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Editors’ Column
Joy S. Kaufman & Nadia L. Ward
Yale University School of Medicine
This edition of TCP features the exemplary work of our
colleagues. Presented in this edition are three book reviews, 10
columns from our interests groups, one special feature, and a variety
of announcements and award recognitions.
Book Reviews
Each book review offers brave new insight to our work in school
and community settings. James Kelly’s review of “Shifting the
paradigm in community mental health,” chronicles the work of
Nelson, Lord, & Ochocka’s work in coordinating a large-scale twoyear empowerment and community integration effort of three
Canadian mental health agencies in their effort to support and
sustain vulnerable people in their integration into community life. In
addition, Susan Helms conducts a review of Rhona Weinstein’s
“Reaching Higher: The power of expectations in schooling.”
Weinstein poignantly highlights that the academic trajectory of
‘smart’ and ‘not-so-smart’ students is critically impacted by the
expectations of school personnel. Finally, Stephanie Riger reviews
Garnet & Kimmel’s “Psychological perspectives on lesbian, gay, and
bisexual experiences.” This offers the most up to date research in
the field of LGBT research that provides an in-depth insight as to the
complex and multi-faceted nature of our work in this area. The book
addresses important questions such as the meaning of sexual
orientation, psychological dimensions of sexual prejudice,
discrimination and violence, relationships and families in addition to
other salient topics.
Featured Columns
Our column editors have provided us with ten fascinating
columns to keep us informed as to the pressing issues, activities, and
updates going on in the division. We call your attention to the
Community Health Interest Group. David Lounsbury and Susan
Wolfe are attempting to gauge the division’s interest in continuing
this group. Please support them by completing the brief survey they
have included in the column. Least we forget the challenges we
experienced at the last Biennial Conference, Megan Conway and
Peter Dowrick in the Disabilities Action Column offers us specific
guidelines as to how we can make the ‘physical and conceptual
environment’ meet the needs of all participants. Gloria Levin
conducts an in-depth interview with well respected and noted
community psychologist, Abe Wandersman in Living Community
Psychology. We also want to turn your attention to the national and
international work of the division in the Regional News column.
Congratulations to Joseph Berryhill, the new SCRA Southeast
Regional Coordinator. Also note that our international members are
sponsoring The 5th European Congress on Community Psychology,
entitled, “Social Responsibility in a Globalizing World: Learning
Communities, Empowerment and Quality of Life.” The conference
will take place September 15th -19th, 2004 in Berlin, Germany. In the
Student News column, Sawsaan Ahmed and Omar Guessous
encourage students to get involved in becoming editors for the
American Journal of Community Psychology (AJCP)!
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Special Feature Section
Our special feature, Experiencing Community at the Grassroots,
brings us back to the essence of community psychology. Gloria
Levin has taken the lead to compile nine moving articles from our
colleagues who have traveled all over the world through their tours
as Peace Corps volunteers to work in the service of those in need.
These experiences served to profoundly shape their personal and
professional identities as community psychologists. Themes that
emerge in each of these compelling stories underscore their initial
fear and sense of vulnerability that comes with the realization that
ones way of knowing how to successfully maneuver and negotiate in
one’s culture of origin has little relevance for the work they were
about to encounter. The authors also describe the obstacles they
overcame and gross errors made in their effort to be agents of change
in their experiences. Despite these challenges, the authors tell of how
their experiences fostered a deeper understanding of the social,
political and cultural implications of being ‘privileged’ by race and
nationality as well as a realized appreciation of what it means to be
‘culturally-different.” Through their stories we all learn a great deal
about the real practice of community psychology in its purest sense.
Special Announcements & Recognitions
SCRA Community News includes the election results of our new
SCRA officers! Congratulations to our new President-Elect Ana Mari
Cauce, Secretary Sarah Cook, Member-at-Large Bianca Guzman, and
Regional Network Coordinator Gary Harper. We also want to
acknowledge Paul Toro and all out-going members of the Executive
Committee for their dedication and commitment to SCRA during their
tenure. We appreciate all of their hard work and service to the
division and know that they will continue to contribute to the
division’s work in years to come.
Congratulations to this year’s SCRA Award recipients! Also see
the SCRA Award Descriptions for 2004-2005. The deadline for the
Distinguished Contributions Awards, SCRA Dissertation Awards,
and Ethnic Minority Mentorship Award, and Nominations for SCRA
Fellows is December 15, 2004. Criteria for each award is described in
this section.
This edition of TCP also includes the call for papers for the 10th
Annual SCRA Biennial Conference to be held at the University of
Illinois at Urbana-Champaign from June 9th – 12th 2005.
Finally, on behalf of the division, we want to extend a warm
welcome to our 88 new members! We look forward to meeting you
and encourage your involvement in the division.
We hope you enjoy this edition of TCP. Have a great summer.
Joy & Nadia
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President’s Column

Paul A. Toro
Wayne State University, Detroit, Michigan
In this, my last column as SCRA President, I will continue to
review progress-to-date and hoped-for future progress on the four
goal areas I presented in my “campaign statement” (which appeared
in the Winter 2002 TCP). Here I review progress in relation to two of
the goal areas (I reviewed progress on the other two, involving the
“fostering of an international community psychology” and
“enhancing SCRA’s web site,” in the Spring 2004 issue of TCP).
While I cannot personally claim to have a lot to do with the
accomplishments I report, others have done a great job doing so. I
thank them.
Membership Development
Robin Miller, our Membership Chair, Janet Singer (who heads up
our Membership Services Office in Oklahoma City), and others in
SCRA have been busy this year trying to drum up new members. (1)
SCRA has sent a membership invitation to about 600 APA members
and student affiliates who have community interests but are not
SCRA members. We hope to generate some new members this way.
(2) We will soon begin a new tradition of printing an “official
welcome” to new members by listing them by name in TCP (perhaps
even for the first time in the present issue). (3) We have generated a
list of all of the former AJCP student editors and will soon be
sending an invitation to re-join SCRA (to those who no longer are
members). (4) I am currently leading a work group exploring the
development of a sliding scale for SCRA dues as well as options for
paying multiple years of dues in advance (more on this in a future
issue of TCP). (5) We are hoping that the new web site, with many
enhanced features, will assist us further in drawing new, young
members to SCRA. The new Member-At-Large, Bianca Guzman, will
assume Robin’s role as Membership Chair.

at local, state, federal, and international levels. Some initial promising
signs in this direction began to develop at the New Mexico Biennial
(there were a number of ideas presented about how we might
proceed) which were followed by discussions on the SCRA listserv.
There have also been some close discussions between SCRA
members and persons affiliated with Psychologists for Social
Responsibility and other like-minded groups. With Scot Evans and
other folks at Vanderbilt University in Nashville taking the lead, these
initial discussions have led to the development of Psychologists
Acting with Conscience Together (PsyACT), a coalition of
community psychologists and others interested in “actions” to
promote positive social change. PsyACT has already mounted
“actions” to draw attention to the perils of poverty in our nation (in
the fall of 2003) and on child abuse (in January, 2004). The next
planned “action” for July, 2004, will involve the formation of various
“local action teams” around the world focusing on “Mental Health
and Economic Justice.” Scott et al. have developed an extensive web
site with lots of useful material for persons wishing to address social
issues head on. I look to see yet more activity by PsyACT in the
future. If you’re interested in becoming involved yourself, check out
the PsyACT web site: http://www.vanderbilt.edu/community/psyact/.
Welcome Incoming Executive Committee Members, Thanks to
Outgoing Members
By the time this issue of TCP reaches you all (likely after the
2004 APA Convention in Hawaii is over), Cliff O’Donnell will be the
new SCRA President (I will be taking on the Past-President role
through August, 2005). We’ll also have several other new members
on the Executive Committee, including Ana Mari Cauce (PresidentElect), Sarah Cook (Secretary), Bianca Guzman (Member-At-Large),
and Gary Harper (Regional Network Coordinator). I want to thank the
following outgoing members of the EC for their dedicated service
over the last few years: Mel Wilson (Past-President), Holly Angelique
(Secretary), Judy Primavera (Regional Network Coordinator), and
Omar Guessous (Student Representative).

Enhancing SCRA’s Voice
Many of us in SCRA have often dreamed about how we and
others with similar values might have greater impact on public policy
Page 4
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changes. These findings can serve as axioms to initiate any
community-based effort.
The authors report a partial shift to the paradigm. The most
pervasive result was that all three organizations supported and
Shifting the paradigm in community mental health.
advocated for more stakeholders to be active in program planning.
Nelson, G., Lord, J., & Ochocka, J. (2001).
The findings also indicated differences in the three organizations in
Toronto, Canada: University of Toronto Press.
how they responded to the program initiatives. The Canadian Mental
Health Association staff was less positive in comparison with the
Review by James G. Kelly
other two organizations. Given the realities of creating the changes
the organizations were ambivalent about the enterprise. The staffs of
This is a welcome addition to understand how community
the Canadian Mental Health Association and the Waterloo Regional
programs can support and sustain the adaptation of citizens for their
Homes did find the processes invigorating, along with being
recovery and movement to new levels of health.
challenging. At the self help organization, the increase in a positive
The three authors carried out a two-and-a-half year study of
profile in the community and the members of the organization’s
three agencies in the greater Kitchener-Waterloo area (near Toronto)
comfort with their mental health struggles made them more in synch
between the years 1994–1998. A nice feature of the presentation is
with the paradigm shift.
that the authors introduce themselves and describe their own
The stakeholder groups, consumers and family members at all
involvements in the community including comments about their
three organizations were generally favorable to the changes to an
personal lives. This gives the report an openness and familiarity
empowerment-integration paradigm, this may speak to the fact that
lacking in so many evaluation
the paradigm advocates were
reports. They also are very
committed to reaching the
explicit in their beliefs that the
potential benefactors; it was
…If organizations are going to successfully
institutional-medical and
not just professionals dealing
treatment-rehabilitation
with other professionals.
move toward an empowerment-community
approaches are limited. They
The authors employed
program, they will have to work
designed their work from an
focus groups to elicit
collaboratively to connect vulnerable people
empowerment and community
comments from the consumers
integration framework. Their
for four topics: education,
with ongoing community life.
research approach was
employment, income and
participatory. The three
housing. As in most real world
agencies were the Waterloo
efforts there were mixed results
Regional branch of the Canadian Mental Health Association,
to produce systemic changes in the mental health service delivery
Waterloo Homes for Mental Health and Waterloo Region Self Help.
system. There was an important and encouraging sign that some
The purpose of the work was to document the changes in these
citizens had more interest in seeking employment and working with
organizations as they implemented an empowerment and community
others to help them gain employment. The book also includes
integration approach in each of their programs.
personal stories that express how the empowerment perspective
As participant observers the authors aspired to illuminate the
evolves for three consumers. These personal stories provided
various processes that the agencies and their staffs went through to
additional confirmation for their desires to seek employment.
generate changes in their organizations.
The authors assert that if organizations are going to
The Ontario Ministry of Health funded all three organizations
successfully move toward an empowerment-community program,
and each of the organizations had a history of working together
they will have to work collaboratively to connect vulnerable people
before the project began. A steering committee, which guided the
with ongoing community life. They point out that an ecological
work, included representatives from the three organizations and key
perspective is a useful heuristic that anchored their thinking and
stakeholder groups such as consumers/survivors, family members
planning. They also reveal that the support of the larger
and staff. Two of the authors represented the research group on the
governmental programs can aid or limit the actual implementation of
steering committee. There was also a national advisory group for the
any community innovation. The authors add their reflections on the
project.
experience which included not only the amount of time it takes to
The research phase was divided into three parts: background
develop trust but that trust is essential for program success.
information, current information on the change process and
Consumers noted the value of a sense of humor and having the
prospective data on the change process. The authors point out that
respect of the professionals in being participants in the paradigm
since 1980 there was movement toward an empowerment-community
shift.
integration approach in the region. This was no doubt a supportive
The book serves as a catalyst for the authors to be resources for
historical context for the development of the initiatives they were
further discussions of their adventure. No doubt there is more to
observing.
learn from their expedition. This is the type of informed community
The findings pointed to three common processes that led to the
based work that the field of Community Psychology needs to hear
implementation of changes in policy in each of the three
more about. In 266 pages the reader not only gleans something of the
organizations. (1) Each setting worked to develop a shared vision
events in Ontario but also the processes and obstacles that are
and then checked to see that the vision was being implemented on a
(inevitably) part of the steps in participatory research as well as
day-to-day basis. (2) There was an active participatory style that
innovating new community programs. Written in an informal and
included consumers (This was an innovation in itself). (3) Substantial
clear style the book is a useful source for clarity and inspiration for
energy was devoted to managing conflict and resistance to the
the work of the Community Psychologist.

Book Reviews
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Psychological perspectives on lesbian, gay and
bisexual experiences (2nd Ed.)
Garnets, L. and Kimmel, D. C. (2003)
NY: Columbia University

Reaching higher: The power of expectations in schooling
Weinstein, Rhona S. (2002)
Boston, MA: Harvard University Press
Review by Susana Helm

Review by Stephanie Riger
Until very recently, lesbian, gay, bisexual and transgender
(LGBT) experiences were invisible in community psychology. The
formation of LGBT groups within the Society for Community
Research and Action, and the publication of a special issue of the
American Journal of Community Psychology in December 2003 mark
the increasing recognition of LGBT concerns and perspectives.
Garnets and Kimmel’s “Psychological Perspectives on Lesbian, Gay
and Bisexual Experiences” is an invaluable resource with which to
further that progress. An overview of cutting-edge research, this
book covers the following areas: the meaning of sexual orientation;
psychological dimensions of sexual prejudice, discrimination, and
violence, identity development and stigma management; diversity
among lesbians, bisexuals and gay men; relationships and families;
adolescence, mid-life, and aging; mental health; and status of
research, practice, and public policy issues in American psychology.
Three sections of the book are likely to be most useful to
community psychologists. First, a hallmark of community
psychology is recognition of the importance of context, and the
chapters in this volume on sexual prejudice, discrimination, and
violence delineate the hostile context for LGBT people. For example,
considerable research has documented the impact of prejudice and
discrimination, and a section of this volume covers the prevalence
and correlates of sexual prejudice and points the way to further
research. As the chapter by Kite and Whitley Jr. emphasizes,
attitudes toward lesbians and attitudes toward gay men should be
studied separately because they might have different underlying
mechanisms and consequences. A chapter on the negative mental
health consequences of anti-gay violence highlights the necessity of
developing interventions to prevent such crimes. Savin-Williams
writes movingly of his efforts to increase the sensitivity and
understanding among his colleagues in academia to LGBT issues,
while underscoring the need to consider the significance of sexual
orientation in many areas studied by psychologists.
Community psychology is also concerned with diversity, and
this volume does an excellent job of recognizing differences within
the LGBT community. Racial and gender identity (and other
demographic markers) interact with sexual orientation, consequently,
the meaning of LGBT identity varies among different cultural groups.
This section of the book emphasizes the importance of religion,
gender roles, and family structure in shaping people’s experience,
and calls attention to the importance of culture.
Finally, the section of the book on public policy offers many
areas of research and intervention for community psychologists.
Morin points out the extent of heterosexual bias in psychological
research until recently (e.g., asking about the causes and cure of
homosexual but not heterosexual orientation). A chapter by Herek
and his colleagues raises questions that can help researchers
identify—and avoid—heterosexist bias. The need for accurate,
unbiased research is particularly compelling today as psychological
research is used in legal cases. Reading this book in the context of
contemporaneous public debates about gay marriage made me
especially grateful for research that conceptualizes sexual orientation
not simply as a personal matter but rather as a social category, akin to
race or religion. In sum, this book is a valuable resource for those
who value diversity—and that should be all of us.
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Many thanks to Dr. Weinstein for compiling this inspired book
about experiences of young children in school. By exploring the
ways in which self-fulfilling prophecies exist in public education,
Weinstein shows how this relates to achievement cultures at the
classroom, school, and institutional levels. These differentiated
expectations either propel the “smart” kids toward success or further
complicate learning for the “not-so-smart” kids. Using a variety of
techniques to understand the dynamic transactions occurring in the
classroom, the researchers identified contexts that support diverse
learning trajectories, and clarified features of an achievement culture
that can support all learners in educational settings from K-12
through the university.
Reaching Higher would appeal to SCRA folks as exemplary of
the division’s principles, and also to parents and professionals in
education. Having recently completed a dissertation on the ecology
of high school failure in which narrative technique was critical, I was
excited to further my understanding of the nuances of student,
family, and teacher perspectives on school failure and achievement.
For the past month since reading the book, I have applied features of
the described achievement culture to more equitably support and
partner with clients, staff, and peers in my work as a coordinator of a
community-based family wellness program. I offer these reflections
by using the SCRA principles to shape my presentation.
1. Community research and action requires explicit attention to
and respect for diversity among people and settings.
Reaching Higher addresses the complex reality that American
schools often pay less attention to the diversity of learning styles
and related experiences of school failure. Public schools increasingly
are under pressure of high stakes standardized testing, resulting in
differentiated classrooms, leading to the potential and actual demise
of many impressionable young people. Weinstein explored this in
depth—first from her experience as a parent of a child who was
marginalized due to first grade testing, and then systematically by
reflecting on the collection of insights provided by school children
and their teachers. Not only did Weinstein ecologically explore the
validity of self-fulfilling prophecies in elementary school, she
expanded her search for the impact and source of the phenomenon
across a breadth of educational settings: through elementary school,
into high school, up to university classrooms with undergraduates,
and beyond to subcultures of university faculty as knowledge and
fact-makers.
2. Human competencies and problems are best understood by
viewing people within their social, cultural, economic, geographic,
and historical contexts.
A strength of Weinstein’s 20+ year commitment is that she did
more than simply view people’s human competency and problems
within their context. The context she viewed was her own, and she
did not just view it, but felt it with her family. The book begins with
their story of frustrations, struggles, and eventual triumph over the
educational establishment’s treatment of her child because of a
learning disability. Reaching Higher makes abundantly clear that
personal experience is a powerful catalyst for social action. As such,
this book now sits along my copies of works by Freire, Horton,
Comer, and Dryfoos.
Reaching Higher raises a core issue for CP: to locate the power
The Community Psychologist, Volume 37, Number 3, Summer 2004

of personal experience and to facilitate resources that advance
were conducted in partnership with elementary schools, and
authentically experienced contexts in ways that promote diversity, is
measures were developed collaboratively to capture the essence of
inclusive, and views this with legitimacy (i.e. different people view
classroom expectancies. Combined, this evidence pointed at
the same context differently, such as comparing the classroom as
standardized testing and pedagogical beliefs that segment
experienced by “smart” or “not-so-smart” kids, and both are
classrooms in order to separate out the teachable from the not-solegitimate). Admittedly, being a Yale-educated, Berkeley professor
teachable. Conversely, this evidence also pointed out how features
positions Weinstein to access resources that enable her long-term
of achievement culture exists in which pedagogy supports the use of
commitment to expose, publicize, and correct a personally felt
testing to identify the nature of teaching that benefits each specific
problem. Finding ways to do this more often, with out having to rely
child.
on the idiosyncratic passions of powerful university researchers
4. Change strategies are needed at multiple levels in order to
consistently invaded my thinking.
foster settings that promote competence and well-being.
As community researchers, what context fuels our passions? Do
This inquiry and subsequent strategy for change began in
we research topics because they are “interesting”, or because the
Weinstein’s home with her children, and extended to her university.
context somehow defines our being? How do we balance the pursuit
The university is the place in which ideas are validated, perpetuated,
of our own passions with the responsibility of supporting the
and made known. Knowledge about “student”, “teaching”,
passions of others? What methods allow us to fulfill our passions?
“learning”, the purpose of schools, and the definition of school
In what ways do we make it possible for the community to access us
success, etc. is created and disseminated in and by the university.
as resources to legitimize
Because Reaching Higher
diverse and impassioned
presents multi-level studies,
struggles? Some of my
within and across classrooms,
…at a very young age, children can and do
ruminations are answered by
K-12 schooling, university
the way in which Reaching
education, and context of
have a deep awareness and understanding of
Higher embodies the next
academic research and faculty,
the meaning of subtleties of peer and teacher
principle.
it becomes abundantly evident
interactions as these relate to conceiving
3. Community research
that the solution is not solely a
and action is an active
classroom level intervention
oneself as “smart” or “not-so-smart”.
collaboration among
with a single teacher.
researchers, practitioners, and
While each chapter can
community members that uses
stand alone, a benefit of
multiple methodologies.
reading this book cover to cover is in grasping the value of
Carrying the theme from above, it seems that once we identify
longitudinal and ecological research: problems and solutions are
our passion, we can locate a home for it in our own community.
dynamic, multi-systemic, contextual, and require creativity,
Doing so can enable us to use our action-research skills to benefit
innovation, and time to listen carefully. For this reason, I recommend
people who, like ourselves, experience a setting or system in a way
Reaching Higher for CP courses that encourage student reflection
that marginalizes a part of us, even if we represent demographically
and dialog about theory and method as integral to practicing
or otherwise dissimilar groups. Finding that “likeness” does not
community action and strategic change. Colleges of Education can
exclude diversity, because finding ourselves in community
augment courses on participatory action research in the classroom,
necessarily means expanding our definitions of ourselves, by
as described in one chapter. This book also lends itself to exploring
redefining our experiences through the many eyes of others, and by
the roles and responsibilities of community researchers from
joining otherwise disparate lives through common experience. The
psychology or other disciplines. Yet, Weinstein does not assume that
idea is to focus on the ecology of system, setting, or context
one is familiar with CP or educational research. Therefore, Reaching
features, and move beyond individual factors.
Higher is an accessible tool for parent groups who desire
Weinstein and colleagues accomplished this by actively
educational improvements in their schools for their children.
engaging school children and staff in exploring how they each
Educators and school professionals will find this book similarly
understood self-fulfilling prophecies to be occurring in their
useful.
classrooms and schools. The voices of elementary and older
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Community Action
Community Action:
Contextualism, Moral Relativism, and (above all) Multi-Level(ism)
Bradley D. Olson, DePaul University
There are some things in life we never seem to remember
perfectly, no matter how many opportunities we have had to learn
them. For example, no matter how many times I have shifted dressers
from one room to another, I never start with one hand on the bottom.
That is, I always begin pushing with my hands higher up on the
piece and it inevitably tips forward, stressing the legs opposite me,
and moving only reluctantly. While I should seek assistance from
someone else, I find that if I crouch down lower on the dresser and
distribute the force equally between both the bottom and the top
sides, the whole piece shifts more easily until it eventually gets to the
desired resting place.
I have similar trouble when choosing a strategy for a particular
community action. I have learned to force myself to think about the
more macro, more situational elements—what I think are more
ecological features—because, like many of us, my training in
individual psychology has produced a habit, or narrow bias, to think
first about the person and only then about the community and those
other elements—the situation, the context, the ecology. And after
some time, lately, I have developed the reverse problem. Having
learned to think more contextually, I find myself abandoning the
single person by explicitly criticizing individualist thinking, fighting it
within myself. The latter struggle has come from these recent,
continual attempts, vigilantly working to extricate myself from
individual psychology. But by repressing it from my thoughts, I may
have misled myself into thinking that this was the surest path to
ecological thought. Of course I should have known that by focusing
only on the macro-levels, by separating oneself from individual
levels, it is not really ecological thinking at all, but rather something
more narrow, intolerant, dogmatic, exclusive.
Every community is composed of individuals, and therefore
“individual” psychology is not a wise knowledge base to abandon.
To whatever extent traditional psychology has neglected macro-level,
contextual thinking, and no matter how harmful that historic neglect
has been, there is no replacement for truly multi-levelist thinking—
thinking on all levels—the individual, the situation, and everything in
between and beyond. Community action too, like moving a dresser,
moves most efficiently when forces are equally distributed across
both higher and lower realms.
This notion and the emphasis on multi-level approaches to
community action are partially supported by the fact that
contextualism has no necessary association with action.
Contextualist thinking can lead to the finest strategies and conjure up
the most unique and varied components of a setting, leading chosen
decisions to connect with cogent theory. However, as a tool,
contextualist thinking can leave us feeling satiated when no action
has taken place and all that has occurred was mere thought (and
perhaps its verbal or written expression). I highly value this
complexity. It is good in almost every sense and has intellectually
moved our science forward. Unfortunately it has only occasionally, in
the best of circumstances, helped fulfill our mission of community
action.
Page 8

There exists, however, more harmful instances of contextualism
that, rather than inaction, can lead to more dangerous forms of
action. Often the fault occurs when contextualism takes the form of
an extreme moral relativism. Some variations of moral relativism can
serve our science well, but there are other socio-political and
community examples when it leads to action in the wrong direction—
the occupation of another culture, a majority acting on any form of
discrimination, favoring social injustices for the wealth of the few.
Often these dangerous examples of community behavior are allowed
to occur because moral relativism has been used to ethically justify
any community action due to a nihilistic assumption that any action
can be considered “good” under certain circumstances, certain
situations, certain contexts. Some philosophers have reasoned
against this contextualism turned moral relativism and encourage any
culture to fully and extensively criticize any other community simply
because they desire outside communities to have an equal right and
open invitation to criticize their own (the philosophers’) communities.
This is done for mutually protective and egalitarian reasons.
It is further possible that many of the negative community
actions that occur along with certain forms of contextualism and
moral relativism can be grounded and moderated by considering
individuals and making individualist forms of psychology more
salient. A community action set on a damaging path can often be
redirected by recognizing the individuals involved, the values of
each person, and the responsibility they have to themselves and
their communities. By separating a group into distinct entities in
addition to seeing them as a more generalized community—as when a
dysfunctional mob is partially dissolved when each member is
identified by name. It is important to take advantage of all
components related to multi-level thinking, because there is a natural
value to utilizing a combination of top-down and bottom-up
approaches. Ecological thinking is not macro or situationist
thinking—it requires a true appreciation and utilization of all levels.
Community psychology may benefit from the community action
interest group and other SCRA task forces working on setting forth a
clearer mission and collection of goals that address the sometimes
incompatible interaction of contextualism and community action. We
could use findings in our science to produce a map, or at least
decisional heuristics, suggesting actions more effective in a category
of contexts compared to others, avoiding dogmatism and providing
guides that were both highly flexible and permeable.
Given that the world’s contexts are fluid and shifting in nature, it
is likely that capturing patterns that sufficiently allow us to generalize
from one locale to the next will be difficult. However, as community
psychologists and community groups we can still incorporate varied
scientific findings into our background knowledge and allow our
intuition to weight these findings, let us express these notions to our
communities, and let the community members themselves
accommodate the findings into their own group’s decision-making
and action. It is worthwhile to set down on paper and clarify our
hopes and ideals for understanding the complexity of context with
the often immediate need for community action.
Whenever the time approaches for me to once again move a
dresser from one point to another, I expect I will, simply by having
ruminated about it, automatically put one knee on the floor, one hand
under the side, one hand on top, and move it consistently across the
floor. I may even make a wiser choice, and wait until others are
present, and get some help—lifting it up gently and carrying it from
one spot of the room across to the other, together, effortlessly.
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Community Health

Disabilities Action

Community Health Interest Group: Last Call

A Model for Accessibility: Full Community Inclusion for Everyone

David Lounsbury, Ph.D., Co-Chair
Dept. of Psychiatry & Behavioral Sciences
Memorial Sloan-Kettering Cancer Center
& Susan M. Wolfe, Ph.D., Co-Chair
U.S. Department of Health & Human Services
Office of the Inspector General

Megan A. Conway, Ph.D. & Peter W. Dowrick, Ph.D.
Center on Disability Studies, University of Hawaii at Manoa

It is impossible to listen to or read the news without hearing
about a health care issue. Health care in America is at the forefront of
the issues being debated by the presidential candidates. HIV and
AIDS prevention, Medicare reform, the lack of affordable health
insurance, importation of prescription medications, the increasing
obesity of Americans, violence related injuries, and abortion are
among the critical issues that will potentially impact the lives of all
citizens of the world at some time. Many SCRA members are
involved with disease prevention, health promotion and health care
service delivery issues, and community psychologists have the
potential to impact all of these issues.
The Community Health Interest Group was formed to “focus on
health promotion, disease prevention and the health care service
delivery issues as they relate to the community.” However, at the last
Biennial meeting in New Mexico less than a handful of members
attended the Community Health Interest Group session. Requests for
membership in past issues of TCP have gone unanswered.
Although we as co-chairs consider this to be an important and
relevant interest group, we are also aware that perhaps there is no
interest. Whether this is because SCRA members working on
community health interests are getting their needs met through other
associations (for example, APHA), or because we have not yet
focused this group in the right direction is unclear. Therefore, we will
soon be sending out a brief survey (just a few questions, some of
which are presented below) on the ListServ to obtain your input
about how this group can be of benefit to members.
This article is titled “Last Call” because it is just that. If we find
there is no need or interest in continuing this group, it will be
discontinued. Naturally, we are hopeful that with input from the
SCRA membership and restructuring, it will not come down to that.
Our goal is to revitalize this group with energy and purpose that
serves both SCRA, and the community.
If you are interested in community health, we would like your
feedback! Please send your responses to either David Lounsbury
(lounsbud@mskcc.org) of Susan Wolfe (swolfe@oig.hhs.gov).
Thanks.
1. Please describe your community health interests.
2. What suggestions do you have for us to help develop this interest
group so that it will better serve your needs?
3. What do you think the Community Health Interest Group’s
purpose should be? Networking? Providing information?
Collaboration opportunities? Something else?
4. What other community health related organizations do you belong
to? What benefits do you get from membership with them?
5. Would you be willing to participate in a quarterly conference call?
6. Would you be able to contribute to a website or listserv for the
group?
7. Would you like to explore possible collaborative research
initiatives?
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Some members of SCRA—too many really—have an
outstanding negative memory of last year’s biennial. We recall the
embarrassment of colleagues and friends with disabilities who were
extensively inconvenienced to the point of leaving early and missing
their own scheduled presentations; what with no lift for a person
separated from her wheelchair; the unreadable print on meeting room
doors; the un-closeable door on the toilet; the inaccessible shower in
the only otherwise accessible dorm room. These matters have been
written about in previous columns, and reactions to them were
mentioned in the summary of Conference evaluations (Woods &
Wilson, 2003). Good access for people with disabilities usually makes
good sense for everyone involved, and these benefits go beyond the
classic “everyone likes curb cuts” example. Programs that look at
accessibility issues for people with disabilities are also re-evaluating
how the physical and conceptual environment is meeting the needs
of all participants, whether it is through creating a more
maneuverable space or improving communication practices (Center
for Universal Design, n.d.).

…most program and conference
participants have the desire to make their
programs…accessible to all participants,
what they often need is specific guidance
on how to accomplish this.
Although there are a scattering of publications and technical
assistance products distributed by the U.S. government and special
interest groups that address the issue of accessibility for individuals
with disabilities (the most comprehensive being the various
American’s with Disabilities Act Technical Assistance Manuals) (U.S.
Justice Department, n.d.), many organizations and community groups
still have not started on the path to accessibility. The Center on
Disability Studies, at the University of Hawaii at Manoa, initiated
development of A Model for Accessibility (Stodden et al., 2003) in
response to its own need for a comprehensive yet user-friendly guide
to making its programs accessible. The project blossomed into a set
of guidelines that provide community programs, projects,
workplaces, educational institutions, meeting and conference
planners with invaluable information about making their programs
accessible to individuals with disabilities. The Model includes
helpful information about:
• using respectful language
• confidentiality
• access guidelines for media such as websites and print
materials, hiring, research, and conferences and meetings
• pro-activity
An appendix gives detailed information about (a) converting
materials to Braille, large print and cassette tape formats, (b) employer
Page 9

responsibilities under the Americans with Disabilities Act (ADA), (c)
customer service practices, (d) using telecommunication devices for
the deaf (TDDs) and communication Relay services, (e) an
accessibility checklist, and (f) set-up suggestions for meetings. Links
and resources throughout the Model point users to further
information.
The Center on Disability Studies (CDS) used A Model for
Accessibility as a framework for improving accessibility for
participants at the most recent (March, 2004) Pacific Rim Conference
on Disabilities, held annually in Honolulu, Hawaii. Paying close
attention to access issues at the conference had a number of benefits
for CDS, including attracting more participants, increasing participant
satisfaction with the conference, and ensuring compliance with
federal regulations. Increased participant satisfaction went beyond
that of participants with disabilities. For example, at a postconference institute “Real Time Notetaking,” (where a notetaker
types an abbreviated transcript of speaker presentations, which is
projected on a screen using a laptop and LCD projector), was used to
accommodate participants with learning disabilities. Many of the
participants, including a number for whom English was a second
language, indicated that the Real Time Notetaking enhanced their
comprehension of each speaker’s message. These notes also proved
very helpful when compiling the institute proceedings! Other key
elements of the planning and implementation process for the 2004
Pacific Rim Conference that improved access include:
1. Forming an “Access Committee” to liaison with the
conference program and logistics committees, and to handle
all aspects of planning and implementing accessibility at the
conference. The Access Committee, headed by an Access
Coordinator, met once a month for the first eight months of the
planning process and twice a month for the last four months.
The Access Committee also set up an “Access Table” during
the conference to monitor accessibility issues, hand out
alternative formats of materials, and serve as a point of
reference for accessibility for participants. Each member of the
committee was charged with a specific aspect of access, such
as “communication access,” “print access,” “mobility access,”
“emergency preparedness,” “staff training,” etc. The committee
also conducted a participant needs survey prior to the
conference and a post-conference access evaluation.
2. Requiring that all speakers bring with them alternative
formats (Braille, large print, diskette, captioning) of handouts,
Power Points or Overhead presentations and videos, as well as
a short vocabulary list. Speakers were provided with guidelines
for alternative formats well in advance (four months) of the
conference, and a list of resources for producing alternative
formats was listed on the conference web page. In order to
ensure that alternative formats were available for the main
sessions, the conference committee did arrange to produce
alternative formats for a few of the keynote speakers, provided
that they submitted all of their materials at least a month before
the conference.
3. Communicating directly with participants about their access
needs. The registration form for the conference asked
participants to indicate if they would need accommodations
and listed some of the most common accommodations for them
to check off (with a blank space left for additional
accommodations that might be needed). Conference
participants who indicated that they were deaf or hard of
hearing were asked their interpretation preferences (for example,
American Sign Language or Exact Signed English) or assistive
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listening device needs (i.e. need to couple with a hearing aid).
They were also asked to outline their preliminary schedule
(which remained flexible throughout the conference but helped
with initial scheduling). Interpreters were given vocabulary lists
of the presentations that participants expressed interest in
attending, and their work schedules were verified. An attempt
was made to pair each participant who needed sign language
interpretation with two interpreters. During the conference, the
Access Table served as a meeting point for participants with
communication assistance needs. The communication
coordinator maintained a current list of participant/interpreter
pairings (which fluctuated depending on participant
preferences and changes in interpreter availability) that was
posted behind the Access Table. Coordinating interpreters and
other communication access proved to be one of the most
complex aspects of ensuring accessibility at the conference.
However, the payoff was enormous and both deaf/hard of
hearing participants and interpreters stated that communication
access for 2004 was the best of any of the previous Pac Rim
conferences they had attended.
4. Having a group of volunteers available at the conference to
help ensure access. Volunteers manned the Access Table, did
periodic sweeps of the corridors, bathrooms and meeting rooms
to make sure that pathways and room set-up were clear for
wheelchair users, served as sighted guides or notetakers upon
request, and other duties as assigned by the Access
Coordinator.
5. Providing information to conference participants, volunteers,
conference staff and hotel staff about disability sensitivity and
the “plan of action for access.” The conference program
included disability etiquette and access information sheets. The
Access Committee held a one hour training session for
conference volunteers, personnel and hotel staff that covered
disability sensitivity as well as the logistics of ensuring access
to the conference.
It is important to note that although these steps greatly
increased access to the conference for participants, there is still more
that can be done. For future conferences, the Access Committee
discussed the need to work with the conference hotel to improve its
emergency evacuation plan for guests with disabilities, to arrange for
accessible transportation to and from the airport, to provide
participants with more information about accessible recreation
options in the area, and to refine the process of providing alternative
formats and communication assistance.
The implications of CDS’ experiences with applying A Model for
Accessibility to the 2004 Pacific Rim Conference are that (a) with
careful planning and attention to detail, improving access is a
rewarding and manageable process, (b) every little step towards
making a program, meeting or conference more accessible is a step in
the right direction, and (c) most program and conference participants
have the desire to make their programs or presentations accessible to
all participants, what they often need is specific guidance on how to
accomplish this.
These measures sound like a lot of hard work, and in some
respects, a lot of hard work was involved. But much of the
groundwork laid during the first year of implementing these measures
will be much easier to replicate in future years. Again, the payoff was
a conference that was accessible to all participants, and the
knowledge that as an organization we were on the cutting edge of a
national movement.
You can download a free PDF version of A Model for
The Community Psychologist, Volume 37, Number 3, Summer 2004

Accessibility from the web at http://www.cds.hawaii.edu/
modelforaccess/default.aspx. Print or alternative formats of the
Model cost $5.00/copy and can be ordered by contacting Velina
Sugiyama at Tel: 808-956-5688, Email: velina@hawaii.edu, Address:
Center for Disability Studies, 1776 University Avenue, UA 4-6,
Honolulu, HI 96822.
To view the presenter accessibility guidelines for the Pacific Rim
Conference, go to the web at http://www.pacrim.hawaii.edu/details/
topics/presenters/presenter05.htm.
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Lesbian/Gay/Bisexual/Transgender
Social action drama with same-sex attracted youth
Julie Morsillo, Victoria University
With thanks to Jemma Mead
(Good Shepherd youth worker, Melbourne).
Same-Sex Attracted Youth Want A Homophobic Free World
Generation Q is a group of same-sex attracted youth (SSAY) who
have visions of a world without homophobia, free of rejection,
trauma, and alienation. SSAY are often rejected by family, ostracized
by peers, and called the ‘poofter’ or ‘dyke’ at school (Hillier et al.,
1998; Ollis, Mitchell, Watson, Hillier, & Walsh, 2002). Safe places,
refuges from their homophobic environment, are often sought in
order to celebrate their sexuality, to celebrate the diversity of life
(Wehbi, 2004).
These young people form subcultures where they can freely
express themselves (White, 1993, 1999). Their subcultures can
become niches of resistance (Moane, 2003), as they gather to tell
tales of their lives and share their visions of a better life. (Miles, 2002;
Pipher, 2002).
This article reports an action research project with a SSAY group
that has found a place of emotional safety working with a trusted
youth worker at Generation Q.
Drama as social action research
I was invited to work with the Generation Q SSAY group and
their youth worker, Jemma, of Good Shepherd Youth and Family
Services, St Albans, Melbourne. Generation Q is part of a Safe and
Sound project for SSAY funded by the William Buckland, Reichstein
and Myer Foundations. Additional funding for a camp was also
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provided by the Morawetz Social Justice Fund. Members, from 15-21
years old, live in the marginalized north-western suburbs of
Melbourne and meet weekly for mutual support and encouragement.
At the time the group had 16 members, half female and half male, with
an average attendance of eight each week. Half of the group were
full-time school students and the other half had part-time studies or
casual work. Most were from Anglo-Celtic or European families with
one Indigenous homeless woman, and one single parent.
A mutual passion for drama was identified in the group and a
social action project was worked on for six months on alternate
weeks and over an intensive weekend camp. Using a participatory
action research approach, we explored the members’ own interests
and concerns (Pretty, 2002; Prilleltensky, 2001). The overwhelming
concern of each member of the group was to challenge homophobic
attitudes in their local neighborhood.
The youth worker and the researcher explored possibilities for
the young people to be involved in a social action project that would
involve their passion for drama and concerns for homophobia. The
youth worker found an opportunity through her community
partnerships. This led to a performance at a forum dealing with
homophobia in schools and a contribution to a teachers’ manual.
They workshopped dramatic vignettes on issues of same-sex
attracted friendly environments in schools for a teachers’ forum and
policy manual called, A Class Act. Workshops were facilitated by
their youth worker and the researcher, with some assistance from an
educational consultant.
Time for tales and fun
The development of scenarios was based on concepts of
previous drug and alcohol work in schools called Creating
Conversations (Department of Education & Training Victoria, 2002).
The Creating Conversations concept is for student researched and
performed scenarios to parents, emphasizing audience participation.
The group were enthusiastic about adapting this approach for samesex attraction issues. In this way, they could use their stated passion
of drama, and also have plenty of freedom to develop their own
drama scenarios in relation to homophobic issues. The members
agreed to make every second week a totally social event and the
alternate weeks have time for working on the social action project.
But even these project weeks had to have plenty of time for
socializing, including sharing finger foods and fruit juice. Frequently
young people told the researcher and youth leader when they arrived
at 4:00 pm, that this was the first time they had eaten that day. They
also needed time to tell each other, the youth worker and the
researcher, their tales of homophobic experiences, of coping with life.
Since attendance of the group was voluntary, numbers varied from
week to week. The researcher and youth worker would begin
activities with one group and the next week the group would have a
different make-up and so we would have to explain again what was
happening to keep everyone informed and feeling part of the group
activities. This took much time and energy and slowed down the
process. However, this slow pace appeared worthwhile as we were
able to affirm the work so far, take time to reflect on what had already
been accomplished, and mostly keep the group informed and feeling
part of the project. Also, since attendance was voluntary, each
member arrived with a reasonable level of enthusiasm. An advantage
of this social group, was the flexibility of time-lines for the project,
with no limiting external timelines, such as a school semester.
An intensive weekend camp in a country setting to work on the
drama activities, was supported by the partner agency and funders.
This provided adequate time away from the stressors of urban life. It
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also gave opportunity to work more on the project with writing and
role playing, while still giving plenty of time for socializing and fun
and challenging activities, such as flying-fox, low ropes-course and
kayaking. This weekend was also emotionally intense, with the high
expectations of a fun time and some relationship issues within the
group. All members of the group contributed to the discussions and
workshopping of the drama productions, but still had social fun.
While only a few of the groups performed at the forum, most had
contributed significant ideas during the sessions and the intensive
weekend camp and expressed enthusiasm for being involved in the
project.
“I enjoyed acting and expressing myself and seeing how
people really thought about homosexuality issues within the
community. We could bring out whatever you wanted to
say, as wouldn’t do it in front of most people, but all these
people are supportive of homosexuals.”
Dramatic performance
A highlight of the project for the group was the chance to freely
express this sexual liberation. Some of the group performed their
drama vignettes at a teachers’ forum on same-sex issues, called A
Class Act, with over 200 teachers from northern Melbourne
attending. The three young people who were able to attend enjoyed
performing their set Hot Seats and Hidden Thoughts. So inspired by
the atmosphere of acceptance and after listening to other young
people telling their personal experiences of homophobia in schools,
that they told their own stories off the cuff to much applause (not to
mention a few tears) from the teachers in the audience! A very
gratifying experience for young people who constantly deal with
rejection of their sexuality! So there was a real sense of a successful
social action project with empowering activities and an improved
sense of community.
“The teachers’ forum was the best experience out of all! All
these people were totally willing to listen to us and our
thoughts on how to fix the homophobia problems at
schools. I got to talk about how I felt and it was great!”
Community Connectedness
A sense of community within the group provides a space for
freedom of expression for these SSAY. These young people were able
to tell their stories and express their attitudes, to have a voice
without fear of attack or conflict or shame (McMillan & Chavis, 1986;
Rappaport, 2000; Tantum, 1990).
“I think it’s good having a SSA group because you get to
discuss issues, meet new people and get to share how your
week has been. I think it’s good to have some sort of thing
that you can relate to without dealing with harassment and
discrimination. I really like the atmosphere of Generation Q
and the people that attend.”
At the end of the project, the group agreed they enjoyed the
experience of freely expressing themselves. Embracing the challenge
to make a real difference in their community, they reported feelings of
acceptance and connectedness. Arguably, this shows an improved
psychological sense of community with the beginning of enhanced
community narratives. In fact this SSAY group have gone on to
organize their own local community forum challenging homophobic
attitudes.
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Living Community Psychology
Gloria Levin, Editor
(g-levin@comcast.net)
“Living Community Psychology” highlights a community
psychologist through an in-depth interview that is intended to
depict both personal and professional aspects of the featured
individual. The column’s purpose is to offer insights into community
psychology as it is lived by its diverse practitioners.
Featuring: Abe Wandersman
Abe Wandersman dates his
quest to improve the quality of
people’s lives to age six, when his
sister died from what he later
understood was medical
malpractice. While the death of
any child is a family tragedy, a
death in the Wandersman family
was all the more tragic because his
parents were Holocaust survivors.
Each child born to a Holocaust
survivor is viewed not only as a
precious treasure but as a
repudiation of Hitler and his racist
beliefs. Hitler’s regime claimed
95% of his aunts and uncles and
Abe Wandersman
his grandparents. Abe was born in
a Displaced Person Camp in Germany and came to the U.S. at 9
months of age. As a child, he didn’t fully understand the meaning of
the Holocaust until he watched the televised trial of Adolf Eichmann
in 1961-2, when he was in sixth grade. His parents and their friends
did not talk much about their concentration camp and work camp
experiences so as not to frighten their children, because of their
embarrassment at the degradation they had endured and also
because they did not believe Americans would be interested. In a
recent visit to a survivors’ reunion, on the occasion of the tenth
anniversary of the National Holocaust Museum, he learned that Jews
and anti-Semites were housed together in the DP camp until
President Truman—maybe an early community psychologist?—
ordered that practice banned. He rejects the notion of inevitable
dysfunction among children of Holocaust survivors that was
promulgated several years ago in a popular book. While he
acknowledges that all the children of survivors were affected, he
believes that most, including himself, were positively affected,
tending to be more resilient, more open to the idea of evil, and more
sensitive to persons who face discrimination. He says, “Anyone who
survived the Holocaust had to be resilient and had to have the
survival instinct. I’m quite persistent and resilient as a result.”
Throughout his childhood, Abe’s main goal was to become a
physician so that other families would not have to experience the
same grief from an unnecessary medical mistake as had his family. He
was a voracious reader of books on the lives of medical scientists.
So, there was no question—when he entered Brooklyn College at the
age of 16—that he would be a pre-med student. However, his
experience there was disappointing, both because he didn’t do as
well in his science courses as he had expected and because Brooklyn
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College (being a commuter school, similar to a community college)
was not what he envisioned for a college experience. His mother,
having understandable separation anxieties, initially resisted his
transfer to a college away from home. But he calls his entry to SUNY/
Stony Brook in 1967 “a transforming experience” in his life. “That
was the 60s, the counterculture,” he remembers, and Stony Brook
was a hotbed for social change played out on a mass scale. At the
same time, he changed his major to psychology, looking to the social
sciences for his career path, and graduated magna cum laude. Abe
also met his wife, Lois Pall, at Stony Brook, and they married two
days before he began graduate school at Cornell University at the
age of 21. Soon after, Lois entered a doctoral program in
developmental psychology, “so we shared the graduate school
experience together and I learned a great deal from the discussions
we had together.”
Abe regrets that the memorization and rote learning required for
his pre-med studies ill equipped him for his PhD studies at Cornell,
and graduate school was an “immense struggle” for him. “The critical
thinking in medicine, the limitations of medicine, isn’t introduced in
medical education. I had to break out of learning as being just a
sponge, to be much more sophisticated, much more questioning.”
Abe credits four of his professors at Cornell for investing “an
inordinate amount of time with me” in response to his neediness and
persistence. He notes that those were “nicer, gentler” times, when
professors had time—relatively unpressured by demands to bring in
grant money—to “play with ideas for their own sake and brainstorm
ideas with students.” Abe majored in social/personality psychology
at Cornell but also studied child and family psychopathology; social
organization and change; and (through architecture and land use
planning) environmental or ecological psychology. He cobbled
together a curriculum that would give him a broad perspective
(saying he has a propensity for viewing the world in terms of “the
forest”) but with an emphasis on social intervention. He was unaware
of the new field of community psychology at that time.
A pivotal intellectual experience came about as a result of Abe’s
co-editorship of an interdisciplinary journal for Cornell graduate
students. A debate was held at Cornell between two prominent and
articulate psychologists—one a humanist (Sidney Jourard), the other
a behaviorist (Joseph Wolpe)—on the nature of human behavior and
change. As presented, the two perspectives seemed polar opposites,
agreeing on nothing. Abe suggested that a special issue of the
student journal be devoted to a transcript of the debate, and several
Cornell faculty members were asked to contribute their reflections on
the debate, resulting in “a less black or white, either/or” perspective.
“What I learned from this experience was that even when there is a
huge gap, there are opportunities to build bridges or span
boundaries.” The work was published in book form by Pergamon
Press.
Abe and Lois had their first child (Seth) when Abe was in his
fourth year of graduate school. While working on his dissertation
(the topic was participation in decision making) and with Lois at
home raising Seth, Abe entered a one-year clinical internship at
Connecticut Valley Hospital, although he had no prior clinical
coursework. “I felt I could always get a job as a clinical psychologist.
I was worried about job security.” He was surprised to realize that the
non-clinically trained interns were “no worse than the clinical
students.” However, he never sought licensure, feeling that his skills
“although at least as good as average,” were not good enough to
“mess with people’s lives in a very serious way.” During Abe’s
internship year, Lois began to feel isolated in their small town and felt
the need for contact with other adults. “Realizing how hard the
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challenge. He remains focused on using psychology to solve social
transition to parenthood was and how unprepared we were, we
problems on a large scale.
developed a parent support group for new parents.” This was early
For over a decade, Abe and his students e.g., Shawn Coyne, Jen
in the mutual support movement, and they formalized the experience
Duffy, Jessica Snell-Johns, Dana Keener, Melanie Livet (including
into the Family Development Project—a 10-session intervention and
former students, now farflung e.g., Pam Imm, Matt Chinman, Paul
a longitudinal study of what happens in the transition to parenthood.
Flaspohler) are working hard to develop knowledge, tools and
Although Lois continued refining this work in later years, Abe
systems to evaluate a variety of human service programs. “In today’s
withdrew from it eventually: “We realized we were working too much
accountability world, programs are being asked to show outcomes.
together, and it would not be good for our long term relationship.
We often found that we were not able to demonstrate effects. We
Plus, we wanted to have our own identities.”
were almost as disappointed as the practitioners who were running
Because of his broad, interdisciplinary training, Abe knew he
the programs because we also want them to succeed. I would like
would not be able to secure an academic position in social
those programs to make a positive difference in people’s lives.” They
psychology. Fortunately, Peabody College (now Vanderbilt) offered
have produced a workbook (Getting to Outcomes–2004) that is a
him a position as a social ecologist—a field for which Abe, and few
practical approach to logical planning and results-based
others at the time, were qualified. There, he landed in Bob
accountability, using 10 empowerment concepts. The workbook is
Newbrough’s Center for Community Change although his
available, at no cost, online from RAND’s website (http://
dissertation had been a controlled laboratory study and he had
www.rand.org/publications/TR/TR101). The team has a grant to
minimal community field experience. Bob introduced him to the field
apply some of the elements in the system with a coalition of
of community psychology which was consistent with the work he
organizations in Columbia, S.C. The approach is also being adapted,
had been doing, although he was lacking experience with real-life (as
with grant support from NIDA and
opposed to simulated) community
in collaboration with an
participation. With mentoring from
information technology company,
Bob and others at the Center, Abe
ife is about luck. Life is about
as a web-based application tool
successfully obtained grant
courage. Life is about the importance
that provides practitioners an
funding from the National Science
interactive, guided system,
Foundation to conduct a quasiof living each day and about hoping for a
backed by empirical findings from
experimental study on his
better tomorrow on the days of struggle.
the literature. “If they use the
Neighborhood Participation
system, they are more likely to get
Project, founded on block
desirable program results.”
organization principles. “They
A newer mission for Abe is his current attempt to develop “a
were willing to take a chance on me and invest what, at that time, was
community science.” He explains this is his personal attempt to go
a lot of money—$100,000.” Abe and his team (including Gary
beyond the current limits of prevention science and practice. He
Giamartino, Paul Florin, David Chavis, and Richard Rich) were among
distilled this thinking—a lifelong set of contemplations organized
the first academics studying neighborhood interventions. After 3
into proactive suggestions for future directions—in his SCRA
years at Vanderbilt on soft money, Abe began to seek a more secure
Presidential Address, later published in the American Journal of
position, but still unsure of how he should market himself. “That’s
Community Psychology (2003). He is co-editing a special issue of
where it started to click. Maybe I could be hired as a community
AJCP, with Bret Kloos, Jean Ann Linney and Beth Shinn, to further
psychologist.” He had recently read Heller and Monahan’s
develop this concept. He dedicated his Presidential address to his
community psychology text and thought: “I’m doing this. Others are
sister, his mother and his wife, acknowledging that the ways in which
talking about it, but I’m doing it!” Through a friend, he learned that
their medical conditions had been treated represented the limitations,
the University of South Carolina (USC) was recruiting a community
psychologist. He applied and “they fell for my work.” The fit seemed
as well as potentialities, of science and practice. His sister died
good, and Lois would be able to teach on an adjunct basis until she
because of failures in the practice of medicine, while the death of his
could find a permanent position. (His second son, Jeff, was born in
mother (of cancer in 1991) was a failure in the science of cure and the
1980, two years after their move to South Carolina.)
practice of medicine because the surgeons’ poor communication
Having a job as a community psychologist, Abe realized that he
imposed a huge and unnecessary burden on the grieving family.
needed to become more identified with the field. He helped plan the
Then, Lois was diagnosed with stage IV colon cancer. “There’s
first Biennial meeting of SCRA, held at USC in 1987, and was invited
nothing more challenging than being faced with life or death. It’s
to become a co-author (along with Heller, Price, Reinharz and Riger)
hard for the person with the illness to focus and problem solve. They
of the successor textbook to Heller and Monahan’s original text—the
need to have an advocate, someone who can sort through and obtain
first community psychology text Abe had read. Along with the
the right information, because you don’t get another chance. My job
American Evaluation Association, SCRA is now his primary
was to help save her life.” They submitted to leading-edge treatment,
professional affiliation, and Abe served as president of SCRA in
removing half her liver. “The liver is the only body organ that
2001-2002. He says that community psychology is not for the feint of
regenerates. She’s the poster child for cancer survivors. I’m very
heart. “What we choose to do is work on big picture issues. There
grateful that both science and practice were very good with Lois,
are much easier ways to survive in academia, such as running
even though they failed me with my sister and mother.” Thus, this
subjects in laboratories. We are held to the same standards (as other
work is very personal to him.
academics) of grants and publications while trying to be sensitive to
Abe also has contributed as a citizen-parent to improving the
the community and operating in a time-consuming method. It’s
quality of life in his community. He worked with the principal of the
something you should have a passion for. Social, community change
local public school to provide a quality education and to recruit other
is not easy.” On the other hand, he does not want to scare students
families to enroll their children who were attending private schools.
from the challenge and tries to communicate his own passion for the
While the leadership of the school system was committed to
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improving public education, a community constituency was lacking.
For several years, he chaired a group of concerned citizens, spanning
several schools, “to make sure we didn’t get lost. This was for the
public good as well as for the good of my own children.” Abe also
chairs the Shoah Committee of Columbia, S.C. which annually
commemorates the Holocaust.
Both sons work in New York City—Seth works in quality
assurance for Lehmann Brothers and Jeff is studying for a master’s
degree in architecture from Columbia University. “Seth lives on the
Lower East Side in what one would call a tenement that his greatgrandparents left as soon as they could afford to leave!” Abe’s
family also includes a sister, brother-in-law and their two children
plus his father and stepmother. And so this family line survives,
multiplies and is making its own contributions to the ages.
In April, 2004 Abe had the honor of introducing his father and
describing some highlights of his experiences surviving the
Holocaust at the Yom Hashoah service in Columbia, South Carolina.
He ended his remarks with “What have I learned from my father. Life
is about luck. Life is about courage. Life is about the importance of
living each day and about hoping for a better tomorrow on the days
of struggle. What have I learned from the Nazis—People can be so
mean and truly evil. What have I learned from the righteous—both
Jews and Christians—people can be so good—even at the risk of
their own lives. What have I learned about myself—that I owe it to
my Jewishness to help make the world a better place.”
Abe can be contacted at wandersman@sc.edu.

Regional News
Regional Network News
Judy Primavera, Regional Network Coordinator
Fairfield University, jprimavera@mail.fairfield.edu
In keeping with the spirit of the times, aloha to all. I trust that
APA attendees enjoyed our wonderful program in Hawaii. Many
thanks to Hiro Yoshikawa and Cliff O’Donnell and all others who
worked so hard to put together a “time” that appealed to both the
intellectual and the fun sides of our SCRA personas.
I’d like to welcome Joseph Berryhill as the Southeast’s newest
regional coordinator. Joseph Berryhill is entering his third year as an
assistant professor at the University of North Carolina at Asheville.
A graduate of the University of South Carolina’s clinical-community
program, he also did pre- and post-doctoral work at Yale University.
His research interests include promotion of children’s wellness and
empowerment of people with problems such as homelessness and
serious mental illness. He can be contacted at jberryhill@unca.edu or
828-251-6832.

given by Anne Brodsky, Ph.D., Associate Professor of Psychology at
the University of Maryland, Baltimore County, whose talk was
entitled “Community Psychology and Activism: On Being “a Fist in
the Mouth” and Other Lessons from Afghan’s Women’s Resistance.”
Dr. Brodsky shared her experiences with The Revolutionary
Association of the Women of Afghanistan (RAWA), a 26 year-old
humanitarian and political women’s organization that operates
clandestinely in both Afghanistan and Pakistan. Dr. Brodsky has
been working with RAWA for several years to support their efforts to
raise awareness of the plight of Afghan women under fundamentalist
oppression, give voice to Afghan women’s lives and concerns, and
document the active resistance of RAWA and other Afghan women
to the Taliban and other the other jehadi factions, including those
now part of the interim government. She is the author of a book on
RAWA, Afghan women’s resilience, and community, entitled With All
Our Strength: The Revolutionary Association of the Women of
Afghanistan published by Routledge (2003).
Several interesting symposium, paper, and roundtable sessions
were conducted on topics including: “Traumatic Stress and It’s
Aftermath: Cultural, Community, and Professional Contexts”,
“Neighborhood Factors that Impact on Risk and Resilience”,
“Community Psychologists in Schools: Examining Positive Youth
Development, Emotional Intelligence, Program Evaluation and Mental
Health”, and “Enhancing the Academic Success of Minority
Students: Alternative Approaches.”
SCRA members contributed posters in areas, such as violence
prevention, school-based interventions, substance use, mental
health, juvenile justice, and cultural, gender and international issues,
to EPA’s midday poster session. Overall, it was an exciting and
successful program that represented the varied and significant work
that community psychologists have been participating within our
region. In the fall, look for the call for submissions for SCRA’s 2005
program at EPA that will be held in Boston, MA in 2005!
This program was organized by the 2003 - 2004 Northeast
Regional Coordinators: Joy Kaufman, Ph.D. (Yale University School
of Medicine; joy.kaufman@yale.edu), Rhonda Boyd, Ph.D.
(University of Pennsylvania School of Medicine and the Children’s
Hospital of Philadelphia; rboyd@mail.med.upenn.edu), and Cindy
Crusto, Ph.D. (Yale University School of Medicine;
cindy.crusto@yale.edu).
Joy Kaufman has completed her three-year term as a Northeast
Regional Coordinator. We would like to acknowledge her service and
commitment in this role.
News from the Southeast
Joseph Berryhill
University of North Carolina, Ashville
jberryhill@unca.edu
The Southeastern Eco-Community Conference is being planned
for the weekend of September 17, 2004 at Lake Logan, North Carolina.

News from the Northeast
Cindy Crusto
Yale University School of Medicine
cindy.crusto@yale.edu
On April 16, 2004, the Northeast region held the SCRA program
at the Eastern Psychological Association (EPA) conference in
Washington, DC. A very thought-provoking keynote address was
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News from Rocky Mountain/Southwest
Susan Wolfe, Texas Department of Health & Human Services
swolfe@oig.hhs.gov
We still need another regional coordinator for this region.
Page 15

News from the West
Eric Mankowskie
mankowskie@pdx.edu
The Bay Area Community Psychology Network continues to
meet twice per term, primarily at U.C. Berkeley. The Network has
recently expanded to include anthropologists and public health folks,
which has enriched the meetings. Recent meetings have included a
presentation by Kristi Bright, an anthropologist at the Prevention
Research Center (PRC) on “Mixed Methods in Community-Based
Research” and a reflective discussion led by Anne Gregory, doctoral
candidate in clinical/community psychology, UC Berkeley, on the
special issue of the American Journal of Community Psychology
focused on lesbian, gay, bi, transgender (LGBT) communities.
Contact Ken Miller (kemiller@sfsu.edu) or Emily Ozer
(eozer@uclink.berkeley.edu) for information on future meetings.
The SCRA presentations at WPA in Phoenix (April 22-25) were
well attended. Ken Miller, Bianca Guzman, Mary Prieto-Bayard and
Michele M. Schlehofer-Sutton conducted a symposium on the
diversity of career pathways in community psychology. The social
hour was quite active, especially with students who had presented at
the conference, as well as some old-timers from the division. Next
year, April 14-17, 2005, WPA will be meeting again in Portland and we
hope many of you will contribute to another vibrant program of
community psychology presentations. Proposals are due November
16, 2004 (see www.westernpsych.org for further information). If you
submit a proposal, please let Ken Miller (kemiller@sfsu.edu) or
Bianca Guzman (dr.bee@verizon.net) know so that your presentation
can be included in the SCRA program for the conference.
Finally, Tod Sloan, who has most recently been co-coordinator
of the organization Psychologists for Social Responsibility has
recently moved to the West Region as Chair of the Department of
Counseling Psychology at Lewis & Clark College. Tod will be
working to develop local coalitions of people working in the
community, and to develop a regional Northwest group of PsyAct
(Psychologists Acting with Conscience Together) that links
counselors, community psychologists and others who are interested
in coordinated social justice work. If you are interested in
connecting, Tod can be reached at tss5@georgetown.
News from Europe
David Fryer
University of Stirling, Scotland
d.m.fryer@stir.ac.uk
England. Community psychology is thriving at Manchester
Metropolitan University (MMU), England, where the first cohort of
students is completing the first UK Masters programme in
community psychology. Members of the Community Psychology
Unit at MMU have just completed a project on emotional well being
in schools in the North West of England and two members have
recently spent time in Mexico. They took part in discussions and
workshops about community and critical psychology with a focus of
disability and inclusion issues at the Universities in Cuernavaca and
Oaxcaca. Visits to community projects and more informal discussion
also enabled them to appreciate the extent of common thinking and
practices. The MMU Unit recently hosted visiting British
Psychological Society Fellow (Carolina de la Torre) and visiting
British Psychological Society Psychologist (Mayreli Carreño). Both
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visitors came from Cuba, had interests in community psychology and
in historical and cultural psychology and both visited local
community projects and gave talks. Further details about community
psychology at MMU can be obtained from Carolyn Kagan
(C.Kagan@mmu.ac.uk).
The South West Community Psychology Network will be
hosting the next United Kingdom Community Psychology
Conference at the Phoenix Arts Centre, Exeter, on Thursday and
Friday, 14th and 15th October 2004. The theme is “Challenging
Inequalities: What Can Community Psychology Do?” Contributions
are being encouraged which make us think about how to take action/
learn/research together in empowering ways, that can be understood
and appreciated by a wide range of people and with a creative/
participatory style of presentation. Contributions will include
workshops, posters and presentations from members of a broad
range of communities and from non-psychologists as well as
psychologists. Further details can be obtained from the organizing
group via Annie Mitchell (a.mitchell@exeter.ac.uk), School of
Psychology, Washington Singer Building, University of Exeter, Exeter
EX4 4QG England.
Scotland. The future of community psychology at Stirling
University, Scotland is less rosy. The Department of Psychology at
Stirling has decided to close the undergraduate course, which has
been running for nearly ten years, after it runs in spring 2005.
Currently in addition to the undergraduate course coordinated by
David Fryer, Adele Laing is doing PhD research on disabling
practices in Higher Education, Rachael Fox is doing PhD research on
school exclusion and Trisha Conway is doing PhD research on
domestic violence (Trisha is soon to relocate her work to Peabody
College).
The Stirling Community psychology Group will contribute to the
PsyAct (Psychologists Acting with Conscience Together) action on
Mental Health and Economic Justice on July 2004. For more
information about PsyAct please visit the website at http://
www.psyact.org/
A one day “commemorative study day” is scheduled to take
place in Stirling, Scotland on the 15th anniversary of the murder of
Ignacio Martín Baró, i.e. 16th November 2004. This
“commemoration”, whilst a local manifestation of an international
initiative, is intended to be a working meeting focusing on the
development and utilization of a liberation psychology relevant to,
and effective in, contemporary Scotland. It will also be a “critical”
event in the sense that critical reflection on Martin Baro’s work and
liberation psychology itself will be encouraged during the study day.
That is, the event will not involve merely paying tribute to the past.
The University of Stirling Community Psychology Group will be
hosting a month long visit by Neville Robertson, community
psychologist usually based at Waikato University, Hamilton,
Aotearoa/New Zealand. Neville teaches in the Community
Psychology program of which he is currently the Convenor and has
worked for over 15 years as a researcher, practitioner and consultant
in the area of men’s violence against women and children. Neville’s
visit to Stirling is part of a growing tradition of visits by community
psychologists to Stirling, some shorter and some longer. Previous
visitors have included George Albee, Donata Francescato, Heather
Hamerton, Isaac Prilleltensky, Julian Rappaport and Paul Toro. For
further details please contact d.m.fryer@stir.ac.uk.
Austria. Community psychology can be found in forms
recognisable to SCRA members in a number of European countries
(including Germany, Italy, Portugal, Norway, Spain and the UK).
However, colleagues engaged in work which is in many ways similar
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to community psychology but not called that as such can also be
found in other countries. For example, in Austria, there is little which
would be described by those doing it as community psychology.
However, Mag. Cornelia Ehmayer, a member of the European Network
of Community Psychology based in Vienna works as a
“stadtpsychologin”. This could be translated as “urban
psychologist” or “city psychologist”. Cornelia’s work, based on the
understanding that city development is a social process, has
academic roots in environmental psychology and involves working
practically in collaboration with social workers/community workers,
architects and city planners. Further information about Mag. Cornelia
Ehmayer’s work can be found by visiting http://
www.stadtpsychologie.at. Moreover, there is also a lot going on in
Vienna, and in Austria more widely, in community development and
the voluntary sector where psychologists have been working with
social, youth, health and other community workers from different
areas and backgrounds since 1998, meeting regularly at ‘networking
breakfasts’ where common positions on empowerment and
participation are debated. For further details please contact Ulrike
Boehm via ulrike.boehm@reflex.at.
Europe. The 5th European Congress on Community Psychology,
entitled Social Responsibility in a Globalizing World: Learning
Communities, Empowerment and Quality of Life will take place
between September 15-19, 2004 in Berlin (Germany). This Congress
will include keynote addresses on “societal causes and
consequences of globalisation”, “civic and political participation and
empowerment” and “Current health and socio-political developments
in Germany and in Europe”. There will also be other major
presentations scheduled as daily midday lectures, a “multi-continent
panel” discussing “International Community Psychology: Differing
World Views or Common Global Values” and eleven symposia
facilitated by internationally diverse community psychologists,
including ones from Germany, Italy, Scotland, Spain and the USA.
These symposia address community psychology issues in relation
to: children and adolescents; community services; community
values, civil engagement and sense of community; corporate
citizenship and the community; counselling, context and networking;
diversity; empowerment und participation; learning communities and
sustainable socio-economic city development; patients/client/user
participation in dealing with psychosocial and health problems;
social representations of communities; and violence. Some symposia
involve discussion with a variety of community stakeholders taking
place in Berlin itself.
The Congress program was developed using a collaborative
development and discussion platform, called ‘Wiki’. This meant that
conference themes could be negotiated via a collaboratively-edited
website in which users had the freedom to edit/change/delete the
work of previous authors.
Information technology in the form of the “world café”
technique (http://www.theworldcafe.com) is also being used
innovatively at the Congress to facilitate the international exchange
of ideas.
Creative thinking is also being facilitated at the Congress
through the screening of “The Rhythm is it”, a film, made by the
directors Thomas Grube (Germany) and Enrique Sánchez Lansch
(Spain) in 2003. This film documents 250 children and teenagers from
25 nations and very different social backgrounds, members of the
Berlin Philharmonic Orchestra, British conductor Simon Rattle and
British choreographer Royston Maldoom working together in an
elaborate and ambitious education project working towards a dance
performance of Russian composer, Igor Stravinsky’s, “Le Sacre du
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Printemps”. For more information please see http://www.germancinema.de/archive/film_view.php?film_id=1104.
Online registration and payment of conference fees is possible
until September 9th. It is also possible to pay in cash at the
conference counter. Further information and opportunities to register
can be found by visiting http://www.encp-congress-berlin.de or by
emailing contact@encp-congress-berlin.de.
The Journal of Community and Applied Social Psychology.
Major changes have taken place recently in the Editorship of the
Journal of Community and Applied Social Psychology, arguably
Europe’s main community psychology journal recently. Following
serious disagreement with the publishers of the journal (John Wiley
and Sons), Jan Bostock and David Fryer stepped down as Editors,
David Smail stepped down as Associate Editor, Annie Mitchell
stepped down as Book Review Editor and Jim Orford stepped down
as Founding Editor. At time of writing, Sandra Schreyer remains as an
Editor and Geoffrey Stephenson remains as a Founding Editor.

Self-Help/Mutual Support
Column Editor’s Note: Thomasina Borkman graciously agreed to
write a few paragraphs remembering a long-time colleague, Frank
Riessman. Dr. Riessman was a seminal figure in the formation of the
self-help movement in the United States, in legitimizing self-help
research, and in conceptualizing its implications for policy. Dr.
Borkman is a Professor of Sociology at George Mason University
and a member of the Self-Help/Mutual Support Interest Group of
SCRA.
In Memoriam: An Appreciation of Frank Riessman (1924-2004)
Thomasina Borkman
Frank Riessman, founder of the National Self-Help
Clearinghouse (http://www.selfhelpweb.org) and an early promoter of
self-help mutual aid, died March 1 at age 79. His degrees in
psychology (bachelor’s 1949 City College of NY), sociology (MA
1950, Columbia University), and social-psychology (Ph.D. 1955,
Columbia University) evinced an interdisciplinary versatility that was
replicated not only in his work but in his academic positions
(professor of psychology at the Albert Einstein College of Medicine
(as well as licensed psychologist), professor of sociology at the City
University of New York (CUNY) Graduate School and University
Center, among others). A social theorist and policy analyst, his early
focus during the War on Poverty arose from his concerns with low
income and minority groups; he promulgated the idea of hiring low
income persons as paraprofessionals to serve in human service
agencies for the poor.
As I reviewed his work on self-help mutual aid in the preparation
of this piece, I was again struck by the relevance and salience of his
core ideas from the 1970s and later that are neglected but which
could still enlighten and enhance our current research:
1. His “Helper-therapy” principle “which asserts, in essence, that
those who help are helped most (or giving is getting).” (Gartner
& Riessman 1977, p. viii) remains a central theoretical
contribution to the field.
2. He turns the idea of client or consumer on its head showing
that in self-help mutual aid the client changes from a consumer
of services to a provider and consumer of services (or prosumer,
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the term he adopted from Toffler’s Future Shock (1970). Over the
years he elaborated on the implications of the client as prosumer
culminating in a 1990 article in the American Journal of
Community Psychology that called for a paradigm shift that
restructured human services recognizing the vast untapped
resources of clients as providers with strengths and experiential
knowledge to complement the scarce professional resources.
Throughout his writings on self-help mutual aid (the term he
preferred) Riessman pointed out its dangers and limitations
including among others the possibility of governments using
self-help groups as an excuse to cut back on needed
professional services, groups’ myopic focus on symptoms rather
than structural change, professionalized clients who adopt the
thinking of the professional rather than an experientially-based
alternative to the professional, and the relative scarcity of
persons of low income or minority status in self-help groups
(e.g., Riessman & Banks, 2001).
In his last book Redefining Self-Help: Policy and Practice with
David Carroll (Jossey-Bass, 1995), Riessman clearly separates selfhelp from mutual aid. Self-help is conceptualized as internal resources
and is broadened to include many levels of analysis: the individual
(as in self-help books), the community, as well as the familiar groups.
The internal resources are the latent individual strengths, selfdetermination, self-reliance, self-production, self-empowerment
whether the unit is the individual, group, or community. He expands
the spheres of self-help mutual aid from the health and human
services to community development, economic self-help, and
neighborhood aid (e.g., barn raising).
His founding and editorship of the magazine Social Policy was a
constant outlet for his critique of professionalized human services
and ideas for reform. Extremely supportive of colleagues and active in
the promulgation of the value of self-help mutual aid through white
papers distributed to state and national health care policy leaders, he
also practiced what he theorized, belonging to a men’s support group
in the 1970s and to a Parkinson’s support group in the 1980’s and
1990s.
Many colleagues draw inspiration from Riessman’s work. One
remembers him this way:
Frank Riessman was a voice for the autonomy of self-help
groups and was a role model in terms of both serving self-help
groups and the movement while also encouraging research to
better understand their value to individuals and our society.
-Greg Meissen, Professor of Psychology, & CoDirector of the Self-Help Network of Kansas at
Wichita State University.
Fortunately, our Division 27 recognized Frank Riessman with the
1989 Award for “Distinguished Practice in Community Psychology”,
which now seems an insufficient recognition of the lifetime
contributions of this major pioneer in the study of self-help mutual
aid.
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Social Policy
Opportunities for Involvement in Regional Housing Policy
Steven R. Howe
On the recent SCRA program at Midwestern Psychological
Association was a roundtable discussion on housing organized by
Bradley Olson of DePaul University. To my great surprise, the
session was easily the most heavily attended session of the day.
This was gratifying to me, as I have devoted a fair portion of my
career to housing research, but always with the drawback that I had
to explain to all who inquired about my interests why a psychologist
would study housing. In the hopes that others might have interests
in this topic, this column will lay out a number of ways in which
community psychologists might involve themselves in regional
housing policy.
From Homelessness to Suburbanization Research
My first foray into housing research was prompted by my
involvement in the Ohio study on the mental health status of the
homeless in the mid 1980s, for which the principal investigator was Dee
Roth of the Ohio Department of Mental Health. Compared to some of
the subsequent research on homelessness, our techniques seem quite
crude, although we were convinced that they represented a vast
improvement on much of the research that had been done to date,
which typically involved psychiatric status exams of samples of
convenience drawn from people staying temporarily in shelters for
homeless individuals. The consensus of many researchers at the time
was that essentially all homeless individuals were mentally ill. In
contrast, our findings showed that roughly a third of the homeless
persons we interviewed could be characterized as severely mentally ill.
Without making light of the severe burden imposed on many
homeless individuals by their mental health status, it seemed to us
that our research called into question the usefulness of a mental
health model of homelessness and suggested that homelessness
was, if not largely then to an important extent, a housing issue. From
that beginning, I pursued research into the needs of low-income
renters and racial discrimination in mortgage lending. I was also a
member of a three-person team of academic researchers at the
University of Cincinnati who were asked to provide technical
assistance to a group of stakeholders charged with creating a
housing blueprint for the City of Cincinnati, which at that time was,
and still is, struggling with forces promoting depopulation, racial
segregation and central city decline. The most important addition to
my skill set resulting from that work was a thorough knowledge of
the demographics of housing.
In late 1988, Tom Bier of the Housing Policy Research Center at
Cleveland State University convened a meeting of urban researchers
from each of the seven major metropolitan areas in Ohio. We decided
to dedicate ourselves to researching the relationship between
suburbanization and central city decline. Although we have recently
drifted apart due to retirements and changes in interests, we worked
together for over twelve years and generated a series of technical
reports, conference presentations and journal articles. Perhaps our
finest effort showed that the then existing capital gains tax on
residences promoted out-migration from the urban core and inhibited
urban reinvestment and revitalization. We also did important work on
the impact of suburban new construction and were able to frame
suburbanization as a social justice issue. For example, all of the
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residents of a metropolitan area, including the central city poor,
subsidize suburbanization through utility fees that are used to
expand the power grid and other services ever further outward. Quite
simply, suburban new construction is not priced properly, which
explains its attractions to millions of homebuyers: it’s a steal.
Regional Housing Planning Imperatives
I find that I do not need to talk to community psychologists very
long before they are able to grasp why housing policy in general, and
not merely low income housing policy, matters to anyone concerned
with social justice and the amelioration of poverty. However, the
barriers to entry into this policy arena are daunting. First, housing is
a marketplace and most psychologists have but a vague understanding of markets. Second, housing advocates are a zealous lot,
and any researcher who is not well equipped with facts can be cut to
shreds. Third, psychologists seldom receive training in the use of the
secondary data sets that are crucially important in housing policy:
the US Census and the American Housing Survey, among others.
Nevertheless, there are at least three pathways into regional
housing policy where the training and perspective of community
psychologists can have a substantial impact. Each year, the US
Department of Housing and Urban Development (HUD) distributes
billions of dollars of funding to local governments and non-profits.
This fiscal year, for example, the federal government is distributing
$1.2 billion for homelessness services alone, and the fund for the
homeless are just a fraction of total pot. In order to receive these
funds, local governments must carry out three regional planning
processes. Every five years, they must prepare a Consolidated Plan
(with annual updates, known as the Consolidated Annual Plan and
Evaluation Report, or CAPER). The Consolidated Plan is the most
important pathway, as it integrates a government’s plans for all HUD
dollars. In addition to the Consolidated Plan, governments are
expected to have a Continuum of Care (COC) planning effort to
integrate efforts to respond to the needs of the most vulnerable
members of a community’s housing system, persons who are
homeless or at risk of homelessness. Finally, every several years,
governments are expected to conduct an Analysis of Impediments to
Fair Housing (AIFH) to ensure that they are actively working to
reduce barriers to fair housing choice.

Student Issues
Sawssan Ahmed & Omar Guessous
Student Research Grant Reviewers
Three grant reviewers for the 2004 SCRA Special Issues Student
Research Grant have been selected to review this year’s
applications. We would like to congratulate Gina Hijjawi, Michelle
Redmond and Leanne Valentine! We are very excited to have them
serve in this capacity and look forward to the partnership. Stay
tuned for an announcement of the second-ever recipient of the grant
award!
Student Travel Awards to APA!
APA travel awards were highly competitive this year due to a high
number of quality applications. Four students will receive a 2004 APA
Travel Award to help offset their expenses to Hawaii. Congratulations
to the following award recipients: My K. Banh, Louis Brown, Scot
Evans and Mitsuru Ikeda.
The Community Psychologist, Volume 37, Number 3, Summer 2004

AJCP Special Issue on Student Research
At the January meeting of SCRA’s Executive Committee, Dr. Bill
Davidson (editor in chief) and others proposed that we investigate
the option of publishing a special issue of the American Journal of
Community Psychology (AJCP) that focuses on student research
and that features papers for which students are first-authors. The
AJCP is not only SCRA’s primary journal, but also a highly-renowned
and prestigious peer-reviewed journal. Such a special issue should
therefore prove an unusual and priceless opportunity for student
members of SCRA.
At this point, we need to hear from you: would you be interested in
submitting a paper for such a special issue? If so, what research area
would your paper speak to? Would you be interested in planning and
organizing for this special issue? Please email Sawssan
(sawssan@wayne.edu) promptly with ideas, so that we may gauge
interest in such a venture!
Call for AJCP Reviewers!
Last year, a call was issued in these pages for students to sign on as
reviewers for the American Journal of Community Psychology
(AJCP). Thirteen of you took advantage of this opportunity, and
have since then reviewed a number of submissions to this journal.
Again, our thanks to Dr. Bill Davidson for enthusiastically
encouraging such involvement. If you are interested in becoming a
reviewer for the journal, email Sawssan (sawssan@wayne.edu), and
please specify what your areas of interest and expertise are. We will
promptly forward your inquiry to AJCP.

Women’s Issues
“I was not comfortable there at all”: The Importance of Providing
Culturally Competent Services to Communities of Color
Tameka L. Gillum, Ph.D. Michigan State University
No. I was not comfortable there at all, and part of it had to
do with the sterile [White] environment…and their
program may have not been designed for me. I don’t even
know…I just was dropped in there…But I knew when I got
there I didn’t fit that cookie cutter.
Did not fit the “cookie cutter.” This is the feeling of many people
of Color when they seek services from mainstream social service
agencies, many of which take a color-blind, Euro-centric approach to
the provision of their services. For many this experience starts as
soon as they walk in the door of these agencies. The above were the
sentiments expressed by an African American woman who is a
survivor of domestic violence. She sought the services of a domestic
violence shelter in an effort to leave her abusive husband. However,
she was made to feel so uncomfortable at this agency that she stayed
in this shelter for one night and having no where else to go, returned
to the home of her abusive husband.
Within the past decade authors have begun to identify the need
for culturally appropriate interventions to serve communities of Color
as many mainstream interventions, paying little attention to the
significant impact of race/ethnicity on the experiences of individuals of
Color, have fallen short of meeting the needs of these communities.
Culturally appropriate interventions are those designed specifically for
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a target population (Alcalay, Alvarado, Balcazar, Newman, & Huerta,
1999; DeLamater, Wagstaff, & Havens, 2000; Robinson, Uhl, Miner, &
Bockting, 2002; Young, Gittelsohn, Charleston, Felix-Aaron, & Appel,
2001). The literature on culturally specific interventions identifies six
criteria for the creation and identification of culturally specific
interventions. These six criteria are:
1) Developed in collaboration with the target population and
relevant stakeholders
2) Use of language familiar to the target population
3) Use of channels of dissemination which will successfully
reach the target population
4) Representative staff
5) Conducted in an environment comfortable for participants
6) Incorporation of cultural values, norms, expectations and
attitudes of target group into the intervention
I recently had the privilege of interviewing African American
women, survivors of intimate partner violence, who had received
services from a culturally specific domestic violence intervention,
designed to target the African American community. The culturally
specific agency from which these women received services embodied
each of the criteria listed above in their provision of services to the
African American community and the survivors who utilized the
services of this agency identified culturally specific components as
helpful to their experience with this agency. Specifically, they
identified (a) family centered approach, (b) prayer/spirituality/
spiritually based approach, (c) designed for African Americans, (d)
African American staff, (e) curriculum is Afro-centric, (f) Afro-centric
environment, and (g) holistic approach as particularly helpful to
them. Each of these components was identified by the agency as a
culturally specific component of their services and survivors
benefited from them in a number of different ways. Many of the
women interviewed had also received domestic violence services
from mainstream domestic violence agencies. In a nutshell, survivors
indicated having problematic experiences with mainstream agencies
and their best experiences with the culturally specific agency. In the
next few pages, I will discuss survivors’ general experience with this
culturally specific agency and how culturally specific components of
the culturally specific agency were helpful to them. I will focus
specifically on two components that survivors found particularly
helpful, the spiritually-based approach of the agency and the
agency’s hiring of African American staff. I will then discuss
implications of this research for both domestic violence and general
service provision to communities of Color and for research. Although
these results refer specifically to the experiences African American
survivors had with domestic violence agencies, the results have
implications for agencies that serve African American communities
specifically and communities of Color in general.
Survivors described ways in which the culture of the culturally
specific agency was welcoming to them as African American
survivors. This included that the agency feels comfortable to African
American women and generally speaking has more to offer/was
created for Black women.
In reference to the agency feeling comfortable, one survivor
stated:
…You know, I just, I wanted to go through what I was
going through on my own, in the beginning. You know, I
didn’t really want to talk about it, you know, so coming
here and knowing that I can…if I want to, and the people
that I’m talking about it to, you know, it’s not like, you just
come in here and I’m telling my story to somebody that has
no idea, you know, they can’t relate to me. The people that
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I’m talking to know what I’ve been through. You know, all
the women that run the um, the meetings, all of them have
been through domestic violence, you know…So that makes
me feel comfortable that they feel that they can come in
there and put that on the table.
Another survivor simply stated:
…I feel more comfortable in the group…
Survivors expressed that they felt the culturally specific agency
had more to offer African American women than mainstream services
and that they felt their services were created for African American
women. Survivors stated:
… there be black people, they putting it out there, because
they have been there…Uh, it makes it, mmm, different from
the [mainstream agency], because of uh, you know, with
the black woman, the bl-, the black women, it, it, it has a
lot to offer to the black woman…You know, as far as we
can relate on the same terms, you know, and things like
that.
…it’s easier to bond with the people here or whatever
because they don’t…too much judge you...So, it’s just
something…I look forward to being around um…AfricanAmerican women and just being able to bond a little bit
whether it be just…it could be something little…it
could…it just something that…you may have been hearing
something…depressing from somebody else all day and
you come in and they just…just...it’s just…I don’t know…it’s
just…it’s just…that group all together just…everybody
um…try to bond together and stuff…just accept each other
as they is and help each other to work on they faults and
stuff and kind of make goals for ourselves and work on one
thing at a time and stuff so…
Clearly, the overall feeling of comfort that the agency created for
African American survivors and the fact that these services were
deigned for this particular community was important to survivors’
beneficial experience there.
Prayer/Spirituality/Spiritually based approach
For all of the survivors interviewed, the spiritually based
approach that the agency takes to their service delivery was helpful
to them. Multiple explanations were provided. For some women it
was because they were raised in the church or raised spiritually and
their experience with the agency was, therefore, a continuation of
that spirituality. For some survivors spirituality helped them to cope
with and get over their abusive experiences, others identified the fact
that spirituality historically has been a central and important part of
African American people’s lives. What was also important to
survivors was that the agency did not force spirituality on anyone
who was not interested or didn’t believe in spirituality and that they
did not enforce a certain religious doctrine such that it was able to be
inclusive of all women despite their religious background or current
religious identification.
Yes. Very. Very…I think, yea, because most black people
um, men and women, but most black women were raised in
church, raised spiritually, you know…And that part brings
a whole ‘nother meaning to the, you know, changing your
life. You know what I’m saying?…So, yea, I think that’s
very necessary…
Spirituality and the Black church have always played a vital role
within the African American community. In addition, the importance
of the incorporation of spirituality into groups for African American
women specifically has been documented (Williams, Frame & Green,
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1999). Any intervention which targets this community would be wise
to take this into consideration and incorporate such a component
into the services.
Agency has/hires African American staff
All survivors identified it as helpful that the agency hired
African Americans to provide services at the agency. They identified
this as helpful in two ways 1) survivors were able to relate better to
African American staff and 2) the agency provides employment
opportunities for African American women. Regarding being able to
relate better to African American staff survivors explained:
But to me, just being a black woman, talking to a black
woman about my husband beating me in my head, is easier
than talking to a white woman…And I’m not prejudice, but
it’s just easier, it would just seem easier to me, you know…I
just don’t seem like I could talk to somebody el-, not out of
my, out of my race, about something like that…You know…
Period. You know, um, but with me personally, dealing with
ah, black women, is easier for me…
Yeah, because black people, black womens understand
other black womens. Ain’t no way a white woman
understands what a black woman going through.
In reference to the fact that the agency provides employment
opportunities for African American women survivors expressed:
…Majority of the black women, you know, to me, you know,
I feel that we’re more in needs of jobs, you know, and it’s
not like, I don’t think it’s anything meaning by like they’re
being racial about it, but, you know, the black women to
me are, need more of a boost, so it’s like they’re giving
them a chance…
…it’s hard for us to get, you know, jobs and stuff. Especially
if you ain’t got an education. You know? We just sitting in
a bad situation so yes, I appreciate them for doing that,
you know? Helping the ones that need help…
Survivors spoke highly of the fact that the agency hires
predominantly African American staff to work in the agency. Many
survivors spoken to for this study identified this as something
particularly helpful and important to them. They felt as though they
were better able to relate to African American staff and appreciated
the agency for providing employment opportunities for African
American women. Survivors also indicated a feeling that African
American staff were better able to understand them and their
experiences.
Implications and Recommendations for Practice
The results of this study indicate the success of culturally
specific intervention with African American survivors and highlight
the need for more culturally specific programs of this nature in
communities that are predominantly African American. The African
American survivors for this study clearly benefited more from
culturally specific interventions. The services were better able to
assist these survivors in particular, because they were culturally
specific. What can other domestic violence programs do to better
serve African American survivors? They may start by becoming
culturally competent, then continuously evaluate, improve and
sustain this cultural competence. Although, by definition, not every
currently functioning agency can be culturally specific, all can be
culturally competent, incorporating culturally specific elements, if the
commitment is put forth.
Vinh-Thomas, Bunch and Card (2003) have synthesized a
definition of cultural competence which reads: a set of congruent
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behaviors, attitudes and policies, including a consideration for
logistic, socioeconomic, and functional concerns that influence
behavior, that come together in a system, agency, or among
professionals. This would enable the system, agency, or those
professionals to work effectively with the target population, and
result in services that are accepted by the target population.
Mainstream domestic violence agencies and other intervention/
prevention programs can incorporate elements of culturally specific
programming in order to make their agencies culturally competent.
For example, they may use channels of dissemination which will
successfully reach African Americans and other racial ethnic groups
in the community. This would begin to make individuals in these
communities aware that the services even exist and extend an
invitation to seek services there. Agencies can learn from other
culturally specific and culturally competent interventions, from
reviewing the literature, and from engagement in the target
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urvivors [of intimate partner violence]
spoke highly of the comfort created
for them by going into the culturally
specific agency and seeing themselves
reflected in the environment.

community what the best channels of dissemination are for reaching
the target population. For example, popular culture has been
identified as a successful channel for advertising to African American
and Latino/a communities. This includes using such media as video,
music, television, and magazines (Alcalay et al, 1999; DeLamater et al,
2000; Oliver, 2000). If an agency is seeking to advertise its services to
these communities, these would be successful outlets.
Domestic violence agencies can also hire representative staff in
their organizations. Agencies should have staff who reflect the target
population to which the agency is seeking to do outreach. Survivors
specifically spoke on the comfort created by receiving services from
someone who looked like them. It may involve some creativity and
extensive search to recruit these individuals but if an agency is
committed to this goal, it will pursue the added steps to make this
happen. In addition to hiring such staff agencies should support
these staff by not overloading them with the sole burden of initiating
and sustaining culturally competent programming, supporting their
work with the target populations and creating a comfortable and
nurturing environment facilitating their professional development.
Further, agencies could create environments that are more
inviting to target communities. For example, posters and artwork on
the walls, items located on tables and literature located in racks
should not reflect only of European-American culture. This
environment is not inviting to people of Color. Survivors spoke
highly of the comfort created for them by going into the culturally
specific agency and seeing themselves reflected in the environment.
Agencies may also incorporate cultural values, norms,
expectations and attitudes of target group into their intervention.
Agencies should read relevant literature and engage in dialogue with
members of the target population in order to gain knowledge of their
values, norms, expectations and attitudes. The agency should then
assess the way it is providing services and see how it can make these
services friendlier to the target communities so that they are more
Page 21

responsive to the services provided. For example, if the community to
which the agency seeks to provide services has a strong religious
faith, services providers may seek to work with influential religious
leaders in the community. If the community the agency seeks to
target places high value on spirituality, the agency may look to
incorporate spirituality in the provision of services to this
community. Likewise, if the target community values family, the
agency should seek to provide services in a way that incorporates
the family.
This research provides useful information on what makes a
culturally specific program, what benefits African American survivors
the most and how mainstream domestic violence services fell short of
meeting the needs of these women. Similar research also needs to be
conducted with other culturally specific domestic violence
interventions which target other communities of Color to see if these
interventions are working as successfully with the target population
and to assess what is most helpful to those survivors to inform
existing services and to develop culturally specific agencies. Also,
future research needs to be conducted to see that if the themes
identified as helpful to the survivors in this study are useful to other
African American survivors.
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Special Feature
Experiencing Community at the Grassroots
Edited by Gloria Levin
INTRODUCTION
For years, I’ve felt uncomfortable with our field’s
disconnectedness from grassroots community life. Almost 40 years
after its founding in the U.S., it continues to be, to my mind, overly
academic, clinically oriented, and obsessed with “collecting data”
from communities (vs. doing good for communities) to write up as
passionless publications. Our training programs are heavily research
oriented, and few graduates subsequently identify with community
action or pursue a career outside of academia. Discussions at our
conferences are given over to bemoaning (“whining,” to my ears) the
hard life of a community psychologist in contrast to the prime
reference group—other academic disciplines. I’ve often wondered
how most of those who identify themselves as community
psychologists function in communities, knowing this requires a
certain degree of moxie, resourcefulness, and willingness to subsume
one’s personal agenda to the community’s agenda. I was forced to
develop these characteristics as a Peace Corps Volunteer (PCV), one
of 180,000 Americans with this intensive cross-cultural experience.
Peace Corps (and the domestic version, VISTA) has been the main
training venue for community developers in the U.S. for over 40
years. I find PCVs everywhere, in every imaginable occupation, and
always assumed the field of community psychology would include a
disproportionate number of these volunteers, although I didn’t know
any.
The impetus for this Special Feature was an inquiry on an SCRA
listserv for a student who was considering PC service. In responding,
I learned that only two others had replied, neither community
psychologists. Curious, I posted a call on all three SCRA listservs
(reaching over 800 people) to find community psychologists who had
served in PC or VISTA (with a special invitation to international
members who may have served in similar programs). I pursued every
possible lead, but very few were found. Other than myself, no one
who had served in the first 25 years of the Peace Corps, when our
second and third generation of community psychology leaders were
graduating college. In general, my criteria for persons to invite to
contribute papers were community psychologists who had served in
a volunteer capacity in another culture for a minimum of one year.
They should have stayed in one community, living on the same
economic (subsistence) level as their counterparts and spoken the
language well enough to communicate without outside assistance.
Finally, their work goals should have been in the pursuit of the
community’s own defined needs. Unfortunately, no VISTA/
Americorps volunteers or international respondents who replied met
these criteria.
The authors in this Special Feature all served as volunteers
outside the U.S. (seven in PC; two in largely unsponsored volunteer
work). Their accounts are rich in contextual detail, giving the reader a
view into other worlds. The seven PC papers are organized by
geography—Africa, South America, South Pacific and Russia. Then
follow two, (non-PC) authors who both volunteered in Central
America. They worked with communities to build latrines, promote
better health and empower themselves. You will note many
similarities in what they learned, despite the diversity of their
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geographic placements and their work assignments. In addition to
lessons that any community psychologist could learn from
engagement with any community (e.g., change is slow so patience is
needed), these persons learned and internalized hard-earned lessons
about the consequences of change for vulnerable communities.
Living within these communities, they were personally affected by
the conditions. They learned about other cultures and communities
from hands-on experience, not books. None were PhD’s when they
served so had no credential to pass off as “expertise” or to be
deferred to. Several document the outcomes of prior well-meaning
but poorly planned interventions by self-claimed experts. Each
speaks to the experience of leaving their American cocoon and
crossing into another culture, their lives forever changed. All credit
this cross-cultural experience as the most transforming of their lives.
Frequent calls are made for young people to perform a stint of
public service, with several pieces of legislation introduced that
would require this. I believe that Community Psychology would be
far better—more consistent with its stated beliefs and richer in reallife experience—if those who wished to earn credentials in the field
first gained experience in communities, especially in different
cultures, at the grassroots level. Most of us are “community
psychology careerists”—graduating college; going straight into
graduate programs in community psychology and working as
research assistants while collecting data for master’s and doctoral
theses; and then, armed with a doctorate but without a shred of
grassroots community experience, taking academic jobs that confer a
title and reputed expertise in “community.” This recurrent pattern
limits our understanding of and connection to “community.” This
Special Feature aims to inspire and challenge the field to that end.

Peace Corps Volunteer to Community Psychologist:
Moving Forward and Looking Back to West Africa
Paul Flaspohler, Ph.D.
Miami University
Ananse the spider once collected all of the wisdom in the
world, but was so selfish that he chose to hide it from everyone else.
He gathered the wisdom in the biggest cooking pot he could find,
and he carried it deep into the forest. Holding the pot on his
stomach, he began to climb a tall tree. When he reached a point
where he could climb no higher, Ananse noticed his eldest son
watching him from below. The son suggested that Ananse might
climb higher if he shifted the pot to his back. This suggestion so
enraged Ananse that he cast the pot down from the tree, spilling the
wisdom into all parts of the forest. It is said that the wisdom of
Ananse is returned to people in the form of proverbs.
I learned this story and many other Akan fables and proverbs
from Papa Kwame Amoako in Ghana, West Africa. I lived there in the
village of Asamang as a Peace Corps Volunteer (PCV) assigned to
teach secondary school. Papa Kwame taught me Twi, the language of
the Ashanti. He might have been 100 years old (he didn’t know), his
right leg bent sideways at an impossible angle, and the only English
words he knew were “come here” and “OK, bye.”
Papa Kwame would call me “Kwesi Brunni,” a name used for
foreigners and especially white people. He would demand: “Kwesi
Brunni, come here!” and I would comply, out of respect for his status
but feeling disrespected myself. Sometimes I would insist that my
“real” Ashanti name was Kofi, a name given to all males born on
Friday. “Brunni,” he would reply, ignoring me, “come here!” Then he
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would teach me an Akan
proverb, refusing to release
me from a handshake until I
was able to recite the
proverb perfectly from
memory. He would confirm
correct recitation with the
declaration of “OK, bye.”
Later, my closest friend in
the village, Yaw “Boat”
Boateng, would translate
Papa Kwame’s proverb over
a bowl of spicy soup and
fufu.
My experience in the
Peace Corps had a profound
effect on my becoming a
community psychologist.
Without the Peace Corps, I
Paul Flaspohler at his farewell
would not be a
durbar with Yaw and Monica
psychologist, let alone a
Boateng in Asamang, Ghana, 1992
community psychologist.
My understanding of
community was shaped, if not formed, through my experience in
West Africa. The values that inform my current work were surfaced,
examined, and refined more during this period than during any other
period of my life. Community psychology has provided a venue for
applying the lessons that I learned as a young PCV.
Wisdom is passed from generation to generation in West Africa
through proverbs and fables. Proverbs are peppered with the values,
norms, beliefs, and prejudices of a culture. A few of the proverbs I
learned were particularly relevant to gaining insight into my
experience in Africa and the journey from PCV to community
psychologist. A few of these Akan proverbs are presented below (in
bold italics) along with discussion of how each relates to my PC
experience.
If you are on a road to nowhere, find another road. I wish I
could tell you that I joined Peace Corps purely out of the desire to
“make a difference in the world.” The rosy halo of goodness that the
Peace Corps entry in my vita produces in others often feels awkward
given my selfish reasons for joining. My pre-Peace Corps academic
portfolio was less than stellar. I had managed to salvage an
uninspired initial GPA, but talk of graduate school was politely
dismissed by my undergraduate advisor. I joined the Peace Corps to
escape being a thirty-something year old bartender.
The good mother knows what her children will eat. I had two
Peace Corps placements, first in Liberia and later in Ghana. Peace
Corps training in Liberia was something like cultural boot camp. We
were instructed in language, culture, living skills, history, and
technical skills related to our job assignments. Our trainers also
emphasized experiential learning. For example, two days after arriving
at the training camp, pairs of volunteers were dropped off in nearby
villages. We were told to hang around for a while and find our own
way home. Two weeks later, we were again dropped off in villages,
but this time we were alone and were instructed to spend the night
and then find our own way home.
Fears and insecurities surfaced in me during each exercise. I
spent the first night alone in that village, wide awake and hidden
beneath my bed sheet like a child wary of monsters. Before we left for
the village, I wanted to be told what to do and how to do it, but no
one ever did. No one even said, “We know you can do it.” We were
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simply thrown in with the tacit expectation that we would succeed.
continuously over the last 14 years. Another 1.5 million people were
Returning triumphantly from my night in the “bush,” I promptly
displaced. In the short time I was there, I learned of or bore witness
removed the mosquito netting from the bed as my statement of
to a number of frightening and horrifying events that had a profound
victory over fear. Contracting malaria the next week did little to
effect on my worldview. Before the war, conditions in Liberia were
dampen my newfound self-confidence (but I did put the net back up).
untenable; if tropical disease, malnutrition, and inadequate medical
Implicit faith of our trainers in us was internalized through these
care weren’t enough, there were always opportunities to “get
exercises in experiential learning. The lessons learned have helped in
missing” as a result of disagreeing with the government. I cannot
my conceptualization of empowerment and change. As a teacher,
bring myself to contemplate conditions there after the war.
therapist, and evaluator, I often struggle with balancing the needs
Witnessing the “real world” in Liberia buttressed a commitment to
and the desires of the student, client, or community. The restraint
social justice that had lain dormant during my bartending years.
that our trainers exercised provided a model for rethinking how to be
Fowls will not spare a cockroach that falls in their midst.
an “expert” in change with individuals and communities.
Individuals predictably go through four classic stages of acclimation
You are the subject of he whose handcuffs you wear. During
when fully immersed in another culture: an initial “honeymoon”
training, we would sneak away in the evening to a local “bar” where
phase characterized by enthusiasm and excitement about being in the
beer and soda were kept marginally cold in a kerosene refrigerator.
new culture, a period of “culture shock” characterized by
Under moonlit skies, we endlessly
disengagement and denigration of
debated the lessons of our
the new culture, an “adjustment”
training. Each of us struggled to
phase characterized by
ou leave footprints behind in the
resolve the competition between
fluctuations between honeymoon
our growing respect for Liberian
and horror as the individual
communities you touch that affect
traditions and our own
adapts to the new culture, and the
both the community and those who come
background that emphasized
“acceptance” stage when a
progress and efficiency. In those
“bicultural” individual emerges
after you. You are also indelibly altered
late night discussions, a door was
having fully integrated the old and
by the experience.
opened to challenge much of
new cultures.
what I held to be true and to
I returned from Liberia with a
consider the unintended
chip on my shoulder which I now
consequences of those truths. It seemed an easier path to dismiss
attribute to having failed to move
the challenge by being the expert and knowing what is right, but, by
from adaptation to acceptance during my short time in country.
doing so, to miss an opportunity to learn.
When I was offered the opportunity to serve in Ghana, I seized the
One particular struggle involved a Liberian trainer who had
opportunity to return to West Africa and complete the PC experience.
formal ties with one of the “bush societies.” From him, we learned
After training, I was posted to serve as a teacher in the village of
that children are initiated into adulthood in bush schools through
Asamang.
rites of circumcision for both boys and girls. Many trainees felt
If all the seeds that fall were to grow, then no one could follow
highly ambivalent towards this trainer, considering him to be
the path under the trees. Like many West African markets, the market
educated and progressive yet, nonetheless, affiliating with these
in Asamang has thatch and bamboo market stalls where goods are
societies. This stirred up a huge amount of tension among us. Should
sold. Unlike other village markets, a thirty foot water tower overlooks
we tacitly accept the practice of female circumcision, knowing that
the market square. I understand that water towers serve one purpose:
judging the practice negatively might impede our ability to achieve
creating water pressure which drives water through pipes, valves,
anything of substance as volunteers? Or should we voice our
spigots, faucets, and toilets. But Asamang had almost none of these.
Western values and condemn this custom because it is painful to and
I happened to have one of the few “flush” toilets in Asamang, which
disables women?
I was able to flush once a day with water carried from the nearest
Being in the Peace Corps compelled values to the surface, forced
well. With no pipes to run through or spigots to turn on, the water
critical examination of these values, and—ultimately—forced action
tower was about as useful in Africa as a sunlamp.
to resolve sometimes conflicting values. The surfacing of values
The water tower emerged from a good idea. Someone became
helped to make me aware of the influence of my culture on the way I
convinced that this was the key to moving Asamang into the modern
experience the world and to be aware of the influence of my culture
age. Imagine, the person might have said, no more hauling buckets
on my view of others.
of water from the creek each morning. The villagers, inspired by the
When elephants go to war, it is the grass that suffers. When I
possibility of water on demand, joined together and erected the
entered Liberia, Samuel Doe was President for Life. Doe was a Master
tower. But having used all their money and resources to construct
Sergeant in the Liberian army who had assumed power during a coup
the water tower, nothing was left for pipes, pumps, and plumbing. So
d’etat a decade earlier. A week before our plane landed in Monrovia
the people continued to haul water each day in the same way they
(the capital), a small band of rebels led by Charles Taylor engaged
always had, in buckets balanced on their heads. The failure to deliver
government soldiers in a small battle. This would be the first in a civil
on promises of progress poisoned the well (so to speak), leaving the
war that would eventually overthrow Doe’s regime and displace
community reluctant to engage in future change efforts.
almost half of the population of Liberia. We were evacuated less than
The water tower was only one of several examples of
six months after we arrived in Liberia.
development that moved in a direction opposite to the best of
The evacuation of Peace Corps and all other “foreign nonintentions. It was an object lesson that changed me from naively
essentials” was, for Liberians, the first official confirmation of the
believing that wanting to do good things is enough. I learned that
devastation that was to follow. Over 200,000 people are estimated to
the best of intentions could often create something worse than
have died in the Liberian civil war, which has been fought almost
nothing at all. But, in destitute countries, the “good intentions gone
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awry” scenario could render the community even more impoverished,
materially and spiritually.
An elephant must be eaten in small bites. In West Africa, you
learn that waiting is an active process. The deafening roar of rain on
the corrugated metal school roof rendered teaching impossible for
hours at a time. A bus only left when the bus was full. Letters home
took weeks, making the time lapse between an information request
and the response often more than a month. Success was really
predicated upon an individual’s ability to “wait small” and “take
time.” This was probably the most difficult lesson for many of us
impatient Americans to learn. The deliberate deceleration was difficult
to stomach, but real change rested on the ability to adapt to the pace
and demands of life in West Africa. This meant learning to wait.
These lessons in patience are most useful when working in the
community. It is said among community psychologists that 90% of
the work that we do is “showing up.” In Ghana I learned about how
to show up, about building and sustaining relationships in the
community. Though I worked as a teacher during the day, my
presence in the village during the evening was far more important.
Little things like taking time to greet the elders, watching football
matches, “chopping” fufu, and bargaining for a fair price for tomatoes
in the market opened the door to bigger things like talking about
using condoms to prevent the transmission of AIDS or promoting the
benefits of fuel efficient cooking fires.
A year into my service in Ghana, I purchased a funeral cloth
especially for the funeral of the mother of a good friend. I walked to
the funeral wearing the cloth, twelve square yards of fabric
embroidered and stamped with traditional Adinkra, symbols, worn
toga-like in Ghanaian style. I greeted Papa Kwame as I passed his
house. Papa Kwame said, “Akwaaba,” the Twi greeting of “you are
welcome,” and stood up as I shook his hand. Without letting go, he
pointed to one of the many symbols on the cloth. Pleased with
myself, I proclaimed, “Sankofa,”, the name of the symbol that
featured a bird looking backwards. “No,” Papa Kwame said, “Se wo
were fi na wosankofa a, yenkyi.” After I recited the proverb back,
Papa Kwame said (in Twi), “You look fine, Kofi Paul-Oh.”
It occurred to me as I walked away that I had passed a
benchmark. Having Papa Kwame call me by my “real” name was a
personal indicator of acceptance into the community. I was no longer
“Kwesi Brunni.” Later at the funeral, Boat translated the Sankofa
proverb that Papa Kwame had taught me: There is nothing wrong
with learning from hindsight.
One falsehood spoils a thousand truths. A few months before I
ended service in the Peace Corps, a group of VISTA volunteers
arrived in the village. They had come to help build a tropical disease
research clinic (uh oh, I thought, another water tower) on the
outskirts of the village. The volunteers spent a little more than a week
in the village, digging foundations and molding bricks. In the
evening, they would wander around the village like tourists,
snapping photos, complaining about the food, and paying way too
much for tomatoes. Folks in the village would ask why my sisters and
brothers were all rich and I wasn’t? Why anyone would come all the
way from America to dig a ditch and mold bricks? Why they would
build this clinic in the middle of nowhere when what we really need
is…?
The VISTA volunteers unwittingly participated in cultural
barnstorming. In their desire to experience another culture first hand
and “make a difference,” they had become complicit in reinforcing
some of the uglier (mis)conceptions of Americans. Worse, through
their hard work on the clinic, they contributed to the
(mis)understanding that development and progress are always out of
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step with real needs. Worse still, many of the volunteers left with
jaded feelings toward the people of Asamang, who—contrary to
expectations of the volunteers—did not turn out in droves to build
the clinic. “These people don’t seem to want to make their lives
better,” they said as they packed up their tents and moved on. On the
day I left Asamang for good, I passed the building site, untouched
since the departure of the VISTA volunteers and already overgrown
with vegetation and eroded by tropical rains.

…real change rested on the ability to
adapt to the pace and demands of life in
West Africa. This meant learning to wait.
Through immersion in another culture, you learn about the
impressions you leave and the impressions you take. You leave
footprints behind in the communities you touch that affect both the
community and those who come after you. You are also indelibly
altered by the experience. Like archeologists, you learn to be
thoughtful about what you touch and what you take with you. I like
to think that I take this same thoughtfulness into my new chosen
profession.
The purpose of writing this paper was to provide an
understanding of how service in the Peace Corps impacts my practice
of community psychology. By describing lessons learned from
immersion in the cultures of Liberia (1990) and Ghana (1990-1992), I
hope to have demonstrated how Peace Corps provided lessons that
transformed a young naïve American college graduate into a
dedicated community psychologist.
Paul Flaspohler recently became an assistant professor in the
Department of Psychology at Miami University where he teaches
Community Psychology. He earned his Ph.D. in Clinical-Community
Psychology from the University of South Carolina after completing
an internship at The Consultation Center at Yale University. Paul’s
research interests include the development of coping strategies in
young children and Empowerment Evaluation. He can be contacted
at flaspopd@muohio.edu.
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Learning to Listen: Finding Community Psychology in Cameroon
Amanda Roy
New York University
The first time I heard of Cameroon was when I opened the
envelope informing me that I would be spending the next two years
of my life there. Although I had been preparing myself for this day
since making the decision to join the Peace Corps, the reality of my
decision did not hit me until I read my assignment. At that moment, I
realized that I would be living in a country I knew nothing about, with
people I had never met, doing a job about which I only knew was
somehow related to health. I frantically began to gather information
about my future home in the few short months before I was
scheduled to depart.
I learned that Cameroon is a country located on the cusp of
West and Central Africa, easily identifiable by its resemblance on a
map to a chicken. It is sometimes referred to as “Africa in miniature”
because of its diversity in geography, climate, and terrain. The people
of Cameroon are extremely varied in ethnicity, language, and religion.
While English and French are the country’s official languages, 279
African languages are also spoken within its borders. The majority of
Cameroonians are either Christian or maintain indigenous beliefs.
Additionally, approximately 20% of the population are Muslims who
tend to be concentrated in the northern areas of the country.
Cameroon is one of the most stable countries in West/Central Africa,
both politically and economically. Although the country claims to be
moving towards democracy, political power is largely controlled by
the current president who has held the office since 1982. While
Cameroon boasts relative stability when compared to other subSaharan countries, it still remains an underdeveloped country largely
characterized by a lack of infrastructure, scarcity of resources, and
poverty.
Armed with my new-found information, I departed for Cameroon
in January 2000. Upon arrival in the capital city of Yaoundé, I soon
learned that nothing I had read beforehand had prepared me for the
next two years of my life. As we drove through the city that first
night, I was overcome by the oppressive heat, the smell of heavy
vegetation and burning trash, and the constant movement and noise
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soon learned that nothing I had read
beforehand had prepared me for the
next two years of my life.

that are defining features of the city. With time, I adjusted to the
physical changes in my surroundings, but continued to be
astonished by the cultural differences that I encountered. For
example, I saw what poverty looked like first-hand and recognized
that there was nothing charming or idealistic about it. I soon
recognized that anonymity was no longer an option for me. I became
aware of the sheer level of consumption that Americans have come to
believe is necessary and was embarrassed to find myself missing
those luxuries from time to time. But most of all, I was continuously
amazed at the generosity and hospitality that countless
Cameroonians displayed towards me.
After three months of Peace Corps training, during which time I
struggled to learn French and master skills for my job as a health
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volunteer, I was finally taken to my new home. Dibi is a small village
located in the northern half of the country. The surrounding area is
primarily savannah and dominated by the Fulbé people, an ethnic
group that identifies itself as Muslim. In general, the people in my
village were very accepting of my idiosyncrasies, for example, being a
White woman who went out alone in public and spoke horrendous
French. However, I soon learned that I needed to make some
concessions in order to integrate myself into the community. After
discovering that the only people in the community who spoke French
were the younger, better educated men, I realized that I needed to
learn the local dialect in order to work with other populations.
Additionally, while I tended to wear skirts on a daily basis, an
incident in which I wore pants and was propositioned by a colleague
made me reconsider this action in the future. Finally, even though it is
against my nature to do so, I would stop people on the street, visit
them in their homes, and talk to anyone who had the patience to
listen.
My official job title was “Health Education Volunteer”. As a
health volunteer, I was trained to educate community members on
everything ranging from washing hands to preventing HIV/AIDS. I
was expected to work with the staff at the local health center which
served Dibi and the surrounding villages. However, like most health
volunteers, I soon found that my limited training was not meeting the
needs of the community. Two weeks after my arrival in Dibi, my
assigned supervisor, a nurse at the health center, convinced me that I
needed to get to “work.” As a result, I decided to give a talk on
reproduction and birth control to a group of Muslim women and girls.
I chose this particular topic because the health center had visual aids
that had been donated by a foreign development organization. In
retrospect, it seems obvious that the detailed pictures of genitalia
would be shocking, particularly given that it was my first public
appearance in the community. Unfortunately, I did not come to this
conclusion until I was in front of 30 embarrassed women and girls
struggling to describe the images with my limited language abilities.
After this catastrophe, someone informed me that, although Fulbé
women marry quite young, typically 14 or 15-years-old, they often
never see their husband completely naked. Additionally, the health
center staff maintained the practice of not prescribing birth control to
a woman unless her husband had granted permission.
After this uncomfortable experience which left me wondering
what exactly the villagers thought of me, I decided to change my
approach. Although I continued to give presentations on health
related topics, I focused the majority of my attention on getting to
know the people and the place in which I was working. During my
first year of service, I spent most of my time making friends,
developing relationships with my colleagues and establishing my
place within the community. Although my acclimation process may
not have been considered “work” in a traditional sense, it proved to
be some of the most valuable time I spent in Dibi. During this time, I
learned about the problems that were important to the villagers, and
these issues then directed my future work. As I moved into my
second year of service, I began work on several community projects.
Some of these included the organization of a women’s group and the
subsequent construction of a community garden, the planning and
implementation of a project development workshop, and organizing a
training workshop for AIDS educators from the surrounding area.
About the same time that I began to feel at home in Dibi, I
started to consider what I was going to do upon my return to the
United States. I had joined the Peace Corps shortly after graduating
college where I had focused my attention on experimental research in
Social Psychology. After a year in Cameroon, I knew that I wanted to
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continue my studies in psychology but now questioned the
applicability of the work that I had previously done. Additionally, I
had realized that it is impossible to change behavior without first
understanding the context of the place and the needs of the people
you are trying to change. With these thoughts in mind, I came upon
the field of Community Psychology. Today, as I begin my third year
in NYU’s Community Psychology graduate program, I believe that
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soon recognized that anonymity was
no longer an option for me.

my experiences in the Peace Corps have provided me a unique
outlook on the field. My time in Cameroon taught me how truly
difficult it is to change behavior, particularly as an outsider within a
culture that is not your own. It taught me the necessity of getting to
know the people and place with which you are working and letting
their needs guide your intervention. Finally, it taught me how truly
rewarding the development and implementation of intervention and
prevention programs can be.
Amanda Leigh Roy is beginning her third year as a graduate
student in NYU’s Community Psychology program, She served as a
Peace Corps volunteer in Cameroon 2000-2002, working as a
village health education volunteer. Her current research interests
include development, multiculturalism, and the effects of social
policy on children’s outcomes. Amanda can be contacted at
alr260@nyu.edu.
Living the “Toughest Job You’ll Ever Love”:
A Community Organizer in Peace Corps/Peru
Gloria Levin, Ph.D.
Glen Echo, MD
I never aspired to be a Peace Corps Volunteer (PCV), so the PC
slogan, “the toughest job you’ll ever love,” held no particular appeal
for me. I briefly attended graduate school in (clinical) psychology
but, swept up by the tide of 60s social change, I abandoned the
individualized, medical model. Moving to Washington, DC, I
volunteered in the national civil rights movement and organized a
neighborhood anti-blockbusting effort. My day job was at Peace
Corps, selecting Peace Corps Volunteers (PCVs). However, once
there, I was transfixed by the stories told by the earliest PCVs who
were returning from overseas to work at PC. They urged me to join
PC, especially at the sites they just left. When one showed me
photos of Arequipa, Peru, an idyllic green valley encircled by three
snow-capped mountains, I signed on. At that time, travel to
underdeveloped countries was uncommon and frightened me, but my
PCV friends seemed average people (not the “gone native” type). I
realized I would still be working at the same job 2 years in the future
(the glass ceiling for women was unbreakable then), whereas 27
months in Peace Corps would expose me to new adventures. Also, I
wanted to receive formal training in and devote full time to
community organizing. So, in mid-1966, I got myself selected into an
urban community development training group headed for Peru, then
lobbied hard to get assigned to Arequipa. (Fortunately, the PC
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Gloria Levin conferring with community leaders in
Arequipa, Peru, 1967
regional director for Arequipa was a great supporter of community
organization and admired my gumption as I fought off PC’s lastminute attempts to assign me to a bureaucratic advisor job in Lima.) I
wanted to be placed, alone, as a community organizer in as poor a
community as possible, for the full experience.
Most of Arequipa’s population of 100,000 lived in squatter
settlements or barriadas. Unlike the land use of most American cities
where the poor are concentrated in city centers and the middle class
live in the suburbs, the reverse is true in most South American
countries. In mid-century Peru, the landless urban poor moved to
makeshift communities ringing the major cities. Typically, groups who
had recently migrated down from the infertile land of the Andes
mountains would plot to invade a parcel of unoccupied land on the
hillsides outside a city. This otherwise undesirable land usually was
the property of the Catholic Church or a government entity. An
interim junta directiva (council) would be democratically elected, and
the leaders drew up formal papers establishing and naming the
barriada. Lots were assigned to anyone willing to pay a small
monthly fee to become socios (members).
In the middle of the night, the group would invade the land,
sometimes having to repel the police. If the people resisted fiercely,
the police would withdraw, and a rudimentary community was born.
Lot boundaries were demarcated, and each family would occupy its
lot, assembling a flimsy structure—a discarded cardboard refrigerator
carton or rock hovels with an opening for a crawl space. Most typical
was a “house” assembled from straw mats or sheets of corrugated
tin. From this, a community grew, literally, “from the ground up.” Over
time, residents would save up to purchase a few bricks and rebars,
until (in a few years) enough had stacked up on their lot to construct
a real room. (Walking by, one could instantly assess the “wealth” of
the neighbors.) A big event was a “roofing,” in which neighbors
came to mix and pour cement onto a roof, followed by an all-night
drunken celebration. Over time, as the barriada grew in population,
public services would be petitioned for and eventually provided.
I was assigned to a small, undeveloped barriada — Clorinda
Malaga de Prado, named for the wife of a former president of Peru.
(Later, when the Prado family did not extend patronage, the
community renamed itself. Also, it relabeled itself as a “young
urbanization,” the word barriada then being stigmatized.) Clorinda’s
all-male junta had requested a female PCV, to teach cooking and
sewing. However, without electricity, my domestic skills were
unimpressive. Rather, I set out to work directly on barriada
governance, working alongside the junta members, although I had no
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idea what that would entail. I learned that most barriada work was
“transportation system” consisted of a man who owned a decrepit
done on Sundays, at open community meetings held in the
school bus, primarily for the benefit of his family, when they needed
overflowing, one-room community center during the afternoon.
to go to town. The fares of paying passengers covered his
Sunday mornings were spent working on crews; each family was
operational costs. Bus “service” was irregular, fares were raised at
will, and you might be refused admission if your bundles were too
expected to contribute manual labor on various community projects,
large or the driver was in a bad mood. The seats and aisles were
e.g., planting spindly tree trunks as eventual “light/telephone poles”;
crammed, and a dozen people hung precipitously from exterior
building a medical post and latrines; or leveling the soccer field. The
handholds. Passengers were regularly insulted, with particular abuse
road to town constantly needed repair, involving manual removal of
heaped on the more indigenous residents, because they could only
boulders that rolled onto the path.
speak in their Andean dialect. We had no other options; taxi drivers
My first task was to conduct a census, accompanied by Hector,
usually refused to expose their (already “iffy”) vehicles to our rocky
an idealistic, poor college student who became my closest ally. After
road. The bus owner had exclusive rights to the bus route to
counting the many children for the census, he surreptitiously
Clorinda. What to do?
inquired how Americans were able to have small families. (The
Inspired by the U.S. Civil Rights movement in the 60’s, I thought:
Catholic church controlled the media coverage of family planning so
Rosa Parks! Birmingham bus strike! I convened a community meeting
tightly then, that even a bright college student didn’t know.) After
to suggest that we call a strike, refusing to ride the bus. At the same
being summoned to help too many neighbors who had attempted
time, we would stage a sit-in (I related stories of lunch counter sit in’s
desperate abortions, I made birth control education my priority.
in the American south!) at the municipal transportation office to
A small medical clinic was built, with donated funds, before my
plead that another company be
arrival, but no plans were in place
allowed to operate Clorinda’s
to make the clinic operational. I
route. I explained the power of
cajoled pharmaceutical salesmen
know, viscerally, how much time and
nonviolent civic action, and the
to donate their samples
community was united. At 5 a.m., I
(hopefully, not too long expired)
energy it takes just to survive when
to Clorinda and coaxed private
joined my neighbors in forming a
you have no access to services.
physicians to volunteer their time.
human barricade across the width
All but one never returned after a
of the barriada entrance.
first visit, but Dr. Milla, an older
However, ready to apply their
OB-GYN, came every Tuesday
own rough justice, they came
afternoon, his Mercedes covered in Clorinda’s volcanic dust and
armed with pick axes, frying pans, etc.! (Uh oh, more education about
frequently with a flat tire. I arranged for Dr. Milla to be invited to an
Gandhi needed…) For days, the bus carried our noncompliant
international conference in Chile to learn new methods of inexpensive
neighbors who taunted us from the bus windows as we trekked the
birth control devices. We later collaborated on the formation of an
steep road, carrying heavy loads. The strikers exerted “peer
underground network of volunteer physicians who were willing to
pressure,” until the ridership, not surprisingly, decreased
implant the IUD device in their private offices, at minimal cost, for
significantly. Meanwhile, the municipal transportation official,
poor barriada women with a written referral from a PCV.
amused by our sit-in (and the PCV woman squatting on his office
I needed to forge closer relationships with Clorinda’s women,
floor), agreed to transfer the bus route to a real bus company. We got
hoping to win their trust in order to educate them about birth control.
reliable bus service from then on, and this made a huge difference in
Also, I was underemployed on weekdays when the men weren’t
our quality of life.
around. So, I organized a Mother’s Club which, to my surprise,
This battle was waged solely by Clorinda residents. Most of
became one of my favorite projects. The women were bored with their
Clorinda’s socios never occupied their lots so were not affected by,
grueling domestic work and often squabbled among themselves,
or much interested in, our transportation problems. Nonresident
sometimes violently. But they thrived on the Club’s sisterhood and
socios only came on Sundays, if then. Some were longterm
the attention they garnered from the men when they staged Club
speculators, calculatedly paying the modest monthly fee until such
events for the community. They eventually became a minor political
time as a profit could be turned by selling one’s undeveloped lot.
force in Clorinda, demanding their own agenda. A small achievement
Worse, all of the elected leaders were absentee socios. Their interest
with the women came about when I learned to make an “oven” from a
in the community was strictly for their egos or as a political platform
surplus oil can. I got tired of eating food fried on my single kerosene
within AUPA, the vote-rich coalition of Arequipa barriadas.
burner, but couldn’t afford a commercial “oven.” I devised a low tech
Clorinda’s nonresident president (a humble shoemaker) was
solution, cutting up a tin container to produce a primitive but usable
politically savvy but had lengthy alcoholic episodes. He was a very
“oven” that would trap heat for food to roast. After the women
visible nuisance in Arequipa during his bouts, so was an
sampled my roast chicken and baked potatoes, their husbands made
embarrassment to Clorinda. My neighbors had been deferential to
them ovens, improving on mine. Not only did this change their
these (more Europeanized Peruvians) leaders, but they were
families’ diets (from exclusively fried food), but a few sold ovens that
empowered by the bus victory, beginning to grow in confidence in
their husbands made, earning their own money. A little
their abilities and resolve to govern Clorinda.
resourcefulness in addressing my own dietary needs grew into a
At the same time, it was clear that new socios had to be attracted
useful project for the women.
to occupy vacant lots. The more residents, the more leverage to
The community lacked services of electricity, telephone, potable
petition for public services. In addition, some houses were isolated
water or a sewage system. Without electricity to refrigerate food,
and, so, were targeted by thieves. How to bring about a takeover of
daily trips into the city to buy food were needed. The urban
the elected council and also assure that vacant lots would be
population of Peru commutes four times daily between home and the
occupied? What ensued was a lengthy and confrontational, but
city for work or school, since siesta time extends 3 hours. Clorinda’s
eventually successful, transformation.
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Community sentiment grew for forcing socios to occupy their
lots or lose them. When absentee socios complained they couldn’t
possibly live in the terrible conditions, I was cited as the exemplar: “If
an unmarried foreign woman can live here, you can too.” The fights
were bitter, to the point that I moved out, unable to take the heat from
the absentee socios (several of whom I genuinely liked) who felt I
had betrayed them. But the locals withstood the abuse and turned
out the vote that would require that all lots be occupied within 60
days, after which unoccupied lots would be available for
reassignment. The elected leaders did not occupy so lost their lots,
and the indigenous leaders were elected to fill their posts. New
families were recruited to move into Clorinda, and I returned to assist
the new leaders, mainly as their cheerleader.
What did I learn? My effectiveness was largely due to living at
the grassroots level and sharing the difficult conditions of the
community. In fact, Peace Corps assured that by setting my living
allowance at the subsistence level. Further, being paid in Peruvian
currency, I was subject to periodic devaluations, so I also was
vulnerable to the sting of a 40% cut in buying power overnight. I
understand why poor people are too exhausted to participate in
community meetings, no matter how important they seem to us. That
is, I know, viscerally, how much time and energy it takes just to
survive when you have no access to services. For example, in
contrast to just opening a water spigot, one had to haul, filter, boil for
20 minutes (because of the high altitude), iodize, cool and store water.
I learned what “living poor” feels likes, even though I experienced it
for only two years. Out of sheer necessity, I became resourceful to an
extreme and mindful of my use of the earth’s limited resources.
Paradoxically, I learned from experiencing my own stupidity and
being incompetent. Frequently, I felt surrounded by buzzing
confusion. Within Clorinda, I was regarded as “different,” a novelty,
(even regarded by superstitious indigenous as a “devil” because of
my blue eyes) but not superior as a person. (Generally, my language
and cultural limitations cancelled any advantages I had, since I had
no skills of any use there. Just energy and idealism.) My neighbors
were tolerant of my frequent missteps and protected me when they

(Peace Corps) gave me the opportunity to
be a part of, even make a contribution to,
significant social change in one small
corner of the globe.
could. Reading my journals now, I am mortified by my many failings
and dumbstruck by the fact that I accomplished anything. As a
result, I can empathize with U.S. immigrants in their struggle to
acclimate to a new language and culture. I feel a connection to the
world that gives me a different prism on the U.S. and its global role.
Overall, I learned how to do, rather than only read and research and
theorize about, grassroots community organizing. I learned
community psychology in Clorinda; later, in graduate school at the
University of Michigan I learned a nomenclature to describe what I
had experienced.
For many years, I felt guilty about my clumsy efforts and not
having used my time optimally. I certainly received more than I gave.
In my mind, I was a solid but unexceptional PCV. But my return visit
to Arequipa, 30 years later, provided another perspective and was a
The Community Psychologist, Volume 37, Number 3, Summer 2004

revelation. Clorinda was significantly transformed. Because of the
fight to require that socios occupy their lots, the population had
burgeoned, with houses extending far up the mountainside. Most of
the houses were built of substantial materials, to withstand
Arequipa’s frequent earthquakes and tremors. The “road” through
the community was paved with asphalt, built on the deep volcanic
ash. Buses regularly rumbled through the community and into town.
When the population had reached critical mass, the government
extended services to this former renegade squatter settlement. Public
water spigots, interspersed around the community, provided potable
drinking water that was hauled in buckets. As residents accumulated
money, they laid water pipes to their houses. Electricity powered
street lights, and homes now had lights, even refrigerators and TV’s.
The school was much expanded and staffed by government teachers.
Municipal public health employees staffed the medical clinic. In my
eyes, the community was downright middle class! (This is all relative.
A friend who accompanied me to Arequipa deflated me by her
amazement: “You survived THIS for two years??!!” I replied: “Yeah,
THIS and a lot LESS.”) I could trace the profound transformations I
observed back to judgments made and actions taken during my stay,
years ago.
I received a memorable welcome from my former allies who were
eager to relive “old times” and bemoaning the fact that the
newcomers took the community for granted. They were hurt that the
newcomers did not appreciate or acknowledge what we had endured
and what we had accomplished in the early days. Their inclusion of
me in the use of “we” touched me. They confirmed they felt they had
more in common with me (a foreigner) than with the newcomers. Also,
my having expended effort and money to return to visit them was an
acknowledgement that they were valued by someone who truly
understood their sacrifices and courage in the early days. The results
of my family planning efforts were striking: Participants had far nicer
houses and fewer children, who were in turn better educated and
employed. In contrast, my next door neighbor who had actively
resisted family planning education, looked old beyond her years, and
her house was not much imiproved. I found one of her daughters,
squatting on a street, selling a few lemons, pregnant and tugged at
by several unkempt toddlers.
After my visit, I could begin to feel proud of, rather than guilty
about, my two years’ service. I certainly was lucky to have been in
the right place at the right time but, mostly, I credit Peace Corps. It
gave me the opportunity to be a part of, even make a contribution to,
significant social change in one small corner of the globe. I consider
my service to have been the very embodiment of the old PC slogan:
The toughest job you’ll ever love.
Gloria Levin, Ph.D., had a 33-year federal career, most of it
working at NIMH. She has been active in community development
throughout her adult life. In retirement, she has increased her
involvement with international development projects and is an
active Peace Corps alumna, including membership on the Board of
Amigos de Bolivia y Peru and conducting oral histories of Returned
Peace Corps Volunteers for the PC archives housed at the JFK
Library in Boston.
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about how empowerment could be the only lasting answer to poverty
and how resilient humans are, including myself, because I grew
exponentially in terms of personal growth.
Jen Graf
With time in Ecuador, I began to understand some of the reasons
University of Hawaii
for the problems associated with my fellow villagers’ poverty. A
substantial part of the problems was a product of their self-concept. I
Picture an old school bus from the States—the kind designed for
became convinced that I must somehow show this to the people of
children under three feet in height. On every seat are crammed an
my village and the other villages where I worked. It seemed to me that
average of three adults, two kids and maybe a chicken or two for
most people had learned helplessness and did not see the value of
good measure. The aisle is jammed with the results of today’s
working together. I hoped to teach the value of cooperation and help
shopping—a repaired car tire, a case or two or liquor, a few more
unify them so they could begin to have more control over their
cases of beer and bunches of bananas. The driver sits under a small
poverty. Until they felt that they were part of a community, with
statue of the Virgin Mary, meant to protect the bus on its perilous
common interests and goals that could more effectively be achieved
journey, and is assisted by the conductor, who always manages to
by group action, until they shed the conviction that they were an
squeeze just one more person on board. He hangs out the door,
abandoned and forgotten people, sentenced to the endless cycle of
yelling out your destination as if it were up for auction: “Puertoviejo!
poverty — they would feel unworthy. On the other hand, once they
Puertoviejo!” The bus bumps up and down with every salsa beat
felt like they did matter, they had to learn a harder lesson — how to
blasting on the radio and with every pothole in the road. On the
be effective in their struggles to have representation in governing
dashboard is pasted a bumper sticker that says: “Don’t discard your
bodies that often decided their fates. Their progress lay in their own
trash on the bus, throw it out the window.” And on the top of the
hands.
bus? A coffin (who knows what is in it?), a very large dog (standing
Empowerment and self-determination, I was convinced, were the
guard for the contents of the coffin?) and only the hardiest of human
only answer. The sense of internal control, achieved status,
travelers.
expectancy for success, and of beliefs of powerful others matter a
That was the daily color of my life, when I was a Peace Corps
great deal to all people. Empowerment requires that “experts” will, at
Volunteer assigned to a coastal Ecuadorian village. I lived and
some point, turn to nonexperts to discover solutions that they will
worked in the rural beach town of Canoa. Approximately two
hopefully use to gain control, find meaning, and empower their own
thousand people lived in and around Canoa. I was sent to the village
lives. Participation, control and critical awareness are essential
to be a rural health volunteer. Having grown up in Chicago, a far from
aspects of empowerment. Empowered people are more effective
rural environment, I thought I could rely on my experience as a
change agents than those who are
naturalist river guide in Big Bend
disempowered and better able to
National Park to compensate for
positively affect their own quality
my inexperience in living rurally. I
o be American in another country is
of life. To utilize an empowerment
joined Peace Corps in part
approach, attention to people
because of my interest in
to carry a history, a power, and a
within their setting (especially
communities and for the
privilege to which many non-American
those who have little power) must
adventure of it. But I also wanted
people react.
be offered. The approach should
the opportunity to get back as
also create mechanisms for these
much as I gave in a volunteer
people to gain more power. But
experience. The opportunity to try
empowerment, like most other
another reality intrigued me to no
processes of social change, is slow.
end, and I knew the personal growth would be phenomenal. I
Another lesson I learned from my Peace Corps experience
somehow expected to change the world in a large but vague and
concerned the resiliency of humans. To illustrate one of the many
undefined way.
examples of this, imagine the bus scene again, but now with the
My volunteer duties were diverse: I taught sex education and
addition of mud. Everywhere. Boulders and landslides blocking the
environmental education at the high school, along with first aid and
only route in and out of town. Bridges washed away by unimaginable
general health classes; helped out at the medical clinic; worked on a
volumes of water, the color of chocolate milk. My second year was a
recycling project; attempted income generation projects with the
year of a very strong El Nino current and its constant and cumulative
women of the town; and helped secure a more appropriate location
flooding and destruction. As part of my work, I traveled to a town
for the preschool. I also experienced flooding for eight months during
two hours away. It was a much larger town, with three rivers snaking
a severe season of El Nino and just as we began to recover from it, an
along its outskirts. The streets there would fill and empty with water
earthquake struck (7.2 on the Richter scale), with my town as the
and debris up to five feet high. Returning home, after catching the
epicenter.
start of a particularly bad storm but expecting the usual 2-hour bus
Oh, the phases I went through while trying to become part of the
ride, my adventure began. Loading and unloading on three different
community and a contributor to it: the romantic newness of it all,
trucks and a canoe, I journeyed between landslides of knee-deep
followed by the confusion of a new culture and language. The hope
mud or on hastily constructed and rickety bamboos bridges
I’d figure it all out eventually someday. The certainty that I had
spanning roaring streams. In a distant market town, I ran into a small
figured it out followed by the reality that I hadn’t begun to
group of Canoa residents who were stranded. Although I was
comprehend what to me was buzzing confusion. When I got very
already exhausted, I volunteered to accompany Don Ricardo on the
discouraged, I seriously considered leaving for home early but then
nine-mile hike to Canoa, negotiating washed out roads, in order to
decided to stay. At times, I felt indifferent about everything,
summon help for our stranded neighbors. We finally arrived in
convinced I would never figure it out. Then, in the end, I came to a
Canoa at 2 a.m., after an arduous journey of sixteen hours, only to
peace with the little I did figure out. But I learned important lessons
Community Lessons Learned, Mired in Ecuadorian Mud
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discover that our “stranded” neighbors (having engaged a taxi and
traveled an alternate route over the hard-sand beach) had long ago
arrived, dry, safe and now asleep. Don Ricardo, who was covered in
mud and soaked to the bone, said said with a shrug: “Asi es la vida”
or “That’s life,” and set off for his house.
With this approach to an indisputedly trying day, Don Ricardo
demonstrated how much to heart he had taken an important life
lesson. Because of his circumstances and those of his country, he
understood how resilient humans are and how to view life with a
sense of humor. It’s only life, after all. People whose lives are
characterized by a very real struggle to survive have a much better
perspective on what’s important and what is trivial; on what to worry
and complain about and what to shrug off, with a resigned “Asi es la
vida.”
The personal growth and understanding that can accompany
living in another culture is tremendous when one is open to reexamining one’s self. Until my experience in the Peace Corps, I
thought that I, as a Caucasian, was cultureless. This allowed me to
remain ignorant of the impact my culture had on me and on others.
When living in another nonwhite culture, you get called on your
whiteness. I was confronted with my race, and this was (and
continues to be) hard for me because I dislike having my ethnicity be
my most identifying feature. Not only ethnicity but nationality also
becomes a factor in social relations. To be American in another
country is to carry a history, a power, and a privilege to which many
non-American people react. The experience of being seen as a
different and privileged self helps one situate one’s self in order to
get a better understanding of the world. A deep understanding of
one’s position vis a vis others in the world allows one to have more
insight into the world of social and political relations.
An experience like that of the Peace Corps is perhaps the last
great adventure available to humans. The physical world has been
mapped and explored. But such an intercultural experience can lead
to a powerful intellectual and personal exploration. It also can
provide the opportunity (if you are patient enough!) to enter in some
degree into the hearts and minds of another people. The final
discovery that we are all alike (yet different in some important ways)
is a hard earned revelation. We are all struggling to survive, though
perhaps in different ways and for different needs. We all hope for
happiness.
In retrospect, I do feel that I did do some good in my community.
In the end, a few more friends were eating healthier (even trying out
some American dishes), more knew about sexuality and
environmental education, and many now had some new ideas on how
to develop a “community.” But the biggest difference I made was
within myself, and I continue to carry that experience with me. I am
now more open-minded and do not doubt my resiliency.
My cross-cultural experience led me to study community
psychology. I truly understand how culture is one of the many
contexts in which we are embedded. I saw how communities need a
leader and how social change can be excruciatingly slow. My Peace
Corps service gave me practical experience and taught me how to
work with communities that may not have any of the theoretical
knowledge I have learned. I also learned that, to become a part of the
community, one has to gain trust and be perceived as making a true
commitment to the community. As a field, I wonder if community
psychology may be missing the experience of a true embeddness in a
grassroots community. We need to value work that a community
itself has defined as important, rather than just data that we, as
academics, see as necessary and important for our own research. It
also seems to me that we are careless if we do not use the knowledge
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we already have in order to begin to solve some of the current social
problems.
What made me want to go to graduate school to study
community psychology (and keeps me committed to finishing
school) was what I saw in the communities that I worked in — the
homegrown solutions to life by the people in Ecuador. I learned a
great amount from my fellow villagers, both kids and adults. As a
person with a Ph.D. degree, I hope to be able to help such
communities plan and develop programs that will be seen as
legitimate in the eyes of people who have the power to continue or
discontinue programs and provide adequate resources for such
endeavors. Having a background in research and social policy will
hopefully put me in a very good position to help unempowered
communities help themselves. From my experience in the Peace
Corps, I feel an obligation to finish school and a commitment to keep
in touch with the realities of the communities I will work with in the
future.
Jen Graf is a graduate student in the University of Hawaii’s
Community and Cultural Program. Expecting to complete her
doctorate in 2005, her interests are in women’s studies,
multiculturalism, humanitarian assistance and AIDS. She traveled
to Lesotho this summer for 6 weeks of fieldwork, leading to
certification in disaster management. She served 1996-1998 in
Peace Corps, Ecuador and can be contacted at jgraf@hawaii.edu.
Community Development Lessons from the Solomon Islands
Paul W. Speer, Ph.D.
Vanderbilt University
My wife (Bettie Kirkland) and I joined the Peace Corps in 1984.
We were Community Development Specialists on the Weathercoast
of Guadalcanal in the Solomon Islands. The Weathercoast is so
named for the rough surf that pounds against the southern coast of
the island and for the large amounts of rain it receives—200 to 300
inches per year. We lived about 100 yards from the ocean in a leaf hut
that was built on stilts, to keep us both cool and above any big
waves that might roll in.
As Community Development Specialists, we actually worked for
the Guadalcanal Provincial Government, who assigned us to an area
of the Solomon Islands. Our job was to “integrate” with the local
community, understand the people’s needs and help develop
interventions that would improve their quality of life. After three
months of learning the language (Pidgin English) and something of
the Solomons’ culture through Peace Corps training, we boarded a
small ship with five months of supplies and headed to our new home.
When we first arrived on the Weathercoast—in a place called
Avu Avu—we lived in an old hut about an eighth of a mile from a
village called Haimatua. (The levels of our geographic location were
as follows: Guadalcanal is one island in the Solomon Islands; Avu
Avu is a region of Guadalcanal; and Haimatua is a village within Avu
Avu.) Guadalcanal Province was responsible for having a new hut
built for us, but more important than the hut was planting gardens.
The Haimatuans allocated to us a section of land amidst their
gardens which were located about a half mile up in the hills behind
the village, and our daily trek up to the garden helped us to meet
people and helped Solomon Islanders get to know us. (Gardens were
for growing food to live on; our garden was composed primarily of
potatoes and root crops of many varieties.)
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We also walked to lots of
other villages to introduce
ourselves and get to know
different people. But the
village of Hiamatua proved an
important connection for us
during our two and a half
years there because we
became very close to the
people of that village.
Hiamatua was home to about
25 people, but this number
fluctuated as extended family
members would come and go
for months at a time. Solomon
Islanders are largely
subsistence farmers (about
95% of the population when
we lived there), and
Dominic Alebua, village chief of
movement between villages
Avu, Avu, Guadalcanal, Solomon
was frequently related to
Islands, 1985
familial support for laboring
tasks (clearing gardens, child
care, building huts). This prevalence of subsistence farming meant
that Solomon Islanders were, by western standards, “poor.” Though
Solomon Islanders had no employment opportunities and therefore
no cash, no one was homeless, no one was hungry; there was not a
sense of suffering attached to the ‘poverty’ they experienced in the
way we understand it by Western standards.
We developed a close relationship with the “bigman” or village
chief, named Dominic Alebua who lived in Haimatua. Dominic was an
old man, yet very vigorous and active. He rose to local prominence
during World War II when he helped the American solders in their
fight against the Japanese on Guadalcanal. He was very kind to us
and made sure we were welcome in the village and the region. We
soon discovered that not every village had a “bigman” and that
different bigmen seemed to have authority over different domains of
village life. Dominic, it turned out, was a bigman for a rather large
geographical region; his reputation and authority extended
throughout the villages we were working in. Dominic would
sometimes visit our hut at night, and we would often visit his hut in
the evening.
One of our closest relationships was developed with Liu, a
grandson of Dominic, a boy of about 9 years. Lui really kind of
adopted us. He would come over to our hut almost every day,
content to hang out with us. We learned a lot from Lui—just about
how things worked and who everybody was.
It took us some time to understand (to the extent we could) the
order of things. Understanding the culture and functioning of Avu
Avu was the most important task we undertook in the first six months
we were there. Our work at “integrating” into the community—
actually, lots of communities—proved a complicated task. The
Weathercoast was organized into many different, small villages.
Villages ranged from 10 to 60 people in the regions we were working
in. This made our work largely focused on very small organizational
units. We soon learned that there were many divisions and
antagonisms between villages, despite the fact that there was an
overarching cohesion within regions based on loose familial linkages.
We found the tensions between villages made collaboration on
community development efforts very difficult. Our community
development work entailed working with three such regions along
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the coast: Avu Avu, Longu and Bubuvua—all of which came under
the authority of Dominic as chief. Dominic’s status as chief over
three regions was based somewhat on his family ties, but primarily on
his reputation for fairness and good judgment.
As for integrating into the community, we later learned that
working in the garden had special significance for the Solomon
Islanders. Other Peace Corps Volunteers and European mission and
aid workers had lived on the Weathercoast before, but they,
evidently, hadn’t cultivated their own garden (instead choosing to
buy produce from local villagers and purchase most of their food in
bulk from stores in the capital city). Our gardening was noticed by
and talked about among the Solomon Islanders. Similarly, with the
exception of the building of our new hut (commissioned and paid for
by the Province), we did all of our own labor, rather than hire local
persons to assist us in the many daily chores of subsistence living.
Alongside the villagers, we spent our days chopping and carrying
wood, collecting wild greens, laundering, fishing, cooking and
gardening.
After we had been in Avu Avu for about five months, we began
two important relationships that were critical to our work there. First,
we began to enjoy a close relationship with a married couple—
Matthew and Oliva—who lived in a village fairly close to us. This
relationship was the closest we developed in the Solomons—a
friendship like those we had experienced in the United States. We felt
a kinship with Matthew who himself was from a different island in the
Solomons and so was treated like an outsider. In contrast, Oliva was
one of Dominic’s daughters and the school teacher at the primary
school. But together, Matthew and Oliva viewed Avu Avu from a
more analytical perspective. They shared with us lots of “inside”
information about who was who: the important decision-makers, the
opinion leaders, the liars, etc. They explained how the authority of
bigmen differed and who had authority over which domains of village
life. They explained traditional customs - marriage, death, sex, powers
of the sea and veles (people who practice the art of sorcery).
Also at this time, we were visited by a man named Qalivaka who
was a Provincial representative for a region that was in the mountains
above Avu Avu. People from this area were derogatorily referred to as
“bush” people—meaning jungle people. They were regarded by
others as being unkempt, unsophisticated and stupid. Qalivaka
visited us to ask for our help for the villages he represented in the
mountains.
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longside the villagers, we spent our
days chopping and carrying wood,
collecting wild greens, laundering,
fishing, cooking and gardening.

Up until this time, my wife and I had worked to “integrate” with
the local community, but the people there still hadn’t specified to us
what they believed their needs were or what things they wanted us
to help them to work on to improve the quality of life on the
Weathercoast. We were worried about this; specifically, we wondered
if we would ever do anything in the realm of community
development. Some of our Peace Corps compatriots in the community
development program there had administered sophisticated needs
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assessments and launched impressive ventures. We felt a certain
us and the villagers of Avu Avu. Who would blink first? Were we
pressure to produce and accomplish. On the other hand, we’d heard
going to assess their needs and impose our solutions or were they
stories of Peace Corps Volunteers developing projects they thought
going to tell us of their interests and enlist our assistance in
would be useful and then Solomon Islanders ignored them because
advancing their own ideas? Through that initial period, the villagers
they did not feel ownership of these projects. We were determined
were extremely deferential to us; they seemed to feel that we were
not to impose our ideas or values on Solomon Islanders. Our idea
experts and that our role was to do an amorphous “something” for
was to get to know people, do our gardening and laboring and wait
them, to tell them what they needed. We came to accept that we
… wait for people to tell us what they wanted to do.
might indeed accomplish nothing in the realm of community
Our wait took five months, but Qalivaka knew what he wanted—
development in our time there, but that this potential failure (by our
help in building latrines. It turns out the Solomon Islands
American standards) was subordinate to the idea that Americans and
government had, several years earlier, delivered a sustained public
Solomon Islanders could get to know one another and through that
service campaign on the national radio station to promote sanitation
knowledge and understanding, work together.
and latrines. (While we were there, an ongoing campaign about
We learned many lessons with great applicability to community
malaria was being promoted.)
psychology. We learned to
Qalivaka told us that people in the
appreciate another culture by
villages he represented wanted to
living like our neighbors—
build latrines, and he was asking
primitively and by working in the
am never far away from an alternative
if we, as Peace Corps Volunteers,
gardens and doing our own hard
understanding of our world which is
could help. Obviously, we were
labor. We learned about the
the result of my exposure to the Solomon
extremely interested. Although we
importance of building diverse
knew nothing about building
relationships by visiting and
Islands and their way of life.
latrines, we were happy to visit
spending time in many villages.
these ‘bush’ villages and work
We learned about the value of key
with people there.
informants by building friendships
We obtained written materials from the Peace Corps office about
with Dominic, Lui, Matthew and Oliva, Qulivaka, and many others.
how to build technologically appropriate latrines in a tropical
We learned about unintended consequences when the bush villages
country, embarked on decision-making meetings about what latrine
gained status when they became the first communities in the area to
system the villagers were most comfortable with, worked with ‘bush
obtain latrines. But perhaps most importantly, we learned that the
people’ in 12 villages to build latrines, and conducted public health
process of working with communities is slow and that patience,
education in those villages to talk about germs and how they spread
listening and sensitivity to what others really feel and want can be
through poor sanitation. The latrines, it turned out, had a broader
the key accomplishment of this work.
impact than just the health and sanitation of those villages; that is,
they represented something of a status symbol in the perceived
Paul W. Speer, Ph.D. is an associate professor at Vanderbilt
advancement or sophistication for these villages that were looked
University. His primary interests are in community organizing,
down upon by the coastal villages. The coastal villages had to work
social power and community change. He is currently involved in a
to process the fact that ‘bush’ villages had something they didn’t
five-year action research project with community organizations in
have. This set off a chain of events in which the coastal villages
Ft Collins, Colorado, Kansas City, Missouri & Kansas, Brooklyn,
came to us to express what it was they wanted to do that we, as
New York and Rochester, New York. He can be contacted at
Peace Corps Volunteers, could help them with. As a direct outcome of
paul.w.speer@vanderbilt.edu.
our initial work with the formerly low-status bush villages, we gained
entry to work with several coastal villages on latrine projects. Next,
we worked with an economic cooperative operating throughout
Longu, Avu Avu and Bubuvua on copra (coconut) exports. We were
also asked to teach (math and English) at the Provincial Junior High.
This Peace Corps experience was one of the most formative
experiences of my life. It has enhanced my work as a community
psychologist in many ways. For one, I am never far away from an
alternative understanding of our world which is the result of my
exposure to the Solomon Islands and their way of life. That
experience has helped me to see our society from a different
perspective so that seemingly logical orientations to life that were
once taken-for-granted, particularly American life, often seem absurd
to me.
Perhaps the most important lesson from my Peace Corps
experience occurred during that period, early in our service, when
Bettie and I worried about whether we would ever get anything
accomplished in the realm of community development. While we
struggled with that question, we came to understand that it was, in
reality, just our question, an outsider’s question, a Western
question—it was not an issue for the people of Avu Avu. I now
conceive of that period as a time when there was a standoff between

I
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housing structures and water tanks that could reduce the incidence
of illness that was caused by the poor quality of the well water that
they were currently consuming.
It was at this point that I learned one of the most valuable
Dale Fryxell, Ph.D.
lessons that I try to keep in mind daily as a Community Psychologist:
Chaminade University, Hawaii
Make sure you have enough information and the right information
before deciding on a course of action. Another organization had
I served in the Peace Corps from 1985-1987 in the Republic of
come into the country and unilaterally decided that the practice of
Kiribati. Kiribati, formerly known as the Gilbert Islands, consists of a
using the beach for a bathroom was not only unsanitary but
group of 33 coral atolls located in the middle of the Pacific Ocean,
disgusting. In reality, the practice of using the beach for a bathroom
close to the equator and roughly one-half of the way between Hawaii
had been working pretty well for thousands of years. The beach
and Australia. The people of Kiribati are a fairly homogenous group
would be cleaned each day as the tide would come in and wash
of people of Micronesian ethnicity. The majority of the people speak
everything into the vast ocean. The “bright” idea of this organization
the local language, I-Kiribati, but English is also widely spoken. The
was to provide water seal latrines for all of the families in the
Kiribati people obtained their independence from the United
community. Water seal latrines are simple cement blocks that have a
Kingdom in 1979. Kiribati has few natural resources, with copra and
curved tube running through them which is blocked off with water,
fish now representing the bulk of production and exports. Economic
preventing the release of unpleasant odors. The latrines are flushed
development in the country has been constrained by a shortage of
by pouring a bucket of water
skilled workers, a weak
down the tube after each use.
infrastructure, and remoteness
Sounds like a good idea, right?
from international markets.
Well, this organization hadn’t
My Peace Corps experience
…communities must be complete partners
considered the impact that
in Kiribati not only developed my
in all aspects of a project…so that, when
flushing human waste into the
interest in community psychology
ground would have on the
but also greatly enhanced my
the “experts” leave, the impacts and
supply of well water, which was
ability to be an effective
benefits will continue.
the community’s only source of
Community Psychologist. This
drinking water. Since the water
included my ability to work with
table was only a few feet below
communities and also to
ground level, the result was
understand cultural differences
contaminated drinking water. In turn, the contaminated water led to
and the impacts that they can have on community work.
the spread of dysentery and other illnesses and even to the death of
I come from a white, middle class, suburban environment in the
many children. Here was an example of a good intention but poor
Midwestern United States, where I was fairly sheltered from most
research and planning.
worldly and community issues and concerns. From there, I was
The second important lesson that I learned as a Peace Corps
transported to the middle of the Pacific Ocean and another world
volunteer that has deeply impacted my work as a Community
entirely. This was an extremely eye-opening and enlightening
Psychologist relates to the importance of community participation in
experience for me. Growing up, I was rarely exposed to issues like
all aspects of a project. In my travels around the country of Kiribati, I
poverty and race except for the superficial coverage I casually
would often become aware of previous aid projects that were either
observed on television. My school years afforded me little exposure
underway or had been done in the past. On one such trip, I traveled
to cultural differences, since my graduating class included few ethnic
to another of the islands to look into the need for providing training
minorities.
on how to build cement water tanks. I was taken to a school where
After a somewhat thrilling plane ride, which included lots of
the local people stated they wanted to build several tanks. In the
turbulence and a long layover to temporarily patch some engine
school building, I was surprised to find a large water tank already
troubles, my wife and I landed in Kiribati in the winter of 1985. I
there. I thought to myself: “why do they need more water tanks here,
immediately knew that I was in for the “ride” of my lifetime. Little did I
since they already have one that should meet their needs?” I was
know the transformation that would take place in my life and career
informed that a foreign aid agency had come in about five years ago,
during the next two years.
erected the tank and then left. Shortly afterward, the tank developed
I came into the Peace Corps equipped with experience as a
a leak, and the faucet had been broken. Both of these problems were
carpenter, some cabinet making skills and a strong desire to learn
fairly easy to fix if someone would have been trained how to do it and
about the world and help people. I was assigned to the international
knew where to get spare parts. The problem was that no one had
development organization, Save the Children, and given the task of
been trained on how to maintain the tank.
organizing community groups who were interested in building water
One last lesson that I learned has to do with the importance of
catchment and collection systems. My involvement with Save the
determining true community needs and desires when planning and
Children over the next two years was a very positive experience as I
implementing community-based projects. During my Peace Corps
came to admire the processes and philosophies that they used to
experience, I saw many different, well-wishing organizations come
build their programs and deliver services. Save the Children is an
and go. Many of these organizations had a plan or a product that
organization that truly incorporates many of the ideas from
they were promoting. These organizations would enter a community
community psychology into its programs. They believed in true
and say: “We have these gadgets or programs. Would you like
community involvement throughout the entire planning,
them?” Now if you ask people who do not have much if they would
implementation, and evaluation phases of the projects that I worked
like something for free, of course they will take it, whether they need
on with them.
My job was to teach the community how to build and maintain
it or not. So organizations would give poor communities things like
Take the Time to Listen and You Will Hear:
Lessons from the Peace Corps
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smokeless stoves, or hydroponic gardens, or a variety of other
reputedly innovative products. The communities would be very
appreciative but, as soon as the organizations departed the
community, the smokeless stove became just a good place to sit, and
the hydoponic garden turned into an abandoned weed bed.
This and other similar experiences have lead me to conclude that
communities must be complete partners in all aspects of a project —
from planning, to implementation, to evaluation so that, when the
“experts” leave, the impacts and benefits will continue.
I felt very fortunate to be working with Save the Children
because it was through them that I realized the importance of helping
communities accomplish the projects they really want and need. In
my job, I helped to organize community groups who had identified
safe, clean drinking water as a priority. I assisted these groups to
work together to raise the 50% matching funds needed to build the
structures and tanks. I was amazed how hard these groups worked to
raise that money. To me, the fact that they were contributing their
own money indicated that they were really interested in the project.
My job wasn’t simply to collect their share of the money and then
build them a tank. Rather, I stayed on to teach them how to maintain
the structures and tanks we built and then build more by themselves.
I often wish that I could go back to Kiribati some day and see if
the structures and tanks that I helped to build are still there. More
important, I want to know if the people I trained and worked with
have continued to maintain and build not only more water tanks but a
continued sense of community and a feeling of empowerment that
they can chart their own paths into the future.
Dale Fryxell, Ph.D., is an Associate Professor at Chaminade
University of Honolulu. Currently, his primary interests involve the
prevention of drug, alcohol and HIV/AIDS and the promotion of
healthy living for children, youth and families. He can be contacted
at dfryxell@chaminade.edu
A Brief but Potent PC Experience in Russia
Andrew Lohmann, MPA, MA
Claremont Graduate University
I entered the Peace Corps in 1994, posted in Valdivostok, Russia.
The “wild east,” as it was called in the very few newspaper articles I
could find when performing the requisite research of where I was
going. My fellow volunteers were all MBAs, and I was the only one
of the fifteen who had acquired a master’s degree in public
administration. Let me say here in the beginning, however, that my
Peace Corps experience was cut short by a car accident that resulted
in a permanent medical separation. My total time in the Peace
Corps? Five months. And yet, even given that short span, there are
many incidents, enlightenments, and realizations that I could share
that channeled me into community psychology. I would like to share
with you the most significant one.
Our responsibilities as Peace Corps volunteers were to act as
consultants for businesses and the government in their attempt to
transition to a non-centralized, free-market economy and to provide
our expertise on how businesses and government operated
effectively and efficiently. During our pre- and in-service training, we
were provided with lists of the abundance of financial resources
available — including governmental and non-governmental loans
and grants from sources such as USAID, World Bank, and various
independent NGOs — to entrepreneurial individuals seeking to start
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their own businesses. A prerequisite for most of this money,
however, was a developed business plan, a business tool that many
of the Russian entrepreneurs we met with had not been exposed to.
The business plan required a marketing component, including how
one was going to advertise. We would, on occasion, meet with
entrepreneurs in their offices, found behind unmarked doors in
unnamed buildings, furnished with 1950s style desks and chairs, lowend computer, fax machine, and telephone, to inform them about the
available monetary resources and to work with them to develop their
plan, if they wished to pursue those monies.
Although all of them were interested in pursuing financial
support to build their business, when it came time to flesh out the
business plan in concrete terms, and specifically the marketing plan,
“nyet,” was the typical response by the would-be Russian
entrepreneur. Of course, at first, they would not be so direct, often
agreeing in principle to the first drafts of the business plan. But when
it came time to actually flesh out concrete ideas in further drafts, the
resistance began. Patiently, the PC volunteer would explain that the
marketing plan was a critical component for receiving funding, and
without an explanation of how one was going to sell their services or
product, there was no hope of outside support. And yet, the
entrepreneur would not budge.
“Why not?” the frustrated PC volunteer’s response would be.
“Ahh, because to advertise is to bring attention to yourself from the
Mafia. And attention from the Mafia is not a good thing. People who
want our business will find our business. That is how we will market
ourselves.”
As if to emphasize their point, one day while we were all
undergoing training in a local institute, a car bomb detonated down
the street. The explosion shook the windows, and we all peered out
watching the plume of black and gray smoke drift skyward. As it
turned out, the car belonged and was driven by a businessman who
had told the mafia, in what I am confident was in the politest Russian
idiomatic manner possible, to take a long walk off a short pier.
Fortunately, the businessman managed to live through the
explosion by leaping from the moving car moments before it became a
fireball. (Later that week, the Mafia lobbed a hand grenade into his
hospital room. Again, he survived by throwing himself to the floor
and dragging his mattress over himself. I cannot tell you what the
ultimate fate of this person was since I was medically separated
before I found out).

…more often than not, we are not
members of the communities we are
working with, and do not share in the
same fates as the community does.

Many of my fellow volunteers had separated from the Peace
Corps already, many in frustration, and this was within the first four
months. How were we to work in an environment where people
refused to do even the most fundamental requirements for running a
business? For myself, I feel that my personal history, including
overseas travel and educational background focusing on
international development, made me a bit more understanding and
adaptable to new situations and cultures, so I was more expectant of
the challenges.
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These challenges drove home some of the most fundamental
tenets of community psychology, a field that I had yet to discover,
only doing so once I entered my doctoral program.
The first among these was an undeniable example of the power
of the situation. We certainly talk about it, study it, teach about it.
But when situations fly in the face of our most basic assumptions (in
this case, businesses need marketing), the situation has the capacity
to leave one frustrated and feeling helpless, especially if one is not
prepared and does not possess the tools for coping with the realities
of the culture. The Peace Corps provided me an environment in
which I could hone my skills, not necessarily to help or to make
change, but to challenge my own intellectual and cultural
assumptions that our normal environments do not invite.
The second among these, and perhaps more importantly, was the
understanding that we are dealing with people’s lives and well-being.
Certainly, car bombs are an extreme example of this principle, but one
must remember that in our role of community psychologists, more
often than not, we are not members of the communities we are
working with, and do not share in the same fates as the community
does. Much has been said and written on this point, and indeed there
are many of us who immerse ourselves within the community, driven
by the philosophy that without shared fate, there cannot be a true
understanding of the community. But, for myself, coming face-to-face
with it in such a dramatic fashion as I did in Russia is not something
that I will forget anytime soon.
Andrew Lohmann is a graduate student at Claremont (CA)
Graduate University’s School of Behavioral and Organization
Science. Expecting to complete his doctorate this year, his interests
are in children’s issues in community and neighborhood contexts,
conceptualizations and measurements of neighborhoods, and
methods of interpreting environmental contexts as reflections of
interpersonal processes. He served in 1994 in the Peace Corps,
Russia, and can be contacted at andrew.lohmann@cgu.edu.

provide some history and context of my Mexican experience. My
workplace, Nuestros Pequeños Hermanos (in English, Our Little
Brothers and Sisters), was an orphanage founded in 1954 by a Roman
Catholic priest, Father William Wasson. An Arizonan who was
ordained in Mexico, Father Wasson declined to press charges
against an orphaned boy jailed for stealing from his church, and
instead requested custody of the child. He then could not resist the
challenge of authorities: “You know, Padre, we have several more
boys just like the one you adopted if you’d like to take them.” With
that, Father Wasson had found his calling and, by the early 1990s
when I became a volunteer, his home had grown into a privatelyfunded institution taking care of nearly 1,000 boys and girls. Most of
the children were not orphans in the sense of having both parents
die. Rather, the majority had undergone the death of their mother, an
event that led to surviving family members, particularly those living
in poverty, being unable to care for them. Other children came to the
orphanage after being removed from families because of physical
abuse.
The orphanage is in a little town called Miacatlán in Southern
Mexico, between Mexico City and Acapulco. During my time there,
Miacatlán had no stoplights. Few residents owned cars; most
traveled by bus, foot or horseback. The orphanage sat on the edge of
town, on the lush grounds of a former sugarcane hacienda. It was like
a village in itself with dormitories, a dining hall, an elementary and
junior high school, pigs and chickens, and farmland on which the
primary crop was corn that was ground into several thousand
tortillas daily in the orphanage’s bakery. The orphanage even had its
own chapel where weekly mass was said, in part because the
alternative would have been to take 1,000 children to the small church
in town each week.

Disempowerment, Privilege and Escape Hatches:
My Volunteer Experience in Mexico
Joseph C. Berryhill, Ph.D.
University of North Carolina at Asheville
In my late 20s, I was a newspaper reporter who had covered
universities for nearly four years and had tired of chasing deans,
provosts, and athletic directors for quotations while on a tight
deadline. Desiring a change of career, yet not knowing exactly what
to turn to, I went abroad as a volunteer. My experience, trying to
improve the lives of children at an orphanage in Mexico, inspired me
enough to fuel six years of graduate study in clinical-community
psychology. More to the point, the experience set the stage for me to
become a better community psychologist.
My aim here is to explain how having a volunteer experience in
another country changed me and still affects me. While I don’t find
that an easy matter to sort out, I can say my experience put me in an
environment in which I often did not fit comfortably. In a new culture
with a distinct language, my competencies frequently were not
valuable or even useful. Although I did not use the term then, I often
felt disempowered—a feeling I’ve rarely had in the United States as a
White male who has been safely tucked in the middle class most of
my life.
But before I describe dealing with a new culture, I should
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Joseph Berryhill on a field trip to Cuernavaca with
some of the children he worked with in Mexico, 1993
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I was one of about 10 American volunteers the two years I was
at the orphanage. In my first year, I taught English to adolescents
who had completed junior high school. In the second, I became the
director of the dormitory housing the medianos, 54 boys in the third
and fourth grades.
As might be evident, multiple factors made my environment
starkly different from what I typically experienced in the United
States. The orphanage had entrenched regularities from its 40 years
of operation. It was part of a town much smaller than most I had lived
in. The institution and town were part of a nation with a language
and culture dramatically distinct from my own. Like a researcher
caught in a messy multivariate study, I couldn’t always differentiate
which of these factors were primarily responsible for my sometimes
uncomfortable fit. I won’t try to disentangle it here, but I will discuss
some of the variables that had an effect on me.
Language always was a thorny issue. I spoke very little Spanish
when I arrived in Mexico. With six weeks of language school and a
lot of subsequent mistakes, I slowly became proficient, but I still
compare speaking Spanish to ice skating. I often flow along quite
well, but I sometimes wobble or fall without warning. During my first
weeks in Mexico, I fell often. I remember going to get a haircut and
being asked how I wanted it. I had no idea how to say that I looked a
lot better with a little length on the top. Quickly concluding that a
clear answer wasn’t forthcoming, the barber looked me in the eye,
raised his eyebrows and said in Spanish, “Regular?” That sounded
good, but it turned out to be a few millimeters short of a crewcut. So I
looked like a blockhead for about three weeks.
During my first year as an English teacher, my language
difficulties were only a minor handicap in my work because I used an
immersion method in the classroom, speaking virtually all English to
my students. However, I initially wasn’t able to establish close
relationships with my students, something I aspired to do. The
program I taught in was preparing adolescents for an opportunity to
study English intensively for a year in the U.S. Students’
participation in my program was optional, but after undergoing the
chaos of some students coming to class irregularly, my colleague and
I developed a mandatory attendance policy. It dictated that, after two
unexcused absences, students would be permanently expelled. One
young man came to class after surpassing the limit, and I regretfully
looked at him and said, “Tienes tres auscenias”—you have three
absences—which was about as much Spanish as I could string
together. Without a word, he got up, walked to the door and never
returned. I was not able to sit down with him to learn why he hadn’t
been in class and whether our policy was implemented justly in his
case. My Spanish wasn’t up to it. Looking back on it now, I wonder if
something like an illness made him miss class. What I do know is that
I was not the only one disempowered in this case.
Even after I had become proficient in Spanish, there were times
when it held me back from being as effective in my job as I wanted to
be. As a caretaker in my second year, my biggest language difficulty
was sobbing children whose words came out with a twisted cadence
that I never mastered. Sadly, those were the moments in which I most
wanted to understand and comfort the children with whom I worked.
However, I learned in Mexico that language is far from the only
means of communication; in this case, sometimes hugs worked well
in place of words.
Some frustrating moments came when merchants or others
would quickly assume that I didn’t speak Spanish and turn to their
English, which ranged from polished to indecipherable. I preferred to
practice my Spanish, even if it also ranged from polished to
indecipherable. But what really irritated me, I now realize, was that no
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one ever asked me if I’d like to speak English or if they could practice
their English with me. I sometimes felt like my light skin, blue eyes
and funny accent resulted in my being stereotyped as someone who
couldn’t handle Spanish. However, I have come to view these as
positive experiences, because I got a glimpse of what it feels like to
be in the minority, ethnically speaking.
Other cultural factors besides language sometimes led to
discomfort. Buying produce could almost literally provoke a
headache, since I was determined to follow a standard practice from

I marveled at how hard we work to keep
Mexicans out of our country while
Mexicans have an open door for
Americans.
my culture and see what kind of bargain I was getting. I had to eye
the sign saying 4,000 pesos per kilogram for bananas and translate
kilograms to pounds and then pesos to dollars. As the exchange rate
in those days was 3,000 pesos to one dollar, such calculations often
got messy.
In my second year at the orphanage, when I was taking care of
third- and fourth-grade boys, I sometimes struggled with my
children’s homework assignments. The fourth graders were learning
long division, and I strongly encouraged them to make notations of
all the multiplication and subtraction that, for me, made the
foundation for a successful answer. One day, I mentioned to a boy
named Oscar that I could show him a trick for dealing with
multiplication involving nine. “I don’t want to know tricks,” he
replied. “I want to know how to do it.” I came to find out that the
teachers were disdainful of writing down calculations and using
tricks. Instead, the teachers were expecting the children to be able to
subtract and multiply in their heads—not on paper. Here was another
cultural difference that proved frustrating for me, as my way of trying
to help the children didn’t work for the teachers. The children were
probably the most frustrated of all, as they were stuck between our
cultural gap.
My environment also provoked physical discomfort. As a
volunteer, I had very little money to eat in restaurants and thus
mostly lived on the orphanage fare. The staples, making up roughly
50 percent of my diet, were rice and beans. The children sat in tables
of six or seven, with a certain amount of food allotted to each table.
Because anything I ate would take away from the diet of six growing
boys, I sometimes limited my portion sizes. Also, if the food
consisted of something I considered inedible (such as hog
intestines), I went hungry—at least compared to the feeling of
fullness I typically experience in the U.S.
A few months after my arrival, I wound up with amoebas
camping out in my digestive tract, giving me diarrhea for more than a
month. I mostly felt fine when I was distracted by teaching, but once
class ended, the amoebas ruled, and I had a strong urge to lie down. I
understand a desire for rest among elementary school teachers who
are with children for six or seven hours straight, but I had little reason
for exhaustion, as I taught in one-hour stints in a staggered schedule
throughout the day, much like a college professor. After class, I
would slowly walk to my room, buy myself a Coke for energy and
flop on the bed. As my decline was slow, it became hard to remember
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that I ever had wanted to exercise more than rest. I went down to 137
pounds (I’m 5 feet 9 inches tall and currently weigh about 160).
Although I’m trying hard to be convincing that I’ve known
disempowerment, like an action hero, I always had an escape out of
my troubles. In the case of my illness, I became gaunt enough to
attract the attention of orphanage administrators, who flew me on a
Delta jet from Mexico City to my parents’ North Carolina home. I saw
a specialist who gave me a ten-day course of Flagyl, a drug that
poisoned the amoebas. My action-hero metaphor is, of course,
flawed. It was no internal strength that restored my health, but rather
my middle-class privilege.

I

n a new culture with a distinct
language, my competencies frequently
were not valuable or even useful.

The same type of privilege played out at other times, too.
Because of high unemployment, the Mexican government is
understandably reluctant to award work permits to foreigners. My
fellow volunteers and I were thus on a tourist status, and the limit on
tourist visas in Mexico was six months. The easiest way to comply
with this requirement was to travel back to the United States and
then return to Mexico, thus resetting the calendar for a new sixmonth stay. One literally can do this by taking a bus to the border,
crossing into the U.S., taking a breath of American air, and getting in
line to return to Mexico. When I made this crossing, I marveled at
how hard we work to keep Mexicans out of our country while
Mexicans have an open door for Americans. My privilege allowed me
the opportunity to be a volunteer in Mexico in the first place; a
Mexican who wanted to do volunteer work in the United States
probably would have to head north illegally.
Now that I’m nearly finished with the tale of my volunteer
experience, my argument that I knew disempowerment is evaporating.
The fact is that my experience wasn’t capable of teaching me fully
what it is like to be disempowered. That’s because I always had
support (e.g., language school and the camaraderie of fellow
volunteers) in dealing with my new environment. I also always knew I
could return to the United States. I think that the disenfranchised
people I’ve had the honor to work with as a community
psychologist—people living in poverty or with mental disorders, for
example—often lack the combination of supports, escape hatches,
and privileges available to me. However, I still believe my taste of
disempowerment helped me gain more understanding and become
more empathic toward those who experience it in more genuine and
sustained forms.
I do not want to leave the impression that in Mexico I always
was locked in a battle against cultural forces that left me feeling
incompetent and miserable. The truth is that despite my struggles, I
fell in love with Mexico and Mexicans. I respected and loved the
children I worked with, and have missed them terribly since my
return. (I have gone back to the orphanage about a half dozen times
to visit them). I also became captivated by Mexican culture. I enjoyed
learning about and experiencing the Spanish language, Holy Week,
and the Day of the Dead. I liked the idea that any correspondence, no
matter how short, should inquire about the health of the person I was
writing before getting down to business. I liked getting what felt like
a genuinely warm welcome in most homes I visited (“Esta es tu
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casa”). I even came to like washing my clothes by hand. At the
orphanage, there were dozens of sinks whose bottoms had ridges
that produced great suds as garments were dragged across them. It
was difficult at first; my hands bled the first time I washed my clothes
in Mexico. But eventually it became relaxing and provided a sense of
satisfaction I don’t get out of throwing my socks and shirts into a
washing machine.
When I reflect on the joys and frustrations of my two years
volunteering at Nuestros Pequeños Hermanos and living in Mexico, I
see several lasting effects. First, I had the opportunity to be in an
environment in which I could not always perform optimally,
especially due to my language limitations. As a result, I sometimes
felt disempowered, albeit in a milder form than many experience it.
Perhaps most importantly, I had the opportunity to see the world
beyond the familiar White middle-class lens through which I had
come to know it. One thing that came clear from this new perspective
was that I was a person with many privileges that I had largely taken
for granted. A primer can help a top coat of paint stick to the wall a lot
better. My experience in Mexico primed me well for the subsequent
lessons and experiences I have had in community psychology.
Joseph Berryhill, Ph.D., is an assistant professor at the
University of North Carolina at Asheville. His primary interests are
the promotion of wellness among children of diverse backgrounds
and empowerment of disenfranchised persons such as those who
have mental illness. He can be contacted at jberryhill@unca.edu.
Lessons from the Field: Working with Refugees
in Refugee Camps and Conflict Zones
Ken Miller, Ph.D.
San Francisco State University
I went to Guatemala in the summer of 1991, at the invitation of
colleagues who were doing some remarkable mental health work in
the highlands, home to the majority of the country’s indigenous
population. What follows is a brief reflection on my experience
working in Guatemala and subsequently in two Guatemalan refugee
camps in southern Mexico. As I finalize my preparations for a summer
in Afghanistan, again working with refugee communities, it feels
timely to reflect on how that experience in Central America has helped
shape the path I’ve come to follow working with people in or from
zones of political conflict.
Before heading to Central America in 1990, I had spent the
previous two years as a graduate student in clinical psychology at
the University of Michigan. At that time, a conservative elitism still
pervaded much of the program. Although there were some wonderful
exceptions among the faculty; the overall tone of the program was
dismissive of culture, gender, social class, or political context as
variables that might be relevant when considering how to understand
and promote mental health. In fact, the promotion of mental health
was itself not spoken of; the treatment of pathology was our focus.
In college, I had been quite active politically, and the conservatism of
Michigan’s clinical program had the paradoxical effect of
reconnecting me to my earlier social activism. As I grew increasingly
ill at ease in the program, fate threw a couple of wonderful twists my
way.
The first was an opportunity I had to study critical pedagogy
with Cristina Jose Kampfner, a Mexican psychologist who had
studied under Paulo Freire, and who helped me see the
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transformative potential of collaborative, empowerment focused
communities in which I have lived and worked, including those
education. The second was a talk I attended by a team of people
of the refugee camps and in Guatemala, that seems to diminish as
doing extraordinary mental health work with Guatemalan communities
people acquire more possessions and greater wealth.
affected by the state’s repressive violence. It was a kind of love at
• Oedipus Rex may be a central figure in Western psychological
first sight for me, as I sat listening to them describe their blend of
thought, but his relevance among indigenous Guatemalans is
social activism and mental health in a context where mental health
questionable, at best!
needs were great and mental health services basically non-existent. I
• Understanding local beliefs regarding wellbeing and distress is
joined up with them on the spot, and was soon on my way to study
not merely helpful; it is absolutely essential to any sort of
Spanish in Nicaragua and then begin my work in Guatemala with their
meaningful mental health work. I may not have shared one
organization.
elderly woman’s belief in one of the camps that her emotional
I was blessed with a wonderful compañera, Debbie Billings, and
and physical distress was due to her having been bewitched by
together we spent 5 months in rural Guatemala and a subsequent
another community member; however, I wasn’t going to get too
year in a couple of Guatemalan refugee camps in Chiapas, Mexico, a
far by dismissing her belief and insisting that what she really had
short walk from the Guatemalan border. In Guatemala, I helped
was post-traumatic stress disorder.
evaluate a mental health project by traveling around the country,
• Psychotherapy and psychiatry may have their place with those
visiting towns and remote villages in which people lived who had
refugees who have access to and wish to utilize such services.
participated in the centralized trainings. The idea was to provide a
However, for the majority of the world’s refugees, such services
couple of week-long trainings to villagers who were then expected to
are culturally alien and basically non-existent. Ecological
apply in their own communities what they had learned — an
interventions grounded in local cosmosologies — such as
expressive arts mental health project grounded in a blend of
Guatemalan Indians’ belief in the forces and rhythms of nature,
Argentine, American, and local indigenous/Mayan cosmologies.
their deep connections to their ancestors, their sense of
Debbie and I gradually realized that it was still too dangerous to
collectivism, the salience of beliefs in such phenomena as el ojo
do research in Guatemala at that time (less so for us than for
mal (the evil eye), susto (an indigenous form of distress),
prospective research participants, who might be harassed by the
brujeria (withcraft), and curandismo (traditional healing), must
army for speaking with outsiders lest they be revealing their
be understood and respected as culturally valued ways of
experiences of oppression). And so, after completing the evaluation,
making meaning out of distressing life experiences. The DSM is
we crossed the border into
simply our own western version
Chiapas, Mexico, to conduct more
of such meaning making beliefs.
•In the midst of suffering and
research. With the help of our
deprivation, people still create
Mexican colleague, Pablo Farias,
ommunity development is not
spaces of community, celebration,
we began working in a couple of
adjunctive to good mental health
and laughter. The language of
refugee camps, training the
psychopathology and the
camps’ school teachers in an
work; it is good mental health work.
statistics about levels of PTSD
adaptation of the Guatemalan
are only a part of the story. Comental health project, and
existing with them (but rarely
carrying out our work. My work
mentioned) are resilience, creative approaches to survival and
examined the impact of state terrorism and displacement on children,
adaptation, and a remarkable capacity for hope that the future
while Debbie examined the role of indigenous women in adapting and
might yet get better.
preserving traditional Indian culture in the context of the refugee
• It is one thing to assume an intervention is working well because
camps.
participants—the future implementers of the intervention—
My time in Guatemala and the camps of Chiapas was the most
enjoy their training experience and seem to benefit from it. It is
extraordinary, transformative experience of my life. I had never heard
quite another thing to actually document the effectiveness of an
of a field called community psychology, yet as I saw the striking
intervention. Numerous things can go wrong between training
irrelevance of much of what I had learned in graduate school, I found
people in a well supported centralized setting, and the actual
myself thinking increasingly in terms of social context, empowerment,
implementation of a project in very difficult contexts—including
the importance of local values and understandings of wellness and
contexts in which mental health work can get people killed.
distress. I also discovered the value of humility (that’s taken me a
Fortunately, we can learn a great deal from what doesn’t work—
while to learn!), what meditation instructors refer to as the
it’s a shame the field discourages open dialogue about the
“beginner’s mind” — an openness to learning anew about things we
obstacles we encounter. When I first evaluated the intervention
might have thought we already understood. Field experience was, for
in Guatemala, few trainees had implemented in their communities
me, what Jim Kelly has called an “antidote for arrogance,” the
what they had learned in the centralized trainings. They had very
arrogance of academic psychology and the western clinical model
compelling reasons, however, and the project gained enormously
that is so often put forth as a set of universal truths. There are
from hearing about the challenges they had faced.
several enduring lessons I learned from this experience — lessons I
• Community development is not adjunctive to good mental health
could not have learned anywhere else, at least not in the way that is
work; it is good mental health work. The lack of work
visceral, the transformative way that leads not only to intellectual
opportunities, the poverty of the camps, the lack of medical
insight but also to fundamental changes in how I move through my
care—these were major mental health stressors. Conversely, the
life.
cooperatively run store, the small plots of land made available by
• Poverty should never be romanticized. It is painful and takes a
the local diocese that allowed for some work and some crops, the
terrible toll on people’s wellbeing. That said, there is a
locally organized lay-led church and primary school—these
remarkable generosity I have seen among the poorest
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developments within the community played an important role in
recreating a sense of normality and routine in people’s lives.
They also enhanced the availability of social support and helped
to generate a sense of hope and meaning in the face of the
violence and multiple losses people had endured.
• The violence that refugees endure in their homelands is merely a
part of their mental health experience. The challenges of living in
exile—the loss of social networks, the inability to bury relatives
killed or disappeared in the homeland, the loss of social roles,
the lack of work and lack of access to critical resources, the
grinding effects of poverty, and the perpetual sense of being an
outsider—these too are profound stressors, and it baffles me
that so much mental health research with refugees is focused
solely on pre-flight exposure to violence. War trauma may be
“sexy,” but at best it’s a partial story, a piece of a much larger
puzzle.
• There is a tendency among some post-modernists to counter
psychological imperialism (i.e. the assumed universality of
psychological “truths” discovered in western societies) by
exoticizing ethnic communities in non-western societies. I think
this can ultimately be as problematic as ignoring cultural
differences and assuming cultural homogeneity, for it risks
overlooking critical aspects of our shared humanity, the deep
connections that can form and the shared human values that
may exist across societal and cultural lines.
While writing this, I am preparing for a summer of fieldwork in
Afghanistan aimed at developing a measure of Afghan psychosocial
functioning. I’ve been struck by how centering it feels to be
returning to fieldwork in a conflict zone, after having been away from
Guatemala and Mexico for several years. In part, it’s because the
need there is more urgent than here in the U.S. in many ways — so
much distress and so few resources are currently available. A sense
of aliveness comes with the immediacy of such work and the
fascinating nature of entering such a profoundly different world.
From Dr. Miller’s website — http://bss.sfsu.edu/kemiller/
Nobody liberates himself or herself alone. We heal ourselves in
community. We find our humanity working together. (Spanish
translation: Nadie se libera solo o sola. Nos recuperamos en
comunidad. Encontramos nuestra humanidad al trabajar juntos) —
Anonymous

SCRA Community News
Congratulations to our New SCRA Officers!
The election results are now in and here are the new members of
SCRA’s Executive Committee. Their terms begin in August of 2004.
President-Elect: Ana Mari Cauce
Secretary: Sarah Cook
Member-At-Large: Bianca Guzman
Regional Network Coordinator: Gary Harper
It’s Time Again to Nominate Candidates for SCRA Offices:
Please send your nominations, by December 1, 2004, for the following
two SCRA offices to Cliff O’Donnell, Department of Psychology,
University of Hawaii, 2430 Campus Rd., Honolulu, HI 96825, fax: 808956-4700, e-mail: cliffo@hawaii.edu. This year we are again asking
that you contact nominees to see if they are willing to run for office
before you nominate them. Positions open this year are: PresidentElect and Member-At-Large.

Congratulations to our Award Winners!
Here are the recipients of several of our 2004 SCRA awards
(please also see the call for nominations for the 2005 awards in this
issue of TCP and nominate folks for the 2005 awards).
Distinguished Contributions to Research and Theory Award:
Roger Weissberg
Distinguished Contributions to Practice Award: David Julian
Ethnic Minority Mentorship Award: Mark Roosa

Ken Miller, Ph.D., is Associate Professor of Psychology at San
Francisco State University. His research is focused on
understanding the psychological and psychosocial needs and
challenges of refugee communities as well as developing
community-based interventions for these communities. He recently
co-edited a book entitled The Mental Health of Refugees:
Ecological Approaches to Healing and Adaptation, published by
Lawrence Erlbaum. Dr. Miller can be contacted at
kemiller@sfsu.edu.

SCRA Dissertation Awards:
Best Dissertation on a Topic Relevant to Community Psychology:
“Silent and Silenced: The Disclosure
and Non-Disclosure of Sexual Assault”
by Courtney E. Ahrens
Dissertation Chair: Rebecca Campbell
Emory L. Cowen Award for the Promotion of Wellness:
“The Effects of School-Based Group Psychotherapy on At-Risk
Adolescents’ Psychological Well-Being and School Adjustment”
by Caren Caty
Dissertation Chair: Tracy Heller
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APA Student Poster Competition Winner!
Congratulations go to Karen Kolmodin of Loyola UniversityChicago who was last year’s winner of the Student Poster
Competition at the annual APA Convention. Reprinted below is her
winning poster submission. The winning prize is a free student
membership to SCRA for 2005.
Experience of Discretionary Time in Urban African American Youth
Karen Kolmodin, Loyola University – Chicago
Research has found that socioeconomic disadvantage is
associated with detrimental effects on adolescent development
(McLoyd, 1998; Duncan, 1991). Children living in poor
neighborhoods have less access to important community and school
resources, activities and programs that might buffer the negative
effects of being poor. After-school programs are unevenly distributed
across and within communities, with adolescents in low-income
neighborhoods typically receiving the least opportunities for
activities (Larner, Zippiroli & Behrman, 1999). The present study
examined the effects of out-of-school activities for a sample of
African American urban adolescents from several low-socioeconomic
neighborhoods in Chicago, Illinois.
After school activities play a particularly important role during
adolescence, but this role has not been the subject of much study.
Rather, a majority of studies focusing on adolescent outcome and
psychological well-being have focused on the role of school
environment and academic influences (See Roeser & Eccles, 1998;
Wentzel, 2002). The research that has been conducted on the role of
after-school activities suggests constructive, organized activities are
more conducive for healthy adolescent development (Larner,
Zippiroli & Behrman, 1999).
The present study explored the relationship between
participation in active structured leisure activities and emotional
factors. Research has demonstrated that participation in structured
leisure activities has been associated with positive affect and
personal satisfaction (Haworth & Hill, 1992). Mahoney, Schweder &
Stattin (2002) found that adolescents who participated in structured
after-school activities reported lower levels of reported depressed
mood than adolescents who did not participate. Participation in
structured after-school activities has also been linked to lower
reported levels of alienation and loneliness and increased perceived
confidence (Eccles & Barber, 1999; Mahoney, 2000).
Evidence suggests that active structured activities involve
higher levels of intrinsic motivation and concentration than
unstructured activities (Larson, 2000). These crucial elements form
the basis of initiative, the ability to be motivated from within to
direct attention and effort toward a challenging goal (Larson, 2000).
In the present study, the crucial concepts of concentration and
intrinsic motivation were theoretically combined to form the variable
Motivated Concentration. This variable was assessed as the
composite score of how important the activity was to the individual,
their desire to be doing that particular activity, how much choice the
individual has over the activity they were engaged in and how much
they wished to be doing something else at the time.
The present study studied the daily lives and experiences of 253
African American urban young adolescents (112 boys, 141 girls) in
Chicago, Illinois. Adolescents were drawn from 8 schools within
several lower- to medium-socioeconomic status communities in
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Chicago. The median yearly family income, based on aggregated data
reported by parents, ranged from $12,852 to $37,892.
The Experience Sampling Method (ESM) was used for this study
to capture information about how adolescents experienced events in
their daily lives and how they perceive these events. Students were
given an alarm watch to carry for one week, which signaled them
randomly within two-hour periods between 7:30 a.m. and 9:30 p.m.
When signaled, students were asked to complete a response sheet.
The analysis of data was restricted to students who responded to at
least 15 signals and to at least 50% of the signals they were eligible
to receive, resulting in 8,775 reports.
In the present study, three emotional factors were examined in
relation to motivated concentration and participation in active
structured, active unstructured, and passive unstructured leisure
activities. Motivated concentration was measured by combining the
scores on four ESM items that addressed the level of choice and
importance of the activity, as well as wish to be doing something else
and level of attention (alpha = .65). How happy, strong, friendly,
awake, and cheerful as indicated on a Likert scales was averaged to
create a measure of positive affect (alpha = .81) from the ESM.
Alienation indicated the extent to which participants were
experiencing disappointment, worry, embarrassment, and feeling
ignored and lonely (alpha = .81). Confidence was the third factor and
indicated how great, proud, calm, in control, important, and respected
participants reported feeling (alpha = .81). Activity was obtained from
participants’ responses to the open-ended question, “just before you
were signaled, what were you doing?” For the purposes of this
study, only discretionary time was analyzed. Participants’ leisure
activities were collapsed into three categories: active structured (e.g.
organized sports and clubs, organizations), active unstructured (e.g.
non-organized sports and projects), and passive unstructured (e.g.
watching television, idling).
Results indicated that active structured leisure activities were
associated with higher levels of Motivated Concentration. In
addition, Motivated Concentration was significantly higher for
active unstructured leisure activities compared to passive
unstructured leisure activities. Furthermore, active unstructured and
active structured were associated with higher levels of positive affect
and confidence, and lower levels of alienation. On average,
adolescents engaged in active structured leisure activities reported
feeling happier, friendlier, more cheerful, and more energetic than their
peers who were engaged in active and passive unstructured
activities. Unfortunately, only 5.21% of adolescents’ discretionary
time was reported to be spent in active structured compared to
43.48% of time spent in active unstructured activities and 51.31%
spent in passive unstructured activities. Interestingly, a majority of
the active structured activities were religious activities.
Findings support the concept that the productive use of
discretionary time is associated with higher levels of positive
emotion. Active structured leisure activities appear to provide a
unique opportunity for both intrinsic motivation and concentration.
Unfortunately, the adolescents in this study spent a relatively small
amount of time engaged in active structured leisure activities.
Although this study did not directly address the availability of afterschool activities in each neighborhood, it is possible that these
communities can not provide adequate programs for adolescents due
to lack of available facilities, funding, and properly trained staff
(Halpern, 1999).
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SCRA Welcomes its 2004 New Members!*

Jenni
Katherine
Caterina
Elise Marie
Kerry
Jordan
David
Jacquelyn
Scott
Nicki
Caitlin
Leon
Kristin
Jorge
Katherine
Tom
Sheung-Tak
Fanny
Copper
Patricia
Tarrea
Natalie
Lori
Rahima

Alexander
Anderson
Arcidiacono
Arruda
Blanchette
Braciszewski
Brooks
Brown
Brown
Bush
Cahill
Caldwell
Callahan
Carrillo
Casillas
Cervasio
Cheng
Cheung
Coggins
Conway
Coscomb
Crespo
Crosby
Dancy

Trevor
Daniels
Nina
Davis
Bette
Donoho
Paul
Duckett
Larissa
Duncan
Lucille
Esralew
Barbara
Felton
Lucinda
Frost
Steven
Galka
Armande
Gil
Stanley
Gilbert
Sarah
Giza
Enrique
Gracia
Sally
Hage
K. Lori
Hanson
Tanya
Harrison
Daniel
Holland
Marina
Kaplan
Kate
Kapner
Aarati
Kasturirangan
Samantha
Kettle
Gagan
Khera
Joanne Yaffe Kjosness
Anu
Kotay
Sandhya
Krishnan
Karen
Kurasaki
Jae Hyun
Lee
Sara
Lieppe
Elena
Marta
Mercedes
McCormick
Howard
McElroy
Oanh
Meyer
Carrie
Mook

Victoria
Susan
Mercy
Mary
Megan
Kyung
Rhea
Michele
Steven
Rafael
Jill
Laura
Lori
Marcie
Laura
Tania
Lisa
Erin
Bonnie
Daniel
Amanda
Katie
Lora
Gary
Jamie
James
Stacey
Terrinieka
Patricia
Naoko
Lindsey

Mosack
Mrazek
Mwangi
Njoku
O’Brien
Oh
Paniesin
Peake
Pierce
Rivera-Ortiz
Robinson
Secrest
Simons
Smith
Smith
Spalt
Spatafore
Sutfin
Sylvester
Taborsky
Thomas
Thomas
Vasiliauskas
Walby
Wernsman
Werth, Jr.
Williams
Williams
Wright
Yasui
Zimmerman

*New members through April of 2004

In Memory of Mary Prieto-Bayard
Dr. Mary Prieto-Bayard passed away on June 17 at Long Beach Memorial Hospital due to two subdural hemotomas
(bleeding in the brain), possibly as a result of an accidental fall. Mary, 55, was a faculty member at the University of LaVerne (ULV)
in the LA area for many years. She was a strong advocate for the celebration of diversity at ULV and helped create and implement
the Clinical-Community Psychology program at ULV, which was recently accredited by APA. A long-time member of SCRA, she
served as SCRA Regional Coordinator from 1999 to 2001 and was the guiding force behind developing a special community
psychology program at the Annual Meeting of the Western Psychological Association (first done in April 2000 in Portland Oregon
on a small scale, then in April 2001 in Hawaii on a large scale). She was also the key figure in developing an application to hold
SCRA’s Biennial Conference in LA for the first time. We are hoping that, despite her passing, the 2007 Conference may still occur in
LA. Mary will be missed by her colleagues at ULV, in LA, and around the world.
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Announcements
SCRA AWARD DESCRIPTIONS
2004-2005
Distinguished Contributions Awards
DEADLINE FOR NOMINATIONS: December 15, 2004
Award for Distinguished Contributions to Theory and Research in
Community Psychology
Nomination Process and Deadline for Submission: Please forward,
preferably by e-mail, by December 15, 2004 a letter of nomination
detailing the basis for the nomination, and a 3-5 page biographical
sketch of the nominee (which may be prepared by the nominee) to
the President-Elect (who chairs the selection committee):
The Award for Distinguished Contributions to Theory and Research
in Community Psychology is presented annually to an individual
whose career of high quality and innovative research and
scholarship has resulted in a significant contribution to the corpus of
knowledge in community psychology. The criteria for the award
include:
• Demonstrated positive impact on the quality of community
theory and research.
• Innovation in community theory and/or research; that is,
scholarship of a path-breaking quality that introduces important
new ideas and new findings. Such distinguished work often
challenges prevailing conceptual frameworks, research
approaches and/or empirical results.
• A major single contribution or series of significant contributions
with an enduring influence on community scholarship over time.
Past recipients are:
1987 Murray Levine
2004 Roger Weissberg
1986 Julian Rappaport
2003 Lonnie Snowden
1985 George Fairweather
2002 Ana Mari Cauce
1984 George Spivack &
2001 Rhona Weinstein
Myrna Shure
2000 Stephanie Riger
1983 Rudolf Moos
1999 Irwin Sandler
1982 Charles Spielberger
1998 Dickon Reppucci
1981 George Albee
1997 Leonard Jason
1980 Barbara & Bruce
1996 Marybeth Shinn
Dohrenwend
1995 Ed Trickett
1979 Emory Cowen
1994 John Newbrough
1978 James Kelly
1993 William Ryan
1977 Bernard Bloom
1992 Irwin Altman
1976 Ira Iscoe
1991 Kenneth Heller
1975 John Glidewell
1990 Edward Seidman
1974 Seymour Sarason
1989 Edward Zigler
1988 Richard Price
Award for Distinguished Contributions to Practice in Community
Psychology
Nomination Process and Deadline for Submission: Please forward,
preferably by e-mail, by December 15, 2004 a letter of nomination
detailing the basis for the nomination, and a 3-5 page biographical
sketch of the nominee (which may be prepared by the nominee) to
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the President-Elect (who chairs the selection committee): Ana Mari
Cauce, Department of Psychology, Guthrie NI-25, University of
Washington, Seattle, WA 98195; phone (206) 685-9660; fax (206) 6853157; email cauce@u.washington.edu.
The Award for Distinguished Contributions to Practice in Community
Psychology is presented annually to an individual whose career of
high quality and innovative applications of psychological principles
has significantly benefited the practice of community psychology.
The person receiving this award will have demonstrated innovation
and leadership in one or more of the following roles:
a) community service provider or manager/administrator of service
programs;
b) trainer or manager of training programs for service providers;
c) developer and/or implementer of public policy;
d) developer and/or implementer of interventions in the media
(including cyberspace) to promote community psychology goals
and priorities; or
e) other innovative roles.
The criteria for the award include:
Engaged at least 75% time, for a minimum of 10 years, in a nonacademic setting in the practice of high quality and innovative
applications of psychological principles that have significantly
benefited the practice of community psychology;
• Demonstrated positive impact on the natural ecology of
community life resulting from the application of psychological
principles;
• Challenge to the status quo or prevailing conceptual models and
applied methods; or
• Demonstrated personal success in exercising leadership based
on applied practice.
Past recipients are:
2004
2003
2002
2001
2000
1999
1998
1997
1996
1995
1994

David Julian
Jose Toro-Alfonso
Debi Starnes
Ed Madara
Will Edgerton
Thomas Gullotta
Vivian Barnett-Brown
Steve Fawcett
Joe Galano
Bill Berkowitz
Gloria Levin

1993
1992
1991
1990
1989
1988
1987
1986
1985
1984
1983

Maurice Elias
David Chavis
Beverly Long
John Morgan
Frank Reissman
Betty Tableman
Donald Klein
Anthony Broskowski
Thomas Wolff
Carolyn Swift
Saul Cooper

*********************************************
SCRA Dissertation Awards
DEADLINE FOR NOMINATIONS: December 15, 2004
Best Dissertation on a Topic Relevant to Community Psychology:
The purpose of the Society for Community Research and Action
annual dissertation award is to identify the best doctoral dissertation
on a topic relevant to the field of community psychology completed
between September 1, 2002 and August 31, 2004—any dissertation
completed within these dates may be submitted. The completion date
for the dissertation refers to the date of acceptance of the
dissertation by the granting university’s designate officer (e.g., the
graduate officer), not the graduation date. Last year’s nominees
(excluding the winner) may resubmit dissertations if the dates are still
within the specified timeframe.
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Criteria for the award: Relevance of the study to community
psychology, with particular emphasis on important and emerging
trends in the field; scholarly excellence; innovation and implications
for theory, research and action; and methodological appropriateness.
Emory L. Cowen Dissertation Award for the Promotion of Wellness:
This award will honor the best dissertation of the year in the area of
promotion of wellness. Wellness is defined consistent with the
conceptualization developed by Emory Cowen, to include the
promotion of positive well-being and the prevention of dysfunction.
Dissertations are considered eligible that deal with a range of topics
relevant to the promotion of wellness, including: a) promoting
positive attachments between infant and parent, b) development of
age appropriate cognitive and interpersonal competencies, c)
developing settings such as families and schools that favor wellness
outcomes, d) having the empowering sense of being in control of
one’s fate, and e) coping effectively with stress.
Criteria for the award: Dissertations of high scholarly excellence
that contribute to knowledge about theoretical issues or
interventions are eligible for this award.
For Both Dissertation Awards:
The winners of both dissertation awards will each receive a prize of
$100, a one-year complimentary membership in SCRA, and up to $300
in reimbursement for travel expenses in order to receive the award at
the APA meeting in Washington, DC in 2005.
Materials required: Individuals may nominate themselves or be
nominated by a member of SCRA. A cover letter and four copies of a
detailed dissertation abstract should be submitted to the Chair of the
Dissertation Awards Committee. The nomination cover letter should
include the name, graduate school affiliation and thesis advisor,
current address, phone number, and (if available) e-mail address and
fax number of the nominee. The abstract should present a statement
of the problem, methods, findings, and conclusions. Abstracts
typically range from 4-8 pages and may not exceed ten doublespaced pages, including tables and figures. Identifying information
should be omitted from the abstract.
Evaluation process: All abstracts will be reviewed by the dissertation
award committee. Finalists will be selected and asked to submit three
copies of their full dissertation (finalists whose dissertations exceed
150 pages may be asked to send selected chapters). The committee
will then review the full dissertations and select the winners.
Nomination Process and Deadline for Submission: Submit a cover
letter and four copies of the dissertation abstract by December 15,
2004, to: Meg Davis, Center for Community Research, DePaul
University, 990 W. Fullerton Ave., Chicago, IL 60614. Phone: 773-3254964. Fax: 773-325-4923. E-mail: mdavis1@wppost.depaul.edu.
**************************************
Ethnic Minority Mentorship Award
DEADLINE FOR NOMINATIONS: December 15, 2004

as the academic advisor of ethnic minority graduate or undergraduate
students; developing strategies to increase the acceptance and
retention of ethnic minority students; involvement in efforts to
recruit and retain ethnic minority faculty members; or providing
opportunities for ethnic minority persons to become involved in
positions of leadership within community-oriented research or
intervention projects.
Criteria for the award include: Specific criteria for the award include
two or more of the following: (1) consistent, high quality mentorship
and contributions to the professional development of one or more
ethnic minority students and/or recent graduates involved in
community research and action; (2) contribution to fostering a
climate in their setting that is supportive of issues relevant to racial/
ethnic diversity and conducive to the growth of ethnic minority
students and/or beginning level graduates; (3) a history of
involvement in efforts to increase the representation of ethnic
minority persons either in their own institutions, research programs,
or within SCRA; (4) consistent contributions to the structure and
process of training in psychology related to cultural diversity,
particularly in community programs.
Nomination Process and Deadline for Submission: Both selfnominations and nominations by students or colleagues will be
accepted. Those submitting nominations should send: 1) A
nomination letter (no more than 3 pages long) summarizing the
contributions of the nominee to the mentorship of ethnic minority
persons; 2) Name and contact information (address, telephone, email)
of at least one additional reference (two if a self-nomination) who can
speak to the contributions the nominee has made to the mentorship
of ethnic minority persons (see above criteria)—at least one
reference must be from an ethnic minority person who was mentored;
and, 3) A curriculum vita of the nominee. Collaborative work with
ethnic minority mentees, as well as other activities or publications
relevant to the criteria indicated above, should be highlighted.
The Award Subcommittee of the SCRA Committee for Racial and
Cultural Affairs will review all nominations submitted by the deadline.
Statements from additional references will then be requested, and the
committee will make a final review of all materials. The award will be
presented at the 2005 American Psychological Association
Convention in Washington, DC.
Past recipients are:
2004
2003
2002
2001
2000
1999
1998

Mark Roosa
William Davidson II
Shelley Harrell
Ed Seidman
Gary Harper
Isaiah Crawford
Maurice Elias;
Ricardo Munoz

1997
1996
1995
1994
1993
1992
1991

Beth Shinn
Melvin Wilson
Irma Serrano-Garcia
Oscar Barbarin
Hector Meyers
Forest Tyler
Leonard Jason;
Stanley Sue

Please submit nominations by December 15, 2004, to the chair of the
Ethnic Minority Committee: Emilie Smith, Ph.D.,105 White Building,
Human Development and Family Studies, The Pennsylvania State
University, University Park, PA 16802.

The purpose of SCRA’s annual Ethnic Minority Mentorship Award is
to recognize an SCRA member who has made exemplary
contributions to the mentorship of ethnic minority persons.
Mentorship may be provided in various forms. It may entail serving
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NOW IS THE TIME
TO NOMINATE SCRA FELLOWS!!
DEADLINE FOR NOMINATIONS: December 15, 2004
What is a SCRA Fellow? SCRA seeks to recognize a variety of
exceptional contributions that significantly advance the field of
community research and action including, but not limited to, theory
development, research, evaluation, teaching, intervention, policy
development and implementation, advocacy, consultation, program
development, administration and service. A SCRA Fellow is someone
who provides evidence of “unusual and outstanding contributions
or performance in community research and action.” Fellows show
evidence of (a) sustained productivity in community research and
action over a period of a minimum of five years; (b) distinctive
contributions to knowledge and/or practice in community
psychology that are recognized by others as excellent; and (c) impact
beyond the immediate setting in which the Fellow works.
How does one become a SCRA Fellow? SCRA has a 6-member
Committee of Fellows whose mission is to identify and recognize
excellence in community research and action among Society
Members. This Committee encourages and reviews applications
submitted by Society Members who either (a) would like to be
considered for Fellow status, or (b) have been identified by others as
deserving Fellow status. The Chair of the Committee on Fellows is
the SCRA Past-President (currently, Paul Toro).
Applications for Initial Fellow status must include the following
materials: (1) a 2-page Uniform Fellow Application (available from
Paul Toro) completed by the nominee; (2) 3 to 6 endorsement letters
written by current Fellows, (3) supporting materials, including a vita
with refereed publications marked with an “R,” and (4) a nominee’s
self-statement setting forth her/his accomplishments that warrant
nomination to Fellow Status. These materials are reviewed by the
Fellows Committee and forwarded to SCRA’s Executive Committee for
approval. All individuals approved at this level are considered to be
Fellows of SCRA. If an approved nominee is also an APA member, the
Committee forwards the materials with a letter of support to APA’s
Membership Committee for consideration for APA Fellowship status.
SCRA members who are Fellows of other APA divisions should also
apply for SCRA Fellow status if they have made outstanding
contributions to community research and action. Fellows of other
APA divisions should send to the Chair of the Fellows Committee a
statement detailing their contributions to community research and
action, 3-6 letters of support, and a vita.
What is the time line for the Fellow application process? To assure
the fullest possible consideration, complete nominations should be
submitted to Paul Toro by December 15, 2004. SCRA Fellows will be
voted on during the mid-winter meeting of the SCRA Executive
Committee. Application packets for APA Fellows, with letters of
support from the SCRA Fellows Committee, are then due at the APA
Membership Department by mid-February.

Stanley Cohen Distinguished Research
Award Winner
Marsha Klein Pruett received the Stanley Cohen Distinguished
Research Award from the National Association of Family and
Conciliation Courts (AFCC). The award recognizes outstanding
research accomplishments and dedication to the goals related to
work of the AFCC, an interdiscplinary and international group of
family, court, and community professionals dedicated to the
constructive resolution of family disputes. Members include judges,
lawyers, mediators, mental health professionals, court administrators,
researchers, educators and other professionals who work with
families in conflict.
JOB POSTING:
Tenure-track Assistant Professor,
Developmental Psychology and Education
Duke University invites applications for a tenure-track assistant
professor position with a joint appointment in the Department of
Psychology: Social and Health Sciences and the Program in
Education. We are interested in scholars whose work lies at the
interface of child or adolescent development and educational
psychology or school performance. Special consideration will be
paid to candidates whose work focuses on achievement and/or the
measurement of ability and intellectual talent, especially as these
relate to gifted education. The resources of Duke’s Talent
Identification Program might facilitate such interests. This position is
part of a Duke University initiative to enhance its mission in
education research.
Applicants should send a copy of their curriculum vitae, a letter
of application explaining the nature of their research and teaching
interests, and three letters of reference to:
Professor Harris Cooper, Chair
Psychology and Education Search Committee
Duke University
Box 90085
Durham, NC 27708
Applications received by December 1, 2004, will be guaranteed
consideration. The anticipated start date is August, 2005. Duke
University is an Affirmative Action/Equal Opportunity Employer.

Questions about becoming a Fellow? Questions about the 2004-2005
Fellowship nomination process or requests for materials should be
directed to the SCRA Fellows Committee Chair:
Paul A. Toro, Ph.D.,
Department of Psychology
Wayne State University
71 W. Warren Ave.
Detroit, MI 48202
Phone: (313) 577-0806
Fax: (313) 577-7636
e-mail: paul.toro@wayne.edu
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The Society for Community Research and Action
(Division 27 of the American Psychological Association)
invites you to the

10th Biennial Conference of the Society for Community Research and Action
June 9 - 12, 2005
on the campus of the University of Illinois Urbana Champaign
Call for Programs
The 10th Biennial Conference of the Society for Community Research
and Action provides a forum for presentation of exciting new work
from professionals and community members. The theme for the 2005
conference is: 40 Years Post Swampscott: Community Psychology
in Global Perspective. Four decades ago Swampscott attendees
identified the following five areas of concern for psychologists. In
many ways, these five areas continue to capture the range of issues
community psychologists confront today.
Psychology and the Community:
Conference “...participants were occupied … with a general sense
that the time had come to expand psychology’s area of inquiry and
action” beyond issues of mental health and the provision of mental
health services.
Relations within Psychology:
Conference participants sought “… to define a professional
identity [within psychology] which would give full scope to the
application of psychological skills and insight” and which would
draw “upon all the basic areas of psychological knowledge,” with
equal emphasis on research and action.
Relations with Other Disciplines:
Conference participants agreed to “… look with favor on any
interdisciplinary arrangements that are possible,” and declined “…
to specify a new set of boundaries or to establish priorities for
interdisciplinary activities.”
Education for Service:
Given “the variety and richness of service functions associated
with community psychology,” conference participants resisted
specifying “any one best design for training in community work”
and instead called for closely supervised experiences that would
allow for trainees to have deep involvement in the community.
Emphasis was on developing the community psychologist as a
participant-conceptualizer — “as a participant in community
process, but also as professionally involved with a particular role
of conceptualizing that process within the framework of
psychological knowledge and concepts.”
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Education for Research:
The question for conference participants was not whether to train
community psychologists for research. It was generally agreed
that the role of researcher was essential to being a community
psychologist. Rather, “how to train, what to train in, and where to
train for research” were focal questions.
We invite presenters to reflect on the growth and evolution of
the field of community psychology in each of these areas since its
“formal beginnings” in the United States at Swampscott. However,
we want to tell a complete story about the development of
community psychology and strongly encourage presentations that
explore the multiple ideological and practical roots of community
psychology beyond Swampscott, particularly those that explore
international perspectives and contributions.
While proposals pertaining to the overall conference theme will
be given priority, we invite submissions that represent all areas of
community research and action, including new contributions to
theory, methodology, and practice; reflections about ethics;
contributions toward the implementation and dissemination of
innovative programs; and analysis of public policy.
Program presentations are welcome on a range of topics,
including any of the following: human diversity and social ecology;
multicultural approaches; the prevention of problems in living; the
promotion of competence and health; empowerment of historically
disenfranchised groups; the evaluation of community-based
programs and services; collective social action; self and mutual help;
community-based interventions, advocacy, consultation, and
training; interdisciplinary collaboration; international developments
and contributions; partnerships with community groups; the
interactions of groups in the larger community; and institutional and
organizational change.
A major goal of the conference is to foster constructive
discussion, interaction, and exchange of ideas involving community
research and action. Program proposals that emphasize active
interaction among presenters and the audience, and integration of
diverse perspectives are especially encouraged.

The Community Psychologist, Volume 37, Number 3, Summer 2004

INSTRUCTIONS FOR PREPARING PROGRAM SUBMISSIONS
Deadline for receipt of program proposals: November 12, 2004
Program Formats
Poster Presentations should emphasize substantive research results. Posters
will be organized in thematic groups.
Symposia provide a forum for discussion, debate, and explication of diverse
perspectives as they pertain to significant issues in the field. Symposia may be
used to integrate substantive research but should allow significant time for
discussion and audience participation. A symposium should be composed of
no fewer than three separate presentations. A discussant may be included as
one of the three but is not required.
Roundtable Discussions provide an alternative forum for discussion and debate
of a specific issue. This format is especially appropriate for sessions in which
the presenters’ role is to facilitate the audience’s exploration of the issue. A
roundtable discussion may be led by one or more facilitators.
Town Meetings feature discussion of critical issues pertaining to community
research and action. This format is most appropriate for exploring the broad
issues that cut across various topics in the field. A town meeting may be led by
one or more facilitators.
Workshops provide a means to teach new skills of relevance to the field. A
workshop may be taught by one or more instructors.
Innovative Sessions may incorporate the arts, technology, literature, athletics,
politics, leisure, religion, etc., to address issues of relevance to community
psychology in an innovative and exciting way. They may include simulations,
experiential sessions, or activities that promote interaction and exchange.
Guidelines for Completing Program Proposals
Abstracts should be submitted through the Community of Science Abstract
(COS) Management System. The system will be available to accept proposals
beginning August 27, 2004. The system can be accessed by logging on to
www.conferences.uiuc.edu/scra. The COS system provides menus and
directions for submitting proposals. The following information must be provided:
 names, affiliations, addresses, and e-mail addresses of all authors
 format proposed (e.g., poster, symposium)
 title of presentation (10 word maximum)
 abstract
 Posters: 200 words
 Symposia: 100 word overview plus 200 word overview per
presentation
 Roundtable Discussion: 200 word overview
 Town Meeting: same as Roundtable Discussion.
 Workshop: 500 word summary of the learning activities planned and
the outcomes to be produced plus a clear time-line of training activities,
as well as information about handouts and materials that may be
needed by participants.
 Innovative Session: 500 word summary of how the presentation and
format proposed will inform issues relevant to community research
and action. Proposals should include a description of the person(s)
responsible for the program and logistical needs. Individuals
submitting a proposal that requires specific resources should check
with the conference co-chair, Mark Aber, to determine its feasibility.
 amount of time requested
 Posters: not applicable
 Workshop: up to 2.5 hours
 All others: 60 minutes or 75 minutes
 audiovisual equipment requested
 overhead projector
 slide projector
 computer and projector (i.e., LCD)
 TV/VCR
 2-3 key words or phrases (e.g., social change, prevention, diversity).
 Populations of concern (e.g., women, Latinos).
We suggest that you have the information collected before logging on and
that you allow approximately 30 minutes to complete the proposal on line;
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you may edit or add to your proposal at any time up until the due date of
November 12th. If you are submitting a proposal for a symposium, it is strongly
recommended that all abstracts be entered by just one person, and that person
should be sure to have all information, including complete, up to date contact
information and accurate email addresses for all authors before beginning the
process. (Estimated time to submit a complete proposal may be several hours).
If necessary, each author may enter his or her own information and abstract,
but you will need to choose a group ID and share this with each author. (Details
are provided by the COS system.) You will be notified by e-mail that your
proposal was received and provided with a tracking number that you may use
to check on your proposal’s status.
One individual should not submit more than two presentations as primary
author and no more than four presentations (including roles as moderator,
discussant, or co-author) altogether.
If submitting a proposal by using this on-line system presents a serious
hardship, contact the program chair, Nicole Allen, no later than November 5th.
All proposals will be reviewed by at least two members of the program
committee who will be blind as to the authors’ identity.
Authors will be notified by e-mail or regular mail by the end of February
2005 regarding whether submissions were accepted and, if so, where in the
program their submission has been placed.
CONFERENCE SITE INFORMATION
The conference will take place on the campus of the University of Illinois
Urbana Champaign.
The conference will begin on Thursday afternoon and conclude on Sunday
afternoon. Conference registration includes admission to all sessions, continental
breakfast, lunch on the full conference days (Friday and Saturday), and a dinner
on Friday night.
Lodging: Conference participants may choose from among area hotels
and University of Illinois residence halls. Detailed information on
accommodations may be found on the conference website at
www.conferences.uiuc.edu/scra.
Conference Fees: Information about registration fees will be available on
our website by August 1, 2004.
Further details about conference registration, including travel arrangements
and information about conference accessibility, will be provided on the web
site (www.conferences.uiuc.edu/scra) by August 1st and in the Preliminary
Conference Program to be mailed in March 2005.
All presenters must register for the conference and pay registration fees.
ADDITIONAL INFORMATION
Persons or organizations wishing to exhibit materials at the conference
should contact Mark Aber. There will be a modest fee charged for exhibits from
for-profit organizations.
Persons needing additional information about the program or special
consideration should contact:
Mark Aber, Conference Co-Chair
Department of Psychology
University of Illinois Urbana Champaign
603 E. Daniel Street
Champaign, Illinois 61820
217-333-6999
maber@uiuc.edu
Cliff O’Donnell, Conference Planning Committee Co-Chair
University of Hawai’i
Department of Psychology
2430 Campus Road
Honolulu, HI 96822
cliffo@hawaii.edu
Nicole Allen, Program Chair
Department of Psychology
University of Illinois Urbana Champaign
603 E. Daniel Street
Champaign, Illinois 61820
217-333-6739
allenne@uiuc.edu
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About The Community Psychologist...
The Community Psychologist is published four times a year to provide information to members of the Society for Community
Research and Action (SCRA). A fifth “Membership Directory” issue is published approximately every three years. Opinions
expressed in The Community Psychologist are those of the individual authors and do not necessarily reflect official positions taken
by the Society. Materials that appear in The Community Psychologist may be reproduced for educational and training purposes.
Citation of the source is appreciated.
To submit copy to The Community Psychologist:
Articles, columns, features, letters to the Editor, and announcements should be submitted, if possible, as Word attachments in an email message to: nadia.ward@yale.edu or joy.kaufman@yale.edu. The Editors encourage authors to include digital photos or
graphics (at least 300 dpi) along with their submissions. Materials can also be submitted as a Word document on an IBMcompatible computer disk (or as hard copy) by conventional main to Joy Kaufman and Nadia Ward, TCP Editors at The
Consultation Center, Yale University School of Medicine, 389 Whitney Avenue, New Haven, CT 06511. You may reach the editors
by phone at (203) 789-7645 or fax at (203) 562-6355. Next DEADLINES: Fall 2004–AUGUST 31, 2004; Winter 2005–
NOVEMBER 30, 2004, Spring 2005–FEBRUARY 28, 2005, Summer 2005–MAY 31, 2005.
Subscription Information:
The Community Psychologist and the American Journal of Community Psychology are mailed to all SCRA members. Students and
affiliates may join SCRA and receive these publications by sending $20.00 for students and $45.00 for affiliates and members to
Janet Singer, 1800 Canyon Park Circle, Bldg. 4, Suite 403, Edmond, OK 73013; e-mail: scra@telepath.com. (Dues are per calendar
year.) The Membership Application is on the inside back cover.
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Change of Address:
Send address changes to Janet Singer, 1800 Canyon Park Circle, Bldg. 4, suite 403, Edmond, OK 73013; e-mail:
scra@telepath.com. APA members should also send changes to the APA Central Office, Data Processing Manager for revision of
the APA mailing lists, 750 First St., N.E., Washington, D.C. 20002-4422.
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