health,

Religion and Culture, Work and Stress, European Journal of Work and
Organizational Psychology, & Journal of Mental Health

To register for this complimentary service, please visit:
http://www.psypress.co.uklopall and click on the OPAL button.

For further information on the above titles, please visit:
http://www.psypress.co.ukljournals.html or http://www.tandf.co.ukl
journals

To find out more about online journals in behavioral science,
please see the Psychology Online section of the Psychology Press
website: http://www.psypress.co.uk

If you have any questions regarding this selVice, please email:
OPAL@psypress.co.uk

Harry V. McNeill Award
The Delancey Street Foundation, headquartered in San Francisco,

was awarded the Harry V. McNeill Award for innovation in
community mental health at the annual meeting of AP A. Cary
Cherniss, SCRA president, presented the $500 award at Delancey's
headquarters, 600 Embarcadero, on the San Francisco waterfront in
their Town HaJJ, accommodating many of Delancey's current residents
(the honorees of the award), as well as local supporters and SCRA
members. Delancey residents led tours of their 400,000 square foot
residential and commercial facility, the winner of major architectural
design awards. (The headquarters was built by Delancey, as its own
contractor, with an unsecured loan from the Bank of America for $4
million, paid back early, in 3 years. It is the largest self-managed, se1f-
built, self-help complex in the U.S.) The McNeill Award is
administered by the American Psychological Foundation, but the
responsibility for soliciting and evaluating nominations belongs to
Division 27 (SCRA).

Delancey is a well-respected self-help residential education center
for former substance abusers, ex-convicts and ex-prostitutes that was
founded in 1971 and has over 12,000 successful graduates. Ages of
residents range from 18 to 68, and the average resident has been a
hard-core drug addict for ten years, incarcerated in prison four times.
Residents (2,000) are located in centers in New York, New Mexico,
North Carolina and Los Angeles, as well as in its San Francisco
headquarters which houses 500. Businesses include a restaurant,
catering service, cafe, print shop, national moving and trucking
company, decorating, Christmas tree sales, etc.) - these provide job
training for residents and constitute the Foundation's major income,
along with gifts and products from community friends, including large
corporations. Co-founded and directed by Mimi Silbert, Ph.D.'s in

psychology and criminology; otherwise, the entire operation is run by
the residents themselves, without any government support, at no cost
to residents and with no salaries. It is based on the concept of "each
one teach one" and functions as an extended family, rather than a
"program."

The letter of nomination from Gloria Levin, SCRA Fellow,
proposed that the Award be made "to the courageous men and women
of the Delancey Street Foundation who dare to ficeand meet the
awesome challenge of remaking their lives and buiJding a sustaining
community for those who will follow." Another nomination letter,
from a San Francisco developer, said: "..(E)ach family member learns
to genuinely care for others (and) understands the responsibilities that
come with freedom. (Each) feels a part of something larger than
themselves."

The Collaborative HIV Prevention Research In Minority
Communities Program

Offered by: The UCSF Center for AIDS Prevention Studies
Sponsoring agency: National Institutes of Mental Health

(NIMH)
Who should apply: ScientistslResearchers in tenure track

positions and investigators in research institutes who have not yet
obtained ROI funding from the NIH or an equivalent agency.

Description of Project: The Collaborative HIV Prevention
Research in Minority Communities is designed to assist Scientists!
Researchers improve their programs of research and obtain additional
funding for their work.

Purpose of project: To increase the numbers of ethnic minority
group members among principal investigators at NYH,COC. and other
equivalent agencies. Investigators from the UCSF Center for AIDS
Prevention Studies collaborate with scientists to develop an ethnic
minority-focused HIV prevention
research project.

Program Overview: Participants will: (a) receive mentoring and
$25,000 to conduct their preliminary research; (b) spend six weeks in
San Francisco for three consecutive summers; (c) receive a monthly
stipend for living expenses and roundtrip airfare to San Francisco each
summer.

Application deadline: January 25, 2002; Contact: Barbara Marin,
Ph.D., Program Director, Center for AIDS Prevention Studies, 74 New
Montgomery, Suite 600, San Francisco, CA 94105, E-mail:
bmarinla!Dsl!.ucsf.edu, Phone: (415) 597-9162, Fax: (415) 597-9213,
Website (application and information): httn://www.caos.ucsf.edul
caosweb/Droiectslminoritvindex.html

Post-doctoral Training in Prevention Research with Children
Arizona State University Psychology Department and the

Program for Prevention Research invite applications for our NIMH-
funded Post-doctoral training program in Prevention Research with
Children.

Research opportunities are available in prevention research
methodology, research with ethnic minority children, children in
poverty, children of divorce, children of alcoholic parents, bereaved
children and the design. implementation and evaluation of preventive
interventions.

Applicants should submit a vita and statement of their research
interests by November 30, 200 I or until the positions are filled to:
Laurie Chassin, Program for Prevention Research, Arizona State
University, P.O. Box 876005, Tempe, Arizona 85287-6005.
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Rutgers University
Rutgers University, School of Management and Labor Relations,

Department of Labor Studies and Employment Relations, invites
applications for a senior scholar and Director, Center for Women and
Work, to begin fall 2002. The appointment will be tenured, at the full
or associate professor level. We are seeking a scholar who can provide
intellectual leadership for the Center for Women and Work and make a
contribution to the teaching, research, and public service mission of the
School of Management and Labor Relations. Of particular interest are
candidates who combine academic accomplishment with the ability to
increase the prominence and impact of the Center. The candidate may
have any relevant disciplinary background but should have a
significant research interest in an area central to the mission of the
Center and the School, including but not limited to, work-family
issues, employment discrimination, gender & unions, nonstandard
work, gender & globalization, labor/employment policy, gender &
race/ethnicity, immigration, and gender & organizational change.

Interested candidates should send a cover letter, vita, and the
names and contact infonnation for three references to Professor Paula
Voos, SMLR, Rutgers University, 50 Labor Center Way, New
Brunswick, New Jersey, 08901. We will begin to review applications
October 15; however, applications will be received until the position is
filled. Rutgers University is an equal opportunity/affinnative action
employer.

Two Post-doctoral Positions in Atlanta
Emory University/Georgia State University. Applications are

invited for two joint post-doctoral positions, starting Fall 200 I.
Candidates will provide statistical analysis support and assist the
project co-investigators with the preparation ofscholarIy papers based
on multiple NIH supported projects.
Qualified candidates should have a demonstrated ability to conduct
advanced statistical analysis and have demonstrated an ability to
prepare scholarly publications in one or more of the following areas:
AIDS, health, sexual behavior, substance abuse, and violence. They
should have a doctorate in a related discipline such as public health,
psychology, or sociology. The possibility of teaching on a limited
basis exists.

Interested candidates should contact Kirk Elifson
(kelifson@gsu.edu) or Claire Sterk (csterk@sph.emory.edu) for further
infonnation. Candidates should submit (I) a cover letter outlining
their qualifications; (2) a curriculum vita; (3) three letters of
recommendation; (4) a sample of their scholarly writing and a
description of their research experience. Se,pd materials to Kirk
Elifson, Department of Sociology, Georgia State University, Atlanta,
GA 30303. Fonnal review of applications will begin September 10.

Marsball University
AssistantJAssociate/Full Professor, Psychology. Salary and

Rank: Commensurate with qualifications and experience.
Qualifications: Earned doctoral degree from AP A accredited program
and completion of internship in a clinical area of psychology
(preference will be given to applicants from APA accredited clinical
psychology programs and APA accredited internships). Applications
from candidates nearing completion of their doctoral work from such
programs will be considered. Prior graduate level teaching experience
is strongly preferred. Applications for senior ranks will be
strengthened by experience with AP A accreditation processes, grant
writing and/or development of new doctoral internship sites We are
particularly interested in applicants with teaching, research and applied
interests in the following areas: community oriented clinical
psychology, program development/evaluation, outcome research,
applied research methods, clinical gerontology, substance abuse and/or

rural issues in psychology. Duties: Primary responsibilities will
involve teaching in our new doctor of psychology (Psy D) program.
This program emphasizes training practitioners for work in rural areas;
applicants should demonstrate experience with and commitment to
teaching, clinical work and applied research. Teaching responsibilities
will include graduate and undergraduate courses, clinical supervision,
supervising graduate student research, and advising. Submit a current
vita, transcripts of all graduate work. a letter of application indicating
teaching and research interests and experience, as well as three letters
of reference to: Chair, Psychology Search Committee, Psychology
Department, Marshall University, Huntington, WV 25755. E-mail
inquiries to: amerikan@marshall.edu Review will begin September
15,2001 and remain open until filled.

The University of South Carolina Department of Psychology-
Assistant Professor

The University of South Carolina Department of Psychology
invites applications and nominations for a tenure-track assistant
professor with research and teaching interests related to race, culture,
and ethnicity. Specific area of specialization and research is open. The
successful candidate would contribute to one of the department's
graduate programs: Clinical/Community Psychology, Experimental
Psychology or School Psychology, and intersect with current
department research foci in (I) prevention, (2) reading and related
processes, and (3) developmental cognitive neuroscience. Candidates
should demonstrate strong promise as productive research
scholars. Send a vita, statement of teaching and research interests, and
reprints or preprints to Ron Prinz, Search Committee Chair,
Department of Psychology, University of South Carolina, Columbia,
SC 29208-0182. Candidates should arrange to have three letters of
recommendation sent to the search committee. Candidates with files
completed by November 10,200 I will receive the fullest consideration
for appointment, but the searches will remain open until a suitable
candidate has been appointed. Additional infonnation about the
department and the university is available at www.cla.sc.edu/
psyc. The University of South Carolina is an affirmative action, equal
opportunity employer. Minorities and women are strongly encouraged
to apply.

The University of South Carolina Department of Psychology ~
Community Psychology

The University of South Carolina Department of Psychology
invites applications and nominations for a tenure-track assistant
professor in community psychology with background and expertise in
contextual and larger system influences (i.e., beyond the level of the
individual). A strong record of conceptual and empirical work
(conceptual-descriptive, intervention, or methodological approaches) is
desired. Of particular interest is research on systems change and
systems level interventions, including but not limited to school
systems, mental health settings and other organizations,
neighborhoods, and communities. Demonstrated ability to connect
research goals to the needs of ethnically diverse communities is highly
desirable. Candidates should send a vita, statement of teaching and
research interests, and reprints or preprints to Jean Ann Linney,
Community Psychology Search Committee Chair, Department of
Psychology, University of South Carolina, Columbia, SC 29208-
0182. Candidates should arrange to have three letters of
recommendation sent to the search committee. Files completed by
November 10, 2001 will receive the fullest consideration for
appointment, but the search will remain open until a suitable candidate
has been appointed. Additional information about the department and
the university is available at www.cla.sc.edu/psyc. The University of
South Carolina is an affirmative action, equal opportunity
employer. Minorities and women are strongly encouraged to apply.
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About The CoH H • ,,;t:,o Psychologlst. ..

The Community Psychologist Is published four times a year to provide Infonnation to members of the Society for Community Research
and Action (SCRA). A fifth membership issue is published every two years. Opinions expressed in The Community Psychologist are
those of the individual authors and do not necessarily reflect official positions taken by the Society. Materials that appear in The
Community Psychologist may be reproduced for educational and training purposes. Citation of the source is appreciated.

To submit copy to The Co. HI' ;:e, Psychologist:

Articles, columns, features, letters to the editor, and announcements should be submitted typed, double-spaced. and accompanied by
an IBM double density computer disk to: Paul A. Toro, TCP Editor, Department of Psychology, Wayne State University, 71 W. Warren
Ave.• Detron, MI 48202: e-mail, pauJ.toro@wayne.edu.DEADLINES: Winter 2002 issue: JANUARY 4, 2002, Spring 2002 issue:
March 1. 2002.

Subscription Information:
The Community Psychologist and the American Journal of Community Psychology are mailed to all Division 27 members. Students
and affiliates may join the SCRA and receive these publications by sending $20.00 for students and $45.00 for affiliates and members
to Janet Singer, 1800 Canyon Park Circle, Bldg. 4, Suite 403, Edmond, OK 73013; e-mail.scra@telepath.com. (Dues are per
calender year.) The Membership Application is on the inside back cover.

Change of Address:
Send address changes to Janet Singer. 1800 Canyon Park Circle, Bldg. 4, Suite 403, Edmond, OK 73013; e-mail, scra@telepath.
com. APA members should also send changes to the APA Central Office, Data Processing Manager for revision of the APA mailing
lists, 750 First St., N.E., Washington, DC 20002-4242.

Page 44

The ~ Psychologist, Volume 34, Number 3, Summer 2001

FROM:
Society for Community Research and Action
The C.H H ••••::e, Psychologist
Shelly P. Harrell, Ph.D., Editor
Graduate School of Education and Psychology
Pepperdlne University Plaza
400 Corporate Pointe
Culver City, CA 90230-7627

Chicago

----- ••••..------ -11

"

..........

PRESORT-STD
US Postage Paid

Permit 23
Malibu, CA

mailto:pauJ.toro@wayne.edu.
mailto:e-mail.scra@telepath.com.

	page1
	titles
	The 
	Psychologist 
	INSIDE THIS ISSUE ... 
	SPECIAL FEATURE 
	"What Are 
	SCRA Members 
	Doing?" 
	A Iso ... 
	SCRA's Revised 
	Mission Statement 
	& Goals 

	images
	image1


	page2
	titles
	Executive Committee 2000-2001 
	Committee Chairs 
	SCRA 
	2000-2001 
	The 
	C~*,*,(4.". .•. :t., 
	Column Editors: 
	BOOK REVIEWS: 
	COMMUNITY ACTION: 
	CULTURAL & RACIAL AFFAIRS: 
	EDUCATION CONNECTION: 
	INTERNATIONAL ISSUES: 
	LESBIAN/GA YIBISEXUAU 
	PREVENTION & PROMOTION: 
	SOCIAL POLICY: 
	STUDENT ISSUES: 
	TRAINING ISSUES: 
	WOMEN'S ISSUES: 
	• 
	Page 2 The ~ Psychologist, Volume 34, Number 3, Summer, 2001 


	page3
	titles
	~ By Shelly P. Harrell, Ph.D. 
	The ~ Psychologist, Volume 34, Numher 3, Summer, 2001· Page 3 

	images
	image1
	image2
	image3


	page4
	titles
	~.-------------.b 
	SCRA Election Results: 
	~'-- 'J=:3' 
	,.,~ Sf.tt. ,,1: 
	/ 

	images
	image1
	image2


	page5
	titles
	The ~ Psychologist, Volume 34, Number 3, Summer, 2001· Page 5 

	images
	image1
	image2


	page6
	titles
	Page 6 The ~ Psychologist, Volume 34, Number 3, Summer, 2001 


	page7
	titles
	A Response to the President's Column 
	The ,,,",: .. ,.,~~ Psychologist, Volume 34, Number 3, Summer, 2001 Page 7 


	page8
	titles
	APA. 

	images
	image1
	image2


	page9
	titles
	The ~ Psychologist, Volume 34, Number 3, Summer, 2001 Page 9 

	images
	image1
	image2


	page10
	titles
	----------,--- 
	Page 10 The ~ Psychologist, Volume 34, Number 3, Summer, 2001 


	page11
	titles
	The ~ Psychologist, Volume 34, Number 3, Summer, 2001 Page 11 

	images
	image1


	page12
	titles
	Page 12 The ~ Psychologist, Volume 34, Number 3, Summer, 2001 

	images
	image1


	page13
	images
	image1


	page14
	images
	image1


	page15
	images
	image1


	page16
	titles
	~--~~~--------~. - 
	Page 16 The ~ Psychologist, Volume 34, Number 3, Summer, 2001 


	page17
	titles
	- 
	L 
	The Psychologist, Volume 34, Number 3, Summer, 2001 Page 17 

	images
	image1
	image2


	page18
	images
	image1


	page19
	page20
	titles
	Page 20 The ~ Psychologist, Volume 34, Number 3, Summer, 2001 


	page21
	titles
	The ~ Psychologist, Volume 34, Number 3, Summer, 2001 Page 21 

	images
	image1
	image2


	page22
	images
	image1
	image2


	page23
	titles
	t 
	The ~ Psychologist, Volume 34, Number 3, Summer, 2001 Page 23 


	page24
	titles
	Page 24 The ~ Psychologist, Volume 34, Number 3, Summer, 2001 


	page25
	titles
	The ~ Psychologist, Volume 34, Number 3, Summer, 2001 Page 25 

	images
	image1


	page26
	titles
	~ 
	J 
	Page 26 The ~ Psychologist, Volume 34, Number 3, Summer, 2001 

	images
	image1


	page27
	titles
	What Are SCRA Members Doing? 
	The ~ Psychologist, Volume 34, Number 3, Summer, 2001 Page 27 

	images
	image1


	page28
	titles
	Page 28 The ~ Psychologist, Volume 34, Number 3, Summer, 2001 


	page29
	titles
	The ~ Psychologist, Volume 34, Number 3, Summer, 2001 Page 29 


	page30
	images
	image1


	page31
	titles
	The ~ Psychologist, Volume 34, Number 3, Summer, 2001 Page 31 


	page32
	titles
	• 
	• 
	• 
	• 
	• 
	• 
	Page 32 The ~ Psychologist, Volume 34, Number 3, Summer, 2001 


	page33
	titles
	The ~ Psychnlogist, Volume 34, Number 3, Summer, 2001 Page 33 


	page34
	titles
	Page 34 The ~ Psychologist, Volume 34, Number 3, Summer, 2001 

	tables
	table1


	page35
	titles
	The ~ Psychologist, Volume 34, Number 3, Summer, 2001 Page 35 


	page36
	titles
	Page 36 The ~ Psychologist, Volume 34, Number 3, Summer, 2001 

	images
	image1


	page37
	page38
	images
	image1


	page39
	titles
	The ~ Psychologist, Volume 34, Number 3, Summer, 2001 Page 39 

	images
	image1
	image2


	page40
	titles
	000000000000000000000000000 
	o &o%202001IEC0200I.HTM 0 
	o 0 
	o HOPE TOSEE YOUTHEREI 0 
	o 0 
	000000000000000000000000000 
	{I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I 
	{I Changing of the Guard-A Special Thanks to {I 
	{I Outgoing TCP Editor, Shelly Harrell {I 
	{I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I {I 
	Page 40 The ~ Psychologist, Volume 34, Number 3, Summer, 2001 

	images
	image1


	page41
	titles
	The ~ Psychologist, Volume 34, Number 3, Summer, 2001 Page 41 

	images
	image1


	page42
	titles
	Page 42 The ~ Psychologist, Volume 34, Number 3, Summer, 2001 


	page43
	titles
	About The CoH H • ,,;t:,o Psychologlst. .. 
	To submit copy to The Co. HI' ;:e, Psychologist: 
	Subscription Information: 
	Change of Address: 
	Page 44 
	FROM: 
	Society for Community Research and Action 
	Shelly P. Harrell, Ph.D., Editor 
	Graduate School of Education and Psychology 
	400 Corporate Pointe 
	Culver City, CA 90230-7627 
	Chicago 
	----- ••••.. ------ -11" 
	.......... 

	images
	image1
	image2



