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Join SCRA's
E-mail Network

Greetings! We invite you to join SCRA's
very own e-maillistl The name of the list is
SCRA-L, and it can be accessed by anyone
with an e-mail address. Through this list, you
can receive updates on current events con-
cerning SCRA. You can also post messages
to all SCRA members signed-on the list. We
hope that this list will become a forum for
discussions within the society, and we en-
courage all SCRA members to sign-on and
participate.

It is quite simple to become connected
with other SCRA members on the e-mail list.
It requires two steps:

1) Send an e-mail message TO:
LlSTSERV@UICVM.UIC.EDU.

2) In the body of the message, type:
SUBSCRIBE SCRA-L followed by your first
and last name with a single space between
each word. For example, John Doe could sign
on the list by typing: SUBSCRIBE SCRA-L
JOHN DOE.

Within 24-hours, you should get a mes-
sage back from listserv stating that you have
been added to the SCRA-L list. If there was
any problem with your mail command, it will
instead inform you of the problem.

Anm~d~oonwL~~ERVM.n~
.blel Once you log on to the list, you can get
an introduction to LlSTSERV documents with
two steps:

1 )Send an e-mail message TO:
LlSTSERV@UICVM.UIC.EDU.

2) In the body of the message, type: GET
LlSTSERV REFCARD.

A file (LiSTSERV REFCARD) will be sent
to you which gives a general introduction to
LlSTSERV commands and their usage.

Sending group mess.ges to SCRA mem-
bers on e-m.il. To post messages to the list
members:

1) E-mail your message TO: SCRA-L@
UICVM.UIC.EDU.

2) Type and send your message in your
normal manner.

The message will be forwarded to all
signed-on members I

If you have any questions or problems,
please feel free to send an e-mail message to
SCRA's National Students Representative,
Sean Azelton, at L.Sean.Azelton @uic.edu.
If you need social support or want to hear a
human voice during this process, call Roger
Weissberg at (312) 413-1012. Welcome
onlinel

Membership Information
The Community Psychologist and the Ameri.
can Journal of Community Psychology aft;

mailed to all APA Division 27 members.
Students and Affiliate members may receive
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Reflections on Training and
Job Market Issues as

Community Psychology Enters
its Fourth Decade

Community psychologists have debated
aboutthe scope of the field, graduate educa-
tion and training priorities, and job market
issues ever since the 1965 Swampscott Con-
ference(Bennett, 1965;Bennettetal., 1966).
A concerted reassessment seems to take
place about every 10 years. In 1975 the
Austin National Conference on Training in
Community Psychology offered diverse per-
spectives on varied training models (Iscoe,
Bloom, & Spielberger, 1977). As the field
approached its 20th year, the American
Journal of Community Psychology pub-
lished a thoughtful collection of essays on
educational approaches in a Special Issue
on Training in Community Psychology
(Lorion & Stenmark, 1984). During the last
decade, the world, the field of psychology,
and SCRA have all changed significantly.
Accordingly, the time seems appropriate for
another major reassessment. This column
expresses initial thoughts about why and
how SCRA might address this task.

Some of the primary issues that con-
cern community psychology as it enters its
fourth decade were recently raised by Bob
Newbrough on the SCRA-L e-mail net-
work. Dr. Newbrough, a SCRA Past Presi-
dent and winner of the Society's Distin-
guished Contribution Award to Research
and Theory, has a longstanding interest in
community psychology training. In fact,
when Division 27 sponsored its first APA
Convention Program in 1967, he, Bernard
Bloom, and Ira Iscoe were participants on a
symposium entitled "Workshop on Train-
ing in Community Psychology" chaired by
Louis Cohen. In describing current pro-
gram planning efforts at Peabody of
Vanderbilt, Newbrough (May, 1995-Note:
This is my first e-mail quotation!) wrote:

At present, we have two streams for train-
ing graduate students at the doctoral
level. Stream 1 is part of the Clinical
Program and trains clinical/community
students. The programmatic theme here
is the development of Competent Persons
in community. Stream 2 is free standing
and trains students with an interest in
human service programming, program

evaluation, quality of life and social
policy. The programmatic theme here is
the Competent Community that develops
competent persons. These are two sides
of the "person-in-community" system
theory that we use.
There is considerable interest in reorga-
nizing the entire department into fewer
programs, and at present there seems to
be strong interestin our developing Stream
1 as the most likely area for having an
impact in the future and in getting our
students placed in good jobs. This isfrom
our colleagues in the Department.
In our program area, we want to keep
both streams alive, believing that as the
human service system gets reorganized,
that there will be considerable need for
persons to evaluate and plan in this area.
I would be interested in two kinds of
responses from you in the network. (1)
What do you think of our having one vs.
both streams of work in the program? (2)
What do you think about jobs for commu-
nity psychologists in the next decade?
Whatwould be of considerable interest in
this latter category, would be the jobs
that your recent graduates have been
getting, those from programs both in and
outside of clinical programs.

As SCRA President and a Professor of
Psychology at the University of Illinois at
Chicago (where we recently established a
freestanding Community and Prevention
Research Division), I was very interested in
and heartened by the responses on the net-
work. Within a week, Dr. Newbrough re-
ceived 12 replies, all of which supported
maintaining the second area of emphasis.
Perhaps the most encouraging response came
for Bill Davidson (May, 1995) who shared
the following data about recent graduates
from Michigan State University's Ecologi-
caVCommunity Psychology Program:

Our students are highly employable. Of
the last 20, 14are in University positions,
3 in research institutes, and 3 in policy
settings. Given their breadth of interest
and knowledge, their employability is not
as subject to the whims of mental health
funding.

The e-mail discussion provided an aus-
picious start to the 1995 reassessment of
community psychology. But, we need to do
more. SCRA members concerned with com-
munity psychology training and practice
should be aware of the new set of "Policies
and Procedures for the Recognition of Spe-
cialties and Proficiencies in Professional
Psychology" endorsed in February 1995 by
American Psychological Association (APA)
Council of Representatives. The Council
also established a 9-member Commission
that will begin to consider petitions for
formal recognition of specialties and
proficiencies. APA adopted the following
definition of a specialty:

A specialty is a defined area of psycho-
logical practice which requires advanced
knowledge and skills acquired through
an organized sequence of education and
training. The advanced knowledge and
skills specific to a specialty are obtained
subsequent to the acquisition of core
scientific and professional foundations
in psychology.
Although the specific dimensions ofspe-
cialty programs may vary in their empha-
ses and in available resources, every
defined specialty inprofessional psychol-
ogy will contain: (a) core scientific foun-
dations in psychology, (b) a basic profes-
sional foundation, (c) advanced scientific
and theoretical knowledge germane to
the specialty; and (d) advanced profes-
sional applications of this knowledge to
selected problems and populations in
particular settings, through use ofproce-
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dures and techniques validated on the
same.

Currently, APAacknowledgesfourpro-
fessional specialties in psychology: clinical,
counseling, industriaVorganizational, and
school psychology. Many other areas of
psychology have interest in becoming a
specialty, and no doubt will soon be submit-
tingpetitions to the newly established APA
Commission. It seems logical for SCRA and
the Council of Community Psychology Pro-
gram Directors (CCPPD) to consider
whether 21st-century community psychol-
ogy training and practice would be well-
served if we applied to become a specialty.

Since 1978, when a Task Force on
APA's Education and TrainingBoard devel-
oped a report on Specialty Criteria in Psy-
chology, SCRA and CCPPD have main-
tained a firm position that community psy-
chology should stay away from specializa-
tion. Newbrough (1986) and Davidson
(1986) wrote informative pro and con state-
ments about pursuing specialization with
APA. Positive features include the facts that
(a) having this formal status in APA gives a
program more credibility and leverage in its
Department and University, and (b) jobs
and career paths can be more easily devel-
oped when there is more clarity about what
community psychologists do and how they
are trained. However, on the negative side,
they pointed out that specialization: (a) runs
counter to some of the core values and
practices of community psychology, such as
fostering citizen empowerment, self-help,
and paraprofessionals as human service re-
sources; (b) is self-serving and may benefit
the profession more than the public; (c) will
limit the possibility ofinterdisciplinary train-
ing programs; and (d) will reduce the use of
the Master's degree as the practice level and
risk over-professionalizing community-out-
reach and preventive efforts.

It would not be difficult to petition for
specialty status in community psychology at
this time. According to the new APA poli-
cies and procedures, a specialty must have
"at least four identifiable psychology pro-
grams providing education and training in
the specialty that are geographically distrib-
uted and which have produced an identifi-
able body of graduates." However, I believe
it is premature to apply for specialty
status. Doing so at this time would be very
divisive for SCRA, and could produce a
variety of unintended negative consequences
for the field. It would also deflect our atten-
tion from addressing more basic and impor-
tant questions such as the following: (a) In
what ways is community psychology dis-
tinctive from other disciplines concerned
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with community research and action such as
public health, prevention science, applied
developmental science, program evaluation,
and public policy? (b) What is the scope,
structure, and sequence of required course
work and training experiences that M.A.
and Ph.D community psychologists should
have? and (c) What are the 21st century
careers that community psychologists are
being trained to assume?

During the 1960's and 1970's the pre-
dominant philosophy about communitypsy-
chology education and training was to "let a
thousand flowers bloom." In his essay on
"The Early Years of Community Psychol-
ogy," Ira Iscoe (1994) highlighted some
accomplishments and limitations of the 1975
Austin Conference.

Seminal position papers were given by
leaders in thefield, and models oftrain-
ing rangingfrom Community-Clinical to
Community Development and Systems
Analysis were examined in discussion
groups and plenary sessions. No one
model was favored. It was generally
agreed that required courses or stan-
dardization of training would be a disad-
vantage to the development of commu-
nity psychology. It was too early to crys-
tallize so young an area. In retrospect,
this was wise.

Despite the positive comments on the
SCRA e-mail network, I have some con-
cerns about the current lack of structure and
specificity in community psychology educa-
tion and training. Ken Maton (1993, p. 17),
a past-Chair of CCPPD, commented in his
summary of community psychology gradu-
ate education trends that "There are not
clear-cut definitions as to what constitutes a
community psychology training program,
nor do definitive counts of community gradu-
ate students exist."

As community psychology enters its
fourth decade, it may be time to be mindful
of Eleanor Roosevelt's dictum: "If you don't
stand for something, you'll fall for any-
thing!" Currently, community psychology
graduate programs are labelled based on
self-identification in response to surveys for
APA's Graduate Study in Psychology and
Associated Fields or the CCPPD's ques-
tionnaires about graduate education. This
probably leads us to overestimate the num-
ber of community psychology programs and
students that exist. For example, in the
CCPPD's most recent survey, Stein and
Jewell (1994) reported that 11% of their
respondents have only one faculty member
in their community psychology programs,
and 58% have between 2 and 5 community
faculty members. I wonder if it is possible to

run a viable program with fewer than three
faculty. Maton (1993) criticized APA data
reported in the September 1991 APAMoni-
tor indicating that the number of full-time
doctoral students entering community psy-
chology programs in 1987 was only 1I! He
claimed that 65 is a more accurate guessti-
mate. The large discrepancy betwecn
CCPPD's numbers and APA's number may
be due, in part, to a lack of clarity about what
constitutes a community psychology pro-
gram, track, or student.

Now that the field has reached its 30th
year, it is time to confront whether self-
identification is a sufficient criterion for
classification as a community psychology
program. Has the field matured to the point
where it would be constructive rather than
constraining to establish explicit criteria for
defining a well-rounded M. A. orPh.D. train-
ing experience in community psychology?
Going through the processes required for
specialization-even if we did not actually
submit an application to the APA Commis-
sion-might bring more clarity to the field's
definition, training/education methods, and
practice/career options.

It is also worth reminding ourselves
that-during the last decade (i.e., 1989-
90)-the Society changed its official name
from the "APADivision 27: The Division of
Community Psychology" to the "Society for
Community Research and Action: The Di-
vision of Community Psychology (27) ofthe
APA." Ernshoff (1994) recently challenged
SCRA members to reflect on the signifi-
cance of the name change for our mission
and priorities. Although the vast majority of
our members are psychologists, we need to
determine whether the long-term common
interest that binds us together is a commit-
ment to the field of community psychology
or perhaps to a broader multi-disciplinary
set of approaches to community research
and action. The answer to this question will
certainly influence whether we want to fos-
ter a stronger discipline within psychology
or across multiple disciplines. Although the
former emphasis is a worthy one, I somehow
feel that more innovation and ground-break-
ing work may come from pursuing the lat·
ter, less-travelled path.

There are many worthwhile endeavors
that could advance the quality of the educa-
tion and training of individuals who are
interested in community research and ac-
tion. Ilistthree examples to stimulate think-
ing of SCRA members:
1. The educational experiences (e.g.,

course work, field work) of all commu-
nity psychology programs should be
carefully reviewed to assess their com-



monfeaturesand diversity (e.g., Maton,
Meissen,&O'Connor, 1991). Through
this exercise, it would be instructive to
explicate what courses and training
experiences might represent a desired
common core ofknowledgeforall com-
munity psychology programs. In addi-
tion, it would be informative to exam-
ine currlculafrom other disciplines that
focus on community research and ac-
tion to determine the benefits of a more
inter-disciplinary approach to training
(O'Donnell, 1994).

2. It would be informative to conduct a
current, valid survey of graduates from
M.A and Ph.D. clinical-community
programs and freestanding community
programs to clarify what careers they
pursue and how well their graduate
training prepared them for these ca-
reers. In addition, we need to specify
what is distinctive-in terms of the
training, job skills, and career paths-
for community psychologists versus
professionals from related disciplines
such as public policy, prevention sci-
ence, public health, evaluation, and
applied developmental psychology.

3. Once these steps were completed, it
would be useful to convene a major
conference on education, training, and
job market issues in community psy-
chology. Programs that provided infor-
mation from items 1 and 2 would be
represented among the conference par-
ticipants. Recently, there was a Na-
tional Conference on Graduate Educa-
tion in the Application of Develop men-
tal Science Across the Life Span. Fisher
et al.'s (1993) summary of conference

This issue includes the periodic Survey
of Graduate Programs in Community Psy-
chology. This is the third time the Council
has conducted the survey. Reading these
descriptions is testimony to the vitality and
diversity of our field. This survey is an
invaluable tool for our field. Save your copy
ofTCP! Wewill be reprinting the Survey for
distribution to Psi Chi chapters and under-
graduate psychology departments. Mem-
bers who would like additional copies can
write to me. We will be able to make this
available for a nominal fee.

The 5th Biennial Conference on Com-
munity Research and Action held in Chi-
cago, June 14-17, was a tremendous suc-

recommendations identifies some con-
structive outcomes that we might want
to establish including: (a) the scope of
the field, (b) goals of training, (c) struc-
ture of the graduate curriculum, (d)
field experiences, and (e) multi-disci-
plinary emphases.
Thirty years ago, the field of commu-

nity psychology was exciting and energized
because it had a vision that involved creat-
ing new perspectives of addressing the so-
cial needs and strengths of individuals and
communities. We knew what we wanted to
change, and had a general vision of new
training and career directions we wanted to
pursue. As we enter our fourth decade a
challenge for community psychology is to
become more concrete and specific about
how to operationalize the training and edu-
cation of students who are part of a mature
scientific and practice-oriented discipline
with a creative sense of mission.
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will be a useful mechanism for sharing the
substance of the conference.

The next issue of TCP will include a
Membership Directory. If you do notwantto
be included in the printed Membership Di-
rectory, please let me know ASAP.

Thanks to each of you who has given
me feedback about the last two issues. Your
thoughts and suggestions really are appreci-
ated.
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1995 Survey of Graduate Education
in Community Psychology

Gregory Meissen, Jon Colgate, Susan Siavich, Darwin Dorr, and Peter Petersan 1

Wichita State University

In 1995, we undertook a survey of
graduate programs in community psychol-
ogy at the request of the National Council of
Community Psychology Program Directors
(CCPPD) and the Executive Committee of
APA Division 27-Society for Community
Research and Action (SCRA). Our primary
purpose in conducting the survey and com-
piling the information in this guide has been
to aid two groups of potential consumers: (a)
undergraduates, graduate students, and fac-
ulty advisors interested in education in com-
munity psychology, and (b) institutions and
groups interested in community psychology
or in beginning or modifying graduate pro-
grams in the community psychology area.
This guide builds directly upon and is adapted
from previous guides published in The Com-
munity Psychologist, by Ken Maton, Greg
Meissen, and Pat O'Connor (1991) and
Maurice Elias, Steven Godin, and James
Dalton (1987).

The field of community psychology
shares with clinical and counseling psy-
chology a concern with individual well-
being and healthy psychosocial develop..,
ment. However, community psychology dif-
fersfrom these fields in that it places consid-
erableemphasison: 1) searching for ways to
empower individuals and prevent problems
from developing, rather than limiting focus
to treating pre-existing clinical problems;
2) adopting an ecological perspective in
viewing social problems and individual be-
havior, thus encompassing a focus on orga-
nizational, community, and cultural factors
as well as individual psychological factors;
3) collaborating with those in need and
developing natural helping resources in
communities, rather than limiting focus to
professional resources only; and 4) includ-
ing a focus on changing and developing new
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social policies and working toward
broadscale systemic changes in society. The
diversity and richness of the field is re-
flected in the listing of SCRA Interest
Groups: Aging, Applied Settings, Children
and Youth, Community Health, Prevention,
RuralPsychology, SchoolIntervention, Self-
Help Groups, and Stress and Coping, and by
sampling topic areas of the Fifth Biennial
Conference on Community Research and
Action (see Biennial Program in TCP Vol-
ume 28, no. 3).

The descriptions and listings which
follow will begin to acquaint the reader with
where and how community psychology edu-
cation is carried out. They are not intended
to replace APA's Guide to Graduate Study in
Psychology. Neither are they intended to
replace the invaluable detailed information
obtained by writing directly to programs of
interest.

Method
The results of the survey permitted us to

provide an updated description of the pro-
grams which educate students to conduct
the kind of research and practice embodied
in the Biennial Conference topic areas. An
initial mailing list of 122 programs was
developed by combining the membership
list of programs belonging to the CCPPD,
the list of participant programs from the
previous survey, and all masters and doc-
toral programs from the 1994 APA Guide to
Graduate Study in Psychology that listed
community psychology as either a primary
or secondary emphasis. We submitted that
master list of programs, with contact per-
sons, to a panel of 11 reviewers from across
the country who are knowledgeable regard-
ing community programs nationally, and in
their geographic area, asking each to review

the list for notable omissions.2 A mail
questionnaire was sent to contact persons at
the 122 programs asking for demographic
data regarding faculty and students, desired
qualities in prospective graduate students,
information regarding preferred roles within
the program, and the types of field training
sites. These data are presented in tables for
easy comparison across programs. The re-
maining information is available in the
individual program descriptions that follow
the tables. Three weeks after mailing the
questionnaires we began to contact pro-
grams by phone until a representative either
filled out the surveyor told us they did not
have a community psychology program or a
program with an emphasis in community
psychology training. From the original list
of 122, a total of 58 programs are repre-
sented in this review, 37 reported not having
an emphasis in community psychology train-

. ing, and 27 did not return the surveyor
respond to our numerous telephone, fax, or
e-mail requests so we finally assumed they
did not have a program with significant
community emphasis.

Program characteristics, qualities most
and least desired in prospective students,
common training sites, and program em-
phases are summarized by program type in
the tables on pages 8-13.

IChad Bohling assisted with data collection

2Lenny Jason, Cathy Stein, Roger Weissberg,
Jean Ann Linney, Ana Marl Cauce, Irwin
Sandler, Lonnie Snowden, Irma Serrano-
Garcia, Joe Galano, Meg Bond



Some Thoughts for Students

As you consider your graduate education in psychology, there are several
questions for you to consider and to tIy to answer. You will be asking yourself these
questions, but also seek out your advisor, the latest APA Graduate Study in
Psychology, this survey, written materials from graduate programs, and eventu-
ally, information obtained from faculty members and students at the programs
about which you are most serious. Here are the questions for your consideration:

1. How clear is my concept of community psychology research and practice?
How does it differ from and relate to clinical/counseling psychology research and
practice? Have I talked with or read about role models in these areas?

2. What are my dreams about future learning and professional accomplish-
ments? Are they really mine? Are they limited by the views of peers, family,
professors, or job market pressures? What values are reflected in my dreams?

3. What are my limitations? How well do I write? Work with numbers? How
assertive am I in groups or with strangers or authority figures? Do I function best
in a highly structured role or in a more creative context? How well do I handle
ambiguity? How much do I need to see "the big picture?"

4. What is my view of research? Do I know about laboratory research, and do
I also know about field research, interviewing, observation, and program evalu-
ation? How do I feel about statistics and use of the computer?

5. What courses have I enjoyed outside psychology? What jobs, field place-
ments, internships, or voluntary positions have I enjoyed? What can these
experiences tell me about myself and my career?

6. To what extent do I want to work directly with people as a curative helper, and
to what extent do I want to work with schools, the workplace, the legal system,
and other organizations, agencies, environments, and systems that directly or
indirectly affect individuals' healthy functioning?

7. What kind of program environment do I want? Urban setting? Big university?
Small college? What kind of resources and opportunities am I looking for in the
university/college environment?

8. Who is doing work with which I would like to be involved? Where are these
faculty now? What is it about their work that I like, admire, feel to be a good
"match" for me?

Some Thoughts for Advisors

Simply put, your job is to help
students find answers to the afore-
mentioned questions - whether they
have asked them or not. Try to clarify
the continuum from clinical and coun-
seling through community mental
health, clinical-community, and com-
munity psychology. Perhaps you can
arrange to put students in direct con-
tact with faculty who work within, or
know about, community psychology
programs. Be sure they take the time
to look through the APA book and
write directly to the programs, and
call faculty and students in programs
in which they are most interested. Try
to help them see role models for the
kind of work in which they are most
interested, perhaps through indepen-
dent research, field placements, or
volunteer work. Encourage students
to dream, but also be sure they do not
lose sight of realistic limitations that
they have, or that their personal situ-
ations provide. Remember that com-
munity psychology is a relatively new
field and is one about which students
often hear little in their undergradu-
ate or master's level programs. If they
have a sense ofvision and the spark of
initiative-taking, see that these at-
tributes get "equal time" with more
pragmatic concerns about the job
market which is changing more rap-
idly and extensively than at any time
since World War II. And of course, be
sure they use this survey!

Descriptions of Community Psychology Programs

Descriptions of community psychology programs are organized alphabetically by name of university, within each of four
program groupings: doctoral community programs, doctoral clinical-community programs, masters community programs,
masters clinical-community programs. Descriptions include the contact person (as of 1995), address, titles of recent masters theses
or dissertations, program type (as described by survey respondent), a summary of curriculum offerings, and a brief statement of
special features that contact persons wished to emphasize about their programs. The descriptions below are, of course, no substitute
for writing directly to a school and requesting a current listing of the courses and faculty for the program in which you are interested.
However, while there may be some variation in specific course offerings in a given year, the general goals and curriculum structure
of a program tend to remain more stable. These general characteristics are summarized from infomlation received in the Spring,
1995.
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(1A) Doctoral Clinical/Community Programs

Characteristics of the Individual Programs

Number of core faculty

Affiliated faculty in the program

Minority faculty - core

Minority faculty - affiliated

Women faculty - core

Women faculty - affiliated

No. of students admitted: 1992-3

No. of students admitted: 1993-4

No. of students admitted: 1994-5

Qualities most (M) and least (L) desired in prospective studeDts

Interest in defining professional role

Interest in direct clinical services

Interest in indirect clinical services

Interest in an academic career

Previous field experience

Intellectua1 ability

Interest in underserved populations

Action research commitment

Quantitative skills

Computer skills

Writing skills

Research experience

Work experience

Social change values

Fit with faculty interests

M

L

L

M

M M
M

M L

M M

L

M M

8

Please see program descrip,;ons for additional student qualities 11s1edby some of!he proanoms.
No data is available. Contact the individual program for information .

• These institutions have programs In bo1h Commurvty,oinical and CommlM1ity Psychology .
•• This ~ a multi~nstitutional program that includes: [I] The College of William and Mary [2] Eastern Vi'linia Medical

School [3] Norfolk Stale UnNe"ity [4] Old Dominion UnNer>ity: Department of Psychology and l'sy<t1iatry.



(2A) Doctoral Clinical/Community Programs

Field training sites which are most (M) or least (L) common for placing students

Communit}' mental health centers

Schools

Criminal justice facilities

Public health facilities

Business/indust~'

Self-help organizations

Child/family services

Women's centers

Psychiatric hospitals

General hospitals

Advocacy organization

Research institutes

The most (M) and least (L) emphasized roles for which programs train students

Clinical Practice 1\1 L M

Systems-centered consultation M L

Community organization M M M

Research M M M M

Action research M L M L

Individual-centered consultation L L

Prevention programming M M M M

Administration L L

Program e\'aluation M M M M

Policy analysis L L

Please see program descnp1Jons for addrbonal field sites and professional roles listed by some of the programs .
• These InstItutIOns have programs In both CommunltyA:hnlcal and Community Psychology .

•• This IS a muttJ-InstJ'tUtlonai program '!:hatIncludes: [I] The College ofWtlham and Mary [2] Eastem Virginia Medical
ScI100I [3] Norfolk 5_ Unlve,,1t)' [4] Old DomInIon Unlve"lt)': Depanment of Psychology and Psychla!1y.
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(1 B) Doctoral Community and Related Programs

Cbaracteristics of tbe Individual Programs

Number of core faculty

Affiliated faculty in the program

Minority faculty - core

Minority faculty - affiliated

Women faculty - core

Women faculty - affiliated

No. of students admitted: 1992-3

No. of students admitted: 1993-4

No. of students admitted: 1994-5

Qualities most (M) and least (L) desired in prospective students

Interest in defining professional role

Interest in direct clinical services

Interest in indirect clinical services

Interest in an academic career

Previous field experience

Intellectual ability

Interest in underserved populations

Action research commitment

Quantitative skills

Computer skills

Writing skills

Research experience

Work experience

Social change values

Fit with faculty interests

Please see ~descnptJons br additional student "'"'ities Iis1Jedby some of1he prognrns
Not all progrwns seW-<dentiftas Community. See individual~ descriptions.

_ No data ~ available.Contact 1he indvidual ptOgI1I'I'for informalion.
• These institutions have programs in both ComITl<Jl1ty,eJiniaiand Comm<ri!y PsychoIoey.
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(28) Doctoral Community and Related Programs

Field training sites which are most (M) or least (L) common for placing students

Community mental health centers

Schools

Criminal justice facilities

Public health facilities

Business/industry

Self-help organizations

Child/family services

Women's centers

Psychiatric hospitals

General hospitals

Advocacy organization

Research institutes

The most (M) and least (L) emphasized roles for which programs train students

Clinical Practice L L

Systems-centered consultation M M

Community organization L M

Research M M

Action research M M

Individual-centered consultation L L

Prevention programming L

Administration L

Program evaluation M M

Policy analysis M L

Please see program descriptions for additional field srtes and professIonal roles listed by some of the programs.
Not all programs self·jdentfy as Community. See Indl\l1dual program descnptlons .

• These IOStrtutJOns have programs In both Communlty,chnlcal and Community Psychology .

•• thiS ISmore of a Human Development Program.
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(1C) Masters Clinical/Community and
Masters Community and Related Programs

••

Clinical/Community Masten Community Masten

Program Characteristics

Number of core faculty

Affiliated faculty in the program

Minority faculty - core

Minority faculty - affiliated

Women faculty - core

Women faculty - affiliated

No. of students admitted: 1992-3

No of students admitted: 1993-4

No. of students admitted: 1994-5

Qualities most (M) and least (L) desired in prospective students by the programs

Interest in defining professional role

Interest in direct clinical services

Interest in indirect clinical services

Interest in an academic career

Previous field experience

Intellectual ability

Interest in underserved populations

Action research commitment

Quantitative skills

Computer skills

Writing skills

Research experience

Work experience

Social change values

Fit with faculty interests

Clinical/Community Masters Community Masten

12

Please see program descnptlC'ns for additional student quaJroes hsted by some of the programs
Not all programs self-identity as Community. See IndiVidual program descnptlons.
No data ISa'Vallabie.Contact the IndiVIdual program for Information.



(2C) Masters Clinical/Community and
Masters Community and Related Programs

Clinical/Community Masters Community Masters

Field sites which are most (M)
or least (L) emphasized

Community mental health centers

Schools

Criminal justice facilities

Public health facilities

Business/indust!"),

Self-help organizations

Child/family services

Women's centers

Psychiatric hospitals

General hospitals

Advocacy organization

Research institutes

The most (M) and least (L) emphasized roles for which programs train students

Clinical Practice M M

Systems-centered consultation L M

Community organization L M

Research M L

Action research L L

Individual-centered consultation M L

Prevention programming M M

Administration L L

Program evaluation M M

Policy analysis L L

Clinical/Community Masters Community Masters

PJe~e see program descn~ons for additional field SiteS and professional roles hsted by some of the programs.
Not aUprograms self-Identify il\ Community. See IndIVIdual program descripbons.
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Doctoral Community-Clinical Programs

ARIZONA STATE UNIVERSITY

Department of Psychology, Tempe, AZ
85287

Contact: lIWin Sandler
Program Type: Community/Prevention

Emphasis
Curriculum: Community Psychology; Pre-

vention; Intervention Methods; Minority
Mental Health; Seminar in Prevention;
Practicum in Development of Interven-
tion Program for Children of Divorce and
Bereaved Children; Statistics I & II; Re-
search Methods in Prevention; Program
Evaluation; Structural Equation Model-
ing.

Samples: 1.Predictions of Academic Com-
petence in Economically Poor Children.
2. Assessment of Children's Coping. 3.
Moderation of the Effects of Parental
Conflict on Children of Divorce.

Special Features: Community Psychology
at Arizona State University is an area of
emphasis within the Clinical Psychology
Program. The program includes a large
number of faculty with active research
projects in the areas of prevention re-
search and community psychology. There
are ongoing projects in the area of minor-
ity and cross-cultural mental health, chil-
dren of divorce, bereaved children, chil-
dren of alcoholic families, and inner-city
children. These projects involve studying
risk and protective factors for these chil-
dren and their families. They also involve
the design and experimental evaluation
of prevention programs working with
these populations. Students also have the
opportunity to gain expertise in method-
ological and statistical issues in field re-
search. Students are encouraged to be-
come actively involved in all aspects of
this research. Illustratively, students might
complete an M. A. thesis studying coping
by inner-city children; do an RAship de-
veloping and evaluating parenting pro-
grams for inner-city mothers; and com-
plete their dissertation on some aspect of
evaluating program efficacy. Excellent
settings for this research are readilyavail-
able including an NIMH funded Preven-
tive Intervention Research center, a His-
panic Research Center, and a training
program in Prevention Research. For the
survey question pertaining to training
sites, Arizona State University responded
that, beyond the selections available on
the survey, they consider three others to
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be most common: Children of Divorce
Project, Family BereavementProject, and
Raising Successful Children.

BOWLING GREEN
STATE UNIVERSITY

Department of Psychology, Bowling Green,
OH 43403-0228

Contact: Catherine Stein
Program Type: Clinical/Community
Curriculum: Required courses include:

Models of Clinical Research and Practice
(encompasses organizational and com-
munity levels of analysis). Electives in-
clude: Community Psychology; Preven-
tive Interventions with Children.

Samples: 1. Factors Related to Sustaining
Activities of Grass Roots Organizers 2.
Family Care giving For People With Seri-
ous Mental Illness: The Role of Well
Siblings. 3. Evaluating A Social Skills
Program For High Risk Children.

Special Features: Our program offers solid
clinical training and opportunities to de-
velop a community psychology concen-
tration in working with children, adoles-
cents, and adults. Each year approxi-
mately 10 students are admitted to the
clinical program. Students can select con-
centrations in community, behavioral
medicine, or general adult psychology
beginning their second year. The commu-
nity concentration consists of specific
course work and community practica.
Students also participate in research
groups where faculty and students with
common interests plan and discuss em-
pirical research. Topics for ongoing re-
search groups in recent years have in-
cluded community interventions for adults
with psychiatric disability and their fami-
lies, preventive interventions for chil-
dren, psychology of religion and behavior
medicine. Our program graduates indi-
viduals capable of working in a variety of
professional settings.

UNIVERSITY OF
CALIFORNIA BERKELEY

Department of Psychology, Berkeley, CA
94720

Contact: Rhona S. Weinstein
Program Type: Clinical (Community op-

tion)
Curriculum: Required courses include:

Proseminar in Clinical Psychology (in-

cludes prevention); Department of Psy-
chology Survey; Statistics; Research Meth-
ods; Clinical Assessment (course & lab);
Two Intervention Theory Courses (Indi-
vidual Psychotherapy, Child/Family
Treatment, Community Intervention);
Four Intervention Practica Courses; Mi-
nority Mental Health;Breadth (4 Courses);
Research (all years). Elective courses re-
lated to community psychology: Theories
of Social & Community Intervention;
Social & Community Intervention
Practicum; Ethics in Psychological Re-
search & Practice; Prevention of School
Failure From a Classroom & School Re-
form Perspective; Law & Psychology;
Program Evaluation (public Health);
Stress & Coping in Adulthood (Social
Welfare); Social Networks & Social Sup-
port (Social Welfare); Access to Human
Services Among Low Income and Minor-
ity Populations (Social Welfare).

Samples: 1. Peer Led AIDs Prevention in
Context 2. The Longitudinal Influence of
Perceived Differential Treatment. 3. The
Prince Edward County School Closing:
Resilience in the African -American Com-
munity.

Special Features: The Berkeley Program
involves faculty and students in a 'search
for effective methods of understanding
and of intervention designed to alleviate
or prevent human problems, based on the
knowledge and skills obtained through
participation in scholarly inquiry, sys-
tematic research, and experience in clini-
cal and community intervention. We have
a strong faculty and student body with
rich links across programs within the
department as well as across the univer-
sity. Critical to community psychology,
we have ties with prevention projects
targeting school failure (School ofEduca-
tion collaborations), with parenting and
couple relationships (Institute of Human
Development), mental health services
research (School of Social Welfare and
Department of Psychiatry, at UC San
Francisco), and depression (San Fran-
cisco General Hospital). Our program
runs a Psychology Clinic and Research
center with growing requests for consul-
tation services to surrounding schools
and community settings and opportuni-
ties for program development, evalua-
tion, policy, and advocacy in an ethni-
cally and culturally diverse Bay area.
There is a shared commitment to diver-



sity within the program in theoretical
viewpoints, in contexts of study and inter-
vention, and in the characteristics offac-
ulty and students.

UNIVERSITY OF
CONNECTICUT

Department ofPsychology, 406 Cross Cam-
pus Rd., Storrs, CT 06269

Contact: Jack M. Chinsky
Program Type: Clinical
Curriculum: Electives include: Methods of

Evaluation (can include the study of meth-
ods for evaluating programs of social
change), Health Psychology, and Psy-
chology of Diversity.

Samples: 1. Child Abuse and Negative Life
Experiences. 2. Safer Sex Behavior in
College Students 3.Homosexual Toler-
ance on Campus.

Special Features: The community compo-
nent at the University of Connecticut
represents a genuine commitmentto com-
munity psychology within a strong clini-
cal program. The environment of the
community component is designed to
demonstrate the principles of community
psychology (e. g., communication, em-
powerment). Students have the opportu-
nity to work in a variety of innovative
research and training projects in both
rural and urban settings. Former gradu-
ates of our program are in the forefront of
shaping the field of contemporary com-
munity psychology.

DEPAUL UNIVERSITY

Department of Psychology, 2219 N.
Kenmore Ave., Chicago, n... 60614-3298

Contact: Sheila Ribordy
Program Type: Clinical - Community/

Clinical
Curriculum: Required courses include:

Community Psychology; Program Evalu-
ation; Evaluation and Research in Com-
munity Mental Health; Principles of Con-
sultation; Perspectives in Human Diver-
sity.

Samples: 1. Effects of a Self-Administered
Residential Program for Recovering Al-
coholics 2. Family Criminality and Devi-
ance and the Mediating Effects of Social
Support. 3. Spirituality and the Experi-
ence of Cancer in an African-American
Community.

Spe.cial Features: DePaul's Community-
Clinical specialty exists within an APA-
approved Clinical program. Students are
trained in general clinical skills (espe-
cially as related to working in the public
sector and with diverse populations) and

get in-depth training in the specialty in
program development, prevention, social
support, program evaluation, advocacy,
consultation, and social policy. Special
emphasis is given to training regarding
diversity issues and working with issues
related to poverty, urban problems, and
prevention of child/family dysfunction.

UNIVERSITY OF ILLINOIS -
URBANA/CHAMPAIGN

Department of Psychology, 603 E. Daniel
Street, Champaign, n... 61820

Contact: Jean Rhodes
Program Type: Clinical Community
Curriculum: 1. Introduction to Commu-

nity Psychology is part of the first year
curriculum required of all Clinical-Com-
munity students. 2. Full semester course
in Community Psychology is available. 3.
Multiple faculty -taught practica in Com-
munity Psychology offered each year.

Samples: 1.Perceptions and Experiences of
Danger Among Urban Adolescents. 2.
Seeing the Picture in Our Head: Narrative
Trait Adjective Stereotype Research.3.
Perception of the Working World Among
African-American Participants in a Low
Income Job Training Program.

Special Features: This program is for the
student with individual initiative. Stu-
dents may enter either Clinical/Commu-
nity or Personality & Social Ecology. The
first year is a sequence of required courses
typical of clinical research oriented pro-
grams for students in that program. How-
ever, about a third of the substantive
material is taught by community faculty.
Personality & Social Ecology (and after
the first year, clinical) students are free to
plan an individual program of study with
an advisor. The only departmental re-
quirements are in quantitative methods
and other outside- of- area courses. After
the first year, students typically engage in
practicum and research oriented experi-
ences that fit their individual interests
and faculty research areas. For example,
students often enlist faculty in women's
studies. Multi-disciplinary minors are en-
couraged. Action research and field re-
search of both a qualitative and a quanti-
tative nature are common.

LOYOLA UNIVERSITY

Department of Psychology, 6525 North
Sheridan Road, Chicago, n... 60626

Contact: Joseph A. Durlak
Program Type: Clinical (Community spe-

cialization)
Curriculum: Courses include: Community

Psychology; Applied Intervention Re-
search Methods; Program Evaluation;
Prevention.

Samples: 1. Impact of Social Support on
Positive Mental Health. 2. Use of Mental
Health Care By Hispanic Adolescents. 3.
Multiple Role Adjustment in Working
Women.

Special Features: Loyola's greatest appeal
lies in collaborative research activities
being conducted by existing faculty, plus
exciting opportunities for field training
and community-related research/program
evaluation experiences available through-
out the Chicagoland area. Particular op-
portunities for involvement in issues, pro-
grams related to cultural diversity and
work with underserved populations, plus
a chance to work with community faculty
from other universities in the area is a
decided plus. Informal networks already
exist among community minded faculty
and community-based agency personnel.
Students may also pursue a community
emphasis within the Applied Social Psy-
chology program. In addition to the op-
tions available on the survey question
regarding least desirable student quali-
ties, Loyola indicated that a lack of clear
professional interests was least desirable.

UNIVERSITY OF MARYLAND -
COLLEGE PARK

Department of Psychology, College Park,
MD 20742

Contact: Raymond P. Lorion
Program Type: ClinicaVCommunity
Curriculum: Year 1: (Fall) Statistics, Prin-

ciples of Clinical Science, Cognitive As-
sessment, Research Methods in Commu-
nity/ Clinical Psychology. (Spring) Sta-
tistics, Principles of Community Science,
Personality Assessment, Personality
Theory. Year 2: (Fall) Direct Practice,
Core Psychology, Projective Assessment,
Adult Pathology. (Spring) Direct Prac-
tice, Core Psychology, Thesis Research
Year 3 :(Fall) Direct Practice, Core Psy-
chology, Ethical & Professional Issues,
Thesis Research. (Spring) Core Psychol-
ogy, Advanced Ecological Principles,
Research, Comprehensive Examination.
Year 4 & 5: Dissertation.

Samples: 1. The Role of Psychosocial Com-
petence in Academic Achievement and
Adaptation to University Life: AProspec-
tive Study. 2. Correlates of Attrition in
Substance Abusing Adolescents. 3. Tar-
gets of Racism: Vulnerability to Stress.

Special Features: The program empha-
sizes learning about cultural diversity,
ecological sensitivity and multimodal in-
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tervention. Operation of the program en-
courages and depends on active student
participation in policy development and
maintenance. Faculty and students (40%
minority and international) are a diverse
group who exemplify the value of plural-
ism in one's perspective and approach.
The university offers extensive and in-
creasing opportunities for student involve-
ment in research, clinical and community
activities throughout the Baltimore- Wash-
ington area with increasing emphasis on
prevention of emotional and behavioral
disorders as both research andprofes-
sional activities.

UNIVERSITY OF
NEBRASKA-LINCOLN

Department of Psychology/Law, 209 Bur-
net Hall, Lincoln, NE 68588-0308

Contact: Brian Sarata
Program Type: Community/Clinical Psy-

chology
Curriculum: Coursework includes: Com-

munity Psychology; Program Evaluation;
Topics in Law and Psychology; Law and
Behavioral Science; Mental Health Law.

Samples: 1. Georgie Porgie or Sticks and
Stones: Sexual Harassment in Employ-
ment and Academia. 2. Attorney Com-
munication andEffectiveness in the Court-
room. 3. Psychological Issues in Bone
Marrow Donation.

Special Features: The University of Ne-
braska LawlPsychology Program offers
interdisciplinary training in mental health
policy at the predoctoral and post-doc-
torallevels. The goal of the Program is to
train psychological scholars so that they
will be able to apply psychology to ques-
tions oflaw and policy affecting the orga-
nization and delivery of services intended
to promote and/or improve mental health.
Graduates of the Program are trained to
work in Universities, in Research and
Public interest organizations that address
mental health matters, and in public agen-
cies that plan, regulate, or deliver mental
health services. The Program has a spe-
cial interest and strength in issues affect-
ing children and their families. The Uni-
versity of Nebraska indicated that the
state department of social services ranked
as a common placement.

UNIVERSITY OF
NORTHERN COLORADO

Division of Professional Psychology
Contact: Tracy Bostwick/303-351-2544
Program Type: Agency Counseling
Special Features: The UNC counseling
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programs are highly practitioner oriented.
All practica are conducted on site with
live supervision. The theoretical focus
tends to be humanistic-existential and
cognitive. The age, gender, and cultural
diversity of the facility is an asset. Finally,
UNC is located only an hour away from
Rocky Mountain National Park and is
also close to skiing for winter recreation.
Regarding desirable student characteris-
tic, the University of Northern Colorado
indicated that beyond the options pro-
vided by the survey, they found interper-
sonal skills and maturity to be most im-
portant.

RUTGERS UNIVERSITY

Department of Clinical and Applied Psy-
chology, GSAPP, Box 819, Piscataway,
NJ 08855

Contact: Cary Cherniss
Program Type: AppliedProfessional (Com-

munity/Organizational or Community/
School)

Curriculum: Community Psychology
Courses: Theoretical Foundations of In-
tervention; Community Psychology; Ad-
vanced Practice of Psychology in Organi-
zational and Community Settings; Pro-
gram Planning and Evaluation of Human
Service Programs (two semesters); Psy-
chological Intervention with Ethnically
and Racially Diverse Populations; Psy-
chology of Women; Children and the
Law; Exceptional Children in the School,
Family, and Community; Consultation
Methods; Experiential Group Dynamics;
Group Relations and Organizational Di-
agnosis; Group Psychology of Organiza-
tions.

Samples: 1. A Quality Circle in an Urban
K-8 School. 2. An Organizational Evalu-
ation of a Self-Help Group. 3. Recent
Brazilian Immigrants to the U. S.: Hu-
man Service Needs.

Special Features: Students may enter the
community track through one of three
different routes: the clinical, school, or
organizational psychology programs. All
three programs have a strong community
emphasis. Students with a stronger inter-
est in research within an academic career
can enter through the clinical psychology
Ph.D. program, while those with more
applied interests can enter through one of
the Psy.D. programs noted above. Theo-
retically, the community track has a strong
emphasis on both prevention and systems
change, and both behavioral and ecologi-
cal perspectives are well represented. The
Center for Applied Psychology, the Cen-
ter for Social and Community Develop-

ment, and Elias and Clabby's award·
winning Social Problem Solving program
provide excellent training opportunities.
Located in the exact center of the north·
east corridor-in the most urban state in
the union-Rutgers is less than one hour
awayfrom New York City and less than 1-
1/2 hours from Philadelphia by train.

UNIVERSITY OF
SOUTH CAROLINA

Department of Psychology, Columbia, SC
29208

Contact: Abe Wandersman
Program Type: Clinical/Community
Curriculum: Required courses include:

Foundations of Community Psychology;
Environmental and Ecological Psychol.
ogy; Ethics and Issues in Clinical-Com·
munity Psychology; Individual Research
Preceptor-ship (with one of clinical-com·
munityfaculty). Electives include: Theory
and Practice in Mental Health Consulta·
tion I; Theory and Practice of Mental
Health Consultation II.

Samples: 1.Effects of Multicultural Educa·
tion Experience on Elementary School
Children. 2. Community Arbitration For
Juvenile Offenders. 3. Ecological Factors
in Delinquency Among African-Ameri·
can Adolescents.

Special Features: We believe our program.
has a number of unique assets: a) clinical·
community combination; b) located in
the state capital near many state agencies,
so that everything is easily accessible; c)
University viewed very positively by state
organizations so that entree for research
or experience is not difficult; d) Clinical·
Community program is a very strong
program within the department and the
college; e) program has relatively stable
funding including departmental support,
local agency contracts and an increasing
number of grant supported positions. The
University of South Carolina indicated
that they consider the Child Welfare
Agency to be one of their most common
training sites.

UNIVERSITY OF VERMONT

Department of Psychology, Burlington, vr
05405

Contact: Bruce E. Compas
Program Type: Clinical (Community spe-

cialization)
Curriculum: Courses offered include: Com·

munity Psychology; Primary Prevention
and Promotion of Mental Health; Pro·
gram Evaluation Methods; Social Policy
and Children; Public Policy and Adult



Mental Health; Public Policy and Child
and Adolescent Mental Health; Psychol-
ogy and the Law.

Special Features: The Psychology Depart-
ment at the University of Vermont has
had a long history of commitment to
graduate training in Community Psychol-
ogy, and more specifically to the primary
prevention of psychopathology and the
promotion of positive mental health. Stu-
dents in both the Clinical and Experi-
mental Psychology Doctoral Programs
can involve themselves in course work,
research, and professional training op-
portunities that are central to Community
Psychology. In addition, the annual Ver-
mont Conference on the Primary Preven-
tion of Psychopathology, coordinated by
faculty from the Psychology Department,
continues to serve as an important inter-
national forum for researchers and prac-
titioners in Community Mental Health
from a variety of disciplines. Opportuni-
ties for training represent the whole range
of concerns that are reflected in commu-
nity psychology. A number off acuity and
students are involved in the development
and evaluation of school and community
based primaxy preventive interventions
for children, adolescents, and families at
risk for psychopathology. Other members
of the department are involved in a na-
tional effort to develop and disseminate
information on community support and
housing for the mentally ill. Still others
are active in the development and evalu-
ation of services for community support
and integration' of children and adoles-
cents with severe emotiona1lbehavioral
problems. The diverse activities in the
department relate to the field and offer
students an exciting environment to de-
velop their interests and skill.

VIRGINIA CONSORTIUM FOR
PROFESSIONAL PSYCHOLOGY

(College of William & Mary, Norfolk State
University, Eastern Virginia Medical
School, Old Dominion University)

Departments of Psychology and Psychiatry
Contact: Joseph Galano/804-221-3878
Program Type: Community-Clinical
Curriculum: Diverse courses are offered at

the four campuses comprising the consor-
tium.

Special Features: The consortium's four
institutions, 45 full-time faculty along
with 25 practicum sites and 60 practicum
site supervisors offer a rich array of train-
ing and practice opportunities. While the
primary goal is to produce clinical psy-
chologists who are educated as practitio-

ners-scientists, there are also ample op-
portunities in community mental health,
in applied research/program evaluation,
in primary prevention and health promo-
tion, and other community-oriented roles.
The fact that Virginia has a designated
Office of Prevention (at the state level)
and 40 community-based programs in
which prevention is a mandated service
(at the local level) presents exciting train-
ing and research opportunities for stu-
dents.

VIRGINIA POLYTECHNIC
INSTITUTE AND STATE

UNIVERSITY

Department of Psychology, Blacksburg, VA
24061

Contact: Thomas H. Ollendick
Program Type: Clinical (Community spe-

cialization)
Curriculum: Coursework includes: Com-

munity Psychology, Behavior Manage-
ment in Large-Scale Systems, Behavioral
Assessment and Treatment, Behavioral
Intervention and Psychological Systems,
Clinical Practice.

Samples: 1. AIDS Prevention In Adoles-
cents. 2. High Risk Aggressive Children.
3.Latchkey Children and Fire Safety
Skills.

Special Features: Although our commu-
nity program is embedded in a scientist-
practitioner training program in clinical
psychology, it clearly permits specializa-
tion in action-oriented research and clini-
cal practice. We feel that our students
should be trained in the basics of an
empirical clinical psychology before spe-
cializing in community. A social learning
orientation makes such a venture possible
and, in fact, nicely allows the integration!
synthesis of clinical-community psychol-
ogy.

WAYNE STATE UNIVERSITY

Department of Psychology, Detroit, MI
48202

Contact: Paul A. Toro
Program Type: Community Specializa-

tion/Minor
Curriculum: Required: Community Psy-

chology, Theory & Practice in Evaluation
Research and one course to be selected
from the following: Practicum in Com-
munity Psychology, Multicultural Per-
spectives in Psychology, Prevention of
Maladjustment, another course relevant
to community psychology and to the
student's interests (e.g. Developmental
Psychopathology, Interpersonal Processes

and the Environment)
Samples: 1. A Comparison of Homeless

and Housed Adolescents on Mental Dis-
order. 2. Differences among Older and
Younger Homeless Adolescents. 3. A
National Public Opinion Poll on
Homelessness.

Special Features: As a subfield within clini-
cal psychology, community psychology
takes an ecological perspective toward
the understanding and resolution of im-
portant social problems. Communitypsy-
chology is concerned with the develop-
ment and evaluation of various commu-
nity-based interventions, fostering pre-
vention, the empowerment of disadvan-
taged groups, and social policy. Through
this specialization, students are expected
to obtain theoretical, research, and prac-
tical experience in community psychol-
ogy. Wayne State University indicated
that they consider government settings to
be a least common training site.

WICHITA STATE UNIVERSITY

Department of Psychology, Wichita, KS
67260

Contact: Greg Meissen & Darwin DOff
Program Type: Community/Clinical
Curriculum: Required courses include:

System Interventions (e.g., program
implementation; setting creation); Eco-
logical psychology.

Samples: 1. Burnout in Self-Help Group
Leaders. 2. Workplace Characteristics and
Alcohol Consumption. 3.Parenting and
Family of Young Children's Peer Social
Relations.

Special Features: The philosophy of the
Community-Clinical Psychology program
is to provide students with an integration
of community and clinical psychology
from an ecological perspective. The pro-
gram will train students to work with
underserved and disadvantaged popula-
tions, and community organizations and
agencies that serve them, emphasizing a
public service and preventative orienta-
tion. The commitment of the department
is to teach students to develop and imple-
ment effective preventative and clinical
interventions based on individual, group,
and community mechanisms for change.
The program will require the student to
demonstrate proficiency in the applied
human services area and research. Stu-
dents will learn to integrate research with
practical application in order to provide a
broader understanding of a topic. Gradu-
ates of the program will be able to seek
professional careers in public or non-
profit organizations, and academic or re-
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search settings equipped with a range of
strategies for the prevention and amelio-
ration of social and emotional problems.
Unlike most clinical/community programs
that grew out of an existing traditional
clinical program, the new Community-
Clinical program at Wichita State Uni-
versity integrates a freestanding commu-
nity masters program of over 20 years
with a research and behavioral oriented
clinical masters program.

UNIVERSITY OF WYOMING

Department of Psychology, Box 3415, Uni-
versity Station, Laramie, WY 82071

Contact:, Rod Carman
Program Type: Clinical (general empha-

sis on Community)
Curriculum: Required core courses: Statis-

tics, Methodology, and Research; Bio-
logical; Cognitive-Affective; Individual
Behavior; SocialBasesofBehavior. Other
required courses: Ethical Issues in the
Practice of Psychology; History and Sys-
tems of Psychology; Community Mental
Health: Clinical Seminar; Cultural Di-
versity.

Samples: 1. Multi-Dimensional Sex Role
and Delinquent Behaviors. 2. A Study of
Acculturative Stress In Alaska Natives 3.
The Influence of Values on Alcohol Use
and Outcomes.

Special Features: The doctoral program in
clinical psychology at the University of
Wyoming is fully accredited by the Ameri-
can Psychological Association, and it
embraces the scientist -practitioner model.
The goal is to provide the student with the
knowledge base and broad conceptual
skills that are necessary for professional
practice and for research activities in a
variety of settings. Thus, a narrow focus
on particular theoretical orientations or
applications is avoided. The student is
exposed to a variety of viewpoints and
methodologies with the expectation that
this foundation will allow interests to
develop which will lead to more individu-
alized career paths as a result of intern-
ship. At the same time, the program re-
mains strongly committed to the belief
that both clinical practice and research
should flow from rigorous and systematic
consideration of applicable theory and
empirical bases. Therefore, the program

is built around coursework and seminars
which address themselves to recognized
core areas of psychology. As the student
progresses through the program, increas-
ing opportunities are provided for the
development of clinical skills in psycho-
logical assessment and psychotherapy and
for exposure to clinical practice and con-
sultation in both institutional and com-
munity settings. Students may elect to
sample a variety of specific interest areas
within the clinical program which reflect
faculty research programs, professional
practice, and public service involvement
such as rural community programs and
consultation, child and family studies,
psychology and law, and substance abuse.
Courses are available in each of these
areas and, for many students, related
practicum experiences can also be ob-
tained. Three full-time paid summer
clerkships are required. These are ar-
ranged in a variety of settings. Ours is a
small program conducted in a cordial
atmosphere within a quality university in
an attractive western setting.

Doctoral Community Programs

CLAREMONT GRADUATE
SCHOOL

Department of Psychology, 241 E. 11th
St.,Claremont, CA 91711-6175

Contact: Stuart Oskamp
Program Type: Applied Social Psychology
Curriculum: Course offerings include:

Ecological Psychology; Applied Social
Psychology; Applied Cognitive Psychol-
ogy; Law and Psychology; Introduction to
Program Evaluation.

Samples: 1. Psychological Impairment and
Emotional Support Networks in Anglo
and Mexican-Americans. 2. Program
Evaluation in SpecialEducationPrograrns
for Children. 3.Changing Medical Inter-
view Procedures: Evaluation of an Edu-
cational Intervention.

Special Features: The Claremont Program
has developed a training program that is
oriented around public policy issues. The
program emphasizes the application of
psychological principles--bothsocial and
ecological psychology-to an understand-
ing of the development of public policy
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issues, to the development of social inter-
ventions, and to the evaluation of these
interventions. The program has concen-
trations in applied social psychology,and
applied organizational psychology. There
is great emphasis placed on giving stu-
dents field experiences in both mental
health and medical facilities.

GEORGIA STATE UNIVERSITY

DepartmentofPsychology, University Plaza,
Atlanta, GA 30303

Contact: Fran Norris
Program Type: Community Psychology
Curriculum: Required courses include:

Introduction to Community Psychology;
Designing Community Interventions; Or-
ganizational Psychology; Program Evalu-
ation; Conflict Management.

Samples: 1. Community Mobilization as a
Mechanism for Social Change and the
Prevention of Drug Abuse. 2. Social Con-
nections, Substance Abuse and Comple-
tion of Treatment. 3. Community Social-
ization in Day Treatment Programs of the

Chronically Mentally Ill.
Special Features: The Community Psy-

chology Program is designed to enable
the student to develop the conceptual and
methodological skills necessary for work-
ing with community organizations, espe-
cially human service organizations and
government. The program seeks to blend
the experimental psychologist's focus on
methodologically rigorous research and
the applied psychologist's interest in un-
derstanding and influencing human be-
havior in complex social settings. For this
reason, traditional training in psycho-
logical research methods, statistics, indi-
vidual psychology, and social psychology
is supplemented by an extensive curricu·
lum emphasizing methods for commu-
nity research and action, including the
principles of prevention and interven-
tion, needs assessment and program evalu-
ation, and organizational change and de-
velopment.

The program is most appropriate for
students who are interested in the studyof
social and environmental problems, such



as drug abuse, troubled youth,
homelessness, crime and yiolence, disas-
ters, and other environmental stressors,
and/or in the study of resources and con-
ditions that may combat such problems
such as social support, service provision,
grass-roots organizations, and commu-
nity empowerment.

The Community Psychology Program
is NOT· designed to provide the skills
necessary for counseling individual cli-
ents, even in community settings. Persons
who desire to work as clinical psycholo-
gists should apply to the Clinical Psychol-
ogy Program. A minor in Community
Psychology is available for clinical stu-
dents. Students completing the Commu-
nity Psychology Program may expect to
find employment in various levels of gov-
ernment, human service agencies, re-
search centers, consulting firms and
academia. Georgia State University indi-
cated that beyond the options available on
the survey, they consider government set-
tings to be most important as training
sites.

UNIVERSITY OF GUELPH

Department ofPsychology, Guelph, Ontario,
NIG 225, Canada

Contact: Ben Gottlieb
Program Type: Applied SociaVApplied

Developmental
Curriculum: Coursework includes:

Practicums; Research Methods; Applied
Developmental and Social Courses;

Sample: l. Wives' Perceptions of Their
Husband's Support When Work and Fam-
ily Conflict. 2. Taboo. 3. Stress-and Sup-
port in Family Care of the Elderly.

Special Features: Beginning September
1990, graduate study in Psychology at the
University of Guelph included anew Ph.D.
program in Applied DevelopmentaV Ap-
plied Social Psychology. This program is
a direct outgrowth for our success and
experience with separate M.A. programs
in Applied Social Psychology and Ap-
plied Child Psychology which have been
offered at the University since 1975. It
reflects the expanding knowledge and
skills in these areas, and the recognition
that much could be gained in understand-
ing group and individual functioning from
blending expertise from these two disci-
plines. Students enrolled in this new Ph.D.
program will complete a common core of
courses pertaining to both disciplines,
and at the same time specialize in Applied
Developmental Psychology or Applied
Social Psychology by completing courses

and practica more specific to these areas.
The University of Guelph indicated that
they consider early articulated areas of
applied research interests and some re-
search experience to be important charac-
teristics of students entering their pro-
gram.

UNIVERSITY OF HAWAII
AT MANOA

Department of Psychology, 2430 Campus
Road, Honolulu, ill96822

Contact: Clifford R. O'Donnell
Program Type: Community Studies
Curriculum: The minimum course require-

ments for the PhD. in the Community
Studies Program strive for a balance of
core community knowledge, qualitative
methodology, multi-disciplinary perspec-
tive, and flexibility. The requirements
are: (a) six community courses: Introduc-
tion to Community Psychology; Organi-
zational Change; two semesters of
Practicum: Behavior Changes in Com-
munity; Seminar in Community; and,
Community Planning and Social Policy;
(b) two qualitative methodology courses:
Qualitative Research methods and Quan-
titative Research methods, and seven elec-
tive graduate courses, including three in a
discipline outside of psychology, two in
psychology from visiting faculty, and two
in any discipline that complements the
student's focus in community studies.

Samples: 1. Relationship Between Recidi-
vism of Juvenile Delinquency and Social
Networks and Activity Settings: An Eco-
logical Approach to Prevention. 2. The
Effects ofInclusive Education on Friend-
ship, Social Networks, and Social Sup-
port for Elementary-Aged Students With
Severe Disabilities. 3. Chinese Cultural
Adaptation: An Activity Setting Ap-
proach.

Special Features: The Community Studies
program is a graduate education-training
program leading to a Ph.D. in psychol-
ogy, with dual-degree options in law (ID.
Ph.D.), and in urban and regional plan-
ning(MURP-Ph.D.). The program is char-
acterized by (1) a scientist-practitioner
approach to the creation and application
of knowledge, (2) a multi disciplinary
curriculum, and (3) a scholar-apprentice
model of education. We seek to advance
knowledge and influence social policy
through research and the application of
strategies of social intervention. In the
tradition of a community of scholars,
faculty members typically work together
on projects of common interest, students

are invited to participate, and advisors
develop individual comprehensive edu-
cational plans with their advisee based on
common guidelines and limited course
requirements. Financial support is avail-
able for students.

UNIVERSITY OF
ILLINOIS AT CmCAGO

Department of Psychology, Box 4348, Chi-
cago, IL 60680

Contact: Chris Keys
Program Type: Community and Preven-

tion Research
Curriculum:Required courses and training

experiences: Year I: History and Varied
Epistomologies of Community Psychol-
ogy, Research Methods In Clinical and
Community Psychology, Research Ap-
prenticeship, Advanced Statistics. Year
II: Community Interventions, Thesis Re-
search, Elective or Breadth Course. Year
III: Practicum in CommunityandPreven-
tion Research, Elective or Minor Breadth,
Independent Study, Dissertation Research.
Year N: DissertationResearch, Advanced
History of Psychology, Independent Study.
Each Year: Current Topics in Commu-
nity and Prevention Research, Faculty
Research Group.

Samples: 1. Organizational and Familial
Factors in Clergy Stress. 2. Job Stress and
Job Strain: Examining the Role of Social
Support.3. Schizophrenia in Rural Ire-
land: A Community Comparison of To1-
erance of Mental Illness, Level of Social
Supports, and Attitudes toward Psychiat-
ric Facilities.

Special Features: As of Fall 1994, we have
a new free-standing doctoral training pro-
gram in Community and Prevention Re-
search at the University of Illinois at
Chicago (VIC). This Community and
Prevention Research Program builds on
our two decades of experience in induct-
ing community doctoral training as part
of organizational and clinical graduate
training programs. At mc, students ben-
efit from a wealth of faculty resources and
from the rich opportunities for commu-
nity research and intervention in the Chi-
cago area.

We have seven tenure track faculty in
Psychology who have a major investinent
in training in the Community and Pre-
vention Research Doctoral Program.
These faculty are active researchers in the
areas of: the development of Latino advo-
cacy leaders on disability issues (Fabricio
Balcazar), the prevention of violence and
aggression in minority youth (Nancy

19



Guerra), the social ecology of citizen lead-
ership in African-American communi-
ties (James Kelly), the empowerment of
persons with disabilities and the organi-
zation of advocacy groups and human
services (Chris Keys), the prevention of
school dropouts in the Latino community
(Olga Reyes), the causes and prevention
of delinquency (pat Tolan), and the pro-
motion of social competence in urban
children (Roger Weissberg). In addition,
five affiliated faculty in Psychology and
ten affiliated faculty from other campus
units serve as resources for student re-
search and development.

We seek to provide all students finan-
cial support for at least the first four years
of doctoral training. We have NIMH-
funded training stipends for predoctoral

\ and postdoctoral students in prevention,
assistantships in most of the areas of
faculty research, teaching assistantships,
fellowships, and other forms of support.

Our program seeks to develop adven-
turesome community researchers who are
committed to positive social change and
who can collaborate effectively with pro-
fessional and community groups. Besides
the training sites listed in the table, the
University of Illinois at Chicago also has
training sites in community organiza-
tional and community coalition capaci-
ties.

UNIVERSITY OF ILLINOIS -
URBANA/CHAMPAIGN

Department of Psychology, 603 E. Daniel
Street, Champaign, IL 61820

Contact: Jean Rhodes
Program Type: Clinical-Community
Curriculum: 1. Introduction to Commu-

nity Psychology is part of the first year
curriculum required of all Clinical-Com-
munity students. 2. Full semester course
in Community Psychology is available. 3.
Multiple faculty -taught practica in Com-
munity Psychology offered each year.

Samples: I. Perceptions and Experiences of
Danger Among Urban Adolescents. 2.
Seeing the Picture in Our Head: Narrative
Trait Adjective Stereotype Research.3.
Perception of the Working World Among
African-American Participants in a Low
Income Job Training Program.

Special Features: This program is for the
student with individual initiative. Stu-
dents may enter either Clinical/Commu-
nity or Personality & Social Ecology. The
first year is a sequence of required courses
typical of clinical research oriented pro-
grams for students in that program. How-
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ever, about a third of the substantive
material is taught by community faculty.
Personality & Social Ecology (and after
the first year, clinical) students are free to
plan an individual program of study with
an advisor. The only departmental re-
quirements are in quantitative methods
and other outside- of- area courses. After
the first year, students typically engage in
practicum and research oriented experi-
ences that fit their individual interests
and faculty research areas. For example,
students often enlist faculty in women's
studies. Multi-disciplinary minors are
encouraged. Action research and field
research of both a qualitative and a quan-
titative nature are common.

UNIVERSITE LAVAL

Ecole De Psychologie, Citee Univer-
site, Sainte-Foy, Quebec, Canada GIK 7P4

Contact: Francine Dufort
Program Type: Social/Community
Curriculum: Courses offered include: So-

cial Epidemiology; Program Evaluation;
Social Competence; Natural Helping Net-
works; Intercultural Psychology; Violence
in the Family or Couple; Approaches in
Psychology - block on Community Psy-
chology.

Samples: 1. Factors Associated to mv
Transmission Among Street Youth in
Abidjan. 2. The Measure of Empower-
ment Among Retired Volunteers. 3. Pre-
vention of Dating Violence.

Special Features: Our program is centered
around a double expertise: social and
community psychology. There is a major
research component. You will find a strong
commitment to: mutual aid movement,
child development, social ecology ap-
proach and prevention. We are influ-
enced by European and American schol-
ars but also by our social institutions
inspired by social democracy values.
Courses at Universite Laval are in French
but the thesis can be written in English.

UNIVERSITY OF MARYLAND -
BALTIMORE COUNTY

Department of Psychology, Baltimore, MD
21228

Contact: Kenneth Maton
Program Type: Community/Social
Curriculum: Required courses include:

Community Psychology; Primary Preven-
tion; Applied Social Psychology; Public
Policy Issues in Mental Health; Evalua-
tion Research; Systems Perspective in
Human Services Psychology. Electives

include: Psychology and Law; Manage-
rial Leadership; Health Care Organiza-
tion and Delivery.

Samples: 1. Evaluation of a Mentoring
Program. 2. Stress Coping and Support
Among Hispanic Youth. 3. Post-Riot
Crime Rates - 30 year Analysis.

Special Features: The Community-Sucial
Ph.D. Program in Human Services Psy-
chology offers students the opportunity
for psychology training from a systemic
and ecological perspective. Special areas
of focus include urban minority youth,
mental health policy, and program devel-
opment and evaluation. The program is
uniquely flexible in allowing students to
work with core or affiliated faculty in
community, applied social, applied de-
velopmental, health, policy, or clinical
psychology. Its location in the Baltimore-
Washington corridor makes it ideally situ-
ated to contribute to and benefit from the
rich scholarly, policy, scientific, techno-
logical, cultural and psychological re-
sources of the region. The program is
relatively small in size, allowing for close
working relationships with faculty and a
strong sense of support and community
among students.

MICHIGAN STATE UNIVERSITY

Department of Psychology, Psychology Re-
search Building, East Lansing, Ml48824-
1117

Contact: Bill Davidson
Program Type: Ecological
Curriculum: The first and second year

required courses include: Advanced Sta-
tistics; Eco-Community Psychology; His-
tory and Theory in Eco-Community Psy-
chology; Field Research in Psychology;
and Advanced Topics. Beyond the second
year, students pursuing a Ph. D. degree
are required to take one additional PSY
970 Seminar. Past topics have included
Mental Health Policy, Dissemination
Research, and Empowerment. Although
specific course requirements are minimal
inEcological-Communitypsychology, Ph.
D. students are required to become com-
petent in areas outside Ecological-Com-
munity psychology. This requirement has
two components: The first involves a
minor or cognate for specialization. Each
student must take either a minor (credits
in an area of psychology outside of Eco-
logical-Community) or a cognate (credits
in a department outside of psychology).
The second component involves breadth.
If a student elects a minor in psychology,
they are required to take at least six credits



outsideof psychology. If they elect cog-
nate, they are required to take at least six
creditswithin psychology, not more than
three of which may be in Ecological-
Community.

Samples: 1.Pygmalion Revisited. 2. Social
Support Among Abused Women. 3. The
Impact of Mentoring on Teenage Moth-
ers.

SpecialFeatures: As one of the free stand-
ingCommunity Psychology graduate pro-
grams, the Ecological Psychology Pro-
gram at Michigan State University offers
students a unique opportunity to become
involved in contemporary human prob-
lems in a problem-fQCUSed,practically-
oriented, scientifically credible fashion.
The training model is based on an advis-
ing team system which allows students
maximum input into their coursework
and field experiences. Students are in-
volved in applied settings from their very
first term of graduate study. The program
prepares students to create, operate, evalu-
ate, and disseminate innovative solutions
to contemporary human problems. By
being located in the state capital, students
have access to the sociopolitical settings
necessary to conduct community work in
almost any human problem area ofinter-
est.Financial support for graduate educa-
tion isconsistently available. Besides those
listed in the table, Michigan State Uni-
versity also has training sites which deal
with other government settings. They also
consider commitment to the scientist/ac-
tivist role to be an important student
quality.

UNIVERSITY OF MISSOURI-
KANSAS CITY

Department of Psychology, 5301 Holmes
Kansas City, MO 64110

Contact: Leah Gensheimer
Program Type: Community
Curriculum: Coursework includes: Theo-

ries and Methods of Community Psychol-
ogy; Studies in Health Psychology; Semi-
nar in Program Evaluation; Introduction
to Community Psychology and Commu-
nity Mental Health; Principles ofPreven-
tion; Community Mental Health; Theory,
Research and Practice Consultation.

Samples: 1.An Experimental Examination
of a Sexual Abuse Prevention Program
for Adults With Developmental Disabili-
ties. 2. An Exploratory Analysis of Pri-
mary Consumer Participation Policy. 3.
The Relationship Between Health Belief
Model and Condom Use By Gay/Bisexual
Males.

Special Features: The Ph.D. Psychology
Program at the University of Missouri-
Kansas is designed to provide education
and training required of those interested
in addressing societal problems and im-
proving community well-being through
social innovation and applied research.
The underlying philosophy of the pro-
gram emphasizes analysis of psychologi-
cal phenomena at the system level and
interventions at the level of communities
and institutions.

Students acquire a broad theoretical
background in psychology and become
competent social scientists. The curricu-
lum involves course work in general psy-
chology, community psychology, research
design and statistics, and courses in a
cognate focus area (e.g., health psychol-
ogy, developmental disabilities, commu-
nity development). Study for cognate fo-
cus areas is often taken outside the De-
partment of Psychology. Students also
engage in field practica throughout their
training to provide them with experiences
related to issues in the community with
primary emphasis on research. Graduates
of the Ph.D. program work in areas of
urban affairs, social reform, public policy
and health promotion and hold positions
at universities, research centers, and gov-
ernment agencies. The university is lo-
cated in a major urban center which offers
a diverse range of research, practica and
employment opportunities. The depart-
ment offers graduate teaching assistant-
ships, in-state tuition, tuition credits and
other forms of support. Besides those
listed in the table, University of Missouri-
Kansas City also considers professional
goals of students that fit/match those of
the faculty to be an important student
quality.

UNIVERSITY OF
NEBRASKA-LINCOLN

Department of PsychologylLaw, 209 Bur-
net Hall, Lincoln, NE 68588-0308

Contact: Brian Sarata
Program Type: LawlPsychology
Curriculum: Coursework includes: Com-

munity Psychology; Program Evaluation;
Topics in Law and Psychology; Law and
Behavioral Science; Mental Health Law.

Samples: 1. Georgie Porgie or Sticks and
Stones: Sexual Harassment in Employ-
ment and Academia. 2. Attorney Com-
munication andEffectiveness in the Court-
room. 3. Psychological Issues in Bone
Marrow Donation.

Special Features: The University of Ne-

braska LawlPsychology Program offers
interdisciplinary training in mental health
policy at the predoctoral and post -doc-
torallevels. The goal of the Program is to
train psychological scholars so that they
will be able to apply psychology to ques-
tions oflaw and policy affecting the orga-
nization and delivery of services intended
to promote and/or improve mental health.
Graduates of the Program are trained to
work in universities, in research and pub-
lic interest organizations that address
mental health matters, and in public agen-
cies that plan, regulate, or deliver mental
health services. The Program has a spe-
cial interest and strength in issues affect-
ing children and their families.

NEW YORK UNIVERSITY

Department of Psychology, 6 Washington
Place, New York, NY 10003

Contact: Beth Shinn
Program Type: Community
Curriculum: The community psychology

curriculum has three parts: courses, a
research requirement, and student prod-
ucts. The Community Psychology courses
are: Organizational and Community Pro-
cesses; Intervention and Social Change;
and two seminars selected from: Child
and Family Policy; Evaluation Research;
Prevention; Social Development of Afri-
can American Children; and various semi-
nars in areas offaculty interest.

Samples: 1. Safer Sex Maintenance Among
Gay Men. 2. The Ecology of Empower-
ment For At-Risk Youth. 3. Gender and
Ethnic Differences in Setting Level and
Social Constraints Affecting Police Of-
ficers: A Levels Analysis Perspective.

Special Features: Community Psy-
chology is an action science: its goal is to
understand critical social issues and prob-
lems through theory, research, and ac-
tion. Community psychologists study
people in context: how social environ-
ments (schools, workplaces, neighbor-
hoods) and social forces (public policies,
cultural values, economic circumstances,
racism) influence individual functioning
and well-being.

NYU has been part of community psy-
chology since its inception as a field. Our
New York City location provides students
with access to many different kinds of
urban adolescents, homelessness among
families, racial socialization practices
within African American families, my
risk and prevention, and cultural differ-
ences in adolescent parent-peer relation-
ships. Students are involved in research
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on such topics for twenty hours per week
or more throughout their careers at NYU.
Students products are designed to be use-
ful: the MA thesis is in the format of a
research article, with strict page limits.
The comprehensive is a series of two
papers: a literature review in the format of
a Psychological Bulletin article, and a
piece of policy writing, evaluated by both
a faculty member and a policy maker,
typically the person to whom it is ad-
dressed. The dissertation proposal is in
the form of a public health service grant.

Because so many issues of concern to
community psychologists involve minor-
ity populations, we are committed to in-
creasing the number of minority research
psychologists, and one third to one half of
our students are members of minority
groups. Besides those listed in the table,
New York University considers orienta-
tion to extra-individual level of analysis
to be an important student quality, and
lists as other possible training sites Growth
Services, Vocational Services (for folks
with mental illness), and organizations
that combine research, advocacy, and ser-
vices.

NORTH CAROLINA
STATE UNIVERSITY

Department of Psychology, 640 Poe Hall,
Box 7801, Raleigh, NC 27695-7801

Contact: Frank J. Smith
Program Type: Human Resources Devel-

opment
Curriculum: Coursework includes: Com-

munity Psychology; Psychology and the
African AJnerican Experience; Innova-
tion and Technology: Process and Out-
come.

Samples: 1. A Comparison of Injecting
Drug Users Reached by Community Out-
reach and Methadone Treatment and the
Effect on mv Risk Reduction. 2.Explor-
ing the Relationships Between Organiza-
tional Structure, Organizational Climate,
and Employee Assistance Program Utili-
zation. 3. Industry-University Coopera-
tion: A Test of Theory & Practice.

Special Features: The Human Resource
Development (HRD)program specializes
in application of psychological theory
and research methods to analyze and
ameliorate important community and or-
ganizational problems. Issues related to
technical, social, and institutional change
are a major for the program. Topics in-
clude workforce development; technol-
ogy transfer and adaptation; empowering
individuals, groups and communities;
international development; and planning,
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implementation, evaluation of social pro-
grams, intervention in the African AJneri-
can community; child abuse prevention;
and community rites ofpass age programs;
experiences and interests including job
skills education, innovation, work op-
tions, facilitation of cooperative enter-
prises, community goal-setting, produc-
tivity enhancement, inter-national devel-
opment, and human resource planning
and policy evaluation. N.C.S.U. is lo-
cated in Raleigh, NC and is one of the
Research Triangle Universities (along
with UNC-Chapel Hill and Duke). The
surrounding area provides a wealth of
educational, cultural, athletic and em-
ployment opportunities for students and
their families.

UNIVERSITY OF
PENNSYLVANIA

Psychology in Education DivisionlPhila-
delphia, PA 19104

Contact: Dr. Howard C. Stevenson
Program Type: Professional & Scientific

Psychology, School & Community Spe-
cialization

Curriculum: Not available at time of pub-
lication. For further details contact the
institution.

Special Features: AJnong those listed in
the table, the University of Pennsylvania
has training sites in Head Start Centers!
Agencies, and lists as other common roles
teaching positions at the college or uni-
versity level.

PENNSYLVANIA STATE
UNIVERSITY

-UNIVERSITY PARK

Human Development and Family Studies!
University Park, PA 16802

Contact: Arthur Reynolds!814-865-1447
Program Type: Intervention Research
Curriculum: Human Development Inter-

vention: Analysis of Theories and Ap-
proaches; Consultation in Human Devel-
opment Intervention; Evaluation Re-
search; Assessment in Human Develop-
ment

Samples: 1. Evaluation of Program on Pa-
rental Decision Making. 2. Child Care
Policy in Costa Rica. 3. African-AJneri-
can Young Adults' Social Support Net-
works. 4. Ecological Predictors ofDelin-
quency.

Special Features: The program in inter-
vention research concentrates on the theo-
ries, issues, and methods for achieving
specified life goals of individuals and

families throughout their respective life
spans. This area is based upon knowledge
of the processes of development and
change and of interpersonal relationships
in a variety of social contexts as well as
theories of intervention. The focus is on
empirical demonstration and evaluation
as well as on the development of compe-
tencies in implementing educative,
remediative, and preventive programs
designed to optimize and enhance human
behavior. Thus, whilearangeofinterven-
tion research procedures is taught, the
emphasis is on approaches requiring skills
such as program evaluation and analysis,
training, supervision, and consultation,
and not on remedial or clinical objectives.
Development of a theoretical base in indi-
vidual and family development will be
combined with this area. Other common
training sites, not listed in the table, con-
sist of health and human services.

UNIVERSITY OF PUERTO RICO

Department of Psychology, Social Sciences
Faculty, Rio Piedras, Puerto Rico 00931

Contact: Dolores Miranda
Program Type: SociaVCommunity
Curriculum: Coursework includes: Com-

munity Psychology; Advanced SocialPsy-
chology; The Group as a Means for Social
Intervention; Psychosocial Analysis of
Social and Cultural Change in Puerto
Rico.

Samples: 1. AIDs Preventions. 2. Social
Networks and Social Support. 3. Oral
History.

Special Features: The program at the Uni-
versity of Puerto Rico is strongly geared
toward advocacy and community organi-
zation and development. It also receives
strong influence from Latin AJnerican
and European Psychology. Both of these
characteristics make it unique, so stu-
dents interested in these areas should
apply. Students should be fluent in Span-
ish for although many readings are in
English, many are in Spanish and all
courses are held in Spanish. Students are
encouraged to participate actively in De-
partmental affairs and in suggestions for
the further growth of our specialization. ,
The faculty is composed of seven full-
time and three adjunct professors so i,tis
a large program. Graduate classes usually
have 10-15 students. Besides those listed



in the table, Government settings are also
considered to be other important training
sites that the University or Puerto Rico
offers.

UNIVERSITY OF TEXAS
AT AUSTIN

Department of Psychology/Austin, TX
78712

Contact: Marc Lewis, Ph.D./512-471-3393
Program Type: Community
Curriculum: Community Mental Health

Policy; Cross Cultural and International
Community Psychology; Environmental
Psychology; Policy ResearchProjects-LBJ
School

Samples: 1.Representation of Hispanics in
Psychological Research. 2. TeenagePreg-
nancy Prevention in African Americans.
3.Family Support Programs and Reduced
Aggression in Children.

Special Features: The program offers op-
portunities for training in five different
areas: mental health policy, cross-cul-
tural theory and research, environmental
psychology, epidemiology and health psy-
chology. There are also opportunities for
students to take courses at the LBJ School
ofPublic Policy and at the Hogg Founda-
tion for Mental Health. The Hogg Foun-
dation also offers fellowships in evalua-
tion research and in the past students in
our program have done well in competi-
tion for these. Austin is the state capital of
Texas, so there are opportunities for ad-
ministration, research and evaluation
experience in state agencies and in the
state legislature. In addition, Austin has a
diverse population which includes
Latinos, African Americans and Asian
Americans and it is easily accessible to
the Mexican border.

VANDERBILTUNIVERSITY-
GEORGE PEABODY COLLEGE

Department of Psychology and Human De-
velopment, Box512, Nashville, TN 37203

Contact: JR Newbrough
Program Type: Community/Community-

Clinical
Curriculum: The initial coursework ofthe

Community program is constituted of
existing courses, most of which are rego-
lady offered. As the program continues to
evolve,a program pro-seminar is expected
to develop that will alternate between
substantive content ofissues and method-
ology. Required courses: Introduction to
Community Psychology; Social Psychol-
ogy;Field Research Methods; Methods of

(Four of the following) Psychological
Research; Program Evaluation; Advanced
Seminar- Quasi-experimental Design;
Methods of Meta-Analysis. (One of the
following) Leadership- Integrated Inquiry,
Methods of Educational Research; Semi-
nar in Ethnography. Seminar in Commu-
nity Psychology:Methods; Seminar in
Community Psychology (Community and
Social Content);Advanced Seminar: Eth-
ics; Advanced Seminar: Mental Health
Policy; Advanced Seminar: Cross-Cul-
tural Psychology. Minors: Students can
take related work or complete a formal
minor in any of the recognized areas of
the university. Qualifying Examinations:
The program has developed a procedure
for the qualifying examination that is
designed to be professionally relevant and
to produce a publishable paper.Practica
and Internships: Community Psychology
programs typically offer practica and re-
quire internships. Two semesters of
practicum and 9-12 months internship is
required.

Samples: 1. Ph.D-Parent-Professional Re-
lationships and Family Empowerment:
Developing a Framework For Understand-
ing. 2. Ph.D-Bridging the Gap Between
Policy Enactment and Street Level Imple-
mentation of P.L. 99.457 and Related
Early Intervention Programs for Young
Children With Handicapped Conditions
and Their Families. 3. MA.-Personality
and Motivational Factors Associated with
Volunteerism: A Study of Differences
Among Organization Types and Member
Types.

Special Features: The Community students
major in community with a minor in
applied social psychology or public policy;
other minors are possible depending on
interest. There is a dual emphasis on the
person and their development using trans-
actional-ecological theory, and on the
community and its development using
social ecology and social systems theo-
ries. Students are expected to be method-
ologically sophisticated in both quantita-
tive and qualitative approaches in order
to undertake high quality action science
(Argyris). Much of the attention of the
work is directed to programmatic inter-
ventions and their impacts on the local
community level. Students work on prob-
lems of applied research on grants and
contracts, and in local agency settings.
We are training reflective-generative pro-
fessionals in the Schon Model II sense.

The Clinical-Community students mi-
nor in community and are expected to do
their milestones (thesis, qualifying ex-

ams, dissertation) on community related
topics, with the program faculty member
as advisor or on the committee. Orienta-
tion is toward preventive interventions
using action research to strengthen indi-
viduals and their relevant community
mediating structures (family, school, etc.)

The program is reorganized as of 1995/
96 with the addition offour faculty mem-
bers in applied social, program evalua-
tion and policy development. This
strengthens the quantitative side of the
program and provides the opportunity for
a balance between the two methodolo-
gies. The qualitative side thematizes the
person in the community with an empha-
sis on the quality oflife. The quantitative
side thematizes the problems and with
community improvement with an empha-
sis on impact program seminar, and in the
cooperative working relations among all
program faculty members. Other than
those listed in the table, Vanderbilt Uni-
versity lists Catholic Charities, Health
Welfare, and Planning Agencies to be
other common training sites.

UNIVERSITY OF VIRGINIA

Department ofPsychology, 301 Gilmer Hall,
Charlottesville, VA 22903

Contact: N. Dickon Reppuci
Program Type: Community
Curriculum: Required courses include:

Community Psychology; Research Meth-
ods in Community Psychology; Ecologi-
cal Assessment; Mental Health, Law and
Children; Public Policy, Children, and
Families. Electives include: Ecology of
the Family; Stress and Coping; Oppres-
sion and Social Change; Evaluation Re-
search; Community Mental Health; The
Minority Family.

Samples: 1. Perceived Social Climate in
Two -and Three -Generation Black Fami-
lies. 2.Commitment and Recommitment
(Study of interaction Between Mental
Health and Judicial Systems). 3.
Children's Competency as Witnesses.

Special Features: -Thefocus ofthe program
is on legal and public policy issues as they
affect children and families. Special at-
tention is paid to preventive interven-
tions. An ecological, contextual frame-
work predicated on the notion of multiple
levels of analysis (individual, small group-
family, organization-setting, community-
society) guides our thinking. Our goal is
to educate researchers who will pursue
jobs either in the university or in applied
or governmental settings. Emphasis on
the development of quantitative skills that
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can be used in the development of re-
search that has relevance for legal, policy
and theoretical reasons is central. Publi-
cation and dissemination of findings is
emphasized. We have excellent interde-
partmental collaboration and extra-de-
partment cooperation, especially with the
law school. As a result, students may
enter the community psychology area di-
rectly, via our clinical program, or through
our programs in Social Ecology or Law
and Psychology. Core psychology faculty
interests include law and children, pre-
ventive interventions, day care, public
policy, ecological assessment and inter-
vention schools especially to prevent de-
linquency dropout and pregnancy, stress
and coping, and the minority family. Other
than those listed in the table, the Univer-
sity of Virginia lists legal settings to be

other common training sites. Other com-
mon roles listed, which were not included
in the table, were legal interface roles.

UNIVERSITY OF WAIKATO,
HAMILTON, NEW ZEALAND

Department of Psychology, Hamilton, N
Zealand

Contact: David Thomas
Program Type: Community
Curriculum: Coursework includes: Evalu-

ation Research; Community Psychology;
Professional Practice; Interdisciplinary
Contributions.

Samples: 1. Researching Community Care
Options: Representing Consumer Perspec-
tives. 2. Adolescent Participation in the
Development of a Leisure Facility. 3.
Stress Resources and Coping Strategies:

A Multi case Study of SevenDairyFarm·
ing Couple.

Special Features: The graduate programin
community psychology at the University
of Waikato in New Zealand offers the
only graduate training program in the
sub-discipline in New Zealand. Thepro-
gram particularly emphasizes an ecologi·
cal perspective and provides resources
and services for ethnic minority (Maoris
and Pacific Islanders), as well as evalua·
tion; planning skills and collaboration
with other human service workers. Cur·
rentlY in New Zealand, there are more
positions available for community psy.
chologists than there are graduates tofill
them. Another student quality, which is
not listed in the table, is that of commit·
ment to bicultural development.

Masters Community-Clinical Programs

ACADIA UNIVERSITY

Department of Psychology, Wolfville, Nova
Scotia, Canada

Contact: Myles Genest
Program Type: Community-Clinical
Curriculum: Seminar: Community Psy-

chology
Samples: 1. The Impact of Occupational

Stress Upon Employee Assistance Pro-
gram Use in a Healthcare Organization.
2. Regulation of Pornography: The Expe-
rience of Film Classifiers. 3. Credibility
ofY oung Children in Sexual Abuse Cases:
Assessment Strategies of Legal and Hu-
man Service Professionals.

ADAMS STATE COLLEGE

Dept. of Psychology, Alamosa, CO 81102
Contact: Don T. Basse
Program Type: Community/Counseling
Curriculum: 39 hours required core courses;

Community Counseling; Internship I &
II - Community.

Special Features: The program empha-
sizes an individualized approach that al-
lows students to explore areas of special
interest that relate to chosen goals. Stu-
dents are expected to participate in a
process that encourages the arranging of
academic curriculum to enhance personal
growth. Adams State is located between
the SanJuan and Sangre de Cristo's moun-
tains. Other student qualities considered
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important, besides those listed in the table,
are interests in personal and professional
growth. Other field placement opportuni-
ties are those in Christian Coalition via
hospitals or F. F. Lyons.

UNIVERSITY OF
ALASKA-FAIRBANKS

Department of Psychology, Fairbanks, AK
99775-0900

Contact: Gerald V. Mohatt
Program Type: Community/Clinical
Curriculum: Required courses include:

Community Psychology (year-long);
Cross-cultural Counseling; Native Alas-
kan culture. Electives include: Preven-
tion of Alcohol and Drug Abuse; Healing:
Implications for Clinical/Community
Practice; Social Policy and Social ChaIige;
Prevention Theories & Strategies; Pro-
gram Development and Evaluation.

Samples: 1.Athabaskan Cross-Cultural
Counseling. 2. A Training Sequence to
Broaden Cross-Cultural Awareness. 3.
Fairbanks Youth Facility, A Program
Design for Family-Based Services.

Special Features: The orientation of the
M.A.Program in Community Psychology
is cross-cultural and rural. The program'
objective is to train community psycholo-
gists to meet the demand for mental health
professionals in rural Alaska. This re-
quires individuals who can work sensi-
tively and effectively in urban and rural

cross-cultural community contexts. There-
fore, the program embodies a conunit·
ment to training in cross-cultural psy-
chology that we believe is unique in terms
of the extent of its emphasis. It includes
courses devoted exclusively to cross-cul-
tural applications in community psychol-
ogy, counseling, psychological assess-
ment, and psychopathology. This is in
addition to basic coursework in these
areas. Students also receive a strong
grounding in the field of substance abuse
and prevention psychology. Elective
courses are available in prevention, con-
sultation, and individual, group, andfam-
ily therapy. Instruction is characterized
by small class size and a high faculty to
student ratio. In keeping with the social
change orientation of community psy-
chology, students receive training in pro-
gram development, evaluation, and field-
based research. Thesis work directed to-
ward social change, cross-cultural issues
in psychology, Native Alaskan issues,
rural community psychology, rural ser-
vice delivery, disabilities in rural areas,
and psychological adjustment in extreme
northern climates is encouraged. Finally,
an internship requirement involving su-
pervised training indicates our commit-
ment to a skill based, experiential compo-
nent as an essential part of graduate psy-
chology training. Other field placement
sites listed, other than those in the table,
are Native Alaskan Health Corporations,



and other important roles considered are
program level and innovation of social
change. Roles least considered are intel-
ligence testing.

CALIFORNIA STATE
UNIVERSITY,

DOMINGUEZ HILLS

Department of Psychology, 1000 East
Victoria Street, Carson. CA 90747

Contact: Beverly B. Palmer
Program Type: Clinical (Community spe-

cialization) .
Curriculum: Required courses include:

Community Psychology: Current Theory
and Issues.

Special Features: California State Univer-
sity-Dominquez Hills is located in an
urban area of great ethnic diversity, pro-
viding a variety of opportunities in com-
munity-based psychology. The Clinical-
Community Psychology Option is de-
signed to meet the professional needs of
college graduates who plan careers in
community mental health or who are
already employed as para-professionals
and desire to further their education and
opportunities for advancement. The pro-
gram emphasizes both clinical and com-
munity psychology as they are applied
within a community mental health frame-
work. The student is offered a unique
opportunity to obtain solid academic
knowledge of clinical-community psy-
chology coupled with extensive super-
vised experience on the application of the
knowledge. Other important roles listed,
that are not in the table, consist of crisis
intervention. Otherfield placements listed
are community based not for profit cen-
ters and children's services.

CALIFORNIA STATE
UNIVERSITY, NORTHRIDGE

Department of Psychology, Northridge, CA
Contact: KarlaButler, Ph.D ./818-885-2827
Program Type: Clinical Option
Curriculum: Information not available at

time of publication.
Samples: 1.Children's Testimony in Court.

2. Parenting Styles and Child Behavior.
3. Use of "Battered Women's Syndrome"
as a Legal Defense.

Special Features: Our program will give
the student a strong research background
along with one year of supervised clinical
or community field work. Another impor-
tant student quality that is not listed in the
table, is intention to go on to earning a
Ph.D.

FRANCIS MARION COLLEGE

Department of Psychology, Florence, SC
29501 0056

Contact: Tony Cellucci
Program Type: Applied (Community spe-

cialization)
Curriculum: Course work includes applied

specialty courses in Clinical/Community
Psychology.

Samples: (Beginning 2 years ago, a full-
time 6 mos. internship was substituted for
our previous thesis requirement. Now we
encourage research under a mentor
model. )

Special Features: The M.S. in Applied
Psychology is designed primarily to pro-
vide training in clinical, community, and
school psychology leading to employment
in human service agencies or similar set-
tings. Consistent with this purpose, the
program involves training in diagnostics,
therapy, community intervention, and re-
search. Two additional uses of the pro-
gram are for continuing education of in-
dividuals currently employed in psycho-
logical work settings, and for preparation
of individuals interested in enrollment in
doctoral-level program at accredited uni-
versities. The Applied Psychology
Master's program is designed to accom-
modate students from varied academic
backgrounds. The only required under-
graduate courses are Introductory Psy-
chology and Behavioral Statistics. Stu-
dents from various undergraduate majors
will be considered for acceptance into the
program. The program is noted for being
the first in the nation to be granted mem-
bership in the Council of Applied Masters
Programs in Psychology (CAMPP). Other
field placement opportunities listed by
Francis Marion College consist of alcohol
and drug rehabilitation and prevention.

LAMAR UNIVERSITY
-BEAUMONT

Department ofPsychology, P.O. Box 10036,
Beaumont, TX 77710

Contact: Joanne S. Lindoerfer
Program Type: Community/Counseling
Curriculum: Course work includes: Com-

munity Consultation.
Samples: 1. Self-Referencing Memory Strat-

egy as a Function of Trait. 2. Egocentric-
ity and Cognitive Self-Focus. 3. Cogni-
tive and Behavior Reaction to Test Anxi-
ety.

Special Features: The Department ofPsy-
chology offers a Masters of Science de-
gree in Community/Counseling Psy.chol-

ogy which includes training in therapy
techniques, intellectual assessment, and
personality assessment to prepare the stu-
dent for work in community-based men-
tal health organizations. Practicum expe-
rience allows students the opportunity to
work in a variety of community mental
health settings. Thus, students receive a
well-balanced blend of both academic
and practical experience. Other impor-
tant field placements listed, that are not in
the table, consist of the University Coun-
seling Center.

MANSFIELD UNIVERSITY

Department of Psychology, Mansfield, PA
16933

Contact: Peter A. Keller
Program Type: Community/Clinical
Curriculum: Course work includes: Pro-

fessional Psychology in the Rural Com-
munity; Community Program Evaluation;
Methods of Prevention and Community
Change.

Special Features: Mansfield University is
located in rural Northern Pennsylvania
and the program is designed to prepare
master's level psychologists to function
in rural areas. Students are trained as
flexible generalists who can feel comfort-
able fulfilling a wide range offunctions in
mental health settings. In terms of the
more traditional clinical functions, the
training emphasizes the development of
generic helping skills including short-
term psychotherapy and crisis interven-
tion with individuals and groups, as well
as clinical assessment. In terms of com-
munity-oriented skills, the entire pro-
gram has a preventive orientation. There
is specific training related to mental health
consultation and education functions,
group and community dynamics, and ba-
sic methods of program evaluation and
needs assessment. The program is also
associated with a Rural Services Institute
through which students may receive com-
munity experience.

MARIST COLLEGE

Division of Social and Behavioral Science,
Poughkeepsie, NY 12601

Contact: John Scileppi
Program Type: Counseling/Community
Curriculum: Required courses include:

Community Psychology; Survey and Pro-
gram Evaluation.

Samples: 1. Vietnam Veteran Support
Group 2. Community Attitude Toward
Residence Retarded Adults. 3. Attitude of
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the Poor in the City of Poughkeepsie.
Special Features: Students in our program

are prepared upon graduation either to
work as M.A. level psychologist or to go
on for a Ph.D. Our program includes year
long sequences in Life Span Develop-
ment, Community Psychology, Personal-
ity, and Intelligence Assessment, Indi-
vidual and Group Counseling, Survey
Research and Program Evaluation. In
addition, students take individual courses
in Personality, Abnormal Psychology, and
Electives. Our students also learn to inte-
grate their theoretical knowledge and
"hands-on" experience. Most of the
courses have a field component, and stu-
dents participate in a two semester
externship, working in local agencies or
institutions. Currently we are developing
a school psychology concentration, which
when added to our current Masters pro-
gram will enable our students to become
state certified in this field. Other field
placement opportunities, not listed in the
table, consist of agencies servicing MR/
DD clients.

THE UNIVERSITY OF NORTH
CAROLINA AT CHARLOTTE

Dept. of Psychology, Charlotte, NC 28223
Contact: James R. Cook
Program Type: ClinicaVCommunity
Curriculum: Required courses include:

Community Psychology; Applied Re-
search Design and Program Evaluation.

Samples: 1.SociopsychologicRelationships
to Compliance in Cardiac Rehabilitations.
2.Longitudinal Evaluation of a Freshman
Seminar Course. 3. Fear ofIntimacy and
Perpetrators of Child Sexual Abuse.

Special Features: The University of North
Carolina at Charlotte is one of the newest
campuses of the University ofNorth Caro-
lina system. Located in the largest urban
center of the two Carolinas, UNCC has a
total enrollment of over 10,000 students.
As an institution, there is a strong com-
mitment to provide service to the local
community. The department is composed
of30 faculty, most of whom are involved
in graduate training. Most of the students
in the Community/Clinical track receive
some form of assistantship. Charlotte is a
growing, sunbelt city that provides many
opportunities for applied training includ-
ing community organization, program
evaluation and applied research.
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STEPHEN F. AUSTIN STATE
UNIVERSITY

DepartmentofPsychology, Box 13046, SFA
Station, Nacogdoches, TX 75962

Contact: Bruce E Bailey
Program Type: Community/Clinical
Curriculum: Required courses include:

Community Psychology.
Samples: 1. Adolescent Characteristics as

They Affect Suicidal Ideation. 2. The
Evaluation of a Workshop Designed to
Effect Responsible Contraceptive Use.

Special Features: Our program is designed
to provide a balanced preparation for
student wishing to go on to doctoral work
and those wishing to enter practice. The
program is structured to meet state re-
quirements for certification as a psycho-
logical associate. The program allows for
collaborative service and/or research in a
diverse variety of rural human services
settings, with urban placements available
to advanced practicum students. Other
field placement settings, not listed in the
table, consist of other Government set-
tings and Family Service Agencies.

WESTERN ILLINOIS
UNIVERSITY

Department of Psychology, Macomb, IL
61455

Contact: Alphons Richert
Program Type: ClinicaVCommunity Men-

tal Health
Curriculum: Required courses include:

Crisis Intervention and Community Psy-
chology.

Samples: Thesis is not required. Students
complete a one year internship in lieu of
thesis.

Special Features: The Community Mental
Health Program at Western Illinois Uni-
versity offers the student intensive inter-
action with the faculty and continuous,
practical experience. Students work for
12 months in the Psychology Clinic while
on campus. The Clinic is a community
resource serving a cross-section of people
from the area. The approach to services is
a health rather than pathology-oriented
one. In addition, students complete a 12-
month, full-time internship in a commu-
nity agency as the final degree require-
ment.

CENTRAL CONNECTICUT
STATE UNIVERSITY

Department of Psychology, 615 Stanley,
New Britain, CT 06050

Contact: Marc B.Goldstein
Program Type: Community
Curriculum: Required courses include:

Introduction to Community Psychology;
Primary Prevention; Developing Preven-
tionPrograms; Managing PreventionPro-
grams; Research Methods in Community
Psychology (1& II).

Samples: 1. Expected Versus Real Effects
of Highway Construction on Community
Cohesion. 2. An Exploratory Studyof
Factors Contributing to the Geographic
Mobility of Puerto Rican Families. 3.
Occupational Stress, Burnout and Social
Network Orientation Among CriticalCare
Nurses.

Special Features: The MA Community
Psychology Program is a 36 semester-
hour program intended primarilyforpart-
time students. Most of our students are
individuals with three or more years of
experience in the human service field.
Our program emphasizes: 1)primarypre-
vention programming and, 2)appliedcom-
munity research. All Students complete
an internship and a thesis which is usu-
ally focused on an existing community
problem/issue. Other field placement set·
tings, not listed in the table, consist of
regional action counsels and substance
abuse planning groups.

FAIRLEIGH DICKINSON
UNIVERSITY

Department of Psychology/Madison, NJ
07940

Contact: Dr. Judith Waters/201-593-8551
Program Type: Applied Social and Com-

munity Psychology
Curriculum: Details not available at time

of publication. Contact university forfur-
ther information.

Samples: 1.Non-compliance with Medical
Regimen. 2. Physicians Perceptions of
Psychological Factors in Medical Disor-
ders. 3. A Typology of Hotline Programs

UNIVERSITY OF LOWELL

Department of Psychology, Lowell, MA
. 01854
Contact: Jon Hellstedt

Program Type: Community/Social
Curriculum: Focus on Applied SocialPsy-

chology/Social Community
Samples: 1. Study of Women's Lives. 2.



TheStudyof Self-Handicapping. 3. Intui-
tiveJudgements of Change.

SpecialFeatures: The program at Lowell
hasa number of assets including (a) ap-
pealfor part -time and returning students
as well as new graduates, (b) room to
create own program of emphasis, (c) fo-
cuson the mid-size community and study
ofthe city of Lowell as a model for learn-
ing,and (d) strong involvement of faculty
and students in surrounding community.

UNIVERSITYOF NEW HAVEN

Department of Psychology, 300 Orange
Avenue, West Haven, CT 06516

Contact: Robert 1. Hoffnung
Program Type: Community
Curriculum: Required courses include:

Survey of Community Psychology; Pro-
gram Evaluation; Consultation Seminar;
Systems Intervention (or Individual In-
tervention) Seminar. Other courses of-
fered include: Organizational Behavior;
Communities and Social Change.

SpecialFeatures: Distinctive aspects of the
University of New Haven's M.A. pro-
gram in community psychology include:
a) a highly individualized field placement
program which focuses on the develop-
mentofprofessional competencies in three
different areas: consultation, systems in-
tervention, and individual intervention,
(b) the opportunity to take courses in
areas such as Public Administration, Man-
agement, Criminal Justice, and Gerontol-
ogy, (c) a diverse student body represent-
ing a wide range of previous experiences
in the human services, (d) a geographical
location (south central Connecticut) which
offers myriad field placement and em-
ployment opportunities, (e) a commit-
ment on the part offaculty to conduct and
publish evaluation research focused on
the program and its graduates (see
Hoffnung, Morris, & Jex,AmericanJour-
nal of Community Psychology, 1986, 14,
339-349). (f) concentrations in I) Com-
munity-Clinical Services; 2) Program
Development and 3) Mental retardation
Services. Other field setting opportuni-
ties, not listed in the table, consists of
non-hospital residential facilities and com-
munity centers.

PENN STATE UNIVERSITY-
. HARRISBURG

Dept. of Behavioral Sciences, Community
Psychology Program, Middletown, PA
17057

Contact: Robert W. Colman
Program Type: Community

Curriculum: CP Core. Required courses
include: Theories and Issues in Commu-
nity Psychology; Psychopathology in a
Social Context; Roles and Methods in
Community Psychology; Change Pro-
cesses; Techniques in Action Research.

Samples: 1. A Community Psychology Per-
spective on the Battered Women's Shel-
ter Movement: Prevention Through So-
cial Change. 2. A Participant Observa-
tion Study of Community Development.
3. Organizational networks and Organi-
zational Relationships in the Develop-
ment of an Adult Day Care Center

Special Features: The program has two
primary and interrelated goals: The first
is to provide rigorous training in theory
and methodology; the second is to offer
ample and diversified opportunity to ap-
ply theory and methodology in a commu-
nity setting. Basic skills developed through
the coursework include the ability to rec-
ognizeproblem areas, to outline and imple-
ment possible solutions and to evaluate
the effectiveness of these solutions. To
perform these functions, the student must
acquire an awareness of contemporary
community needs, realize the impact of
the community structure upon its indi-
vidual members, and select the techniques
best suited for productive changes. Both
employed part-time and full-time students
will find the program flexible enough to
allow them to pursue specific areas of
interest.

RUSSELL SAGE COLLEGE

DepartmentofPsychology, Troy, NY 12180
Contact: Patricia O'Connor
Program Type: Community
Curriculum: CP Core.
Samples: 1. The Role of Pet Animals in

Group Homes for Developmentally Dis-
abled Persons.2. An Investigation of Cli-
ent Characteristics in an Honor Court
Program. 3. Client Compliance with Pa-
tient Referrals from an Emergency Psy-
chiatric Service.

Special Features: Community Psychology,
since its beginning, has been an action
oriented movement, characterized by in-
novative approaches to community prob-
lems based on ecological and interac-
tional models ofbehavior. The purpose of
the Master of Arts program in Commu-
nity Psychology at the Sage Graduate
School is to provide education and train-
ing to achieve the following goals: I)
Reorient the student's thinking from a
traditional to a newer community-ori-
ented model; 2) Train the studentto imple-
ment and evaluate strategies and pro-

grams designed to alter behavior in com-
munity settings; 3) Provide the student
with a strong knowledge base and, where
appropriate, skills in the areas of program
design, evaluation, assessment and con-
sultation; 4) Provide the student with
concentrations in counseling, alcohol and
drug abuse, child care and children ser-
vices or general psychology. The pro-
gram has particular relevance for stu-
dents already working in community agen-
cies. It enables them to make immediate
contributions in their work settings as
they are introduced to new information
and new ways of thinking. Other field
placement settings, not listed in the table,
consist of state legislature offices.

WILFRID LAURIER
UNIVERSITY

Department of Psychology, Waterloo,
Ontario, Canada N2L 3C5

Contact: Isaac Prilleltensky
Program Type: Social/Community
Curriculum: Requiredcoursesinclude: Com-

munity Psychology; Social and Commu-
nity Intervention; Community Assessment
and Program Evaluation; Statistical Meth-
ods in Applied Research; Field Methods.

Samples: I. Social Support Networks of
Residents in Supportive Housing. 2. Par-
ticipant Observation of Processes of Com-
munity Development. 3. Retention of
Children's Mental Health Workers in
Remote Communities.

Special Features: The M. A. Program in
Social-Community at Wilfrid Laurier
University has been in operation since
1976 and is relatively unique in Canada.
Through a combination of course work,
research, and practicum experiences, stu-
dents are given the opportunity to develop
their skills as community psychologist
under the guidance of faculty members
who are all active in the community. The
goals of the program are to prepare stu-
dents for employment in community ser-
vice or for more advanced professional
training (e.g., psychology law, social
work). We focus on primary prevention
and health promotion, disabilities and
normalization, environmental and peace
issues, and multi-culturalism. Our orien-
tation is to support citizens' capacities for
autonomous care and to promote social
systems change our program emphasizes
small-group learning and a supportive
climate for students, staff, and faculty.
The University is located in the twin cities
of Kitchener-Waterloo, 70 miles south-
west of Toronto.
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SCRA/Division 27 APA Program
New York City

August 11-14, 1995

FRIDAY, AUGUST 11, 1995

11:00 - 12:50 PM
Hilton Room The Waldorf Astoria

Symposium: A Woods Hole Model for Urban Research
Chair:, JR. Newbrough, Vanderbilt University

A WoodsHole For Community Psychology
James G. Kelly, University of Illinois-Chicago

An Institute Of Behavioral And Social Sciences
Stanley Schneider; NIMH, Rockville, MD

Discussant:
Eduardo Rivera-Modina, University of Puerto Rico

2:00 - 2:50 PM
Hilton Room - The Waldorf Astoria

Symposium: The Dynamic Relationship Between Homeless-
ness and Mental Dlness in Families

Chair: Marybeth Shinn, New York University
Shelter Experience Among Public Assistance Families In New
York

Daniela Stojanovic, Beth C. Weitzman, Carla Berkley, Susan
James, New York University

Influence Of Housing Histories And Mental Health On Housing
Stability

Beth C. Weitzman, Marybeth Shinn, Lisa Duchon, Daniela
Stojanovic, New York University

Influence Of Mental Health And Housing Histories On Current
Pathology

Marybeth Shinn, New York University
Discussant:

Deborah Rog, Vanderbilt Institute for Public Policy Studies

4:00 - 6:50 PM
Cole Porter Suite A-The Waldorf Astoria

Division Executive Committee Meeting
Chair: Roger Weissberg, University of Illinois, Chicago

SATURDAY,AUGUST 12, 1995

8:00 - 8:50 AM
Palm Room - The Waldorf Astoria

Division Business Meeting
Executive Committee Interest Group Leaders and Committee
Chairs Breakfast
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9:00 - 9:50 AM
Jade Room - The Waldorf Astoria

10:00 - 10:50 AM
Basildon Room - The Waldorf Astoria

Symposium: Addressing Oppression and Racism in Commu-
nity Psychology Theory and Practice

Chair: Randy Potts
Participants:

Lorie Nicholas, DePaul University
Roderick Watts, DePaul University
Blanca Ortiz-Torres, Columbia University

Discussant:
Isaac Prilleltensky, Wilfred Laurier University

12:00 - 12:50 PM
Jade Room - The Waldorf Astoria

Symposium: Untold Stories: Assessing Racial Socialization in
Families and Youth of Color

Chair: Diana T. Slaughter-DeFoe, Northwestern University
Participants:

Diana Hughes, New York University
Rhonda Jeter; University of Pennsylvania
Lisa A. Chen, New York University
Howard C. Stevenson, University of Pennsylvania

Discussants:
Margaret B. Spencer, University of Pennsylvania
Diana T. Slaughter-Defoe, Northwestern University

1:00 - 1:50 PM
Basildon Room - The Waldorf Astoria



2:00 - 2:50 PM
Sheraton Exhibition Center;

Sheraton New York Hotel

Poster Session

Organizational Characteristics of Empowering Community Set-
tings: A Grounded Theory Approach

Kenneth I Maton, UMBC
Deborah A. Salem, Michigan State University

Stress and Coping in Homeless Children
Robyn Landow, Fordham University
David S. Glenwick, Fordham University
Lawrence T. DeCarlo, Fordham University

Acculturation and Appraisal Mediate Psychosocial Risk for Puerto
Rican Immigrants

Dharma Cortes Fordham University
Lloyd H. Rogier, Fordham University
Mary E. Procidano, Fordham University

IllV Risk Reduction Intervention for Incarcerated Women
Janet S. St. Lawrence, Jackson State University
Gloria D. Eldridge, Community Health Program
Millicent C. Shelby. Community Health Program
Connie E. Little, Community Health Program
Ted L. Brasfield, Community Health Program

Ride Service Programs: A Community Approach to DUI Preven-
tion:

Jack w: Dresser, Integrated Research Services
Martin J. Molof, Integrated Research Services

Vicarious Impact of a Public Trauma
Robert w: McGolerick, James Madison University
Lennis G. Echterling, James Madison University

Employment Intervention Outcome of SSA Disability Applicants
with Mental Impairments

Amy E. Sibulkin, Tennessee State University
Samuel O. Okpaku, Tennessee Christian Medical Center
Kathryn H. Anderson, Vanderbilt University
Christoph Schenzler, Vanderbilt University
Leonard Bickman, Vanderbilt University
John Butler, Vanderbilt University

Structured Interview for Coalition Members
Gary A. Uhl, EMSTAR Research Inc.
Julie w: Chambliss, EMSTAR Research Inc.
James G. EmshofJ, EMSTAR Research Inc.
Rene Gyger, EMSTAR Research Inc.
Linda Lesondak, EMSTAR Research Inc.
Steve Erickson, EMSTAR Research Inc.
VirgilMurray, EMSTAR Research Inc.

Do Community-Based Prevention Programs Survive After Seed
Funding Runs Out?

Julie w: Chambliss, EMSTAR Research Inc.
James G. EmshofJ, EMSTAR Research Inc.

Latino (A) Cultural Values: Latina Families Preventing Managing
IllV/AIDS

Milagritos Gonzalez, University of California, Davis
Evaluation an Innovative Program for Homeless Adults: A Field
Study

Paul A. Toro, Wayne State University
Julie Passere, University of Buffalo
Charles Bellavia, Crisis Services Inc.
Chester Daesschler, University of Buffalo
David Wall, Northern Westchester Child Guidance Clinic

Life-Time Prevalence ofHomelessness in the United States
Manuel A. Manrique, Wayne State University
Paul A. Toro, Wayne State University

Gender and Racial Differences on Psychosocial Factors Among
Homeless Youth

Pamela A. Bukowski, Wayne State University
Paul A. Toro, Wayne State University

Parental and Neighborhood Influences on Antisocial Behavior in
Black Adolescents

Leroy P. Kemp, New York University
Relationships Between Ethnic Identity, School Transition and
School Demographic Variables

Sabine French Schadwinkel, New York University
Attitudes Towards Homelessness: A Comparison of Homeless and
Non-Homeless Adolescents

Mary Cathleen LeClair
James C. Hansen

Action Research Through Self-Help Clearinghouses
Gregory J. Meissen, Wichita State University

Hate Crimes: Psychological Impact in an Urban College
Gary A. Uhl, Georgia State University
Linda M Lesondak, Georgia State University
Fran H. Norris, Georgia State University

Ecological Model of School Readiness
Norris M Haynes, Yale Child Study Center
Christine L. Emmons, Yale Child Study Center
Michael A. Ben-Avis, Yale Child Study Center

Employment During High School: Personal Projects as a Contex-
tual Assessment

R. Elizabeth Thomas, University of Illinois

2:00 - 3:50 PM
Starlight - The Waldorf Astoria

SUNDAY,AUGUST 13, 1995

8:00 - 8:50 AM
Louis XVI Suite Center - The Waldorf Astoria

Symposium: Life after Graduate School: Job Options and
Career Directions

Chairs: Stephanie Hoyt Wilson, University of South Carolina
L. Sean Azelton, University of Illinois, Chicago
Rebecca Campbell, Michigan State College

Discussants:
James G. Kelly, University of Illinois, Chicago
Andrea Solarz,.APA Public Policy Office
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2:00 - 2:50 PM
Basildon Room - The Waldorf Astoria
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3:00 - 3:50 PM

Basildon Room - The Waldorf Astoria

4:00 - 4:50 PM
Basildon Room - The Waldorf Astoria
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5:00 - 5:50 PM
Basildon Room - The Waldorf Astoria

Division Business Meeting
Chair: Roger Weissberg. University of Illinois. Chicago

6:00 - 6:50 PM
Basildon Room - The Waldorf Astoria

Social Hour

MONDAY, AUGUST 14, 1995

11:00 - 11:50 AM
John Jacob Astor Salon - The Waldorf Astoria

.. "" ---.- """'''' ", -.-- ------ ..... - --- "-,, ,,- .. "", -. - - - ........... -.-_ -.-.-.- -- ,.. "'." -.- --.- -.-.--- .
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1:00 - 1:50 PM
Basildon Room - The Waldorf Astoria

Symposium: Applications of the Health Realization/Commu-
nity Empowerment Model

Chair: Mary Beth Kenkel. California School of Professional
Psychology

Participants:
Roger C. Mills. California School of Professional Psychology
ShelleyJ. Stokes. California School of Professional Psychology
Rhonda Brinkley-Kennedy, California School of Professional
Psychology

4:00 - 4:50 PM
Basildon Room - The Waldorf Astoria

Symposium: Preventing Racial and Ethnic Conflicts: Con-
ceptual and Strategic Approaches

Chair: Lisa Porche-Burke. California School of Professional
Psychology

Participants:
Christopher P. Fulton. California School Professional Psychol-
ogy
Shelly P.Harrell. California School of Professional Psychology
Glenn 1. Masuda. Asian Pacific Family Center

Discussants:
Samuel Z. Chan. California School of Professional Psychology
Jeffrey M Ring. California School of Professional Psychology

TUESDAY, AUGUST 15, 1995

9:00 - 9:50 AM
John Jacob Astor Salon - The Waldorf Astoria

Symposium: Women with Mental Dlness: Coping with
Parenthood

Chair: Daphna Oyserman. Merrill-Palmer Institute
Participants:

Carol T.Mowbray. University of Michigan
Jacob Kraemer Tebes. Yale University
Wilba Rueda-Riedle. Wayne State University
Mary A. Eishmann. Northwestern University Medical School

10:00 - 10:50 AM
Basildon Room - The Waldorf Astoria

Symposium: New Community Models for Preventing and
Treating Addictive Behaviors

Chair: Leonard A. Jason. DePaul University
Participants:

Susan D. McMahon. DePaul University
Leonard A. Jason. DePaul University
Mary C. Stockton. DePaul University
Doreen Salina. Northwestern University
Joseph R. Ferrari. DePaul University
William D. Billows. DePau' University
Daniel L. Schnopp-Wyatt, DePaul University

Discussant:
Joy S. Kaufman, Yale University School of Medicine



11:00 Am - 12:50 PM
Jade Room - The Waldorf Astoria

Symposium: Sobriety, Housing and Empowerment: Do
Interventions with Homeless Persons SUl=ceed?

Chair: Harold 1. Perl, NIAAA
Robert B. Huebner, NIAAA

Participants:
Harold 1. Perl, NIAAA
Rob G. Orwin, R.O. rv. Sciences, Inc.
Joseph Sonnefeld, R. O. rv. Sciences, Inc.
Roberta Garrison-Morgren, R. O. rv. Sciences, Inc.
David S. Cordray, Vanderbilt University
Georgine Pion, Vanderbilt University

Discussant:
Brian L. Wilcox, University of Nebraska

1:00 - 1:50 PM
Jade Room - The Waldorf Astoria

Symposium: Promoting Successful School Adjustment: A
Developmental-Ecological Approach

Chair: Judy Primavera, Fairfield University
Participants:

Judy Primavera, Fairfield University
June Gellis Malone, A.B.D.D. Head Start
Maurice J. Elias, Rutgers University
Olga Reyes, University of Illinois, Chicago

Discussant:
Ana Mari Cauce, University of Washington

Thank you !
Special thanks to the following people for their assistance in creating the 1995 APA convention program. The Society continues to

benefit from a broad base of support among the members ensuring a rich and inclusive program in New York in August.

Dr. Joseph Aponte
Dr. Manuel Barrera, Jr.

Dr. Judith Blanton
Dr. Arthur C. Bohart

Dr. Helena M. Carlson
Mr. Roger M. Christenfeld
Dr. William S. Davidson

Dr. Joseph Durlak
Dr. Maurice Elias

Dr. Michael Fendrich
Dr. Ann Fuehrer

Dr. Stephen S. Fugita
Dr. Janet Gillespie
Dr. Marc Goldstein
Dr. Louise Guerney
Dr. Barton Hirsch
Dr. James Kelly

Dr. Christopher Keys
Dr. Margaret Kiely
Dr. Judith Kramer

Dr. Jean Ann Linney
Dr. Kenneth Maton

Dr. Gregory J. Meissen

Dr. Christina Mitchell
Dr. John Moritsugu
Dr. Carol Mowbray

Dr. Ed Mulvey
Dr. Ernest R. Myers
Dr. Donna Nagata

Dr. William D. Neigher
Dr. Geoffrey B. Nelson
Dr. Philip R. Newman

Dr. Clifford R. O'Donnell
Dr. David V. Perkins

Dr. Richard Price
Dr. Judy Primavera
Dr. Mary Procidano
Dr. Manuel Ramirez

Dr. N. Dickon Reppucci
Dr. Irwin Sandler

Dr. William Shadish
Dr. Elsie Shore

Dr. Andrea Solarz
Dr. Joseph P. Stokes

Dr. Stanley Sue
Dr. Marybeth Shinn

<.
/-

Dr. Bruce Tefft
Dr. David L. Terrell

Dr. Paul A. Toro
Dr. Theodore Vallence

Dr. Steven Walfish
Dr. Thomas J. Wolff

Dr. Marc Zimmerman
Dr. Mary B. Ballou

Dr. Ann Mulvey
Dr. Naftali G. Berrill
Dr. Barbara Quinn

Dr. Steven J. Danish
Dr. Edward Seidman

Dr. Mark Aber
Dr. Jean Rhodes

Dr. Julian Rappaport
Ernestine Briggs

Gladys Hunt
Dr. Helen Chin

Jan Lo
Austin Moore
Jon McCoy

Sharon Lambert
Executive Committee -r ,
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Related APA Program Announcements
(see APA Convention Program for complete listings and details of meeting place)

Division 12 Sponsored
Continuing Education Workshops

Continuing Education Workshops are
offered this year at the New York Hilton
~otel ~n New York, on August 9-10, 1995,
Just pnor to the APA Convention:
• Introduction to Clinical Neuropsych-
ology, Jeffrey Barth.
• Advanced Competence: Preparation for
the ABPP Examination, Norman Abeles.
• Neuropsychological Assessment ofIn-
dividuals with Attention Deficit Hyperac-
tivity Disorder, Jon Culbertson.
• Review of Psychopharmacology for
Non-psychiatrists, Neil Kirschner.
• Expanding Your Practice: Short-term
Therapy in Primary Care Treatment,Arthur
Freeman.
• A Relational Model of Women's Devel-
opment: Clinical Applications, Judith Jor-
dan.
• Forensic Psychology: Principles and
Practice, Robert Kinscherff
• Childhood Anxiety Disorders: Assess-
ment and Treatment, Deborah Beidel &
Tracy Morris.
• Advanced MMPI-II Applications,
Yossef Ben-Porath.
• Neuropsychological Assessment ofIn-
dividuals with Learning Disabilities, Jon
Culbertson.
• Assessment and Treatment of Juvenile
Firesetters, Sue White.
• Pediatric Psychology: Current Ap-
proaches and Trends, Dennis Russo.
• Sports Psychology Services in Clinical
Practice, Kevin Barber &Kevin Wildenhaus.
• Panic Disorder and Agoraphobia: Ad-
vances in Assessment and Treatment Alec
Pollard. '
• What Works with Whom: Developing
Effective Treatment Plans, Larry Beutler.
• Advances in the Treatment of Border-
line Personality Disorder, Marsha Linehan.
For More Information: Contact Division
12 Central Office, PO Box 22727 Okla-
homaCity, OK 73 123-1727. Ph: (40'5)721-
2792. Fax: (405) 721-5005. Emai!:
71202.1701@compuserve.com.

1995 APA Presidential
Miniconvention

To Your Health: Psychology
Through the Life Span

Friday, August 11

11-11:50 am: Opening Session. Robert 1.
Resnick, Ph.D., APA, President, Chair

12-12:50 pm: Keynote Address: How to
Die Young-As Late in Life as Pos-
sible, Jane E. Brady, New York Times
Colunmist

1-2:50 pm: 60% of the Visits are Psycho-
logical: When a Medical Visit Should
be Psychological Treatment, Ronald
H. Rozensky, Ph.D., Evanston Hospi-
tal, Northwestern University, Chair

3-4:50 pm: What's a Psychologist Doing
Here? Psychologists in Primary Care
Settings, James H. Bray, Ph.D., Baylor
College of Medicine, Chair

Saturday, August 12

9-10:50 am: What's a Psychologist Doing
Here? Psychologists in Tertiary Care
Settings, Jean Kristellar, Ph.D., Indi-
ana State University, Chair

11-12:50 pm: Women's Health: Psychol-
ogy on the Forefront, Sandra Haber,
Ph.D., Adelphi University, Chair

1-2:50 pm: Psychology's Contribution to
Improving the Quality of Life in
PhysicalDlness, Thomas 1.Boll, Ph.D.,
University of Alabama, Chair

3-4:50 pm: Assuring a Healthy Lifestyle:
Psychology Delivers, Diane 1. Willis,
Ph.D., University of Oklahoma Health
Sciences Center, Chair

Sunday, August 13

11-12:50 pm: Can Psychological Treat-
ment Contribute to Extending Life?
The Synergy Between Psychological
and Medical Treatment, Norman B.
Anderson, Ph.D., Duke University
Medical Center, Chair

1-2:50 pm: Psychologists as Health Care
Providers: Barriers, Solutions, and
Opportunities, Robert 1. Resnick,
Ph.D., Chair

1995 Science Weekend
Program Highlights

Friday, August 11

10-10:50 am: Jeanne Brooks-Gunn, Emo-
tional Regulation, the Self and the
Other: Growing up Female in the
Adolescent Years

10-10:50 am: Symposium: Motivational
Factors Related to Addictive Behav-
iors. Participants: Stephen T. Tiffany,
Frank Holloway &David Gauvin, War-
ren Bickel, Richard Foltin.

11-11:50 am: Howard Leventhal, Motiva-
tion and Health Behavior Change.

12-12:50 pm: Alice M. Isen, How Does
Positive Affect Influence Problem
Solving in Applied Settings?

1-1:50 pm: Martin Seligman & Gregory
Buchanan, Learned Optimism: Pre-
vention of Depression and of III
Health.

2-3:50 pm: Symposium: Achievement
Motivation in Children. Participants:
Joan L. Duda, Sharon Nelson-LeGall
Carol S. Dweck, Susan Nolen:
Hoeksema.

Sunday, August 13

9-10:50 am: Symposium: Models to Ad-
dictive Behaviors. Participants: Rob-
ert A. Zucker, Mark S. Goldman
Shepard Segal, G. Alan Marlatt, Bruc~
T. Overmier, Gregory T, Smith.

1-2:50 pm: Symposium: Current Cogni-
tive Approaches to Stereotyping: In-
tegrating Motivated, Automatic, and
Controlled Processes. Participants:
John F. Dovidio, Mahzarin R Banaji,
Russell H. Fazio, Steven 1. Spencer,
Susan T. Fiske, Steven Fein.
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Aging

The Aging interest group
focuses on the productive
role of aging in the com-
munity and the prevention
of mental health problems
in the elderly. For more
information, contact Mar-
garet Hastings (708) 256-
4844.

Rural

The Rural interest group
is devoted to highlighting
issues of the rural environ-
ment that are important in
psychological research,
service, and teaching. For
more information, contact
David S. Hargrove (601)
232-7383.

Community Health

The Community Health
interest group focuses on
health promotion, disease
prevention, and health care
service delivery issues as
they relate to the commu-
nity. For more information,
contact Rich Jenkins (301)
294-1880, ext 1125; Fax
(302) 294-1896; E-mail:
Ijenkins@usuhs.usuhs.mil
or Frank Wong (617) 522-
0714.

Applied Settings

The Applied Settings in-
terest group explores the
roles and contributions of
people working in applied
community psychology
settings. For more infor-
mation, contact David
Chavis (908) 932-0512.

Self-Help

The Self-Help interest
group is an international
organization of research-
ers, self-help leaders, and
policy makers that pro-
motes research and action
related to self-help groups
and organizations. For
more information, contact
Keith Humphreys (415)
493-5000, x2814.

Undergraduate
Awareness

The aim of the Under-
graduateAwareness inter-
est group is to promote the
awareness of community
psychology among under-
graduate students and in-
crease student involve-
ment in community psy-
chology. For more infor-
mation, contact Kim
Kobus (312) 996-3036.

Children and Youth

The Children and Youth
interest group facilitates the
interests of child and ado-
lescent development in
high risk contexts, espe-
cially the effect of urban
poverty and community
structures on child and fam-
ily development. For more
information, contact Mark
Aber (217) 333-6999.

Stress and Coping

The Stress and Coping in-
terest group aims to pre-
servethe Society's ties to an
area of research that has
been important historically
in the development of com-
munity psychology and fa-
cilitate communication
among researchers in this
area and with other com-
munity psychologists. For
more information, contact
Fran Norris (404) 651-1610.

School Intervention

The School Intervention
interest group focuses on
the theories, methods,
knowledge base, and set-
ting factors pertaining to
prevention and health
promotion programs in
schools. For more infor-
mation, contact Marcia
Klein (203) 789-7645.
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Regional Coordinators: 1994-1995
National Coordinator

Andrea Solarz
Assistant Director for Science Policy

Public Policy Office, APA
740 First Street, N.E.

Washington, DC 20002-4242
(202) 336-6067

Fax (202) 336-6063
azs.apa@email.apa.org

Pat O'Connor Paul Speer Jan Gillespie
Sage Graduate School Ctr. for Social & Comm. Development Department of Psychology

The Sage Colleges Rutgers University-Livingston SUNY College at Brockport
Troy, NY 12180 Bldg 4086, Rm 139 Holmes Hall

(518) 270-2221 or 445-1735 New Brunswick, NJ 08903 Brockport, NY 14420
Fax: (518) 271-4545 (908)932-0512 (716) 395-2433

Fax: (908) 932-4154

Fran Norris Jim Cook Terrie Sterling
Department of Psychology Department of Psychology Community Health
Georgia State University UNCCSta Promotion Branch of CDC

Atlanta, GA 30303 University of North Carolina 4770 Buford Hwy. NE, Mailstop K46
(401) 651-1607 Charlotte, NC 28223-0001 Atlanta, GA 30341

(704) 547-4758 (404) 488-5429
jcook@unccvm.uncc.edu tdso@ccddcdl.em.cdc.gov

Leah Gensheimer Joe Ferrari Fabricio Balcazar
Department of Psychology DePaul University (M/C627) UAP
University ofMissouri-KC Department of Psychology lost. for Study of Dev. Disabilities

5319 Holmes 2219 N. Kenmore University of DIinois-Chicago
Kansas, MO 64110 Chicago IL 606 I 4 1640 W. Roosevelt Rd.

(816) 235-1065 Chicago, IL 60608
Igensheimer@umkcvaxl (312) 413-1646

Mark Roosa Kelly Naylor Charles Guamaccia
Family Resources & Human Devel. The Children's Hospital Department of Psychology

Arizona State University 1056 E. 19th Ave. B516 University of North Texas
Tempe, AZ 85287-2502 Denver, CO 80218 Denton, TX 76203-3587

(602) 965-5430 (303) 764-8402 (817) 565-2657
Fax (602) 965-5430 guamacc@terril.unledu

atmwr@asuacad

Debra Srebnik Toshi Sasao Michael Arthur
Depl of Psychiatry & Behav Sci. CH-13 Department of Psychology Social Dev. Research Group

University of Washington University of California, Los Angeles 146 N. Canal St., Suite 211
Seattle, WA98195 405 Hilgard Ave. Seattle, WA 98103

(206) 298-2703 or 526-2165 Los Angeles, CA 90024 (206) 685-3858
Fax (206) 298-2755 (310) 206-8610 rnarthur@u.washington.edu

srebnik@u.washington.edu sasao@psych.sscnelucla.edu

Canada Asia Middle East
Richard Walsh-Bowers Richard Jenkins Gunduz vassar

Wilfrid Laurier University c/o Henry M. Jackson Foundation Calikusu 11
Department of Psychology 1 Taft Court, Suite 250 1. Levent-Istanbul

Social-Community Psych Programme Rockville, MD 20850 Turkey
Waterloo, Ontario N2L 3C5 Canada (301) 294-1880

(519) 884-1970 x2630 rjenkins@usuhs.usuhs.mil
rwalsh@machl.wlu.ca

Latin America Europe Europe
Luis Mendez Calderon Wolfgang Stark Jose Ornelas
Ville Caparra Tower Munich Self-Help Resource Center Calenda do Tejolo 41-1F

Street A, Apt I-A Bayerstr.77a 1200 Lisboa, Portugal
Gueynabo, Puerto Rico 00657 0-8000 Munchen 2

(809) 728-1515 x335 Germany

South Pacific South Pacific' South PaclDc
David Thomas Arthur Veno Heather Gridley

Department of Psychology Monash Univ. Gippsland Victoria Univ. ofTechnologylPsych.
University ofWaikato Social Sciences P.O. Box 14428, MMC, Melbourne

Hamilton, New Zealand Switchback Rd. Vic. 3000, Australia
001-64-71-62-889 Churchill, Victoria 3842 (001) (61) (3) 365-2333 or 484-793S

d.thomas@waikato.ac.nz Australia grihm@cougar.vutedu.au
Fax (001) (61) (3) 365-2218
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Faculty Research Associate

The Program for Prevention Research
atArizona State University is recruiting for
an applied researcher to collaborate in the
developmentof grants on experimental pre-
vention research programs with families
adaptingto divorce and collaborate on ex-
isting grant funded research. This indi-
vidualwill also be responsible for teaching
a course each semester in the Psychology
Department. The person must have a Ph.D.
ina relevant discipline such as Community,
Clinical, Social, Experimental, Develop-
mentalPsychology or Family Studies and
experienceconducting research with chil-
drenand/or families. The person must have
experiencein developing grant support for
applied research, or conducting research
projectsin community settings, or collabo-
ratingwith other investigators, or teaching
psychologycourses. Evidence of success in
obtaining grant support is desirable. The
personwill be expected to collaborate with
facultyat our NIMH supported Preventive
InterventionResearch Center in developing
newfunded research projects on interven-
tions for divorced parents and their chil-
dren.The position is a fiscal year appoint-
ment,funded for three years. Future support
isexpectto be derived from research grants.
Thereis the possibility of an Adjunct Assis-
tantProfessor position with the Psychology
Department. Salary is competitive.

Applicants should send vita, copies of
relevantpublications, grant proposals, and
threeletters of reference to:

Dr. Sharlene Wolchik, Chair
Prevention Search Committee

Program for Prevention Research
Community Services Building

Arizona State University
Box 871108

Tempe, AZ 85287-1108.
Application deadline is June 1,1995 or

thefirst day of each month thereafter until
filled.ANEOE.

Assistant Professor
Home Economics Department

Institute of Food and
Agricultural Sciences
University of Florida

The University of Florida/IFAS is
pleased to announce a position in a new and
innovative program that integrates rural
health psychology with its Florida Coopera-
tiveExtension Service Educational programs
to address the emerging needs of rural fami-
lies and communities. Responsibilities in-
clude the following: Develop Extension edu-
cational programs in rural health psychol-
ogy and develop training models and cur-
ricula designed to reduce physical and men-
tal health risk in diverse populations. Con-
duct training and develop informational
literature for county and state extension
faculty and Extension volunteers to provide
more effective services in the behavioral
aspects ofhealth. Provide consultation, train-
ing, and support in health related areas to
the administration, faculty and staff of the
Institute of Food and Agricultural Sciences
in health related areas.

The person selected will have a 25%
budgeted appointment in the American Psy-
chological Association (APA) accredited
Department of Clinical and Health Psychol-
ogy, College of Health Related Professions,
University of Florida. Some travel will be
required.

Basic Qualifications: Ph.D. and in-
ternship training in clinical psychology at
APA accredited programs, and have a clini-
cal interest in rural health. Must possess
good writing and communication skills and
be able to work effectively with people from
diverse disciplinary backgrounds. Person
must be licensed or license eligible as a
psychologist in the State of Florida.

Applicants should send a current re-
sume, official transcripts (must be sent di-
rectly from the institution to the address
below), and arrange for three (3) letters of
reference to be sent to: Dr. Suzanna D.
Smith, Search Committee Chair, Home
Economics Programs, PO Box 110310,
University of Florida, Gainesville, FL 32611-
0310 (phone: 904/392-2202; Fax: 904/392-
8196. Anticipated starting date is July 1,
1995. Women and minorities are encour-
aged to apply.

Salary: commensurate with qualifica-
tions and experience.

Position Open To: JUNE 30, 1995.
REFER TO POSITION #923980.

Postdoctoral Fellows,
University of Nebraska-Lincoln

LawIPsychology Program

One fellowship in pediatric AIDS; one
other, open as to area. Fellowships are sup-
ported by the Program's training grant from
NIMH and are contingent upon continued
funding. Starting date open. Fellows take
courses in law, typically leading to MLS
degree; learn about policy (related to mental
health, child and family policy, etc.); con-
duct research related to the above plus other
areas of law and psychology; work with
predoctoral students in the law/psychology
program; and teach one course in law and
psychology or in a related subject. Fellows
will be housed at the Center on Children
Families and the Law. The Center offer~
access to scholars across the university and
to state and national policy makers. An
added bonus ...our staff includes two com-
munity psychologists committed to policy-
related research. One or two year appoint-
ments, depending upon experiences.

Submit C~ statement of interest/pur-
pose, and names of three references to:

Law/Psychology Director
University of Nebraska-Lincoln

209 Burnett Hall
Lincoln, NE 68588-0308.

Review of applications will begin May
15 and continue until suitable candidates
are found. The University of Nebraska-
Lincoln is committed to a pluralistic cam-
pus community through Affirmative Action
and Equal Opportunity. We assure reason-
able accommodation under the Americans
with Disabilities Act; contact Cathy Oslzly
at the above address for more information.
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Director, Center for
Human Services Research

The section on Social Sciences and
Health Policy in the Department of Public
Health Sciences at the Bowman Gray School
of Medicine invites applications for a ten-
ure-track faculty position at the Associate or
Full Professor level to head the Center for
Human Services Research. The Center was
established in 1993 and focuses on design-
ing and implementing a variety of high
quality community- bas~research projects.

We are seeking candidates with a doc-
toral degree in a social science or health-
related discipline (e.g., psychology, sociol-
ogy, social epidemiology, public health).
The successful applicant must possess a
broad theoretical knowledge of behavior
change and community development mod-
els, and have had experience in community-
based research interventions. The applicant
must exhibit the ability to work well with
community leaders and with interdiscipli-
nary teams of investigators. In addition to
pursuing his/her own research agenda, the
applicant must collaborate on existing com-
munity-based research projects. The suc-
cessful candidate must have a record of high
quality research, extramural funding or the
promise of extramural support. Experience
in management or administration is essen-
tial. Salary will be commensurate with rank,
qualifications and prior experience. Appli-
cations from women and minority candi-
dates are highly encouraged.

Send a letter of interest, a curriculum
vita, and names of references to:

Douglas W. Levine, Ph.D.
Search Committee Chair

Section on Social Sciences
and Health Policy

Department of Public Health Sciences
The Bowman Gray School of Medicine

Wake Forest University
Medical Center Boulevard

Winston-Salem, NC 27157-1063.
Review of applications will begin im-

mediately, and will continue until the posi-
tion is filled. Wake Forest is an affirmative
action/equal opportunity employer.
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Workshop: Mentoring Women
and People of Color for Leader-
ship in Organized Psychology

August 11-13, 1995 (Friday through
Sunday) of the APA Convention in New
York City, a many-part workshop and social
hour will sponsored by Divisions 1, 6, 12,
17,29,31,35,38,40,42,45, and 46, the
APA Education, Practice, Public Interest,
and Science Directorates, the Committee on
Women in Psychology, the Office of Ethnic
Minority Affairs, the Women's Program
Office, and the Women's Caucus of the
Council of Representatives. APA and also
Division 17 have provided funds for the
social hour on Friday. Friday has a two-part
workshop on identifying barriers to
mentoring and leadership, followed by the
social hour at 4:00. Saturday has two-hour
workshops on solutions and strategies. For
the first two days of the workshop, partici-
pants will be Carole Rayburn (chair), Harriet
Aronson, Asuncion Miteria Austria, Toni
Bernay, Patricia Bricklin, Laura Brown,
Mathilda Canter, Dorothy Cantor, Armand
Cerbone, Alice Chang, Joan Chrisler, Lillian
Comas-Diaz, Irene Deitch, Florence Den-
mark, Ronald Fox, Cyril Franks, Violet
Franks, Jennifer Friday, Matti Gershenfeld,
Bertha Holliday, Ralph Hood, Jr., Gwendolyn
Puryear Keita, Esteban Olmedo, Mary
Reuder, Nancy Felipe Russo, Bonnie
Strickland, Richard Suinn, Faith Ranney,
Dalmas Taylor, and Diane Willis. On Sun-
day, Dorothy Cantor and Toni Bernay will
have two two-hour workshops on building
leadership skills. Throughout, practical in-
formation on mentoring and leadership will
be discussed by participants and there will
be small-group interaction to allow maxi-
mum coverage of these matters. There is no
charge to attend this series of workshops.

l
Conference Announcement and

Call for Papers

The 12th annual Southeastern Eco-
Community Conference provides an infor-
mal atmosphere in which to discuss current
research and other issues of interest in eco-
logical and community psychology.

The 1995 Conference, hosted by the
University of Virginia, is scheduled for Oc-
tober 20-22, at Smith Mountain Lake 4-H
Educational Center, nestled in the Blue
Ridge Mountains. The site is easy to reach,
lying approximately 25 miles southeast of
Roanoke (o1fRoute 81).

The theme of this year's conference is
Building Bridges: Research, Policy and
Practice. Presentation proposals are now
being accepted for the 1995 Conference.
Presentations may include completed re-
search or studies, works in progress, re-
search proposals, or critical reviews. Thesis
and practicum experience presentations from
graduate students also are welcome. Al-
though all proposals will be considered, we
encourage those that address links that com-
munity psychologists can make between
research, policy, and practice.

Please send presentation proposals via
regular mail or e-mail to: 1995 Eco-Com-
munity Program Committee, c/o Dick
Reppucci, Department of Psychology, 102
Gilmer Hall, University of Virginia,
Charlottesville, VA 22903, Ph: (804) 982-
5052, Fax: (804) 982-4766, e-mail:
ec095@virginia.edu.

Proposals should include a presenta-
tion title, a brief summary of the pesentation,
and the name, affiliation, addrss, and phone
number of the presenter(s).

mailto:ec095@virginia.edu.


Award Announcement:
The Gimbel Child and Family

Scholars Award Program

The Gimbel Foundation of New York
The Journal of Primary Prevention, and
Child and Family Agency of Southeastern
Connecticut are pleased to announce the
1996 Gimbel Awards Program to recognize
the academic and individual efforts of non-
tenured scholars and practitioners develop-
ing interventions for children, adolescents,
and their families that promote emotional
and physical health and prevent emotional
and physical distress.

For 1996, the program seeks to iden-
tify individuals who are bridgingthefields
of child welfare and substance abuse.
Presently, it is estimated that 65% of
protective service referrals involve fami-
lies in which substances are being abused.
Yet, collaborative prevention and inter-
vention efforts between these areas are
few and far between. Scholarships and
practice efforts to strengthen collabora-
tiveefforts between these fields are sought
for recognition.

The objectives of this award are to
facilitate cooperation among honored schol-
ars and practitioners in the area chosen for
study, to foster the interdisciplinary study of
that issue, to facilitate the design of promis-
ing multi-disciplinary projects to improve
the effectiveness of interventions related to
that issue, and to increase understanding of
the issue in professional and public policy
making circles. Criteria for selection is
based on the individual's scholarly or pro-
grammatic contribution to the field of inter-
est selected for that year.

Four recipients will be chosen by a
distinguished national panel ofjudges. Con-
ditions of the award include the expectation
that recipients will participate in three in-
tensive educational retreats and a one day
symposium.

Honored scholars are expected to con-
tribute to a special edited volume in the
Child and Family Agency's book series
Issues in Childrens and Families' Lives.
Recipients also agree to collaborate in the
design and preparation of a model demon-
stration project.

Honored individuals will be provided
with travel expenses and a timepiece for
their efforts. Further information may be
obtained by writing Vincent Senatore,
Gimbel Child and Family Scholar Selection
Committee, 255 Hempstead Street, New
London, CT06320 or contact Judy Lovelace
at Ph: (203) 443-2896 or Fax (203) 442-
5909.

The Fifth Annual European
Conference on the

Promotion of Mental Health

October 11-13, 1995
Kensington, Central London,

England

Earlier Conferences have raised the
profile of mental health and mental health
promotion and this continues to be a major
aim.

The overall theme for the 1995 Confer-
ence is "Positive Steps," in the recognition
of the practical ways of improving the men-
tal health of the population being developed
and implemented. Keynote speakers include
George Albee, University of Vermont and
John Henderson, President, European Re-
gion World Federation for Mental Health.
For further details contact: Amanda Godfrey,
Conference Organizer, TheFoundationNHS
Trust, Foundation House, Corporation
Street, Stafford, England, STl6 3AG. Ph:
01785 57888, Fax: 01785 58969

Meeting of Parents and Siblings
of Lesbians and Gays (PFLAG):

Parents, Families, and Friends ofLes-
bians and Gays (pFLAG) is a national orga-
nization whose goals include providing sup-
port and education for parents and siblings
of lesbians and gays. PFLAG has affiliates
in over 360 US Communities and in 11 other
countries. Sandra Gillis, PFLAG Executive
Director, is the featured speaker at the Con-
vention program, "Lesbian and Gay Fami-
lies of Origin and of Procreation, " to be held
12-12:50 Friday in the New York Hilton
Sutton Room. Parents and siblings oflesbi-
ans and gays are especially invited to this
program.

Persons interested in attending a Con-
vention meeting of the Division of Family
Psychology Committee on Lesbian and Gay
Family Issues are asked to contact Dr. Roy
Scrivner, Psychology Service (116B), DVA
Medical Center, 4500 S. Lancaster Road
Dallas, TX 75216, Ph: (214) 372-7036. A
copy of a Bibliography on Lesbian and Gay
Family Psychology is available from Dr.
Scrivner.

Task Force on
Serious Mental Dlness

An APA Task Force on Serious Mental
Illness in Adults and Serious Emotional
Disturbance in Children was established by
the Council of Representatives in August of
1994. The TaskForce has fourteen members
and is co-chaired by Andrea Blanch, Ph.D.,
Bob Coursey, Ph.D., and Scotty Hargrove,
Ph.D. Mike Sullivan, Ph.D. serves as APA
liaison from the Practice Directorate. The
Task Force was established with several
basic goals in mind. The first is to define and
support the unique contributions of psy-
chologists in working with these popula-
tions within the changing mental health
marketplace. Emphasis will be given to
defining viable roles for psychologists and
to enhancing dialogues with primary men-
tal health program decision makers, such as
state mental health program directors. An-
other major goal is to strengthen relation-
ships with consumer groups, family groups
and other advocacy groups. Finally, the
Task Force will work with others in APA to
generate training opportunitiesforpsycholo-
gists concerning some of the newer ad-
vances and approaches to serious mental
illness. The Task Force is committed to a
person-centered treatment approach that
embraces the principles of the Recovery
Movement.

The Task Force has had one formal
meeting in Washington on December 17-
18, 1994, and will meet again in June of
1995. Subcommittees are now working on a
variety of tasks, including surveying con-
sumer groups. Anyone interested in con-
tributing input to the Task Force can contact
Joe Alford, Ph.D., Arkansas State Hospital,
4313 WestMarkham,LittleRock,AR 72205.
Ph: (501) 686-9561, Fax (501) 686-9483.
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Conference Announcement:
Work, Stress, and Health '95:
Creating Healthier Workplaces

September 4-16,1995
(Continuing Education Work-

shops: September 13, 1995)

The American Psychological Associa-
tion, in collaboration with the National
Institute forOccupational Safetyand Health,
the US Office of Personnel Management,
and the US Department of Labor, will con-
vene the third interdisciplinary conference
on occupational stress and health.

The conference will be held at the Hyatt
Regency Washington Hotel in Washington
DC on September 14-16, 1995, with Con-
tinuing Education Workshops held on Sep-
tember 13, 1995. Major themes include:
• Stress, Health, and the Changing Na-
ture of Work and Organizations with special
emphasis on organizational restructuring,
realignment, downsizing and the impact on
individuals, families, and the workforce.
• Social and Environmental Equity in
the Workplace with special emphasis on the
contingent workforce, child labor, issues of
diversity and the changing workforce, and
lifestyle and privacy issues.
• Workplace Violence includingjob stress
risk factors; prevalence; effects on workers,
families, and organizations; prevention prac-
tices, and policies.
• Health Effects, Policy, Prevention, and
Intervention including job stress interven-
tion strategies; health care costs of stress;
international policies, legislation and stan-
dards; and evaluation methods.

Requests for registration and informa-
tion to: Lynn A. Letourneau, Occupational
Health Conference, American Psychologi-
cal Association, 750 First Street, N.E. Wash-
ington DC 20002-4242. Ph: (202) 336-
6124. Fax: 202-336-6117. Advance Regis-
tration $250.00; Late/On-Site Registration
$295.00; Student Registration $100.00.
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24th International Congress
of Applied Psychology

The Scientific Program Committee for
the 24th International Congress of Applied
Psychology is seeking nominations for in-
vited speakers and symposium organizers.
The Congress, hosted by the APA on behalf
of the International association of Applied
Psychology will take place August 9-14,
1998 in San Francisco.

The Congress theme is "The Chal-
lenge of Applied Psychology: Bridging
the Millennia. " The program will be broadly
structured to incorporate all applied aspects
of the discipline, including: organizational
psychology; psychological assessment; psy-
chology and national development; envi-
ronmental psychology; educational, instruc-
tional and school psychology; clinical and
community psychology; applied gerontol-
ogy; health psychology; economic psychol-
ogy; psychology and law; political psychol-
ogy; sports psychology; and traffic and trans-
portation psychology.

Nominations are invited for speakers
and symposium organizers should indicate
the nominee s area of expertise, postal and
e-mail addresses, and telephone and fax
numbers. The Program Committee will par-
ticularly welcome nominations of women
and individuals residing outside the United
States. Nominations must be submitted no
later than September 1. Correspondence
may be sent bye-mail to Merry Bullock,
Ph.D. in the APA Science Directorate at
mxb.apa@email.apa.org, or to Vicki-Sue
Slater in the APA Convention Office at
vss.apa@email.apa.org; by fax to the atten-
tion of Ms. Slater at Fax (202) 336-5708 or
by writing to Scientific Program Commit-
tee,c/oAPA, 750FirstStreet,NE, Washing-
ton, DC 20002, USA.

APA Traveling
Psychology Exhibit

The APA Traveling Psychology Ex-
hibit is touring science museums around the
country. Visitors to the exhibit can explore
their own psychological processes-
thoughts, feelings and attitudes-in an ex-
citing hands-on exhibition developed by
APA in collaboration with the Ontario Sci-
ence Center. The Exhibit will be in Cincin-
nati, Ohio at the Cincinnati Museum of
Natural History between June and August
and in Portland, Oregon at the Oregon
Museum of Science and Industry between
October and December.

APA Office of Rural Health

APA Office of Rural Health supports
the work of the APA Rural Health Task
Force and aims to provide high quality
psychological services to residents of rural
America, maintains a database ofAPA mem-
bers with an interest in rural issues, devel-
ops projects in rural health, and offers infor-
mation and services to members with an
interest in rural issues.

The office publishes a newsletter, The
Rural Health Bulletin, and makes other
materials available to members listed in the
database. New members interested in rural
issues should contact Mr. Gil Hill, Director
of the Office of Rural health on (202) 336-
5857 or bye-mail jgh.apa@email.apa.org
or by writing APA, 750 First Street, NE,
Washington, DC 20002-4242.

mailto:mxb.apa@email.apa.org,
mailto:vss.apa@email.apa.org;
mailto:jgh.apa@email.apa.org
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The Society for Community Research and Action

Name: ----------------------------------------
Preferred Mailing Address: _

Telephone Number: _ FAX Number: _ E-mail:

Education : --------------------------------------

I apply to SCRA as a:

APA Membership Status:

(Highest Degree)

Member

Fellow

(Date)

Student

Member Associate

(Institution)

Student None

Present Position(s):

(Major Field of Study)

(Title)

(Title)

(Minor Field of Study)

(Employer)

(Employer)

Check the interest group(s) about which you would like to receive information:
o Aging 0 Applied Settings 0 Children & Youtho Disabilities 0 Prevention 0 Rural Psychology
o Self-Help/Mutual Support 0 Stress & Coping

Is this a renewal application? Yes _ No_

o Community Health
o School Intervention
o Undergraduate Awareness
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Faculty Sponsor's Signature, for Student members: _

Please enclose a check for annual dues ($29 for Members, $15 for Students) payable to "Society for Community Research and Action. "
Those recently receiving advanced degrees can be full Members for one year at the $15 rate; just send some documentation. Your
membership benefits will be activated as soon as your application is processed; publications may take 6-8 weeks to begin arriving.

I Applicant's Signature: _

I
I
I
I
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Carving a Community Experience out of a Predominantly Clinical Program:
A University of North Carolina at Charlotte Experience

Working in Schools: An Intervention in a Rural School Impacted by Violence
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Highlights From the 11th Annual Southeastern
Eco-Community Conference

Leslie Zuidema
University of North Carolina at Charlotte

The Eleventh Annual Southeastern Eco-

Community Conference was held November 4-6 1994

at Camp Dogwood in Sherrills Ford, N.C., 40 miles

west of Charlotte. Seventy-eight students, faculty,

and professionals from institutions including the

College of Charleston, William and Mary, Georgia

State University, N.C. State University, Rutgers, UNC-

Charlotte, University of Medicine and Dentistry of NJ,

University of Memphis, University of South Carolina,

University of Virginia, Virginia Tech, and Yale attended

the conference.

In keeping with the conference themes of

applied research and social activism, Dr. David Chavis

gave the keynote address Saturday afternoon. He

shared his experiences as director of the Center for

Social and Community Development at Rutgers

University's School of Social Work and urged

audience members to use their knowledge and skills

to work for positive social change. Chavis's

sentiments were echoed in other presentations

throughout the weekend. With topics ranging from

"Grassroots Community Organizing in Charlotte" to

"High Risk Sexual Activity in Adolescence" to ''The

Use of Role-Play to Teach Confrontation-

Management Skills to Basketball Official," conference

participants had the chance to learn about the wide

variety of ways people are making a difference in their

communities.

With 70 degree weather and a scenic

lakeside setting, conference participants also had the

opportunity to relax in a pleasant, peaceful

atmosphere. Volleyball, cooperative games, and

social hours provided time to unwind, catch up with

old friends, and meet new people. Thanks to all who

participated and helped make the Eleventh Annual

Eco-Community Conference a successful one.

So What Is The CCPPD (Council of Community
Psychology Program Directors) and What Does It

Have To Do With Students in Division 271
Rebecca Campbell

Michigan State University

Ifs time to add CCPPD to your ever-growing

list of mysterious acronyms. The CCPPD is the

Council of Community Psychology Program Directors

and it is the education and training arm of Division 27.

The Council consists of program directors for the 43

community psychology programs in the United States

and one student representative. Together this group



addresses issues relevant to training students to

further the field of community psychology.

In other words. this group discusses and

makes recommendations on how you are being

educated and trained as a community psychologist.

Some issues that the Council has been working on

lately include gathering and organizing information on

internships for students in Clinical-Community

programs, other practicum experiences, what students

can do with a community psychology degree, and

what jobs are available after graduation.

As the newly- elected student representative

to the CCPPD, it is my responsibility to represent

student interests and concerns. Some ideas I have to

bring to the Council in my two-year term include

surveying the first year curricula in community

psychology graduate programs and exploring the

need for more broad-based, uniform curriculum. I

feel we need to examine how community psychology

programs are addressing issues of diversity in our

training and in our community-based research. I also

plan to work on organizing employment opportunities

and contacts for students who do not plan to pursue

academic careers. Many students have public policy

interests, and we should begin to systematically

examine employment opportunities in these areas.

These are some of the ideas I have from

talking to students in my program and neighboring

schools, but I need to hear from other students so I

can be more effective in presenting students' voices to

the Council. I would like to hear about what you feel

are the strengths and weaknesses of the educational

training you are receiving in your program, as well as

any other topics you feel I should bring to the attention

of the Council. I can be reached on email

at:campbe45@student.msu.edu. I can be reached by

mail at: department of Psychology. Michigan State
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University, East Lansing, MI48824-1117. I can be

reached by phone at (517) 252-5015.

Carving a Community Experience Out of a
Predominantly Clinical Program: A University of

North Carolina at Charlotte Experience
Aimee S. Wilson

University of North Carolina at Charlotte

I am a graduate student at the University of

North Carolina at Charlotte. My program is ideally a

two-year Master of Arts program in Clinical-

Community Psychology. Some of us (including me)

choose to take a little longer to obtain our degree.

The majority of the faculty are clinically-oriented. We

have one professor, Dr. Jim Cook,. who teaches the

two community psychology courses and serves as an

advisor to the community-oriented students. In my

first year class of ten, I was the only student more

interested in community psychology than clinical

psychology. That is an anomaly for our program!

Because we are primarily a clinical

psychology program, there are more clinical courses

taught such as Behavioral Disorders, Intellectual

Assessment, Personality Assessment, Introduction to

Treatment and Topics in Treatment than community

psychology courses such as Community Psychology

and Applied Research Design and Program

Evaluation. One community psychology course is

taken each ,year. Both courses require direct

.involvement working on a class project with a

community agency. Courses such as Research

Design and Quantitative Methods, Ethics, and two

Topics courses are taken jointly with other graduate

students in the Industrial/Organizational Psychology

program. Other requirements include:clinical

practicum, comprehensive examination (containing

one of four questions addressing community

mailto:at:campbe45@student.msu.edu.


psychology issues), readings and research or other

elective, and thesis. The last two requirements

mentioned above provide an opportunity to

incorporate community interests. We also have the

opportunity of developing a community practicum in

which we are responsible for working on a major

project with a community agency.

The occasion to sample community

psychology is provided in our program. For the

majority of students in my program, the taste is too

much or just enough to gain exposure to something

new. I like clinical psychology and I think it offers

valuable insight into developing community

interventions. Experiences during my clinical

practicum serve almost as an ethnographic view into

people's lives. However, I truly enjoy community

psychology. So for students, like me, with bigger

appetites for community psychology, the search for

more community psychology is constantly on.

For us, a major connection with community

psychology begins with the Eco-Community

Conferences. Dr. Cook invites and takes us with him

to the conference in which we gain exposure to others

with similar interests. The informal nature of these

conferences allows the novice community student to

speak with professors and students from other

schools about the field of community psychology. The

atmosphere was very comforting to a graduate

student who knew she loved community psychology

but was bombarded by family, friends, and

classmates at UNCC who frequently asked if I could

make a living in community psychology. Essentialy, it

was affirming to encounter others who did what I

wanted to do. As a result, I graduated from simply

attending the conference my first year to presenting at

the conference my second year to our school hosting

the conference this year.
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This was just one important component in my

quest for more community psychology. Other

exposure to community psychology in our program

comes from pursuing the option of doing a community

practicum and/or employment (part-time, summer, or

assistantship) opportunities. Let me share a few of

my other experiences.

Initially, after my first uear at UNCC, I was

simply looking for summer employment. I obtained a

job as a JTPA (Job Training Partnership Act)

counselor working at a YMCA teaching inner-city

teens how to conduct a needs assessment. The

opportunity to work with inner-city teens seemed

overwhelming at first. It was challenging because

these teens were of various ages and educational

abilitites and had no interest in survey research. The

teens learned about and experienced all aspects of a

needs assessment including writing survey questions,

conducting face-to-face interviews, and writing the

final report. I had primary responsibility for execution

of this project and was able to share ny experiences at

the 1993 Eco-Community Conference.

My interaction with that YMCA led to my

current position working as a research assistant on a

program evalutation project. The program called

Success By Six is community-based, intervening on

the community, family, and individual parent and child

levels. This program serves a diverse educational

and cultural population (Caucasians, African-

Americans, and Souteast Asians). My primary duties

include the development of measurement tools,

training, data management, and logistical

coordination. This employment illuminates program

evaluation issues studied in my coursework like staff

resistance and other challenges of applied research.

Those who attend our program find ways to

incorporate community psychology into their graduate



school experience by addressing various community

issues. My schoolmates have engaged in interesting

projects and employment like working at the United

Way training neighborhood leaders about topics such

as running meetings, or with adolescent mothers

dealing with the difficulties their situation presents, or

as a primary prevention worker at the local Mental

Health Association assessing the metropolitan

community's efforts in providing primary prevention

services.

Because students before us have worked in

the community, it has become easier for us to find

significant projects to help with or lead. These

opportunities are vital not only to the communities and

programs we assist, but to our training and

professional development. The best way to learn how

to be a change agent is to work as a change agent. I

view community psychology as a dynamic field which

constantly changes because the world is ever-

changing. Nonetheless, as a student of community

psychology, I realize my learning experiences will

have to transform as well. Therefore, I feel my quest

for more experiences, challenges, and knowledge in

the field of community psychology must evolve along

with the field no matter from what program I receive

my degree. I do value my program because clinical

expeiences reaffirm the necessity of the principles of

community psychology that I appreciate the most such

as prevention and community intervention, while my

community experiences allow me to test my

hypotheses and try to affect positive change.
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Working in Schools: An Intervention in a Rural School
Impacted by Violence

Maury Nation, Erin Morrissey,
& Andrea Judson

University of South Carolina

When a private school in a small rural

community in a Southeastern State experienced two

unrelated traumatic homicides, the school staff felt

overwhelmed and ill-equipped to handle a variety of

problems facing them and requested assistance. The

school's first contact to a trauma center left them

empty handed. This organization felt their services

were not appropriate since a single "victim" was not

apparent. After additional searching, the school was

referred to the Clinical-Community Program at the

University of South Carolina. Although the program

did not have a team readily available to respond to

this type of need, there were a number of students

interested in obtaining experience in the community.

Therefore, the program director agreed to assist the

school and invited us (the authors) to get involved.

Our program has a long standing tradition of active

involvement in community assistance efforts which

provide valuable "hands-on" experience for students

and contribute to the health and development of our

surrounding communities at little or no cost. Students

in our program are able to gain experience in

community projects through involvement in

community-based assistantships, community-focused

faculty research projects, a Community

Comprehensive Specialty Exam (a student designed

community project), and community practicum

coursework. The authors, who are interested in

school prevention and intervention efforts, became

involved in this project to gain experience using their

community and clinical skills within a school system.

Being trained in community psychology allowed us to

-



view the entire school as the "victim" and to plan both

assessments and interventions focused at the level of

the school environment.

The events that prompted the school to seek

help were:

• An eighth grade student's father was

murdered by another community member.

• A graduating senior was murdered by a

former student.

Although we had been informed of the homicides, we

didn't know what type of services the school would

need. The school's headmaster suggested we visit

the school and spend time with the teachers and

administration. Under the guidance and supervision of

our program director, Dr. Jean Ann Unney, we met

with the school for our initial consultation. The visit

was a cathartic experience for many of the teachers,

who shared both their feelings and ideas about the

school's needs, and their concerns for the students.

We learned the circumstances surrounding both

events, including the fact that younger siblings of both

the victim and the perpetrator of one of the murders

currently attended the school. As a result of the day-

long visit, we were able to develop initial rapport with

the faculty and provide affirmation to those teachers

most affected by the tragedies. However, the meeting

left us overwhelmed by both the number and the

scope of the problems they faced.

The visit forced us to revise our ideas about our

involvement with the school. It was clear that their

request was far more than crisis intervention, and it

became apparent that we would need to commit more

than a semester to truly assist them. The initial

consultation impressed upon us that the school was a

system challenged by under-manning, dual

relationships, weak teacher-parent links, and a staff

that felt uninformed about how to meet the special
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needs of .some of their students (e.g. children of

divorce, bereaved children, children with learning

disabilities or ADHD, and withdrawn/eccentric

children). Of primary concern was the need to obtain

more information about how the school and individual

teachers, could best support the students affected by

the traumatic deaths.

We could not immediately address all the

teacher's concerns and thus focused on prioritizing

needs. The anniversaries of both deaths were

approaching, so the school requested that we first

address the issues related to grief, anniversary

reactions and post-traumatic stress. Therefore, we

agreed to provide a workshop on children and grief

prior to the anniversary of the deaths. Since none of

us were experts on grief, we felt they knew more

about grief (at least experientially) than we did. We

therefore sought to capitalize on their experience both

as teachers and as community members by simply

providing them with the resources and confidence that

would help them make decisions for themselves.

Our first intervention project consisted of a

workshop for teachers entitled 'What Teachers

Should Know About Children and Grief." As we

prepared for the workshop we came across a large

amount of information on the topic of grief and spent

many hours reading, sorting through information, and

prioritizing topic areas. We soon realized that our job

was going to be more difficult and time consuming

than we originally anticipated. We felt our two

greatest challenges were 1)feeling comfortable and

competent enough to discuss such difficult issues with

the teachers and 2) being able to direct the tone of our

presentation to be supportive and informative without

eliciting excessive emotional responses or creating a

"group therapy" atmosphere. We overcame these

challenges by reading extensively and planning for



flexibility in our agenda to take breaks when needed.

We decided to emphasize the fact that grief is a

normal and necessary process and to stress that there

is no way around the grieving process; just through it.

Our data gathering process culminated in a

comprehensive resource manual on Children and

Grief. The manual contained information on the

normal grief response of adults and children,

complicated or pathological grief responses, ways

teachers can help a bereaved student, how schools

should respond to the death of a student, and outside

services and resources.

We structured the workshop by "walking" the

teachers through the manual. We first presented

definitions of bereavement and grief and the stages of

a normal grieving process. Next, we discussed

children's understanding of death at various ages and

signs of grief in children. Following this discussion, we

showed a film in which children of various ages talked

candidly about their reactions and experiences

following the death of a sibling. We felt that the film

was likely to evoke strong emotions in the teachers,

and we therefore scheduled time for discussion and a

break following the film. During the discussion of the

film the teachers commented that from the

perspective of their role as parents, the video was

difficult to watch because it influenced them to think

about what it would be like to lose one of their own

children. However, from the perspective of their role

as teachers, they commented that the film provided

insight into how to supportively discuss the loss of a

loved one with a young child.

Subsequently we presented information on

appropriate listening skills, what to say and not to say

to a bereaved student, how students want their

teacher to respond and specific classroom

interventions. We then highlighted ways to
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acknowledge and memorialize death and discussed

what a school could expect around the anniversary of

a death. Types of complicated grief and how trauma

can complicate the grief process were described next.

The workshop concluded with a presentation of risk

factors, outside referrals, and book recommendations

for children and adults.

As our workshop came to a close, we felt a sense

of accomplishment in meeting our original objectives

of training the teachers to be comfortable and

competent in a supportive role to grieving students.

However, we also knew that the teachers had hoped

that our workshop would somehow make all their

problems and heartache go away. We acknowledged

that in many ways our workshop may have raised

more questions then it answered; and that the end of

our workshop may be more of a beginning, then any

form of resolution. The teachers agreed that it felt

more like a beginning, yet admitted that this was the

first time they met as a group to discuss the deaths

and now felt ready to face these difficult issues as a

group. They also stated that it had helped them to

hear how other people have been feeling and to learn

more about what experiences other teachers have

had with students affected by the deaths. In this way,

the workshop also served as a catalyst for the school

staff to take an active role in planning for the

anniversaries and in supporting each other and the

students. Although we initially were apprehensive

about how much we would be able to help, we found

that the outcome of our workshop exceeded our

expectations. We not only educated the teachers

about how to help, yet also empowered them to view

themselves as an important source of support and

healing.

Overall, our consultation experience with this

school system has been an invaluable educational
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experience in applied community psychology. We

have been invited to continue our involvement by

providing additional workshops and becoming

involved in research and intervention projects

throughout the coming year. We strongly encourage

graduate students to initiate and sustain involvement

in community settings throughout their graduate

program. Depending on your program orientation and

personal interests, the setting you choose may vary,

however we offer the following advice to those

students who would like to become more involved:

• Do not be afraid to take the initiative in

looking for opportunities in your community that would

allow you to apply your knowledge and expertise, or

even to develop new skills. There are a number of

organizations in every community that would like to

have a trained person in the community and/or mental

health area, yet can not afford one. These settings

would welcome graduate student involvement, yet

often do not realize that this is possible until

approached by a student.

• Do not feel that you have to be an "expert"

in an area in order to be helpful. Your connection to

resources (Le. faculty, libraries, other agencies) and

your willingness to learn can be your greatest assets.

Involve a faculty member as a supervisor and mentor

to guide you through the process.

• Remain realistic about what you can

accomplish. Trying to "save the world" in one

semester can lead to early "burn out" and limit your

effectiveness.

• Do not underestimate the amount of time

and commitment necessary for a community project.

Community organizations are not bound by the

.academic schedule we've grown accustomed to, so

plan for some involvement during summer and other

semester breaks.
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• Overall, we have found that the rewards of

applied experience far outweigh the costs- so we

strongly encourage graduate students to enhance

their graduate experience by taking advantage of

community involvement opportunities.

Upcoming Opportunities

APA Roundtable Discussion

Life After Graduate School: Job Options and
Career Directions

Dr. Andrea Solarz-APA Public Policy Office
Dr. Jim Kelly-UIC

Dr. Sharon Rosen-The Bingham Program
Dr. Gabriel Kuperminc-Yale University

Sunday, Aug. 13,1995
Waldorf Astoria - 8:00-8:50 am

If you are interested in contributing articles to
T_C_Sor T_C_Por just have a question/comment,
contact

Sean Azelton
Dept. Of Psychology
U of IL at Chicago
1009 Behavioral Sciences Bldg.
1007 Harrison Street
Chicago,lL 60607
312-996-3036
L.Sean.Azelton@uic.edu

mailto:L.Sean.Azelton@uic.edu
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