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ŝǀŝƐŝŽŶϮϳŽĨƚŚĞŵĞƌŝĐĂŶWƐǇĐŚŽůŽŐŝĐĂůƐƐŽĐŝĂƚŝŽŶ

&ƌŽŵƚŚĞWƌĞƐŝĚĞŶƚ
DĂƌŬďĞƌ
hŶŝǀĞƌƐŝƚǇŽĨ/ůůŝŶŽŝƐ
ĂƚhƌďĂŶĂͲŚĂŵƉĂŝŐŶ

Having recently
returned from
the Third
International
Conference on
Community
Psychology
held June 3-5,
2010 in Puebla
Mexico, I find
myself reflecting
on the future
of community
psychology, particularly the promises of
international exchange and collaboration
among community psychologists.
I take this opportunity sitting to
write my fourth and final president’s
column to share a few musings.
I have had the good fortune to attend
all three international conferences, the first in
San Juan, Puerto Rico in 2006, the second
in Lisbon in 2008, and now the third in
Puebla. With each successive gathering,
my hopes and expectations for community
psychology’s international project have
grown. My optimism is fueled by recognition
that, despite challenges and even decline
in some countries, community psychology
continues to grow in other locations and
is a vibrant enterprise in many countries
around the world. Participation in the 3rd
International Conference underscored this
reality – conferees assembled in Puebla from
over three dozen countries spread across at

least six of the globes’ seven continents (I am
not sure whether Antarctica was represented).
Of course, community psychology takes
on unique features in each of its national
contexts. Indeed, it is fair to say that there are
multiple community psychologies. One could
expect no less given the field’s commitment
to history and contextualized knowledge
and action. At the same time, these very
commitments to history and context are but
two of numerous core features that many
if not all of our community psychologies
share. In this sense, community psychology
truly is a global endeavor. I am convinced
that increased investment in nurturing
the international dimensions of our field
is incredibly important. It can and will
enrich community psychology praxis in its
specific national and community contexts.
International dialogue, exchange
and collaboration are the currencies of
such investment. Despite nearly universal
acknowledgement that modern technologies
and developments in the areas of
transportation, media, communication and
trade have shrunk the globe, in many ways
our field, perhaps particularly in the insulated
United States, has been slow to grapple with
the implications of this reality. Whether we
like it or not, the forces of globalization, long
at work, have accelerated in recent decades.
Nations and peoples are, arguably, more
highly interconnected than ever before,
politically, economically, and socio-culturally.
Consequently, our destinies and well-being
are ever more interdependent. For many (still
mostly privileged) people, the capacity to
think and act with international perspectives
in mind is no longer a luxury but a growing
necessity. Given this well accepted reality,
we must critically examine why we have
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been so slow to warm to and really engage
the international dimensions of our work.
Related, but perhaps even more troublesome,
is the relative failure of American community
psychology to even recognize and engage
the community psychologies that exist
around the world. Confronting these
questions and issues is a first important step
toward helping us to infuse international
perspectives and commitments into our
educational, research and practice missions.
Nearly everyone who has had the
privilege of international experiences
reports coming away from them enriched
and changed in some way. Most develop a
broader appreciation for diversity, a deeper
respect for the challenges posed by human
differences of all kinds, and a clearer view
of their own national/cultural blinders and
assumptions. Along these lines, it is worth
noting that the philosophy and goals of
international student exchange programs
have shifted over the years, moving from a
focus on “exposure” to one on “immersion.”
It is one thing to be exposed to and develop
awareness of difference, it is quite another
to take the time and expend the energy
to develop deep understanding. Moving
forward, more community psychologists
do not need merely drive-by exposure
but rather immersion experiences in new
cultural and international contexts. These
will provide expanded opportunities
to develop new language skills, try on
host perspectives and worldviews, and
participate in cultural practices – all critical
to developing deep understanding.
Coming away from the Puebla
conference, there was for me and I believe
for many to whom I spoke, a developing
sense of our emerging international

ŽŶƚĞŶƚƐ͗
^ƵŵŵĞƌϮϬϭϬ
ϭ &ƌŽŵƚŚĞWƌĞƐŝĚĞŶƚ
ϯ &ƌŽŵƚŚĞĚŝƚŽƌ

&ĞĞĚďĂĐŬĨƌŽŵdŚĞŽŵŵƵŶŝƚǇ
WƐǇĐŚŽůŽŐŝƐƚZĞĂĚĞƌƐϮϬϭϬ
ǇĂǀŝĚ^͘:ĂĐŬƐŽŶ

ϴ ŽŽŬZĞǀŝĞǁƐ

ĚŝƚĞĚĂŶĚtƌŝƩĞŶďǇĞŶŝƐĞƵůůŝŶŐ͕
ĚŝƚĞĚĂŶĚtƌŝƩĞŶďǇĂǀŝĚ'ůĞŶǁŝĐŬ

ϭϬ dŚĞŽŵŵƵŶŝƚǇWƌĂĐƟŽŶĞƌ
ĚŝƚĞĚďǇ^ƵƐĂŶD͘tŽůĨĞ

ϭϮ ƵůƚƵƌĂůĂŶĚZĂĐŝĂůīĂŝƌƐ
ĚŝƚĞĚǇZŚŽŶĚĂ<͘>ĞǁŝƐͲDŽƐƐ

ϭϯ ŝƐĂďŝůŝƟĞƐĐƟŽŶĂŶĚ
WƵďůŝĐWŽůŝĐǇ
ĚŝƚĞĚďǇdŝŶĂdĂǇůŽƌͲZŝƚǌůĞƌ

ϭϱ ĚƵĐĂƟŽŶŽŶŶĞĐƟŽŶ

ĚŝƚĞĚǇ:ŝŵĂůƚŽŶĂŶĚDĂƵƌŝĐĞůŝĂƐ

ϭϴ ŶǀŝƌŽŶŵĞŶƚĂŶĚ:ƵƐƟĐĞ
ĚŝƚĞĚǇDĂŶƵĞůZŝĞŵĞƌ

ϮϬ /ŶƚĞƌŶĂƟŽŶĂů

ĚŝƚĞĚĂŶĚtƌŝƩĞŶďǇ
^ĞƌĚĂƌD͘ĞŒŝƌŵĞŶĐŝŽřůƵ

Ϯϯ >ĞƐďŝĂŶ͕'ĂǇ͕ŝƐĞǆƵĂů͕ĂŶĚ
dƌĂŶƐŐĞŶĚĞƌŽŶĐĞƌŶƐ
ĚŝƚĞĚďǇZŝĐŚĂƌĚ:ĞŶŬŝŶƐĂŶĚ
DĂƌŝĂsĂůĞŶƚĞ

Ϯϱ >ŝǀŝŶŐŽŵŵƵŶŝƚǇ
WƐǇĐŚŽůŽŐǇ

ĚŝƚĞĚĂŶĚtƌŝƩĞŶďǇ'ůŽƌŝĂ>ĞǀŝŶ

Ϯϴ ZĞŐŝŽŶĂůhƉĚĂƚĞ

ĚŝƚĞĚǇĞƌŶĂĚĞƩĞ^ĄŶĐŚĞǌ

ϯϭ ^ƚƵĚĞŶƚ/ƐƐƵĞƐ

ĚŝƚĞĚďǇ&ĞƌŶĂŶĚŽƐƚƌĂĚĂĂŶĚ
>ŝŶĚƐĞǇŝŵŵĞƌŵĂŶ

ϯϯ tŽŵĞŶ͛Ɛ/ƐƐƵĞƐ

ĚŝƚĞĚďǇWĂŵDƵůĚĞƌĂŶĚ
>ǇŶŶĞƩĞ:ĂĐŽďƐͲWƌŝĞďĞ

ϯϰ ^ZDĞŵďĞƌƐŚŝƉ
ƉƉůŝĐĂƟŽŶ
ϯϲ ƵƚŚŽƌ'ƵŝĚĞůŝŶĞƐ

community. This sense of community, no doubt,
was nurtured by the outstanding conference
scientific and cultural programs, and by the
ample opportunities provided for informal
discussion. We owe our hosts at Iberoamericana
Universidad, particularly conference chair Dr.
Eduardo Almeida, a sincere debt of gratitude.
The conference helped many of us to begin or
continue to clarify our common aspirations and
common challenges. It left us anticipating the
benefits to community psychology that will come
of continued exchange: fresh insights, refashioned
theories, paradigms and approaches to social
change, and increased social and political power
derived from the joining of forces. Perhaps just
as importantly, dialogue in Puebla also helped
us to further clarify how our work, priorities,
assumptions and goals vary from one site to
another; in effect, it helped us to see what it
means to have multiple community psychologies.
Please do not misread what I am saying here. We
are clearly just beginning what needs to be a long
and sustained effort. Much work lies ahead.
As just one example, changes in graduate
education will be key. Consider for a moment
that I am not aware of a single community
psychology graduate program in the United
States that has a second language requirement.
Indeed few US colleges and universities have
language requirements for the bachelor’s
degree. How many of our graduate training
programs devote any significant attention
to community psychology as conceived and
practiced outside the United States? Education
for international engagement is in its infancy.
We must figure out ways to support
students, faculty and community workers to gain
international immersion experiences. In order to
place opportunities for international immersion
experiences within reach of students that might
not be able to afford high-cost programs, we
must create reciprocal exchange programs
between partner institutions where study abroad
costs can be kept comparable to a period of study
at home, making possible exchanges between
countries with very different standards of living.
Models for reciprocal exchange of this type
exist and allow outbound participants to pay
the cost of an academic term (tuition, room,
and board) to their home institution while, for
every student sent abroad, the institution receives
one in return. Nurturing efforts of this type
will benefit not only participating students and
faculty but whole programs as participants bring
their international experiences and perspectives
back to their home settings. Innumerable latent
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opportunities also exist and need to be brought
to fruition in practice and research contexts.
As the Puebla conference was coming to a
close, a European colleague and I were reflecting
on the relatively low number of conferees in
attendance from the United States. I do not
know what the final count was, but initial tallies
had conferees from the United States numbered
at about 50 out of over 600. My friend suggested
that I should encourage my American colleagues
to attend the 4th International Conference
on Community Psychology to be held in
Barcelona, Spain. Of course he is right, and
herewith I offer such encouragement to all of
you, albeit with some trepidation. Just as there
are neo-colonial dangers lurking in processes
of globalization, so I fear there are dangers
inherent in broader international engagement
by US community psychologists (and here a
definitely count myself as one). Perhaps my fears
are over drawn. I’m sure with some reflection
and considerable effort on our part they are.
So, I encourage you to join those
members of SCRA who have for some years
devoted considerable energy and attention to
international issues – members of the SCRA
International Committee and International
Task Force who have been working on multiple
fronts to create productive international
exchange. And I encourage you to make
room in your busy schedules and put some
of that coffee money into your travel fund so
that you can make it to Barcelona in 2012.
In closing, I am compelled to add that it
has been a privilege to serve as SCRA President.
I thank you for your trust and I am proud
of and inspired by the work that SCRA – its
membership, interest groups, councils, task
forces, and committees – have accomplished
this year. I particularly cherish the opportunity
I have been given to get to know and work
with so many of you dedicated members of the
SCRA community. I leave the office with a
deeper appreciation for our organization and all
those who have and continue to make it what it
is; I am fortunate to count myself among you.
I leave completely confident that the future of
the organization is in excellent hands and will
continue to be well into the future. As much
as we sometimes have the predilection to beat
ourselves up for not doing enough, we are an
organization of thoughtful doers, not content to
sit by idly and critique or study, nor content to act
without deep and sustained reflection. We have
done and will continue to do good things. G

&ƌŽŵƚŚĞĚŝƚŽƌ

DĂƌŝĂ͘:͘ŚƵŶ͕
hŶŝǀĞƌƐŝƚǇŽĨ,ĂǁĂŝ͚ŝĂƚDĂŶŽĂ

A

loha! For this issue, we are
a little unorthodox and are
presenting an article by our
Associate Editor, David Jackson. I
have edited the article, which presents
a description of the survey and a
summary of results. Because of all
the recent discussion on the SCRA
listserv regarding TCP recently, I felt
that this would be an appropriate
location to present the article. The
discussion continues and no decisions
had or have been made regarding the format of TCP
(e.g., online versus hard copy, a combination of both).

&ĞĞĚďĂĐŬĨƌŽŵdŚĞŽŵŵƵŶŝƚǇ
WƐǇĐŚŽůŽŐŝƐƚZĞĂĚĞƌƐϮϬϭϬ

ĂǀŝĚ^͘:ĂĐŬƐŽŶ

ĂĐŬŐƌŽƵŶĚ
The Fall 2009 issue of TCP marked not only the
transition of editorial personnel, but it also heralded the
beginning of what could potentially be perceived as a
movement toward modernizing SCRA’s official newsletter
and document of record. When the new editorial team was
recruited, one of the tasks assigned was to determine whether
or to what degree TCP would “go green” or be produced
electronically. For example, would TCP only be available
online or would parts of it still be produced as hard copy?
Or would there be a hybrid with possibly a shorter version
in print and the “full” version only in electronic format? Or
would TCP remain “as is” and continue to be printed and
mailed through the postal service? Given the diversity of the
SCRA membership, such a decision clearly cannot be made
lightly. Therefore, the current editorial team, in consultation
with the Immediate Past-President, President, PresidentElect, and Chair of the Publications Committee, developed
a survey to obtain feedback from TCP readers to enhance
the usefulness of the publication and guide the management
of it through changes in technology and budgets.
DĞƚŚŽĚƐ
The Editor of TCP mentioned the upcoming survey
in her Fall 2009 column. Shortly thereafter, all members
of the SCRA listserv were sent an email on February
22, 2010 requesting participation in the survey, and a
reminder email was also sent on March 4, 2010. Data was
collected online from February 22 to March 15, 2010.
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DĂƌŝĂ͘:͘ŚƵŶ͕hŶŝǀĞƌƐŝƚǇŽĨ,ĂǁĂŝ͚ŝĂƚDĂŶŽĂ
^^K/d/dKZWZKhd/KE/dKZ

ĂǀŝĚ^͘:ĂĐŬƐŽŶĂŬĞƌ͛ƐWƌŝŶƟŶŐ

WÝã®ãÊÙÝ
ůŝǌĂďĞƚŚdŚŽŵĂƐ͕ůůĞŶZĂƚĐůŝīĞ͕ŽƌŽƚŚǇ&ƌƵĐŚƚĞƌ͕DĞŐ'ĞƌƌĂƌĚ͕
ZĂǇŵŽŶĚ>ŽƌŝŽŶ͕>ĞŽŶĂƌĚ:ĂƐŽŶ͕:ŽƐĞƉŚ'ĂůĂŶŽΘ:ŽŚŶDŽƌŐĂŶ͕
:ĞĂŶŶŶ>ŝŶŶĞǇ͕^ŚĂƌůĞŶĞtŽůĐŚŝŬ͕^ŚĞůůǇ,ĂƌƌĞůů͕WĂƵůdŽƌŽ͕
:ŽǇ<ĂƵĨŵĂŶ͕EĂĚŝĂtĂƌĚ
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KK<Zs/t^;'ƵĞƐƚĚŝƚŽƌƐͿ
ĞŶŝƐĞƵůůŝŶŐ͕hŶŝǀĞƌƐŝƚǇŽĨEĞďƌĂƐŬĂWƵďůŝĐWŽůŝĐǇĞŶƚĞƌ
ĂǀŝĚ'ůĞŶǁŝĐŬ͕&ŽƌĚŚĂŵhŶŝǀĞƌƐŝƚǇ
,/>ZE͕zKhd,Θ&D/>/^
ZŝĐŚĂƌĚE͘ZŽďĞƌƚƐ͕hƚĂŚ^ƚĂƚĞhŶŝǀĞƌƐŝƚǇ
KDDhE/dzd/KE
ƌĂĚůĞǇKůƐŽŶ͕EĂƟŽŶĂů>ŽƵŝƐhŶŝǀĞƌƐŝƚǇ
KDDhE/dzd/KEZ^Z,EdZ^EdtKZ<
ŚƌŝƐ<ĞǇƐ͕ĞWĂƵůhŶŝǀĞƌƐŝƚǇ
ŽďEĞǁďƌŽƵŐŚ͕sĂŶĚĞƌďŝůƚhŶŝǀĞƌƐŝƚǇ
ƌĂĚůĞǇKůƐŽŶ͕EĂƟŽŶĂů>ŽƵŝƐhŶŝǀĞƌƐŝƚǇ
zŽůĂŶĚĂ^ƵĂƌĞǌʹĂůĐĂǌĂƌ͕hŶŝǀĞƌƐŝƚǇŽĨ/ůůŝŶŽŝƐĂƚŚŝĐĂŐŽ
KDDhE/dz,>d,
ĂǀŝĚ>ŽƵŶƐďƵƌǇ͕ůďĞƌƚŝŶƐƚĞŝŶŽůůĞŐĞŽĨDĞĚŝĐŝŶĞ͕zĞƐŚŝǀĂhŶŝǀĞƌƐŝƚǇ
^ŚĂŶŶŽŶ'ǁŝŶDŝƚĐŚĞůů͕&ƌŝĞŶĚƐ^ŽĐŝĂůZĞƐĞĂƌĐŚĞŶƚĞƌ͕ĂůƟŵŽƌĞ͕D
d,KDDhE/dzWZd/d/KEZ
ĂǀŝĚ͘:ƵůŝĂŶ͕KŚŝŽ^ƚĂƚĞhŶŝǀĞƌƐŝƚǇ
h>dhZ>ΘZ/>&&/Z^
ZŚŽŶĚĂ<͘>ĞǁŝƐʹDŽƐƐ͕tŝĐŚŝƚĂ^ƚĂƚĞhŶŝǀĞƌƐŝƚǇ
/^/>/d/^d/KE
dŝŶĂdĂǇůŽƌͲZŝƚǌůĞƌ͕hŶŝǀĞƌƐŝƚǇŽĨ/ůůŝŶŽŝƐĂƚŚŝĐĂŐŽ
Es/ZKEDEdΘ:h^d/
DĂŶƵĞůZŝĞŵĞƌ͕tŝůĨƌŝĚ>ĂƵƌŝĞƌhŶŝǀĞƌƐŝƚǇ
hd/KEKEEd/KE
:ŝŵĂůƚŽŶ͕ůŽŽŵƐďƵƌŐhŶŝǀĞƌƐŝƚǇ
DĂƵƌŝĐĞ:͘ůŝĂƐ͕ZƵƚŐĞƌƐhŶŝǀĞƌƐŝƚǇ
/EdZEd/KE>
^ĞƌĚĂƌD͘ĞŒŝƌŵĞŶĐŝŽŒůƵ͕/ƐƚĂŶďƵůƌĞůhŶŝǀĞƌƐŝƚǇ
>^/E͕'z͕/^yh>ΘdZE^'EZKEZE^
ZŝĐŚĂƌĚ:ĞŶŬŝŶƐ͕EĂƟŽŶĂů/ŶƐƟƚƵƚĞƐŽĨ,ĞĂůƚŚ
DĂƌŝĂsĂůĞŶƚĞ͕DŝĐŚŝŐĂŶ^ƚĂƚĞhŶŝǀĞƌƐŝƚǇ
>/s/E'KDDhE/dzW^z,K>K'z
'ůŽƌŝĂ>ĞǀŝŶ͕'ůĞŶĐŚŽ͕DĂƌǇůĂŶĚ
KZ'E/d/KE^dh/^
EĞŝůŽǇĚ͕>ǇĐŽŵŝŶŐŽůůĞŐĞ
WZsEd/KEΘWZKDKd/KE
DŽŶŝĐĂĚĂŵƐ͕ĞWĂƵůhŶŝǀĞƌƐŝƚǇ
ĞƌĞŬ'ƌŝĸƚŚ͕hŶŝǀĞƌƐŝƚǇŽĨDŝĐŚŝŐĂŶ
Wh>/WK>/z
EŝĐŽůĞWŽƌƚĞƌ͕ĞWĂƵůĞŶƚĞƌĨŽƌŽŵŵƵŶŝƚǇZĞƐĞĂƌĐŚ
Z'/KE>hWd
ĞƌŶĂĚĞƩĞ^ĄŶĐŚĞǌ͕ĞWĂƵůhŶŝǀĞƌƐŝƚǇ
ZhZ>/^^h^
ĠĐŝůĞ>ĂƌĚŽŶ͕hŶŝǀĞƌƐŝƚǇŽĨůĂƐŬĂ&ĂŝƌďĂŶŬƐ
^,KK>/EdZsEd/KE
WĂƵů&ůĂƐƉŽŚůĞƌ͕DŝĂŵŝhŶŝǀĞƌƐŝƚǇ͖DĞůŝƐƐĂDĂƌĂƐ͕hŶŝǀĞƌƐŝƚǇŽĨDŝƐƐŽƵƌŝ
^>&Ͳ,>WΘDhdh>^hWWKZd
>ŽƵŝƐƌŽǁŶ͕WƌĞǀĞŶƟŽŶZĞƐĞĂƌĐŚĞŶƚĞƌ͕WĞŶŶƐǇůǀĂŶŝĂ^ƚĂƚĞhŶŝǀĞƌƐŝƚǇ
^dhEd/^^h^
&ĞƌŶĂŶĚŽƐƚƌĂĚĂ͕ƌŝǌŽŶĂ^ƚĂƚĞhŶŝǀĞƌƐŝƚǇ
>ŝŶĚƐĞǇŝŵŵĞƌŵĂŶ͕'ĞŽƌŐŝĂ^ƚĂƚĞhŶŝǀĞƌƐŝƚǇ
tKDE͛^/^^h^
WĂŵĞůĂ>͘DƵůĚĞƌ͕DĂƌƐŚĂůůhŶŝǀĞƌƐŝƚǇ
>ǇŶĞƩĞ:ĂĐŽďƐͲWƌŝĞďĞ͕ůƵīƚŽŶhŶŝǀĞƌƐŝƚǇ

WƌŝŶƚĞĚďǇĂŬĞƌ͛ƐWƌŝŶƟŶŐ͕KŬůĂŚŽŵĂŝƚǇ͕K<;ϰϬϱͿϴϰϮͲϲϵϰϰ

d«ÊÃÃçÄ®ãùWÝù«Ê½Ê¦®ÝãsÊ½͘ϰϯEÊ͘ϯϯ

yhd/sKDD/dd
ϮϬϬϵʹϮϬϭϬ
WZ^/Ed
DĂƌŬ^͘ďĞƌ͕hŶŝǀĞƌƐŝƚǇŽĨ/ůůŝŶŽŝƐ
ĂƚhƌďĂŶĂͲŚĂŵƉĂŝŐŶ
W^dWZ^/Ed
DĂƵƌŝĐĞ:͘ůŝĂƐ͕ZƵƚŐĞƌƐhŶŝǀĞƌƐŝƚǇ
WZ^/Edʹ>d
WĂƚƌŝĐŝĂK͛ŽŶŶŽƌ͕^ĂŐĞŽůůĞŐĞƐ
dZ^hZZ
&ĂďƌŝĐŝŽ͘ĂůĐĂǌĂƌ͕
hŶŝǀĞƌƐŝƚǇŽĨ/ůůŝŶŽŝƐ͕ŚŝĐĂŐŽ
^ZdZz
:ĞĂŶ,ŝůů͕
EĞǁDĞǆŝĐŽ,ŝŐŚůĂŶĚƐhŶŝǀĞƌƐŝƚǇ
^dhEdZWZ^Edd/s^
&ĞƌŶĂŶĚŽƐƚƌĂĚĂ͕
ƌŝǌŽŶĂ^ƚĂƚĞhŶŝǀĞƌƐŝƚǇ
>ŝŶĚƐĞǇŝŵŵĞƌŵĂŶ͕
'ĞŽƌŐŝĂ^ƚĂƚĞhŶŝǀĞƌƐŝƚǇ
WKhE/>ZWZ^Edd/s
DĞŐŽŶĚ͕
hŶŝǀĞƌƐŝƚǇŽĨDĂƐƐĂĐŚƵƐĞƩƐ>ŽǁĞůů
KhE/>K&hd/KEWZK'ZD^
^ƚĞǀĞĂǀŝƐ͕ƵƌŽƌĂhŶŝǀĞƌƐŝƚǇ
Z'/KE>EdtKZ<KKZ/EdKZ
ĞƌŶĂĚĞƩĞ^ĄŶĐŚĞǌ͕
ĞWĂƵůhŶŝǀĞƌƐŝƚǇ
DDZ^ͲdͲ>Z'
ZŚŽŶĚĂ<͘>ĞǁŝƐʹDŽƐƐ͕
tŝĐŚŝƚĂ^ƚĂƚĞhŶŝǀĞƌƐŝƚǇ
ƌĂĚůĞǇKůƐŽŶ͕
EĂƟŽŶĂů>ŽƵŝƐhŶŝǀĞƌƐŝƚǇ
dŝīĂŶǇdŽǁŶƐĞŶĚ͕
'ĞŽƌŐĞƚŽǁŶhŶŝǀĞƌƐŝƚǇ
Wh>/d/KE^
ZŽŐĞƌDŝƚĐŚĞůů͕
EŽƌƚŚĂƌŽůŝŶĂ^ƚĂƚĞhŶŝǀĞƌƐŝƚǇ
:W/dKZ
:ĂĐŽď<ƌĂĞŵĞƌdĞďĞƐ͕
zĂůĞhŶŝǀĞƌƐŝƚǇ
dW/dKZ
DĂƌŝĂ͘:͘ŚƵŶ͕
hŶŝǀĞƌƐŝƚǇŽĨ,ĂǁĂŝǲŝĂƚDĂŶŽĂ

KDD/dd,/Z^
WϮϬϭϬWZK'ZDKDD/dd
ƌĂĚůĞǇKůƐŽŶ͕
EĂƟŽŶĂů>ŽƵŝƐhŶŝǀĞƌƐŝƚǇ
h>dhZ>ΘZ/>&&/Z^
ZŚŽŶĚĂ<͘>ĞǁŝƐʹDŽƐƐ͕
tŝĐŚŝƚĂ^ƚĂƚĞhŶŝǀĞƌƐŝƚǇ
&>>Kt^
DĂƵƌŝĐĞ:͘ůŝĂƐ͕ZƵƚŐĞƌƐhŶŝǀĞƌƐŝƚǇ
/EdZEd/KE>
^ĞƌĚĂƌD͘ĞŒŝƌŵĞŶĐŝŽŒůƵ͕
/ƐƚĂŶďƵůƌĞůhŶŝǀĞƌƐŝƚǇ
/EdZ/^/W>/EZz>/E<'^
ƌŝĐDĂŶŬŽǁƐŬŝ͕
WŽƌƚůĂŶĚ^ƚĂƚĞhŶŝǀĞƌƐŝƚǇ
DDZ^,/W
ZŚŽŶĚĂ<͘>ĞǁŝƐͲDŽƐƐ͕
tŝĐŚŝƚĂ^ƚĂƚĞhŶŝǀĞƌƐŝƚǇ
dŝīĂŶǇdŽǁŶƐĞŶĚ͕
'ĞŽƌŐĞƚŽǁŶhŶŝǀĞƌƐŝƚǇ

EKD/Ed/KE^
DĂƌŬ^͘ďĞƌ͕hŶŝǀĞƌƐŝƚǇŽĨ/ůůŝŶŽŝƐ
ĂƚhƌďĂŶĂͲŚĂŵƉĂŝŐŶ
WĂƚƌŝĐŝĂK͛ŽŶŶŽƌ͕^ĂŐĞŽůůĞŐĞƐ
Wh>/WK>/z
EŝĐŽůĞWŽƌƚĞƌ͕ĞWĂƵůĞŶƚĞƌ
ĨŽƌŽŵŵƵŶŝƚǇZĞƐĞĂƌĐŚ
^ƚĞǀĞŶ,ŽǁĞ͕hŶŝǀĞƌƐŝƚǇŽĨŝŶĐŝŶŶĂƟ
tKDE
^ƵƐĂŶD͘tŽůĨĞ͕
^ƵƐĂŶtŽůĨĞΘƐƐŽĐŝĂƚĞƐ͕>>

Z'/KE>KKZ/EdKZ^
h͘^͘ʹD/t^d
EŝĐŽůĞWŽƌƚĞƌ͕ĞWĂƵůhŶŝǀĞƌƐŝƚǇ
>ŝƐĂtĂůƚ͕ĞWĂƵůhŶŝǀĞƌƐŝƚǇ
^ŚĂƌŽŶ^ŽŶŐ͕DŝĚǁĞƐƚĞƌŶhŶŝǀĞƌƐŝƚǇ
h͘^͘ʹEKZd,^d
ŶŶĞ͘ƌŽĚƐŬǇ͕hŶŝǀĞƌƐŝƚǇŽĨDĂƌǇůĂŶĚ
ĂƚĂůƟŵŽƌĞŽƵŶƚǇ
>ĂƵƌĞŶĞŶŶĞƩĂƩĂŶĞŽ͕
'ĞŽƌŐĞDĂƐŽŶhŶŝǀĞƌƐŝƚǇ
DŝĐŚĞůĞ^ĐŚůĞŚŽĨĞƌ͕^ĂůŝƐďƵƌǇhŶŝǀĞƌƐŝƚǇ
h͘^͘ʹZK<zDKhEd/E^ͬ
^Khd,t^d
DĂƌŝĂ&ĞůŝǆͲKƌƟǌ͕
hŶŝǀĞƌƐŝƚǇŽĨƚŚĞ/ŶĐĂƌŶĂƚĞtŽƌĚ
:ĞƐƐŝĐĂ'ŽŽĚŬŝŶĚ͕
hŶŝǀĞƌƐŝƚǇŽĨEĞǁDĞǆŝĐŽ
h͘^͘ʹ^Khd,^d
ůĂŝŶĞůĂŶƚŽŶ,ĂƌƉŝŶĞ͕
hŶŝǀĞƌƐŝƚǇŽĨ^ŽƵƚŚĂƌŽůŝŶĂ
h͘^͘ʹt^d
ZĞŐŝŶĂ>ĂŶŐŚŽƵƚ͕
hŶŝǀĞƌƐŝƚǇŽĨĂůŝĨŽƌŶŝĂͲ^ĂŶƚĂƌƵǌ
DĂƌŝĂ͘:͘ŚƵŶ͕
hŶŝǀĞƌƐŝƚǇŽĨ,ĂǁĂŝǲŝĂƚDĂŶŽĂ

/EdZEd/KE>
Z'/KE>>/^KE^
^/
dŽƐŚŝ^ĂƐĂŽ͕hŶŝǀĞƌƐŝƚǇŽĨdŽŬǇŽΘ
hŶŝǀĞƌƐŝƚǇŽĨ/ůůŝŶŽŝƐĂƚŚŝĐĂŐŽ
h^dZ>/ͬEt>Eͬ
^Khd,W/&/
<ĂƟĞdŚŽŵĂƐ͕
ƵƌƟŶhŶŝǀĞƌƐŝƚǇŽĨdĞĐŚŶŽůŽŐǇ
ƌ͘ŝĂŶĞŽƐƚĞůůŽ͕
ƵƌƟŶhŶŝǀĞƌƐŝƚǇŽĨdĞĐŚŶŽůŽŐǇ
<ĂŵĂů<ŝƐŚŽƌĞ͕ͮ&ŝũŝ^ĐŚŽŽůŽĨ
DĞĚŝĐŝŶĞ
E
>ŝĞƐĞƩĞƌƵŶƐŽŶ͕
hŶŝǀĞƌƐŝƚǇŽĨYƵĞďĞĐĂƚDŽŶƚƌĞĂů
hZKWͬD/>^dͬ&Z/
sĂĐĂŶƚ
>d/EDZ/
sĂĐĂŶƚ

ϰ^çÃÃÙϮϬϭϬd«ÊÃÃçÄ®ãùWÝù«Ê½Ê¦®Ýã

/EdZ^d'ZKhW^
'/E'
dŚĞŐŝŶŐ/ŶƚĞƌĞƐƚ'ƌŽƵƉĨŽĐƵƐĞƐŽŶ
ƚŚĞƉƌŽĚƵĐƟǀĞƌŽůĞŽĨĂŐŝŶŐŝŶƚŚĞ
ĐŽŵŵƵŶŝƚǇĂŶĚƚŚĞƉƌĞǀĞŶƟŽŶŽĨŵĞŶƚĂů
ŚĞĂůƚŚƉƌŽďůĞŵƐŝŶƚŚĞĞůĚĞƌůǇ͘
ŚĂŝƌ͗DĂƌŐĂƌĞƚD͘,ĂƐƟŶŐƐ
;ϴϰϳͿϮϱϲͲϰϴϰϰ
ŵĂƌŐĂƌĞƚŵŚĂƐƟŶŐƐΛĞĂƌƚŚůŝŶŬ͘ŶĞƚ
,/>ZE͕zKhd,Θ&D/>/^
dŚĞŚŝůĚƌĞŶ͕zŽƵƚŚΘ&ĂŵŝůŝĞƐ/ŶƚĞƌĞƐƚ
'ƌŽƵƉĨĂĐŝůŝƚĂƚĞƐƚŚĞŝŶƚĞƌĞƐƚƐŽĨĐŚŝůĚ
ĂŶĚĂĚŽůĞƐĐĞŶƚĚĞǀĞůŽƉŵĞŶƚŝŶŚŝŐŚƌŝƐŬ
ĐŽŶƚĞǆƚƐ͕ĞƐƉĞĐŝĂůůǇƚŚĞĞīĞĐƚŽĨƵƌďĂŶ
ƉŽǀĞƌƚǇĂŶĚĐŽŵŵƵŶŝƚǇƐƚƌƵĐƚƵƌĞƐŽŶ
ĐŚŝůĚĂŶĚĨĂŵŝůǇĚĞǀĞůŽƉŵĞŶƚ͘
ŚĂŝƌ͗ZŝĐŚĂƌĚE͘ZŽďĞƌƚƐ;ϰϯϱͿϳϵϳͲϯϯϰϲ
KDDhE/dzd/KE
dŚĞŽŵŵƵŶŝƚǇĐƟŽŶ/ŶƚĞƌĞƐƚ'ƌŽƵƉ
ĞǆƉůŽƌĞƐƚŚĞƌŽůĞƐĂŶĚĐŽŶƚƌŝďƵƟŽŶƐŽĨ
ƉĞŽƉůĞǁŽƌŬŝŶŐŝŶĂƉƉůŝĞĚĐŽŵŵƵŶŝƚǇ
ƉƐǇĐŚŽůŽŐǇƐĞƫŶŐƐ͘
ŚĂŝƌ͗ƌĂĚůĞǇKůƐŽŶ;ϳϳϯͿϯϮϱͲϰϳϳϭ
KDDhE/dz,>d,
dŚĞŽŵŵƵŶŝƚǇ,ĞĂůƚŚ/ŶƚĞƌĞƐƚ'ƌŽƵƉ
ĨŽĐƵƐĞƐŽŶŚĞĂůƚŚƉƌŽŵŽƟŽŶ͕ĚŝƐĞĂƐĞ
ƉƌĞǀĞŶƟŽŶ͕ĂŶĚŚĞĂůƚŚĐĂƌĞƐĞƌǀŝĐĞ
ĚĞůŝǀĞƌǇŝƐƐƵĞƐĂƐƚŚĞǇƌĞůĂƚĞ
ƚŽƚŚĞĐŽŵŵƵŶŝƚǇ͘
ŽͲĐŚĂŝƌƐ͗ĂǀŝĚ>ŽƵŶƐďƵƌǇ;ϰϭϱͿϯϯϴͲϭϰϰϬ
ĚůŽƵŶƐďƵΛĂĞĐŽŵ͘ǇƵ͘ĞĚƵ͖
^ŚĂŶŶŽŶ'ǁŝŶDŝƚĐŚĞůů;ϮϬϮͿϳϭϵͲϳϴϭϮ
ƐŐǁŝŶŵŝƚĐŚĞůůΛŐŵĂŝů͘ĐŽŵ
/^/>/d/^
dŚĞŝƐĂďŝůŝƟĞƐ/ŶƚĞƌĞƐƚ'ƌŽƵƉƉƌŽŵŽƚĞƐ
ƵŶĚĞƌƐƚĂŶĚŝŶŐŽĨƚŚĞĚĞƉƚŚĂŶĚĚŝǀĞƌƐŝƚǇ
ŽĨĚŝƐĂďŝůŝƟĞƐŝƐƐƵĞƐŝŶƚŚĞĐŽŵŵƵŶŝƚǇ
ƚŚĂƚĂƌĞƌĞĂĚǇĨŽƌƌĞƐĞĂƌĐŚĂŶĚĂĐƟŽŶ͕
ĂŶĚŝŶŇƵĞŶĐĞƐĐŽŵŵƵŶŝƚǇƉƐǇĐŚŽůŽŐŝƐƚƐ͛
ŝŶǀŽůǀĞŵĞŶƚŝŶƉŽůŝĐǇĂŶĚƉƌĂĐƟĐĞƐ
ƚŚĂƚĞŶŚĂŶĐĞƐĞůĨĚĞƚĞƌŵŝŶĂƟŽŶ͕
ƉĞƌƐŽŶĂůĐŚŽŝĐĞ͕ĂŶĚĨƵůůŝŶĐůƵƐŝŽŶŝŶƚŚĞ
ĐŽŵŵƵŶŝƚǇĨŽƌƉĞŽƉůĞǁŝƚŚĚŝƐĂďŝůŝƟĞƐ͘
ŚĂŝƌ͗dŝŶĂdĂǇůŽƌͲZŝƚǌůĞƌ;ϯϭϮͿϰϭϯͲϰϭϰϵ͕
ƚƌŝƚǌůĞƌΛƵŝĐ͘ĞĚƵ
Es/ZKEDEdΘ:h^d/
dŚĞŶǀŝƌŽŶŵĞŶƚΘ:ƵƐƟĐĞ/ŶƚĞƌĞƐƚ
'ƌŽƵƉŝƐĨŽĐƵƐĞĚŽŶƌĞƐĞĂƌĐŚĂŶĚĂĐƟŽŶ
ƌĞůĂƚĞĚƚŽŐůŽďĂůĐůŝŵĂƚĞĐŚĂŶŐĞĂŶĚ
ĞŶǀŝƌŽŶŵĞŶƚĂůĚĞŐƌĂĚĂƟŽŶ͘tŝƚŚĂĨŽĐƵƐ
ŽŶĞŶǀŝƌŽŶŵĞŶƚĂůũƵƐƟĐĞ͕ƉĂƌƟĐƵůĂƌůǇ
ŚŽǁĞŶǀŝƌŽŶŵĞŶƚĂůĐŚĂŶŐĞĂīĞĐƚƐĂŶĚ
ŽŌĞŶƉĞƌƉĞƚƵĂƚĞƐƐŽĐŝĂůŝŶĞƋƵĂůŝƚǇ͕
ƚŚŝƐŐƌŽƵƉĞǆƉůŽƌĞƐƚŚĞƌŽůĞĐŽŵŵƵŶŝƚǇ
ƉƐǇĐŚŽůŽŐǇĐĂŶĂŶĚƐŚŽƵůĚƉůĂǇŝŶ
ƵŶĚĞƌƐƚĂŶĚŝŶŐŝŶƚŚĞƐĞƵƌŐĞŶƚĐŚĂŶŐĞƐ
ƚŽŽƵƌĞĐŽůŽŐǇ͘
ŚĂŝƌ͗ŽƵƌƚĞsŽŽƌŚĞĞƐ͕;ϱϬϱͿϯϬϲͲϳϯϮϯ
/E/'EKh^
dŚĞ/ŶĚŝŐĞŶŽƵƐ/ŶƚĞƌĞƐƚ'ƌŽƵƉŝƐ
ŚŽƐƚĞĚďǇƚŚĞƵƐƚƌĂůŝĂŶ͕EĞǁĞĂůĂŶĚ
ĂŶĚWĂĐŝĮĐďƌĂŶĐŚŽĨƚŚĞ^ŽĐŝĞƚǇĨŽƌ
ŽŵŵƵŶŝƚǇZĞƐĞĂƌĐŚĂŶĚĐƟŽŶ͘dŚĞ
ĂŝŵƐŽĨƚŚŝƐŐƌŽƵƉĂƌĞŝŶƚĞƌƌĞůĂƚĞĚ͘
&ŝƌƐƚůǇ͕ŝƚǁĂŶƚƐƚŽƐƵƉƉŽƌƚ^Z
ŵĞŵďĞƌƐǁŚŽĂƌĞĐŽŶĚƵĐƟŶŐŝŶĚŝŐĞŶŽƵƐ
ƌĞƐĞĂƌĐŚďǇƉƌŽǀŝĚŝŶŐĂĨŽƌƵŵĨŽƌ
ƚŚĞĞǆĐŚĂŶŐĞŽĨŝĚĞĂƐ͕ůŝƚĞƌĂƚƵƌĞĂŶĚ
ĞǆƉĞƌŝĞŶĐĞ͘dŚŝƐǁŝůůĂƐƐŝƐƚƚŚĞ'ƌŽƵƉ͛Ɛ
ŵŽƌĞƐƉĞĐŝĮĐĨŽĐƵƐǁŚŝĐŚŝƐƚŽƵƟůŝǌĞŽƵƌ
ĐŽŵďŝŶĞĚƌĞƐŽƵƌĐĞƐŵŽƌĞĞīĞĐƟǀĞůǇƚŽ
ĐŽŶĚƵĐƚƐƚƌĞŶŐƚŚƐͲďĂƐĞĚƉƌĂǆŝƐƚŽǁĂƌĚƐ
ƌĂŝƐŝŶŐƉƵďůŝĐĂǁĂƌĞŶĞƐƐŽĨƚŚĞƉůŝŐŚƚ

ŽĨŝŶĚŝŐĞŶŽƵƐƉĞŽƉůĞĂŶĚĂĚĚƌĞƐƐŝŶŐ
ƚŚĞƐŽĐŝĂůũƵƐƟĐĞŝƐƐƵĞƐƚŚĞǇĨĂĐĞŝŶ
ŽƉƉƌĞƐƐŝǀĞĚŽŵŝŶĂŶƚƐŽĐŝĞƟĞƐ͘
ŽͲĐŚĂŝƌƐ͗ƌŝĂŶŝƐŚŽƉ͕
͘ŝƐŚŽƉΛĐƵƌƟŶ͘ĞĚƵ͘ĂƵ͖
>ŝǌǌŝĞ&ŝŶŶ͕ů͘ĮŶŶΛĐƵƌƟŶ͘ĞĚƵ͘ĂƵ
>^/E͕'z͕/^yh>͕
ΘdZE^'EZ;>'dͿ
dŚĞ>'d/ŶƚĞƌĞƐƚ'ƌŽƵƉŝŶĐƌĞĂƐĞƐ
ĂǁĂƌĞŶĞƐƐŽĨƚŚĞŶĞĞĚĨŽƌĐŽŵŵƵŶŝƚǇ
ƌĞƐĞĂƌĐŚĂŶĚĂĐƟŽŶƌĞůĂƚĞĚƚŽŝƐƐƵĞƐ
ƚŚĂƚŝŵƉĂĐƚ>'dƉĞŽƉůĞ͕ĂŶĚƐĞƌǀĞƐ
ĂƐĂŵĞĐŚĂŶŝƐŵĨŽƌĐŽŵŵƵŶŝĐĂƟŽŶ͕
ĐŽůůĂďŽƌĂƟŽŶ͕ĂŶĚƐƵƉƉŽƌƚĂŵŽŶŐ
ĐŽŵŵƵŶŝƚǇƉƐǇĐŚŽůŽŐŝƐƚƐǁŚŽĂƌĞĞŝƚŚĞƌ
ŝŶƚĞƌĞƐƚĞĚŝŶƌĞƐĞĂƌĐŚͬƐĞƌǀŝĐĞͬƉŽůŝĐǇ
ƌĞůĂƚĞĚƚŽ>'dƉĞŽƉůĞĂŶĚĐŽŵŵƵŶŝƟĞƐ͕
ĂŶĚͬŽƌǁŚŽŝĚĞŶƟĨǇĂƐ>'d͘
ŽͲĐŚĂŝƌƐ͗ZŝĐŚĂƌĚ:ĞŶŬŝŶƐ͕
ũĞŶŬŝŶƐƌŝΛŶŝĚĂ͘ŶŝŚ͘ŐŽǀ͖
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dŚĞKƌŐĂŶŝǌĂƟŽŶ^ƚƵĚŝĞƐ/ŶƚĞƌĞƐƚ
'ƌŽƵƉŝƐĂĐŽŵŵƵŶŝƚǇŽĨƐĐŚŽůĂƌƐ
ǁŚŽĂƌĞŝŶƚĞƌĞƐƚĞĚŝŶĐŽŵŵƵŶŝƚǇ
ƉƐǇĐŚŽůŽŐǇƚŚĞŵĞƐ;Ğ͘Ő͕͘ĞŵƉŽǁĞƌŵĞŶƚ͕
ĞĐŽůŽŐŝĐĂůĂŶĂůǇƐŝƐ͕ƉƌĞǀĞŶƟŽŶ͕ƐĞŶƐĞŽĨ
ĐŽŵŵƵŶŝƚǇͿŝŶŽƌŐĂŶŝǌĂƟŽŶĂůĐŽŶƚĞǆƚƐ͕
ĂŶĚŝŶŝŵƉŽƌƟŶŐŽƌŐĂŶŝǌĂƟŽŶƐƚƵĚŝĞƐ
ĐŽŶĐĞƉƚƐ͕ŵĞƚŚŽĚƐ͕ŵŽĚĞůƐ͕ĂŶĚƚŚĞŽƌŝĞƐ
ŝŶƚŽĐŽŵŵƵŶŝƚǇƉƐǇĐŚŽůŽŐǇ͘
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dŚĞWƌĞǀĞŶƟŽŶΘWƌŽŵŽƟŽŶ/ŶƚĞƌĞƐƚ
'ƌŽƵƉƐĞĞŬƐƚŽĞŶŚĂŶĐĞĚĞǀĞůŽƉŵĞŶƚ
ŽĨƉƌĞǀĞŶƟŽŶĂŶĚƉƌŽŵŽƟŽŶƌĞƐĞĂƌĐŚ͕
ĨŽƐƚĞƌĂĐƟǀĞĚŝĂůŽŐƵĞĂďŽƵƚĐƌŝƟĐĂů
ĐŽŶĐĞƉƚƵĂůĂŶĚŵĞƚŚŽĚŽůŽŐŝĐĂůĂĐƟŽŶ
ĂŶĚŝŵƉůĞŵĞŶƚĂƟŽŶŝƐƐƵĞƐ͕ĂŶĚƉƌŽŵŽƚĞ
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ŽͲĐŚĂŝƌƐ͗WĂƵů&ůĂƐƉŽŚůĞƌ͕
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The survey consisted of 30
items. These included items that
assessed basic SCRA membership,
TCP subscription, and employment
status information. Most of the
survey items requested feedback on
aspects of TCP including accessibility,
visual appeal, length, and content.
Respondents could also provide
suggestions for improvement through
an open-ended response item.
Eighty-one readers responded,
which is a response rate of 9.0%
(based on the number of SCRA
members at that time), which is
likely not representative of TCP
readership. And, because the SCRA
membership list may have been
incomplete during the transition to
SCRA’s new management company,
we cannot be completely certain that
all readers received the survey. A
breakdown by SCRA membership
status includes 49.4% regular members,
33.3% student members, and 17.3%
fellows. Respondents’ primary work
settings included educational settings
(73.8%), non-profit organizations
(8.8%), for-profit organizations (2.5%),
government institutions (2.5%), and
others (12.5%; which includes retiree,
research institutions, independent, and
a mix of community settings). Almost
all respondents (93.8%) indicated that
they had a subscription to TCP, and
88.8% received it in hard copy format.
ZĞƐƵůƚƐ
With regard to accessing
TCP, being provided an electronic
copy was preferred by the largest
number of respondents (63%).
However, considerable proportions
of respondents also wanted to have
a hard copy (53%) and to access
the publication online (48%).
Respondents were able to select
more than one method of accessing
TCP, and it is evident that many
preferred having it available in
multiple formats (see Table 1).
When asked to choose the primary
purpose of TCP, the largest proportion

of respondents felt that it should be
more geared toward being a newsletter
(33%). A little more than one-fourth
felt that the publication should have
some “other” purpose, with a majority
of these respondents indicating
that TCP should serve a variety of
purposes, including a combination
of a newsletter and a quasi-journal
geared toward both first-time and nonacademic authors. Almost one-fifth
were “unsure” about what the purpose
of TCP should be (see Table 1).
Table 2 reveals that, overall,
respondents rated various aspects of
TCP’s material format and ease of
reading as more positive than negative,
with mean scores all above 2.5 (on a
scale of 1 to 4). Areas that had a mean
score of less than 3.0 (rating of “good”),
which may indicate more “room
for improvement,” included visual
appeal of the different aspects of color
scheme, column formatting, images,
and tables and figures. A vast majority
felt that the length of each issue and
particular columns were “just right.”
As far as TCP content, mean
scores indicate that on average,
respondents agreed that 1) TCP’s
topics are reflective of community
psychology’s mission, 2) the topics are
interesting, 3) the articles are helpful
in their work, 4) contributors reflect
the diversity of community psychology,
and 5) the writing style is accessible
to all types of readers. For future
issues, most respondents believed
it would be helpful for TCP to add
a column on job announcements,
provide other career type information,
and have links to the SCRA website
for more detailed information about
the articles. When asked whether
stricter word limits should be used
for articles, a larger proportion of
respondents disagreed than agreed.
More in-depth feedback for
improving TCP was gathered through
an open-ended item. However, a broad
range of feedback was given and there
was little consensus on areas that
should be improved. For example, one

respondent advocated for shorter issues
while one advocated for longer issues;
also, two respondents preferred TCP
fulfilling mixed purposes (newsletter
and quasi-journal) while one
suggested it being only a newsletter
and splitting off a new peer-reviewed
community practitioner journal.
Overall, relatively few open-ended
responses were provided. An attempt
at summarizing this feedback (with
frequency of responses) is given below:
x Have electronic or online
access more easily available
(4) (some say current online
version not very usable)
x Have online job
announcements (3)
x Include more commentaries,
dialogues and debates on topics (3)
x Present it more like a magazine
(more readable, more
spacing, thinner paper) (3)
x Include more practicerelated articles (2)
x Keep hard copy (2)
x Increase range of areas covered (1)
x Include more preventionrelated topics (1)
x Have more themed issues (1)
x Include more box headings (1)
x Include an index of
web resources (1)
ŝƐĐƵƐƐŝŽŶ
'ĞŶĞƌĂůŽŶƚĞŶƚ
It appears that respondents were
mostly satisfied with TCP’s current
content. A majority felt that TCP’s
topics reflect community psychology’s
mission and diversity, are interesting
and useful, and use a writing style that
is accessible to all readers. However,
suggestions were made to include
job announcements and other careertype information to further increase
the publication’s usefulness for
readers. A few respondents suggested
including more commentaries,
dialogues, and/or debates to
supplement the content. While
two individuals suggested having
more practice-related articles, one
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individual each suggested increasing
the range of areas covered, having
more prevention-related topics, and
including an index of web resources.
Respondents did not favor putting
stricter word limits on articles. This
preference may help facilitate the
publication’s move toward placing
more of its content online, which
would allow a sufficient length
for columns while minimizing
distribution (printing and mailing)
costs. This possibility is discussed
further in the next section.
KŶůŝŶĞŽŶƚĞŶƚ
Overall, respondents preferred to
have different ways of accessing TCP,
including electronic/online versions.
As for accessing full issues of TCP,
most respondents preferred to have an
electronic copy. Thus, it is important
to continue to provide the full TCP
issues that are currently available
from the SCRA website. However,
its current form might benefit from
some modification to be more userfriendly, as one respondent stated:
“It would be great to be able
to access individual articles online,
instead of having to retrieve a PDF of
the full issue, and find the article in
question, which is sometimes spread
out on non-contiguous pages.”
In addition, respondents preferred
to have specific types of content
online, which could supplement
the issue. One type could be more
detailed article content for lengthier
and substantive articles. Examples
may include additional tables and
figures, appendices, more detailed
analyses of research, resources for
readers, etc. As mentioned, respondents
did not favor limiting article length,
so including some of the article
content online is one solution.
“If costs become an issue, then we
need to prioritize objectives for TCP.
However, moving partly or fully online
would help cut costs, and I would favor
doing that first. Also, if needed, some
of the money from the enhanced AJCP

contract should go to supporting the
current or even an enhanced TCP!”
“...Links to the SCRA website
are a great idea! Not just for tables/
images, but also for ongoing discussion
on blogs, references to materials or
resources on the website, etc.”
Another type could be job-related
information. Respondents strongly
favored the inclusion of career-type
information, and topics such as career
preparation, job hunting tips, etc.,
could be included more frequently in
TCP issues. However, time-sensitive
material such as job announcements
may be better suited to an online
format, such as on the SCRA website.
“Adding a column for job
announcements would be good IF
TCP goes online so announcements
would be timely...”
“My reaction to the idea of job
announcements is that TCP is published
quarterly, and announcements
may be out of date by the time they
reach readers. I suggest putting job
announcements on the SCRA website.”
A third type of content that
was suggested, which may be more
suitable online, is in the form of
discussions, debates, and dialogues.
This would allow for a more interactive
environment than is possible with
the current TCP format. While
forums and blogs are available on
the SCRA website, it may help to
provide links within TCP to guide
readers toward interactive sessions
related to specific TCP columns or
articles that may be available online.
“In terms of formats, I tend to
like debates and dialogues on key
issues of the day–TCP would be a
good place for more of these.”
“The TCP is a great forum for
practice related articles and discussions.”
DƵůƟƉůĞWƵƌƉŽƐĞƐ
Based on the results of this
survey, it appears that having a mix
of content would best serve readers’
interests. Specifically, respondents
preferred both newsletter-type content
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and journal-type content. While
this is typically the kind of mix
that TCP has been offering, such
feedback from readers is valuable
in continuing to ensure that the
publication is fulfilling readers’ needs.
DĂŐĂǌŝŶĞͲ>ŝŬĞYƵĂůŝƟĞƐ
Respondents indicated a preference
for increasing the visual appeal of
the publication. In particular, TCP
should improve the attractiveness of
the color scheme, column formatting,
images, and tables and figures. Readers
have also expressed that TCP can be
difficult to read and is text-heavy, and
it could benefit from more spacing and
attention-getters such as box headings/
call-outs. Such feedback may point
to the development of a publication
that has more of a magazine-type feel.
Of course, cost will play a significant
role in the extent to which all of these
suggestions can be incorporated.
“I don’t like the small type with
no spacing; I want to read TCP like
a magazine but I absolutely can’t...”
“re: paper quality--I think we could
go for “ lesser” quality, like thinner
paper. Wouldn’t that reduce the cost?”
“Require authors to use less jargon
so that it is even more accessible to
be read by a wider audience.”
“I am not sure why, but there is
something about the layout that makes
the TCP a little difficult to read.”
^ƵŵŵĂƌǇ
Although the response rate
for the TCP Reader Survey was
low, respondents provided valuable
suggestions for improving the
usefulness of TCP. Overall,
respondents were satisfied with
its current content, but provided
suggestions for adding specific
content such as more career-type
information. Respondents also
preferred having the publication
available in multiple formats (hard
copy and electronic/online versions)
and suggested specific types of
content that would be more beneficial
being online. Results also seem

to suggest that TCP should continue to include a mix
of newsletter-type content and journal-type content.
Finally, TCP has some “room for improvement” in its
visual appeal, and some modifications toward a more
magazine-type feel may help meet the needs of its readers.
It is important to emphasize that no decisions have been
made regarding the future format of TCP. As documented
in a recent SCRA listserv discussion, there are varying
viewpoints regarding TCP’s content and format, and more
feedback and input needs to be sought. The current editorial
team has two years to be able to assist with whatever format
or formats the Executive Committee (with feedback from
the readership) decides would increase the accessibility,
readability, and value of TCP to all SCRA members. G
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,ĞůƉŝŶŐĨĂŵŝůŝĞƐĂŶĚ
ĐŽŵŵƵŶŝƟĞƐƌĞĐŽǀĞƌĨƌŽŵ
ĚŝƐĂƐƚĞƌ͗>ĞƐƐŽŶƐůĞĂƌŶĞĚ
ĨƌŽŵŚƵƌƌŝĐĂŶĞ<ĂƚƌŝŶĂĂŶĚŝƚƐ
ĂŌĞƌŵĂƚŚ͘

tĂƐŚŝŶŐƚŽŶ͕͗ŵĞƌŝĐĂŶ
WƐǇĐŚŽůŽŐŝĐĂůƐƐŽĐŝĂƟŽŶ͘

ĚŝƚĞĚĂŶĚtƌŝƩĞŶďǇ
ĞŶŝƐĞƵůůŝŶŐ͕WŚ͕͘͘hŶŝǀĞƌƐŝƚǇŽĨ
EĞďƌĂƐŬĂWƵďůŝĐWŽůŝĐǇĞŶƚĞƌ
An ad-hoc subcommittee on
disaster recovery for the United States
Senate Committee on Homeland
Security and Government Affairs held
hearings in 2009 as a follow up to the
interim report done by the National
Commission on Children and Disasters
(2009). This initial report offered mental
health recommendations related to
integrating children’s mental/behavioral
health in preparedness and response
activities, enhancing the research
agenda for children’s mental/behavioral
health and the training of the pediatric
disaster workforce. The book, Helping
Families and Communities Recover
From Disaster: Lessons Learned From
Hurricane Katrina and its Aftermath,
addresses these recommendations by
presenting a blend of scholarly research
and operational wisdom drawn from
the Katrina experience. Editors Ryan
P. Kilmer, Virginia Gil-Rivas, Richard
G. Tedeschi and Lawrence G. Calhoun
have assembled chapters written by a host
of authors to systematically review the
current literature in disaster behavioral
health, present results of funded research
in response to the Gulf Coast Hurricane
experience for children, families and
systems, and present recommendations
that align with the initial conclusions of
the National Commission on Children
and Disasters.

The editors of the book intend it
to serve as a reference for professionals
and scholars interested in the impact
of disasters on children, families and
communities. Each of the twelve chapters
in the book is heavy with scholarly
references, but the most compelling
and memorable part of each chapter
is the lessons learned and actionable
recommendations. The authors use the
human and environmental context postKatrina in Louisiana and Mississippi
to illustrate research and its application
to real world psycho-social issues. An
ecological theory unifies the work
contained in the volume with each
chapter’s authors referring specifically to
Bronfenbrenner’s bioecological model
(2005) as a way to frame their work and
conclusions. This model emphasizes the
interaction of person and environment
while logically leading the reader to a
conclusion that individual reactions to
disaster are influenced by a constellation
of variables that are not easily
deconstructed.
The book begins with a review
of previous research and presents
new findings to assist the reader in
understanding proximal influences
of a child’s reaction to disaster (e.g.,
family, caregivers, and teachers). This
section is memorable because it led the
reader to a recognition of the need to
bring indicators of child well-being and
protection to a higher standard rather
than just back to pre-disaster functioning.
Comparisons between Katrina relief
efforts and humanitarian responses to
emergencies in developing countries in
the first section prepare the reader to
enter the second part of the book, which
focuses on the distal influences of systems
and communities making up a child’s
world post-disaster. The authors of these
chapters offer frank recommendations
to improve systems prior to and during
a disaster response based on research
and experience. The third and final
part of the book ties the work and
recommendations of the previous two
sections together with lessons learned
through the Katrina experience.
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Each chapter in this book can stand
alone, but taken together they paint a
multi-dimensional picture that seems to
hang meat on the skeleton offered by the
initial recommendations of the National
Commission on Children and Disasters
(2009). I am a frequent critic of disaster
research and writing that doesn’t translate
well to operational settings. Although
this volume is research heavy, the authors
and editors have made a concerted effort
to frame actionable recommendations
for clinicians, policy makers and scholars.
For example, a discussion on use of
evidence-based practices includes the
caveat that most teachers and clinicians
working in a post-disaster context have
little time or capacity to assess the quality
of all the programs being offered to
meet the needs of their communities or
students. The authors advocate stepping
back and offering assessment expertise to
affected communities prior to imposing
“programs” for recovery.
Bottom line, this isn’t light reading –
but to date is one of the most thoughtful
and complete volumes available
for scholars, graduate students and
professionals involved in disaster mental
health/ behavioral health planning,
response or recovery work with children,
families and communities. This book is
timely and should be on the reference
shelf for anyone involved in behavioral
health disaster planning or response work.
ZĞĨĞƌĞŶĐĞƐ
Bronfenbrenner, U. (2005). The
bioecological theory of human
development. In U. Bronfenbrenner
(Ed.), Making human beings human:
Bioecological perspectives on human
development (pp. 3-15). Thousand
Oaks, CA: Sage. (First published in
2001.)
National Commission on Children and
Disasters Interim Report, October
2009. Retrieved from http://www.
hsdl.org/hslog/?q=node/5116 G
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ĂƌƌŝŽWƌŽĨĞƐƐŽƌƐ͗dĂůĞƐŽĨ
EĂƚƵƌĂůŝƐƟĐZĞƐĞĂƌĐŚ͘ tĂůŶƵƚ

ƌĞĞŬ͕͗>ĞŌŽĂƐƚWƌĞƐƐ͘

ĚŝƚĞĚĂŶĚtƌŝƩĞŶďǇĂǀŝĚ'ůĞŶǁŝĐŬ͕
&ŽƌĚŚĂŵhŶŝǀĞƌƐŝƚǇ
For community psychologists,
1965 and the Swampscott Conference
of that year represent our Declaration
of Independence of 1776 and Magna
Carta of 1215. However, many of the
questions that remain compelling to
us today were being asked even before
the beginning, and by researchers and
practitioners in a variety of fields (e.g.,
sociology and anthropology, as well as
psychology). How does culture influence
the interpretation of those behaviors that
we classify as mental illness? How do
unempowered populations cope with
the daily stressors that they face? What
forces give rise to community-based
organizations, and what factors influence
their longevity and effectiveness? What
are the most valid methods of studying
communities and their members? It
was such questions that intrigued Lloyd
Rogler, a young sociologist conducting
research in Hispanic communities
in Puerto Rico and New Haven,
Connecticut, in the 1950s and ‘60s. In
Barrio Professors, Rogler, the son of a
White father from Kansas and a Latina
mother from Puerto Rico, employs
autobiographical fiction--memory
melded with fiction--to reconstruct his
grappling with those and similar issues
during that period of a half century ago.

Puerto Rican community organizations
in New Haven between 1960 and 1968.
The heart of these two sections are vividly
drawn vignettes depicting members of
these two communities who play a role
in his transformation from experimental
sociologist to naturalistic researcher. It
is these persons--typically from the
lower social strata of society--who serve
as his barrio professors. The third and
shortest section is an epilogue in which
Rogler poignantly connects his San Juan
and New Haven experiences with his
relationship with his father, who in 1940
had carried out the first sociological study
ever in Puerto Rico and who was himself
a proponent of studying behavior within
historical and cultural contexts.

For this reader, the work operates
simultaneously on three levels--that of
the individual researcher, the community,
and community psychology as a
discipline. On the level of the individual
researcher, Barrio Professors describes
the author’s journey toward naturalistic
research. Trained in experimental
sociology in graduate school, Rogler
comes to discover the limitations
of quantitative and experimental
methodology, no matter how
psychometrically sound one’s measures
may appear to be. Gradually, he arrives at
an appreciation of participant observation
as an alternative approach to uncovering
truths. This awakening is not without its
missteps and dilemmas, and Rogler, to
his credit, is not above presenting himself
self-deprecatingly as quite fallible in
this regard. For example, he inquires of
Vicente de Serrano, New Haven’s most
The author, who achieved subsequent powerful Puerto Rican political boss,
“Vic, have you experienced role conflict?”,
distinction as one of the pioneers of
only to realize from his respondent’s
cultural psychiatry, divides the volume
bewildered reply that this is the type of
into three parts. The first involves his
clumsy, jargon-based query that only
research collaboration with August
Hollingshead, the well-known sociologist, an academic would ask. Through such
trial-and-error encounters, Rogler learns
in San Juan from 1957-60, on Puerto
that questions need to be specific and
Rican culture’s influence on the onset
concrete, while reflecting “an attitude of
and manifestation of what psychiatry
acceptance, sympathy, and good will,” if
labels “schizophrenia”, as well as on
one
is to establish trusting relationships
families’ ways of coping with the disorder.
with
community members.
The second focuses on his investigation of

Similarly, while observing meetings
of the Hispanic Confederation of New
Haven, Rogler finds that his passivity
(grounded in his desire not to influence
the group’s behavior) causes him to be
viewed as “marginal and…enigmatic,…
as a stranger in a cultural context that
was devoid of strangers.” With this
dawning awareness, he is able to give
himself permission “to act or react
with spontaneity and interest” and
thereby become more accepted as a
group member and more effective as a
participant observer.
Yet another challenging situation
arises for Rogler when he is, in
effect, ordered by Doña Maria, an
impoverished part-time cook in New
Haven, to be godfather to her grandson
and to assume the responsibilities that
come with this honor. These include,
unexpectedly, finding a crib that would
be both functional and symbolically
appropriate, that is, without vertical
slats, which to Doña Maria represent
the bars of the prisons in which alltoo-many Puerto Rican males in the
United States are confined. Through
incidents like these three, we come to
appreciate that participant observation,
far from requiring one to blend into the
background, confronts the researcher
with quandaries and choices requiring
constant calibration of the nature and
degree of one’s involvement.
On the community level, Barrio
Professors demonstrates how cultural
context, including both time and
place, influences the behavior of
communities and the individuals
comprising them. For instance, what to
a U.S.-trained psychiatrist is a clear-cut
case of schizophrenia, marked by the
disorder’s characteristic delusions and
hallucinations, is to Doña Juana, the
“patient,” and to the fellow members of
the spiritualist congregation to which
she belongs, evidence of “facultades,”
gifts, that if she can pass spiritual tests
(“pruebas”--what psychiatry regards as
schizophrenic symptoms) will enable her
to communicate on a regular basis with
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the spirits. For Doña Juana, Doña Ina-her spiritualist medium--is a far more
trustworthy guide than is the psychiatrist
whom she is forced to see by her husband.
Rogler cogently delineates the differences
between the medical and spiritual models
and their implications, noting that
“coping with madness depended on which
interpretation controlled the person’s life.”

dŚĞŽŵŵƵŶŝƚǇ
WƌĂĐƟƟŽŶĞƌ

Finally, on the level of community
psychology as a discipline, the book
provides graphic illustration of a number
of salient concepts and constructs.
Among these are stressors (including
poverty, urbanization, and immigration),
cultural diversity (e.g., in San Juan,
spiritualism vs. Western psychiatry;
in New Haven, Puerto Ricans as one
of several competing ethnic and racial
groups), social support (such as Doña
Ina’s spiritualist congregation), coping
(including a reversal of marital roles in
San Juan couples in which, when the
husband experiences mental illness, his
wife becomes the breadwinner and
he secretly does the housework), and
empowerment (via community action
groups in New Haven). For this reason,
Barrio Professors would fit nicely as a
supplementary text and springboard to
class discussion in both undergraduate
and graduate courses.

tƌŝƩĞŶďǇtŝůůŝĂŵ͘EĞŝŐŚĞƌ͕ĂǀŝĚ
t͘>ŽƵŶƐďƵƌǇ͕ΘZĞďĞĐĐĂ͘>ĞĞ

A brisk and engaging read, Barrio
Professors gives three-dimensional life
to important issues in a nonacademic
literary format. As we enter the second
decade of the 21st century, San Juan in
the 1950s and New Haven in the 1960s
may seem quite remote. However, the
questions with which Rogler wrestled
then, and upon which he reflects in this
volume, are hardy perennials meriting
our continuing consideration. For both
seasoned researchers and newcomers to
the field, there is much to value and savor
here. G

ĚŝƚĞĚďǇ^ƵƐĂŶD͘tŽůĨĞ

ŽŵŵƵŶŝƚǇWƐǇĐŚŽůŽŐǇ
WƌĂĐƟĐĞŝŶ,ĞĂůƚŚĂƌĞ

The values of community psychology
embrace health and wellbeing, and many
settings and ecological perspectives
intersect. Just after passage of the most
sweeping change in federal health policy
in fifty years there is hope for a more
inclusive, responsive and cost-effective
U.S. healthcare system. In this article,
three of us who work in healthcare share
a framework for looking at what we
do, how we got there, our co-workers
and opportunities and challenges. We
represent diverse employers: academic
medical school, regional hospital
network, and university, all with their
unique challenges and rewards.

about medical education and wrote six
grants in my first year, which focused
on developing measurement techniques
for quantifying neighborhood attributes
that impact physical activity, dietary
habits and obesity of residents. Despite
my great success there, I realized
that this was not the right “personenvironment fit” for me. I moved to
Houston one year later and took the job
at the University of Houston (UH).
Most of my work has been
focused on understanding social and
physical environmental determinants
of neighborhoods that contribute to
good health. Houston has proven to
be an ideal setting for this, providing
lots of opportunity to test elements of
my Ecologic Model of Physical Activity
(EMPA). Community members like
the concept of the EMPA, which
incorporates neighborhood assessment
and feedback, empowerment to overcome
historic social injustices that have lead
to current health disparities, and the
understanding that environmental
factors may transcend individual factors,
leading to trans-cultural strategies to
improve health behaviors and outcomes.

When I was applying for graduate
schools, I had a vision that I wanted the
theoretical orientation of community
psychology, but the applied skill set
of behavioral medicine. I was grateful
to be accepted to the University of
Maryland, Baltimore County program
in Human Services Psychology. During
my doctoral work, I learned important
theory and techniques, and then moved
to a post-doctoral fellowship at the
Stanford Center for Research in Disease
Prevention. Throughout my training,
I worked in clinical, medical settings,
because most of health preventive
research and promotion was clinic-based.

I recently completed a project to
test the efficacy of salsa dancing as a
strategy to increase physical activity
in women of color. After listening to
previous participants tell me how much
they hated exercising, it was clear that
we needed physical activities that were
much more fun and engaging and not
perceived as exercise. My team and I
recruited fifty women (African American
and Hispanic or Latina) and randomized
them to a cross over design study. We
found women loved salsa dancing, were
able to achieve sufficient intensity to
meet national guidelines, and increased
their physical activity during the study.
It was a great success, and highlights
the innovation in intervention strategies
and techniques that can come from
partnering with communities for research.

My first “real” job was at the
University of Kansas Medical Center. I
learned more than I wanted to know

Balance is the biggest challenge I
have faced. Partnering with communities
reduces traditional controls and

ZĞďĞĐĐĂ͘>ĞĞ͕WŚ͕͘͘
hŶŝǀĞƌƐŝƚǇŽĨ,ŽƵƐƚŽŶ͕
ƌĞůĞĞƉŚĚΛǇĂŚŽŽ͘ĐŽŵ
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increases burden on investigators to find
creative solutions to satisfy scientific
rigor. Nevertheless, the fruits of finding
balance are rich and lead to novel
theoretical interpretation, research
application and techniques that lead
the science and practice of health
forward while improving sustainability
of good health in the community.
ĂǀŝĚt͘>ŽƵŶƐďƵƌǇ͕WŚ͕͘͘
ůďĞƌƚŝŶƐƚĞŝŶŽůůĞŐĞŽĨDĞĚŝĐŝŶĞŽĨ
zĞƐŚŝǀĂhŶŝǀĞƌƐŝƚǇ͕
ĚĂǀŝĚ͘ůŽƵŶƐďƵƌǇΛĞŝŶƐƚĞŝŶ͘ǇƵ͘ĞĚƵ
Since completing my degree in
community psychology (PhD, Michigan
State University, 2002), I have worked in
New York City in community-focused
cancer research. My current position
is with the Albert Einstein College of
Medicine of Yeshiva University, located
in The Bronx. At Einstein and its major
clinical care partner, the Montefiore
Medical Center, I am part of a team of
four researchers charged with developing
the Einstein/Montefiore program in
Cancer Prevention and Control Research.
Our program builds upon Einstein’s
existing capacity in basic cancer research
and seeks to integrate new work that is
grounded in participatory approaches
to social and behavioral studies. Prior
to joining Einstein, I completed a
post-doctoral program in psychooncology at Memorial Sloan-Kettering
Cancer Center in New York City.
Recent policies and initiatives
by the NIH and other major health
research grant makers seek to encourage
multidisciplinary, community-based
projects. In turn, there has been an
increasing demand for community
psychologists in academic-medical
institutions, like Sloan-Kettering
and Einstein. I believe that mixing
community psychologists with basic
scientists is a key strategy for realizing
and sustaining improved public health,
and that these kinds of initiatives can
have longstanding positive impact on
population health. Yet, where there are
few community psychologists relative

to basic researchers, the possibility of
becoming overcommitted is high.
At Einstein, the professional
environment is truly multidisciplinary
and collaborative. Faculty and staff
work together to secure research grants
and to teach in the Medical College
and in the Schools of Psychology, Social
work, and Public Health. I work with
epidemiologists, oncologists, primary
care physicians, and oncologists as well
as sociologists, geneticists, psychiatrists,
biostatisticians and informatics experts.
While a multidisciplinary,
collaborative approach is fundamental
to good community psychology research,
navigating these various disciplines –
simply building up a basic vocabulary for
effective communication – in a medical
institution is an on-going challenge. At
places like Einstein, the coin of the realm
is the randomized control trial or large
observational studies in epidemiology,
neither of which is particularly well
suited to research modalities that focus
and engage communities. I have found
that more traditionally trained medical
faculty resist perspectives, research
questions, and designs that step away
from reliance on traditional research.
Still, at places like Einstein, there is
authentic interest in developing new
skills and capacities to work together to
carry out richer, more impactful health
science. The trick is to stay committed
to this vision and to be mindful of the
real level of work required to succeed
in collaborative health research.
tŝůůŝĂŵ͘EĞŝŐŚĞƌ͕WŚ͕͘͘
ƚůĂŶƟĐ,ĞĂůƚŚ͕
ǁŝůůŝĂŵ͘ŶĞŝŐŚĞƌΛĂƚůĂŶƟĐŚĞĂůƚŚ͘ŽƌŐ
I’ve spent most of my career working
in hospital-based settings, although
I went to graduate school in social
psychology, planned a career as an
academic, and taught undergraduates
after I got my doctorate. But I was
teaching about areas I had no experience
in, and thought I should get some.
My first position was as director of
research and evaluation for a hospital-

based community mental health
center (CMHC) supported by Federal
funding. Emory Cowen and his work
changed my career. While replicating
his Primary Mental Health Project in
an inner-city public school system I saw
the value proposition for prevention,
community-based intervention, and
evaluation research. Although program
evaluation was part of the CMHC
mandate, it was not generally practiced
in community hospitals. I moved
into a more stable position in hospital
planning, adding program development
to my evaluation responsibilities.
My sponsoring institutions ever
since have been both faith-based
and secular healthcare systems.
I now direct strategic planning for
Atlantic Health, one of Fortune’s “100
best companies to work for,” a multiprovider health care system serving
northern NJ. We are affiliated with the
Mount Sinai School of Medicine and
The Mount Sinai Hospital. My core job
responsibilities include strategic planning,
market share analysis, utilization
forecasting, regulatory compliance,
program development and business
plans, community needs assessment,
and data base development. I work with
the President/CEO, Board of Trustees,
medical staff, allied health personnel,
legal services and community agencies. I
help our organization set and review its
vision, mission and values, the pathways
to get there, and measure success.
For the last year and a half I lead
a strategic planning process involving
physicians, nurses, managers, and
overseen by a lay strategic planning
committee. We set a vision for the
decade ahead to be recognized among
the nation’s best healthcare systems.
But in adding these four words to our
mission statement we have the potential
to dramatically change our organization
and our patient experience: “…within a
healing culture.” By pursuing the field
of integrative medicine we make the
psychological and spiritual aspects of
treatment symmetrical with our medical
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and surgical interventions. As we teach
“cultural competence” we recognize that
every patient and their family bring
their own values and heritage to the
healing process, and our providers need
sensitivity to their needs and expectations.
Results are mixed: growth is
tempered by a difficult economy where
many postpone needed elective and even
emergent procedures because of lack of
insurance coverage. We are challenged
by cutbacks in state-funded programs
in behavioral health and charity care
subsidy, and fewer safety net alternatives.
Balancing cost, quality and access is
difficult. With uncertain reimbursement
facing our hospitals, outpatient programs,
and physicians the challenge of guiding
our future is complex. At the same
time, an enhanced role and coverage
for prevention, including psychological
services has great potential. And
the promise of insurance coverage
for 32 million people will provide
new opportunities and challenges.

[TCP, Spring 2009] makes us a good
fit. Be prepared to use all of your skills
and a great deal of patience as you deal
with organizations and professionals
who both share and contrast with the
values that guide our profession. G

ƵůƚƵƌĂůĂŶĚZĂĐŝĂů
īĂŝƌƐŽŵŵŝƩĞĞ
ĚŝƚĞĚďǇZŚŽŶĚĂ<͘>ĞǁŝƐͲDŽƐƐ

WƌŽŵŽƟŶŐ>ĂƐƟŶŐŚĂŶŐĞ
ŝŶŽŵŵƵŶŝƚǇWƐǇĐŚŽůŽŐǇ͗
ZĞŇĞĐƟŽŶƐĨƌŽŵϮϬϬϵ
^ŽƵƚŚĞĂƐƚĞƌŶKŽŶĨĞƌĞŶĐĞ
tƌŝƩĞŶďǇdŝĐŽůĂĂůĚǁĞůů͕WŚǇůůŝƐ
dŝŵƉŽĂŶĚWĂŵĞůĂDĂƌƟŶ͕WŚ͕͘͘
EŽƌƚŚĂƌŽůŝŶĂ^ƚĂƚĞhŶŝǀĞƌƐŝƚǇ

After attending the 2009
Southeastern Ecological Conference, we
^ƵŵŵŝŶŐhƉ
felt obligated to share our reflections
All three of us are challenged
from the wealth of information that
to “fit in” to complex organizations,
was communicated by our colleagues
competing value systems, and finding
in our round table discussion titled
methodological compromises. We
“Community Psychology and social change:
intervene at different ecological and
How does YOUR program promote
systems perspectives—Rebecca with
lasting change in the community?” Our
understanding health determinants
session was inspired by the theme of
within neighborhoods, David in cancer
the conference: “Promoting Lasting
prevention and control programs, and
Change in Communities.” Ecological
Bill at the institutional levels of vision,
and community psychology graduate
mission and values. In common are
programs are designed to create scholars
many of the guiding principles of
that are trained in a plethora of areas
community psychology: participant
including: social justice, prevention,
conceptualization, prevention and
empowerment, intervention, and
promotion, multilevel analysis and
community development. How does
action, creating locally useful products,
this process actually happen? What
and a commitment to strengthening
specific classes, internships, additional
the settings in which we work [Elias,
community-based opportunities,
SCRA President’s Blog, 2010.]
interdisciplinary certificates or courses
do the programs offer? Graduates are
There are exciting opportunities for
community psychologists in healthcare— prepared to contribute to and work
in multiple settings to create lasting
at the provider level, government
change in communities. As community
planning and regulatory agencies,
psychology graduate students we
consulting firms, pharmaceutical
were interested how programs
companies, insurance plans, and policy
communicate fundamental skills to
organizations. Our “value proposition”
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their graduate students. The session
was well received at the conference
with approximately 20 attendees,
representing undergraduate students to
fifth year graduate students and faculty.
Graduate students and faculty
in attendance shared powerful
comments and insights on factors that
community psychology programs
can do to promote lasting change
in communities: In our personal
reflection, four major themes emerged:
(1) provide adequate preparation
for working in the community, (2)
establish a better integration of the
curriculum, research and practice, (3)
create a sustainable infrastructure
for internships and practicums, and
(4) foster mentoring relationships.
Adequately preparing students to
work in communities is the first theme
that promotes lasting change. Many
students expressed feeling their graduate
training left them apprehensive about
conducting community work. Students
believed they were not psychologically
prepared to handle difficult settings that
they may encounter in the field. Other
students felt that their programs could
increase the opportunities for students
to become involved in the community
by incorporating more internship
opportunities into the curriculum or
classes, specific to the skills that one
needs to work in communities, beyond
academia. Most students were pleased
with the internship programs that were
in place. However, they challenged
their programs to take the next step
in truly preparing them to be change
agents. By taking on this challenge,
programs can promote lasting change
by producing more confident and
effective community psychologists.
The second theme that will promote
lasting change in communities is the
integration of curriculum, research and
practice. Currently, students discussed
a disconnection between community
psychology theories and the application
of these theories in practice. Generally,
student research is supported by elements

learned in the curriculum; however,
more emphasis on the implications
of research to practice is needed. It is
important for graduate students to have
the opportunity to apply concepts and
theories to praxis. This is accomplished
by directly linking these three critical
areas. For example, true community
work will take longer than one semester;
professors should consider coordinating
courses allowing students to continue
to build on the knowledge learned in
the classroom and progress with their
academic milestones. Bridging the
gap between academic requirements,
graduate student research, and
application of theory to the real world
experiences will promote lasting change
by creating well-rounded community
psychology scholars. Thus, students will
be able to clearly serve communities
using the scientist-practitioner model.
The third theme that will promote
lasting change is creating a sustainable
infrastructure for participating in
community settings. Internships and
practicums are basic mechanisms
through which graduate students
practice community engagement and
gain hands-on experience. From the
discussion we learned, the majority of
the graduate students were required to
complete at least one internship in a
community setting. However, it can be
intimidating and time consuming to find
a community-based organization and
begin to build rapport. Ideally, having
existing university and community
partnerships allows the student the
opportunity to get involved in the
community at the beginning of their
graduate careers and begin to create
lasting change. Having sustainable
partnerships will establish networks
and allow students to navigate through
bureaucracy within organizations. This
system will provide students more time
to develop their community invention
skills. Although, every graduate
program and student is different, a
sustainable infrastructure will promote
lasting change by fostering a sense
of trust and reciprocity between

community partners and universities.
The final theme that will promote
lasting change will be for programs
to cultivate an extensive mentoring
relationship between faculty and graduate
students. Attendees envision an optimal
climate where students feel comfortable
approaching their advisors to discuss
academic and personal experiences. This
balance leaves students with a holistic
experience by learning about the personal
and academic skills they will need once
they matriculate through community
psychology programs. Students also felt
that mentoring should focus more on
helping students find their niche within
the vast content area of community
psychology. By facilitating this process,
mentors can help students find their own
identity within these programs, and help
to solidify their research agendas more
effectively. A particular faculty mentor
shared that he used Backwards Mapping,
a technique where students map out their
graduate careers starting with graduation
and ending as first year graduate
students, this helped the students to
project their goals, and allowed him as
a mentor to be aware of the student’s
trajectory in graduate school. He also
shared that this allowed him to become
more familiar with the student more
personally early on in the development
of the mentoring relationship. Many
students present were receptive to this
idea. By using models similar to the
one mentioned, community psychology
programs can promote lasting change
by connecting experiences between
mentor and mentee in order to continue
an ongoing cycle of mentorship.
Overall, this roundtable discussion
enlightened us about the ways that
various community psychology programs
are promoting lasting change, and
the ways students feel that these ideas
can be improved upon. The themes:
 Providing adequate preparation
for working in the community;
 Establishing a better
integration of the curriculum,

research and practice;
 Creating a sustainable infrastructure
for internships and practica; and
 Fostering mentoring relationships.
All of these themes combined will
allow community psychologists to create
lasting change. It should also be noted;
undergraduates in attendance offered
a different perspective by stressing the
need for more exposure to community
psychology at the bachelor level. We can
acknowledge this concern by offering
community psychology and service
learning curriculum at the undergraduate
level. Learning from our reflections
will guide our graduate experience in
community psychology and allow us
to become capable young scholars. G

ŝƐĂďŝůŝƟĞƐĐƟŽŶ
ΘWƵďůŝĐWŽůŝĐǇ
ĚŝƚĞĚďǇdŝŶĂdĂǇůŽƌͲZŝƚǌůĞƌ

'ĞƫŶŐ/ŶǀŽůǀĞĚŝŶ
WƵďůŝĐWŽůŝĐǇ
tƌŝƩĞŶďǇ>ĞŽŶĂƌĚ͘:ĂƐŽŶ͕WŚ͕͘͘
ĞWĂƵůhŶŝǀĞƌƐŝƚǇ
“What’s it like to be involved in
public policy?” That is one of the
questions I am most frequently asked.
One way that I can offer a glimpse of
what it is like to engage in policy work
is to share some experiences I have had
within this arena over the past few years
serving on a federal advisory committee.
In 2007, I was appointed to the
U.S. Department of Health and Human
Services’ Chronic Fatigue Syndrome
Advisory Committee, due in part to
my research involving the epidemiology
of myalgic encephalomyelitis/chronic
fatigue syndrome (ME/CFS). The
members of this committee consist
of health care workers, patients, and
scientists who are assigned the task
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of monitoring ME/CFS activities
within the federal government and
making recommendations on ME/CFS
policy change to the Secretary of the
Department of Health and Human
Services. There are also federal Ex-Officio
officers on this Committee, representing
a variety of federal agencies including:
the Centers for Disease Control and
Prevention (CDC), Health Resources and
Services Administration (HRSA), the
National Institutes of Health (NIH), the
Social Service Administration (SSA), and
the Federal Drug Administration (FDA).
In addition, at scheduled meetings of
the CFS Advisory Committee, other
federal agencies (e.g., Department
of Education), as well as outside
organizations (e.g., accrediting agencies
for physicians), are invited to make
presentations concerning activities they
are involved with concerning ME/CFS.
There are three sub-committees
within this CFS Advisory Committee,
and I have been appointed the
Chairperson of the Research SubCommittee. In this role I’ve had a
chance to help set the agenda for the
committee meetings, as well as work on
issues that are of particular importance
and relevance to the ME/CFS research
community. I and other Sub-Committee
Chairs work closely with Dr. Wanda
Jones, the Health and Human Services
Designated Federal Official Deputy
Assistant Secretary of Health, in charge
of the CFS Advisory Committee.
I will try to provide you a flavor of
what it is like to serve on this committee
by first describing the setting and some of
the issues that we dealt with at our most
recent meeting. As I entered the Hubert
Humphrey Health and Human Services
Building, I had to first walk through a
mandatory x-ray screening device similar
to what exists at airports, for security
purposes. Next, I approached a desk and
a federal employee took a picture of me
and gave me an access pass. I was met
by a representative of the CFS Advisory
Committee who brought me up to the
8th floor of a pentagon-like building for
breakfast and an opportunity to talk

with the other committee members. Had
I tried to find the room myself, I would
have been lost by the cavernous layout of
this building. By nine a.m., I was brought
down to the first floor along with other
members of the committee. Our two-day
meeting occurred in one large section of
the first floor, and we met under portraits
of the current and former Secretaries
of Health and Human Services. Our
committee members and Ex-Officio
officers sat around a rectangular set of
tables, and an audience of about 100
people watched the proceedings. By each
committee member seat was a placard
with a name on it, and in front of it was
a thick program book that detailed the
agenda and described the issues we would
be dealing with over the next two days.
About a dozen officials greeted people or
handled the audio and visual needs of the
meeting. We sat under beaming lights,
and cameras that were streaming live via
the internet. There was a microphone
next to each member. (All the
proceedings are available at: http://www.
hhs.gov/advcomcfs/meetings/minutes/
cfsac102909min_pdf.pdf; videos are
also available for Day 1: http://videocast.
nih.gov/Summary.asp?File=15408
and for Day 2: http://videocast.nih.
gov/Summary.asp?File=15409.)
The audience was packed with
influential gatekeepers within the ME/
CFS policy arena. In attendance was
Kim McCleary, who is the CEO of the
Chronic Fatigue Immune Dysfunction
Syndrome Association, the largest ME/
CFS patient organization; as well as
Dr. Fred Friedberg, the President of
the International Association of CFS/
ME, representing the ME/CFS scientific
organization. A well known, popular
author and journalist named Hillary
Johnson was busily taking notes. Also
present was Dr. Dan Peterson, who
would later testify about the creation of
the Whittemore-Peterson Institute, a
university-affiliated setting in Nevada
that would care for patients with ME/
CFS as well as conduct research. Dr.
Peterson is the physician in charge of
the Whittemore-Peterson Institute, and
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has been active as a clinician treating
patients with ME/CFS for over 25
years. Also in attendance were Annette
and Harvey Whittemore, the primary
funders of this Institute; they have a
daughter with ME/CFS. Annette and
Harvey Whittemore are extremely
wealthy and well-connected with many
influential politicians in Washington.
During the actual meeting,
presentations would occur, and
afterwards the committee members
would have an opportunity to crossexamine the presenters. The presentations
involved many different policy issues.
For example, there were concerns that
patients with ME/CFS trying to get
Social Security Disability were having
differential outcomes around the country,
so committee members asked the Social
Security Ex-Officio Officer to provide
our committee with data on how many
people applied for Social Security
Disability in different sections of the
country and their outcomes. Another
matter arose concerning Ampligen, an
immune modulator, that several patients
indicated had been helpful in restoring
their functioning, yet the FDA had
still not approved this drug. There were
opportunities to request information
on the approval process from the FDA
Ex-Officio Officer. An additional
issue had to do with NIH funding
for ME/CFS grants, and whether the
special committee established to review
grant applications had the necessary
expertise. A list of possible reviewers
was provided to Dr. Cheryl Kitt, who
was the second in command at the
Center for Scientific Review. There was
also dialogue about the planning of an
NIH-sponsored conference regarding
the state of the science in the ME/
CFS arena. Considerable time was also
devoted to reviewing recommendations
concerning a change of leadership
within the ME/CFS area at the CDC,
which did occur following this meeting.
There was a presentation on ME/CFS
in children and adolescents, and the
committee discussed the need for a new
case definition for youth; as well as the

serious problems faced by parents such
as having their children taken away
from them by inappropriate accusations
of child neglect. Finally, there were
presentations concerning the new
findings of a retrovirus within the blood
of patients with ME/CFS, and the need
to determine the implications of these
findings for our nation’s blood banks.
Through public testimony, it became
clear that many patients with this illness
have experienced disrespectful treatment
by the health care system. Patients with
ME/CFS continue to be perceived as
malingerers and consequently encounter
condescending attitudes from family
members, friends, and work associates.
There were reports of children with
ME/CFS being taken away from their
parents, individuals with ME/CFS being
institutionalized in mental hospitals,
and patients being deprived of basic
medical care once they informed their
caregivers that they had a ME/CFS
diagnosis. It is certainly possible that the
social construction of this illness as a
psychogenic disorder of neurotic women,
similar to early depictions of multiple
sclerosis, have contributed to the negative
attitudes that some health care providers
and others have towards those with this
syndrome. Even though many continue
to doubt the legitimacy of this illness,
ME/CFS is highly incapacitating. In
fact, research has suggested that patients
with this illness are more functionally
impaired than those suffering from
type II diabetes mellitus, congestive
heart failure, multiple sclerosis, and
end-stage renal disease. In addressing
these issues of stigma, victimization,
and inappropriate treatment provided
patients, our committee has had a large
list of tasks to tackle on the policy front.
I have also experienced challenges
as a community psychologist serving as
a federal official on this CFS Advisory
Committee. Because of my visibility
in the ME/CFS research arena, many
patients and patient organizations
contacted me regularly by telephone
and email to find out what progress had

been made regarding implementation
of the CFS Advisory Committee’s
recommendations. Of course, it is
beyond the scope of this brief essay
to describe the real world of social
change, which is a complex mix of
contradictions, mixed allegiances,
and changing alliances. However, as
a committee member, I have always
tried to facilitate information exchange
and communication between multiple
stakeholders. In these activities, I often
borrowed principles from Jim Kelly’s
ecological model, which is a guiding
framework for understanding behavior
in interaction with its social and cultural
contexts, and where multiple methods
are necessary to understand the complex
qualities of relationships and systems. G

ĚƵĐĂƟŽŶŽŶŶĞĐƟŽŶ͗
ĚŝƚĞĚďǇ:ŝŵĂůƚŽŶΘDĂƵƌŝĐĞůŝĂƐ
ĚŝƚŽƌƐ͛EŽƚĞ
How can teaching of a community
psychology course reflect our core values
and concepts of empowerment, community
engagement and evaluation? How can we
walk our walk in the classroom? In this
column, three students and their professor
describe their collaborative participatory
action research regarding an issue in their
campus community, conducted through
an undergraduate community psychology
seminar. Their ideas, methods and
experiences have much to teach us about
enacting community psychology values and
collaborative relationships in that often
hierarchical setting – the college classroom.
Thanks to Christopher, Meredith, Neal
and Paul for sharing their work with us!
Jim Dalton

WƌŽŵŽƟŶŐ^ƚƵĚĞŶƚ
ŶŐĂŐĞŵĞŶƚŝŶŽŵŵƵŶŝƚǇ
WƐǇĐŚŽůŽŐǇdŚƌŽƵŐŚ
WĂƌƟĐŝƉĂƚŽƌǇĐƟŽŶZĞƐĞĂƌĐŚ
ĂŶĚWƌŽďůĞŵĂƐĞĚ>ĞĂƌŶŝŶŐ
tƌŝƩĞŶďǇŚƌŝƐƚŽƉŚĞƌ>ǇŽŶƐ͕͕
DĞƌĞĚŝƚŚWŽī͕͕ΘEĞĂůWĂƵů͕
ǁŝƚŚWĂƵů&ůĂƐƉŽŚůĞƌ͕WŚ͘͘
ĞƉĂƌƚŵĞŶƚŽĨWƐǇĐŚŽůŽŐǇ͕
DŝĂŵŝhŶŝǀĞƌƐŝƚǇ
In the field of community
intervention and psychological research,
there has been considerable emphasis
on the process of conducting action
research (Jason et al., 2004). As such,
curricula for community psychology
courses often include intention to
provide opportunities for students to
understand the process of working
in communities. Although having a
community-based project itself may
promote an understanding of community
psychology principles, it may be difficult
to ensure full adoption of a community
psychology perspective in the confines
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of a traditional (e.g., lecture-based)
classroom. Coupling a class project with
non-traditional elements of learning
(e.g., discussion-based, empowermentfocused classroom management) may
facilitate a broader understanding of the
democratic and participatory values of
community psychology. The authors
hope to provide information from the
student and faculty perspective on the
process and outcomes of one particular
community psychology course, and
lessons learned along the way that may
inform future teaching and learning.
An introductory community
psychology course provided the
authors with an understanding of the
process involved in promoting change
through action research in communities.
Participation in a semester-long project
in the community psychology course
facilitated an understanding of that
change process through a community
psychology lens. More specifically, by
conducting a Participatory Action
Research (PAR) project in the student
community coupled with elements
of Problem Based Learning (PBL) in
the classroom, students experienced a
deep understanding of the theory and
practice of community psychology.
PBL was introduced in medical
schools in the 1980s, and has since
been applied widely in other areas of
instruction. One element of PBL involves
a meaningful shift in the way that the
instructor interacts with the students.
Traditional lecture-based classrooms
designate the instructor as knowledgebearer. If students leave the classroom
and assume the role of knowledge
bearer in community settings, they may
disempower the community stakeholders
with whom they wish to collaborate. The
use of PBL in the community capstone
course shifted students’ understanding of
how to approach change. The instructor
acted as a discussant, allowing a higher
percentage of the students to participate
and take the lead in various tasks. This
shift in classroom hierarchy proved
useful to students’ ability to understand
democratic participation, and its role in

promoting change in community settings.

psychology and evaluation background.

The course project also incorporated
elements of PAR to engage students in
the course, as well as other stakeholders
(e.g., other students, faculty, and
administrators). One element of PAR
involves incorporation of evaluation
(Wandersman et al., 2004). Students
took ownership of the classroom
experience when evaluation and
democratic decision-making were
paired with more traditional elements of
learning (i.e., memory-based learning).
The authors examined key elements of
the context in which the course was
offered in order to better understand
why this greater ownership occurred.

The structure and fundamental
elements of the class project were
outlined in the syllabus. Students
were required to take four exams that
accounted for 30% of their final grade.
They were required to identify a specific
problem within their community, submit
a written product based on their project,
and participate in self and peer evaluation.
The instructor negotiated every other
detail of the syllabus with the class.

dŚĞůĂƐƐ
Miami University defines a
capstone course as the merging and
application of skills acquired during one’s
undergraduate years. The community
psychology capstone challenges students
to draw upon previous coursework in
psychology and apply them in novel
contexts. The premise of the community
capstone course is to define a community,
identify a problem or concern facing the
community, and to create a project that
has an impact on that concern. Students
in this class are encouraged to engage
in meaningful participatory discussion
by defining the community in which
they learn and live. The instructor
employs a problem-based teaching style,
a pedagogical approach that differs
from most other classroom styles. For
example, the instructor might apply
course material in real-time to a semesterlong project, or decentralize authority
in a way that gives the students an
increased level of decision-making power
regarding many elements of the class.
The authors were a part of one
particular class that shared a uniquely
meaningful semester where the outcome
of the class warranted further study.
In the class, the 20 students were
primarily psychology majors in their
final year at Miami University. The
instructor was a tenure-track faculty
member with a clinical-community
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The class met three times per week
for one hour. Two classes per week were
dedicated to the project; the third day
was dedicated to content in community
psychology. Students learned about
community psychology content through
student presentations. After the instructor
modeled several topics and techniques,
students chose a topic (e.g., Human
Ecology, Prevention and Promotion, SelfHelp and Mutual Support) and decided
how to teach the material. The role of
the instructor was to clarify content,
to encourage deeper discussion of the
material, and to help apply community
psychology content to the PAR project.
The class project was structured as
follows: early in the semester, students
were asked to identify several problems
they saw within their community. The
parameters of the perceived “problems”
and “community” were defined by
the students. Students defined the
“community” as the university setting
so that students and the instructor
could be viewed as stakeholders in the
project. Student ideas about community
“problems” were written anonymously
on note cards, gathered during class,
written out on the chalkboard, and
voted on. As a result of this democratic
decision-making process, students
chose the topic of first-year adjustment
and awareness of campus mental
health services. Once this problem was
identified, students engaged in a process
of generating deeper understanding
of the problem through exploring
perspectives of other stakeholders (e.g.,
campus police, student mental health

providers), relevant literature regarding
mental health on college campuses,
and qualitative and quantitative study
of awareness of mental health services.
During this process, each student was
encouraged by the instructor to identify
and use their particular talents, skills,
and connections within the community.
ǀĂůƵĂƟŽŶ
The use of evaluation, which can
be empowering in certain contexts
(Wandersman et al. 2004), became a
central ingredient for the class. There
were multiple opportunities for
evaluation, both inside and outside of
the classroom. Students completed self
and peer evaluations four times during
the semester. Each student evaluated
themselves and two randomly assigned
peers on four criteria: Attendance,
Quality of Work Produced, Cooperation
with Team, and Contribution to
Effort. In addition, the instructor
collected feedback regularly from
students about the project topic, the
class process, and progress towards class
and project goals. The results of these
informal evaluations were anonymous
and provided an opportunity for
the instructor to gauge class climate
and make mid-course corrections.
During this course, the instructor
found that the students were willing
to hold themselves and each other
accountable. Self and peer evaluations
were surprisingly modest and candid.
Students were willing to evaluate
themselves and each other consistent
with their actual performance. It is
possible that students in this class did
so because of their desire to produce a
quality product or to have an impact
on their community. Thus, the
willingness to critique self and others
presents some evidence of buy-in for
the project. Having a “community,” or
in this case a class, take ownership
(Argyris, 1970) and increase capacity for
learning and motivation for achieving
goals, is putting into practice the
goals of community psychologists.

ĞŵŽĐƌĂƟĐWĂƌƟĐŝƉĂƟŽŶ
In this capstone course, students
participated in virtually every class
decision. Students chose tasks, set
deadlines, determined the methods
for gathering data, which groups they
wanted to be in, and who would lead
each task-group. The instructor facilitated
the students’ knowledge of their own
resources and ability to understand and
apply the material. The students also had
considerable power to choose exam dates.
At first, students had trouble
adjusting to this greater ownership of
class decision-making. Several students
would question the process of selecting
a topic of study before and after class,
and why it was so important to get
every single student to participate and
play a role. After all, some students
are hesitant to speak up. However,
it is possible that the greater sense
of choice and call for participation
made students more accountable and
motivated to create a final product of
which they took ownership. By taking
this measured risk of allowing students
the opportunity to have more power
over decisions made, there were clear
advantages in what students learned.
For example, the relationship that
students had to the material was more
personalized. Instead of the instructor
offering applied examples from previous
academic work, students molded the
way that they learned information
based on how it currently applied to
the project and to their university
context. Another clear advantage of
this style of teaching was that multiple
aspects of the class determined final
grades. It is possible that acknowledging
the importance of participation in
the grading scheme encouraged
students to engage meaningfully in the
democratic decision-making process.
ŽŶĐůƵƐŝŽŶ
At the end of the semester, the
students were able to offer constructive
feedback and consultation to the
university community. The students

presented their perspective as well as
data from first-year students to validate
a hypothesized trend for first-year
adjustment and on-campus mental
health service awareness. By engaging
in conversations with key stakeholders,
the students left the class with a sense
of accomplishment, knowing that their
work was a stepping-stone for future
conversations about how to improve
the university community. This was an
exciting accomplishment for students
when compared to the usual end-ofsemester distribution of success based
solely on grades. The relationships
formed and the professional skills
developed were an unexpected positive
return from the process of engagement
in a PAR project paired with PBL.
Conducting a PAR project
and incorporating elements of PBL
allowed students to leave with a deep
understanding of the theory and practice
of community psychology. Reflecting
on and replicating the structure and
elements of this course may allow future
community psychology instructors to
recognize the importance of modeling
community collaboration within the
context of the classroom. The use
of evaluation and critical reflection
throughout the course led to a
sense of responsibility, meaningful
participation, and engagement. By
pairing the ingredients above with more
traditional elements of a classroom,
such as lectures and examinations,
students exhibited more evidence of
having learned and adopted values and
skills of community psychologists.
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ŶǀŝƌŽŶŵĞŶƚ
ĂŶĚ:ƵƐƟĐĞ
ĚŝƚĞĚďǇDĂŶƵĞůZŝĞŵĞƌ

͞dŚĞhŶŚĞĂƌĚsŽŝĐĞ͗͟
ǆƉůŽƌŝŶŐ/ƐƐƵĞƐŽĨ
ŶǀŝƌŽŶŵĞŶƚĂů:ƵƐƟĐĞŝŶ
ŽŵŵƵŶŝƟĞƐŽĨWĞŽƉůĞ
ǆƉĞƌŝĞŶĐŝŶŐ,ŽŵĞůĞƐƐŶĞƐƐ
tƌŝƩĞŶďǇ<ĂƚĞ<ůĞŝŶ͕
tŝůĨƌŝĚ>ĂƵƌŝĞƌhŶŝǀĞƌƐŝƚǇ
It has become increasingly clear
that the effects of global climate change

have significant impacts on human
populations that need to be explored
and addressed. Partially because of
environmentalists’ shifting focus
towards a homocentric perspective (that
is, a perspective that is centred around
the way that humans are impacted by
environmental change) (Switzer, 2003,
p. 13), issues of environmental risk and
harm are becoming more and more
spoken about amongst psychologists,
as scientists who study humans, and
as social agents who seek to promote
personal and community well being.
These issues are particularly relevant to
community psychologists due to our
social justice lens; since the early 1980s,
people have been realizing and becoming
alarmed by
the reality that
not only are all
humans seriously
impacted by
environmental
issues, but there
is, in fact, a
significant
disparity in the
distribution of
environmental
hazards and
benefits
amongst social
groups already
experiencing systemic inequalities, at
both local and global scales (Stein,
2004, p. 2). For example, racialized
and low-income communities are
usually disproportionally affected
by environmental injustices; most
environmental justice literature focuses
on these two overlapping groups.
More specifically, people
experiencing homelessness have a
particular vulnerability to environmental
hazards that sets them apart from lowincome people who are housed; those
experiencing absolute homelessness
are at greater risk for experiencing a
diverse array of health issues, including
asthma (Rauh, Landrigan, & Claudio,
2008), infectious disease, cardiovascular
disease, pulmonary disease, air-pollution-

ϭϴ^çÃÃÙϮϬϭϬd«ÊÃÃçÄ®ãùWÝù«Ê½Ê¦®Ýã

related illnesses, depression and anxiety,
vector-borne diseases (Ramin &
Svoboda, 2009), and gastrointestinal
disease (Donovan, Unice, Roberts,
Harris, & Finley, 2008). This increased
vulnerability to environmental hazards
due to this group’s marginalized
position in society makes this an
issue of environmental justice, that
is, “those cultural norms and values,
rules, regulations, behaviors, policies,
and decisions that support sustainable
communities where people can interact
with confidence that their environment
is safe, nurturing, and productive”
(Adamson, Evans, & Stein, 2002, p. 4).
Despite some research done on

homeless political mobilization and
the effects of environmental hazards
on people experiencing homelessness,
there continue to be significant
gaps remaining on the subject of
environmental justice and homelessness.
People experiencing homelessness are
extraordinarily underrepresented in
discussions of environmental justice,
and I could not find any literature about
the involvement of people experiencing
homelessness as activists and agents
of social change in the environmental
justice movement literature. Also, in
the literature surrounding homeless
political mobilization, there is
little to no discussion of homeless
political engagement surrounding
issues that affect those who are
experiencing homelessness beyond

poverty and housing rights.
ǆƉůŽƌŝŶŐƚŚĞ'ĂƉƐ
Why do these gaps exist? Could it
be because there is no known record
of people experiencing homelessness
engaging in this way? Is it simply that
we have not yet turned to intersectional
understandings of marginalization
and resistance in our research on
homelessness? If homeless political
mobilization and collective action
exists, why are we seeing none of it in
environmental justice literature? It is also
possible that homeless mobilization is
absent from the environmental justice
literature because issues of environmental
justice simply are not the most pressing
issues in communities of people
experiencing homelessness. I conducted
a study in the summer of 2009 to
find out more from those community
members who have experienced
homelessness in Waterloo Region.
The specific research questions
were: 1) how do people experiencing
homelessness in my community
experience their personal environments?;
2) Do they feel that access to a clean,
healthful, safe environment should be
a right, or something to be earned?;
and 3) Who do they feel is asked to
the table when it comes to making
change in our community? In order
to find answers to these questions I
added a series of questions to interviews
that were conducted in the context of
another research project in Waterloo
Region on homelessness and climate
change. This project was done in
formal partnership with two researchers
from the University of Waterloo
Environmental Studies Department,
three researchers from Wilfrid Laurier
University (including myself), and the
Region of Waterloo Social Planning,
Policy, and Program Administration
Division, with funding from the Social
Sciences and Humanities Research
Council of Canada and the Centre for
Urban Health Initiatives, and with the
support of 10 social service agencies and
two peer interviewers who have past

experience with homelessness. In total,
48 interviews with people experiencing
homelessness in Waterloo Region were
conducted (Wandel et al., 2010). Of
those, I used 12 for the current study.
/ŶƚĞƌƉƌĞƟŶŐ/ŶũƵƐƟĐĞ
After completing the study, it
is difficult to say whether or not
environmental justice is experienced
as an issue in this community of
people experiencing homelessness;
the answer varies, depending on the
approach one takes to looking at it.
If I compare the reported
experiences and personal environments
of the participants, regardless of their
interpretation of them, to the definition
of environmental justice, then yes,
environmental justice is an issue in
this community. There are five critical
environmental justice issues in this
Region that affect people experiencing
homelessness more or differently than
other citizens (including substandard
rooming houses, the effects of drugs
and alcohol, personal hygiene, littering
and pollution, and the behaviour of
police officers and city officials), some of
which I may not have readily identified
as environmental issues prior to this
research. Participants also perceived few
to no opportunities to engage or have
a say in decision-making surrounding
environmental
concerns. The
participants
were, overall,
dissatisfied with
how they were
being represented
at a municipal
level, and
expressed a sense
of helplessness
and skepticism
when it came to
the idea of their
opinions actually
leading to any
sort of real and lasting change. Would
this attitude change if economically
marginalized people in this community

were given the opportunity to enact
the desired change themselves, without
having to depend on people in charge?
Quite possibly; the problem here
could be less a lack of motivation on
the part of many of the participants,
but more a lack of social power.
However, if I use participants’
interpretations and experiences of
their environments as a measure for
determining whether or not these issues
are relevant, the answer becomes less
clear. There was little agreement amongst
participants over whether or not access
to a clean, healthful, safe environment
was a social justice issue, or even whether
it was important and worth talking
about. Why is there such a disparity
between how I interpret the participants’
experiences and environments (as clear
cases of environmental injustice) and how
the participants interpret them (as par for
the course)? I have several construals, all
of which have to do with privilege, and
none of which are mutually exclusive.
ƌŝĚŐŝŶŐƚŚĞ'ĂƉƐ
The first is a case for internalized
oppression. As a feminist, I have seen this
argument made in horribly patronizing
ways (“I know you’re oppressed, and the
only reason you don’t is because you
have been duped by the patriarchy!”),
so I offer it as only one possibility out

of many. It seems, however, that it
would be reasonable to infer that if
one is rarely given much, it would be
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disappointing and illogical to regularly
expect and ask for more. If having “low
standards” is what keeps you from
being let down time and time again
by our system of economic and social
hierarchy, why would one think that
having higher standards would be more
ideal? Having high standards for the
cleanliness, healthfulness, and safety
of my environment is a privilege, and
also speaks to the social power I have
as a researcher to even envision avenues
where I could incite some sort of social
change. Internalized oppression also
causes individuals to attempt to separate
themselves from people who they
perceive make “people like them” “look
bad”; I saw this often during interviews,
as participants referred to people who
experience homelessness who “aren’t
helping themselves,” who “ruin it for
the rest of us,” who “are hopped up on
drugs,” or who are “asking for handouts.”
This attitude is understandable, but
makes it difficult to build community.
The second possible interpretation is
one of competing survival priorities; as
a class-privileged person in an academic
context, I have the privilege to make my
concerns long-term and broad in scope,
because I am relatively unencumbered by
daily concerns such as whether or not all
of my belongings will still be there when
I return home at night, or whether my
addiction will be triggered by the people
I am forced to be around in order to eat.
A third interpretation is about
access to education (formal or informal);
the ability to view social issues as
systemic and not individual is not
one that comes naturally and without
a great deal of learning. In Canada,
most of us grew up hearing the same
individualizing narratives about
poverty; being poor does not make
one exempt from having internalized
the idea that poverty is an individual
failing, that getting out of negative
circumstances is a matter of individual
responsibility, and that those who
have no formal education, no housing
security, and personal environments

that are not clean, healthful, or safe
simply are not working hard enough.
Ultimately, though there is
continuing uncertainty about whether
or not issues of environmental justice
are important to people experiencing
homelessness (whether due to lack of
interest or competing priorities), this
does not give us as academics and
activists the prerogative to stop engaging
in solutions to this issue. The question
being posited here is not “Why are there
no homeless activists?” or “Why don’t
people experiencing homelessness care?”
but rather, “Have we been denying a
group of people space to talk about and
act upon issues that are important to
them?” Even if the answer is no, the
onus remains on us to continue these
conversations, continue to centre
marginalized voices and viewpoints in
these discussions, and continue to use
the privilege of our social positions to
champion anti-oppression and ecological
wellbeing in our communities.
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/ŶƚĞƌŶĂƟŽŶĂů
ĚŝƚĞĚďǇ^ĞƌĚĂƌD͘ĞŒŝƌŵĞŶĐŝŽŒůƵ

EĞǁƐĨƌŽŵƚŚĞ
/ŶƚĞƌŶĂƟŽŶĂůŽŵŵŝƩĞĞ
There is a clear need in community
psychology to go across borders to better
appreciate the realities local communities
across the world are facing. The need
is particularly urgent given the fact
that many communities worldwide
are faced with destructive forces.
Going across borders is not simply
travelling to conferences in far away
lands and “doing the conference” in
the all-too-common ego-/ethno-centric
and detached fashion. Going across
borders is certainly not “exporting”
knowledge from the center to the
periphery – an unacceptable habit that
is often called “going global.” Rather, I
mean establishing mutually meaningful,
egalitarian and authentic relationships
– a basis that would support mutual
learning and potentially committed and
sustainable collaborations across borders.

Below you can find two cases
that exemplify such relationships and
learning. The first one was the result of
a week-long visit to Puerto Rico. The
visit included not only seminars but also
opportunities for informal interactions
with students and with communities
in urban and rural locations.
EŽƚĞ͘dŚĞĨŽůůŽǁŝŶŐŚĂƐďĞĞŶ
ƌĞƋƵĞƐƚĞĚďǇƚŚĞĐŽůƵŵŶĞĚŝƚŽƌƚŽďĞ
ŝŶĐůƵĚĞĚǁŝƚŚŶŽĞĚŝƟŶŐʹdWĚŝƚŽƌ͘

ĞĐŽůŽŶŝǌŝŶŐĞƚŚŝĐƐŝŶWƵĞƌƚŽZŝĐŽ
Never the Ethical Code of Conduct
in Psychology in Puerto Rico was at risk
of being preached by such an unethical
personality. Dr. Steven Behnke, the
Director of the APA Ethics Office
was coming to Puerto Rico (PR) to
give seminars on research ethics and
ethics in the profession of psychology.
Dr. Steven Behnke defended
and was implicated in the horrible
position of the APA – a position that
favored psychologists having an active
role in torture and interrogations in
Guantanamo Base in Cuba and in Abu
Garib in Iraq since 2002. In response to
the news, several students, professional
colleagues and I started a campaign
against Dr. Behnke’s visit to PR.
We had learned who Dr. Behnke
was when Dr. Serdar M. Değirmencioğlu
from Turkey had visited PR. He
gave a seminar on Psychology of War
in which he presented the position
psychologists should assume against
war and what psychologist had been
doing – particularly in the US – in
response to war scenarios such as the
Iraq war. He also noted how the media
presented an altered reality of what
was happening and emphasized that
alternative ways of communicating
information from localities was needed.
That was one of is objectives when he
visited our island in late January of 2010.
When we heard that Dr. Behnke
was to visit PR, we were concerned. We
asked ourselves: Who and what institution
is bringing him? What are the interests of
him of giving a seminar on ethics? Who or

what will benefit from him giving these
seminars? After a critical reflection we
decided to create an active campaign
grounded on providing information
of who he was and why he should not
come. We also identified and exposed the
institutional structure which invited him.
The Institute for Psychological Research
of the University of Puerto Rico was the
host; an institute that sympathizes with
APA modus operandi. The Association
of Psychology of Puerto Rico (APPR)
was co-hosting and also responsible
for the travel and housing expenses.
After disseminating information
through many organizations (Amnesty
International, American Civil
Liberties Union, “Mother Against
the War,” etc.) and identifying key
personalities as allies, it came down
to the final decision that was to be
made in a APPR Board meeting. I am
member of the board as the student
representative, however, this board has
been historically conservative and the
APPR in an APA affiliate. Behnke’s
pro-war position was made evident in
this meeting and the Board decided not
to co-host Dr. Behnke’s visit. This was
translated into him not coming at all.
The democratization of information
can create conditions for change and for
better-informed practices. Institutions
that dominate information (e.g., media)
choose what news is presented and
what is not presented, based on the
institutions’ agendas. However, the
dissemination of information can
help unveil true intentions behind
institutional structures. From that
“unveiling” one can act upon according to
ethical-political positions of disciplines
such as psychology. This is a lesson
we learned in PR and the reason we
communicate it through this publication.
Carlos Rivera,
University of Puerto Rico
/ŶĚŝŐĞŶŽƵƐĐŽŵŵƵŶŝƟĞƐƵŶĚĞƌƐŝĞŐĞ
The second example is from the III.
International Conference on Community
Psychology in Puebla, Mexico (June

4-6, 2010). The conference had more
than 400 participants from all across
the world. The conference was very
successful thanks to the Organizing
Committee led by Eduardo Almeida
and the devoted student volunteers.
The program included tributes to
three individuals who have contributed
in different ways to CP. One of these
individuals was Alberta (Bety) Cariño
Trujillo, the leader of CACTUS (Centro
de Apoyo Comunitario Trabajando
Unidos) – a community-based
organization in the region of Mixteca
in Mexico. Bety was killed in late April
by paramilitary gunmen who attacked
a peaceful solidarity caravan as it tried
to enter the autonomous indigenous
municipality of San Juan Copala.
The caravan was made up of
30 human rights defenders and
international observers, who wanted
to deliver provisions to indigenous
communities under siege by a
paramilitary organisation. The caravan
was attacked as it entered La Sabana, a
town controlled by the paramilitary
organisation UBISORT – Unión de
Bienestar Social de la Región Triqui. The
aim of the attack was to assassinate Bety.
Tyri Antero Jaakkola, an international
observer from Finland, was also
killed when he tried to protect Bety.
The tribute led a few participants of
the conference to learn more about Bety
and CACTUS. On the last day of the
conference, the work of CACTUS in
indigenous communities was presented
as part of a symposium on poverty. A
petition was circulated to denounce the
assassination of Bety and the blockade
of indigenous communities in San
Juan Copala. A letter of support was
drafted by the European Community
Psychology Association and the
University of Puerto Rico, and handed
to the representatives of CACTUS.
Bety had two children: Omarcito
and Itandewi. Below you can find
a letter by Bety’s husband Omar
Esparza, Omarcito and Itandewi.
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>ĞƩĞƌĨƌŽŵƚŚĞ&ĂŵŝůǇŽĨĞƚǇĂƌŝŹŽ
To our friends and brothers and sisters
To those who share the
pain and anguish
To the public opinion,
saddened and full of rage
The the indigenous peoples
of Mexico and the world
To those whose solidarity envelops
us with their deepest condolences
To all of you who, with you warmth,
solidarity, presence, denouncements,
you tell us and dictate the path that we
have to and need to follow. To those
whose hearts have suffered the pain of
having a loved one taken from you, we
want to tell you that the words don’t
exist to be able to express to you the
rage that we feel, the impotence, the
anguish, and the desperation of not
being able to be with the person who
was the compañera, the mother of two
children, the leader, the friend, the sister,
THE LOVE OF OUR LIFE when
hate, brutality, and anger took her life
because of the struggle that we undertook
for fourteen years. To all of you and in
the name of my children, thank you.
Once again, just like in 2006,
[Governor] Ulises Ruiz Ortiz’s terrorist,
murderous, repressive State seeks to
demonstrate its strength, impose its
policies, and demonstrate its hatred of
that which doesn’t agree with it, that
which can’t be subordinated, that
which doesn’t give in, and that which
is incorruptible, because it is born from
below and full of life, because it is built
with the brotherhood of those of us
who have decided to work towards the
construction of a different world, a more
human world, where the Earth and the
dreams we sow flower every day. Bety,
or Beto as her father called her, or, as
she was really called, Alberta Cariño
Trujillo, has not died! Her word grows
and gives voice to those who did not have
one, and in being a sister to the women of
Copala, of the Mixteca, and of the world,
in being a woman, your determination as

a sister in this autonomist struggle resists
against the hatred, anger, and distain of
the UBISORT paramilitaries who are
lead by Rufino Juarez and Antonio Cruz.
Now it is more difficult to destroy
you. You are alive and burning in the
hearts of dignified men and women. You
represent the voice of a new path that is
called hope for true peace for the Triqui
people, for the autonomous municipality
of San Juan Copala. Those who deny
you and judge your path are accomplices
of the footmen and mercenaries who do
politics giving and taking in exchange for
the pain of the Triqui people, negotiating
little benefits to submit and exploit the
people’s condition of poverty. Those of
you who think you are the lords of the
revolutionary vanguards, I hope you
will save your rhetoric and your empty
words. Even though they say that it
was a “tactical error,” a questionable
and erroneous provocation,”isn’t it
true that when human life is in danger,
it is dignified to run the same risks
that you did? TO DEFEND LIFE
WITH YOUR OWN LIFE IS AN
EXAMPLE OF THE HISTORY
THAT WE LIVED TOGETHER...
To all of you who keep striving for
justice, we want to express our heartfelt
thanks. It is obvious to us who is
responsible, he has a name and a face;
it is obvious who are his agents. Our
enemies are named Ulises Ruiz Ortiz,
Evencio Martinez, and the UBISORT
paramilitaries. Where is the government
that strives for change? Where is the
respect for life? For this reason I call
upon Section 22 of the teachers union
and social and democratic organizations
who struggle and resist, that their role
be decisive. I also call upon the Oaxacan
community to use all possible means
to seize power from the political class
and this murderous government.
Brech, like I always told you! I will
not abandon my commitment to do
something for someone every day of
my life, as we always discussed, and for
that which you committed yourself with
everything you had. We will never forget!
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God give us the opportunity to help
those in need, and that he accompany
our two children, Omar and Ita, who
are now children of the movement that
demands justice. The brotherhood that
we feel is immense. Your children will
surely be disciples of your struggle and
commitment to fight injustice and give
your life for others because it is necessary
and urgent to keep moving forward. To
be taken aback by the pain, the misery,
and the injustices that are committed
every day and to take a stand for the
poorest is a human obligation. In the
name of everyone, we tell you that we
love you, that we will always love you,
and you will always be in our hearts
and minds. In these days when at times
the feet tremble and the soul feels weak,
your example lifts us up to say Enough!
Enough silence, with heads lowered,
watching as everything plays out. But
there remains the hate, the rage, the
fury of not being able to change the
false destiny that the corrupt politicians,
the police forces, the military and
parapolice and paramilitaries, the lords
of money, and the putrid political class
have forced us to live. And they make
themselves heard through the dialogue
of weapons. The people can change their
destiny and construct other paths to
autonomy and self-determination, as we
have always dreamt and shared in the
networks, with the Other Campaign,
the Southeast Mexican Radio Network,
AMAP, REMA, RMALC, in the
indigenous movement, with national
and international organizations,
with the people wherever we find
ourselves, and with our brothers and
sisters in the struggle who resist and
seek the world for which you decided
to give your life. You took a part of
us with you, and we remain here,
shaken, outraged, and saddened.
Because you are the flower, and your
seed is the fruit of the dignified path we
must follow. We won’t forget you. Omar,
Ita, and I say to you, “Until the victory.”
Prison for Ulises Ruiz, Evencio
Martinez, Rufino Juarez, Anastasio

Juarez, Antonio Cruz, and the
authorities in La Sabana!
Death to Ulises’ bad repressive
murderous government!
We must break the siege
in San Juan Copala!
Bety will never be silenced, not
in death, nor with machine guns!
Land, Freedom, or Death!
With all our love,
Omarcito, Itandewi,
and Omar Esparza
YƵĞƐƟŽŶƐ͕ĐŽŵŵĞŶƚƐŽƌƐƵŐŐĞƐƟŽŶƐ
ĨŽƌƚŚĞ/ŶƚĞƌŶĂƟŽŶĂůŽŵŵŝƩĞĞ͍dƌǇ
ƐĞƌĚĂƌĚĞŐŝƌŵĞŶĐŝŽŐůƵΛŐŵĂŝů͘ĐŽŵ͘G

>ĞƐďŝĂŶ͕'ĂǇ͕ŝƐĞǆƵĂů͕
ΘdƌĂŶƐŐĞŶĚĞƌ
ŽŶĐĞƌŶƐ
ĚŝƚĞĚďǇZŝĐŚĂƌĚ:ĞŶŬŝŶƐ
ΘDĂƌŝĂsĂůĞŶƚĞ

dŚĞDŝĐŚŝŐĂŶWƌŽũĞĐƚĨŽƌ
/ŶĨŽƌŵĞĚWƵďůŝĐWŽůŝĐǇ
;DW/WWͿ͗^ƚĂƚĞǁŝĚĞ
ĚǀŽĐĂĐǇƚŽ^ƵƉƉŽƌƚ>'d
WƐǇĐŚŽůŽŐŝĐĂůtĞůůͲĞŝŶŐ
tƌŝƩĞŶďǇZŽďĞƌƚͲ:ĂǇ'ƌĞĞŶ͕
WŚ͕͘͘ϭ͕Ϯ:ƵĚŝƚŚ<ŽǀĂĐŚ͕WŚ͕͘͘ϯ͕ϰ
Θ^ĂƌĂsĂŶtŽƌŵĞƌ͕D͘͘ϰ͕ϱ
ZŽĐŬǁĂǇ/ŶƐƟƚƵƚĞĨŽƌ>'dWƐǇĐŚŽůŽŐǇ
ĂůŝĨŽƌŶŝĂ^ĐŚŽŽůŽĨWƌŽĨĞƐƐŝŽŶĂů
WƐǇĐŚŽůŽŐǇ͕^ĂŶ&ƌĂŶĐŝƐĐŽ͘
ϯ
DŝĐŚŝŐĂŶWƐǇĐŚŽůŽŐŝĐĂůƐƐŽĐŝĂƟŽŶͬ&ŽƵŶĚĂƟŽŶ
ϰ
DŝĐŚŝŐĂŶWƌŽũĞĐƚĨŽƌ/ŶĨŽƌŵĞĚWƵďůŝĐWŽůŝĐǇ͕>ĂŶƐŝŶŐ͘
ϭ

Ϯ

DĂĐŽŵďŽŵŵƵŶŝƚǇůůĞŐĞ

ϱ

'ƌĞĂƚǆƉĞĐƚĂƟŽŶƐ͗DW/WW͛Ɛ
&ŽƵŶĚŝŶŐĂŶĚsŝƐŝŽŶ
As of October 2008, the State of
Michigan provided no access to domestic
partner or other partner-based benefits
and no basic protections for lesbian,
gay, bisexual, and transgender (LGBT)
people in the areas of hate crimes,

employment discrimination, school
bullying (note: there is no law protecting
non-LGBT students), or parenting
rights (there are no laws allowing for
second parent adoption). In response,
the Michigan Project for Informed
Public Policy (MPIPP) was founded to
organize experts (social scientists and
mental health professionals) in Michigan
to convey accurate information about
LGBT issues to the media, legislators,
courts, and other policy makers in the
state. From the outset, the project’s goals
were to initiate collaboration between
these experts and Michigan’s LGBT
advocacy groups (such as the newly
merged Triangle Foundation/Michigan
Equality and the ACLU) in order to
advance LGBT public policies that may
have a positive mental health impact.
MPIPP was initiated by RobertJay Green, Executive Director of the
Rockway Institute (a national center
for LGBT research and public policy
at the California School of Professional
Psychology in San Francisco) in
collaboration with Clinton Anderson
from APA’s Office of LGBT Concerns.
The project has been supported by grants
from the Arcus Foundation, which
particularly wanted to launch this kind of
effort in the state of Michigan. Michigan
served as a perfect starting point for the
model of a state-based psychological
association becoming involved in LGBT
advocacy work due to the fact that the
state had just passed a constitutional
amendment defining marriage as
between one man and one woman. Other
factors included Green’s connection
to Michigan through his alma mater,
Michigan State University, and the fact
that the Diversity Chair of the Michigan
Psychological Association was openly gay.
Shortly after receiving the
initial funding, Rockway Institute
subcontracted with the Michigan
Psychological Association Foundation
(Judith Kovach, Executive Director) to
carry out all aspects of the project “on
the ground,” and Sara Van Wormer,
an MPA member and psychotherapist,
was hired as project coordinator

in Michigan. The intention was to
prepare and support social scientists
and mental health professionals with
expertise on LGBT issues to engage in
the following policy-relevant actions:
Media Activities:
• Participate in interviews with
print, radio, and television
broadcast reporters
• Write and distribute press releases
and op-eds to news media
Legislative Activities:
• Organize individual and
group informational meetings
with state legislators
• Prepare background research
summaries for legislative proposals
• Give expert testimony as
requested at legislative
hearings in the state capital
Community-Based Activities:
• Organize individual and group
informational meetings with
community opinion leaders (e.g.,
religious leaders, members of school
boards, mayors and their staffs)
• Conduct workshops at local
LGBT community organizations
about how individuals can
communicate with friends,
family members, and coworkers
about LGBT equality issues
Court-Related Activities
• Give expert witness testimony
in court cases concerning samesex couples, LGBT parenting
rights, hate crimes, employment
discrimination, and protection
of youth in schools
• Help to write amicus briefs in court
cases of major statewide significance
• Organize informational sessions
with judges in Michigan
The proposed sequence of
interventions included: 1) identifying/
recruiting over 100 suitable experts;
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2) training them for media, legislative,
community, and courtroom involvement;
3) organizing them into regional teams;
4) connecting regional teams with
existing advocacy groups; 5) facilitating
deployment of the experts for the
activities listed above; 6) setting up a
permanent organizational structure to
sustain the effort after the grant ends
(note: the initial grant was for one
year, but early success in meeting grant
goals lead to assurance from grantor
that funding would be secured for
at least another year); (7) data-based
evaluation of the project’s impact;
and (8) dissemination of “lessons
learned” at national conferences
and in public policy journal articles.
Nothing like MPIPP had ever been
tried before, and there was hope that
this highly experimental project could
serve as a model for use in other states
if it were successful in Michigan.
^ĞŝǌŝŶŐƚŚĞĂǇ͗&ŽƌŵŝŶŐ
ůůŝĂŶĐĞƐĂŶĚZĞĂůŝǌŝŶŐƚŚĞ
sŝƐŝŽŶƚŚƌŽƵŐŚKƉƉŽƌƚƵŶŝƟĞƐ
ĂƐdŚĞǇWƌĞƐĞŶƚdŚĞŵƐĞůǀĞƐ
Shortly after MPIPP began to
organize in Michigan, a debate was
brewing in the City of Kalamazoo
over an ordinance designed to prohibit
discrimination against lesbian, gay,
bisexual and transgender residents
in employment, housing and public
accommodation use. The staff of MPIPP
quickly met with local LGBT advocacy
organization leaders in Kalamazoo to
introduce the group’s mission and offer
assistance toward educating the local
community. The local LGBT leaders
welcomed MPIPP’s unique ability to
disseminate psychological research
and data related to the experiences
of LGBT discrimination. They
invited MPIPP to give a 10 minute
presentation at a local community forum
designed to debate the ordinance.
After the invitation, MPIPP
personnel and volunteers quickly began
reviewing key psychological studies
and research that highlighted the
psychological harm that resulted from

anti-LGBT discrimination. During
the community forum on March 9th,
2009, held at the Kalamazoo Public
Library, MPIPP project coordinator Sara
Van Wormer delivered a presentation
to Kalamazoo city commissioners
and approximately 250 members of
the local community citing multiple
psychological studies that demonstrated
the negative psychological consequences
of discrimination. The response to
the presentation was overwhelmingly
positive, as dozens of community
members and local leaders expressed
gratitude for the social science data that
confirmed what many in the audience
had experienced as openly LGBT
people or allies of the community.
When the forum was opened up
for public comments, several MPIPP
volunteers, including both the President
and Executive Director of the Michigan
Psychological Association (MPA) spoke
in favor of the ordinance. Of particular
importance was that the MPA Board
of Directors had adopted a resolution
in support of the ordinance. Directly
following the forum, statewide LGBT
advocacy groups’ leaders sought
additional information from MPIPP
regarding psychological data and
statistics to be used in private, additional
testimony to the Kalamazoo city
commissioners. MPIPP staff enlisted
both regional and statewide volunteers
through email updates and alerts and
worked in Kalamazoo throughout
the year, writing op-ed articles for the
local newspaper, speaking to Western
Michigan University counseling
psychology graduate students about
psychology and advocacy, speaking with
residents at an inclusive community
event and holding discussion groups
based on the Know Us Project (KUP);
a model developed by MPIPP which
simultaneously addresses Gregory
Herek’s research on the contact
hypothesis (Herek, 1997) and Glenda
Russell’s studies on the psychological
consequences of anti-gay politics
(Russell, 2000). Happily, Kalamazoo
residents voted the ordinance into law in
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November; capping a nearly year-long
controversial debate over the ordinance.
<ĞĞƉŝŶŐzŽƵƌǇĞŽŶƚŚĞĂůůĂŶĚ
ƚŚĞŽƵŶĚĂƌǇ͗>'dWƐǇĐŚŽůŽŐŝĐĂů
tĞůůͲĞŝŶŐͬDĞŶƚĂů,ĞĂůƚŚĂƐKƵƌ
^ƉĞĐŝĂůĚǀŽĐĂĐǇĂůůŝŶŐĂƌĚ
With MPIPP’s success in Kalamazoo,
word spread quickly about the unique
contributions and possibilities that could
result from having a psychological/
mental health “scientific voice” at the
table in the fight for LGBT equality
in Michigan. MPIPP made important
contributions at the state level, again
developing educational materials and
testimony focused on the psychological/
mental health of the legally unprotected
Michigan LGBT population. MPIPP
provided psychological research data
fact sheets and examples from clinical
experience as input for the major LGBT
bills that were introduced in Michigan
during 2009. These bills addressed
second parent adoption, school bullying
and a proposed amendment to the
Elliott-Larsen Civil Rights Act which
would add sexual orientation and gender
identity to the list of the protected
classes of age, sex, race, physical ability,
etc. Although passage of any of these
bills during the current legislative term
is uncertain, MPIPP will continue to
educate policymakers about the scientific
background of LGBT issues and the
negative psychological consequences
of continued discrimination.
EĞǁŝƌĞĐƟŽŶƐ͗dŚĞ͞<ŶŽǁhƐ
WƌŽũĞĐƚ͟;'ƌĂƐƐZŽŽƚƐĚǀŽĐĂĐǇͿ
Gordon Allport’s seminal work on
the contact hypothesis, also known as
intergroup conflict theory, demonstrated
that individuals become less biased
toward a group when they personally
know someone in that group (Allport,
1954). Herek’s research has demonstrated
that this is true with lesbians, gay men
and bisexuals. Based on that knowledge,
LGBT individuals have been encouraged
to “tell their stories” to family, friends,
colleagues and others, letting them
know how they have been hurt by

lack of equal protections. However,
as Russell has identified through her
research, talking about experiences
with anti-gay bias and discrimination
may be stressful, especially while being
exposed to anti-gay political debates that
often mischaracterize the experiences of
LGBT individuals and the community.
The Know Us Project (KUP) was
designed to use “telling stories” to
increase awareness of how a lack of equal
legal protections hurts LGBT individuals
and how public discourse about those
rights increases the risks for psychological
harm to LGBT people. Most importantly,
the program uses mental health
professionals to prepare the “story tellers”
for possible negative psychological
consequences and providing them with
resources and ways to manage any PTSD
(post traumatic stress disorder) symptoms.
MPIPPs long-term goal is to
influence public policy by disseminating
science-based information to change the
beliefs of individuals within a community.
As MPIPP continues to grow and develop
this year, the following goals are planned:
• To engage more mental health
and social science professionals
in the work of MPIPP. As part
of this outreach, we will develop
a network that reflects the racial
and ethnic diversity within
Michigan’s LGBT community.
• To assist LGBT advocacy
organizations with educational
programs. We plan to build
on our role as an accurate and
reliable resource for sciencebased mental health and other
research information related to
LGBT issues. We have begun
this process by utilizing the
expertise of our volunteers to
talk about mental health and
LGBT youth issues at meetings
convened in school districts for
teachers and school boards.
• To enhance overall
communications. Because
dissemination of scientific data is at

the crux of our role, using modern
technology and communication
is critical to our success. Therefore,
we are enhancing our website and
Facebook page, and creating new
online networking profiles. We
are developing a new strategic
approach to communications that
uses different media formats and
contemporary ways of providing
news and information that
both mental health volunteers
and advocates can use.
ŽŶĐůƵƐŝŽŶ
Policymakers’ and LGBT advocates’
positive response to MPIPP indicates
that there is an important role for
an organization that bridges the
gap between social science research
and LGBT advocacy. In our efforts
to use science-based information
about the LGBT experience, we have
learned some important lessons:
• Focused efforts toward influencing
the “movable middle” – actions
will be directed toward community
members and lawmakers who may
not specifically support same-sex
issues but who may be influenced
to do so if presented with valid
facts or poignant information;
• Researchers are eager to
cooperate and use MPIPP to
disseminate their findings; and
• LGBT advocacy organizations
have welcomed MPIPP’s
fresh perspective and ideas
on changing public policy.
If you would like more information
about how to initiate a similar
organization in your state or province,
please contact Judith Kovach, Executive
Director of the Michigan Psychological
Association, at executivedirector@
michiganpsychologicalassociation.org.
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>ŝǀŝŶŐŽŵŵƵŶŝƚǇ
WƐǇĐŚŽůŽŐǇ
ĚŝƚĞĚΘtƌŝƩĞŶďǇ'ůŽƌŝĂ>ĞǀŝŶ͕
'ůŽƌŝĂůĞǀŝŶΛǀĞƌŝǌŽŶ͘ŶĞƚ
͞>ŝǀŝŶŐŽŵŵƵŶŝƚǇWƐǇĐŚŽůŽŐǇ͟
ŚŝŐŚůŝŐŚƚƐĂĐŽŵŵƵŶŝƚǇƉƐǇĐŚŽůŽŐŝƐƚ
ƚŚƌŽƵŐŚĂŶŝŶͲĚĞƉƚŚŝŶƚĞƌǀŝĞǁƚŚĂƚŝƐ
ŝŶƚĞŶĚĞĚƚŽĚĞƉŝĐƚďŽƚŚƉĞƌƐŽŶĂůĂŶĚ
ƉƌŽĨĞƐƐŝŽŶĂůĂƐƉĞĐƚƐŽĨƚŚĞĨĞĂƚƵƌĞĚ
ŝŶĚŝǀŝĚƵĂů͘dŚĞŝŶƚĞŶƚŝƐƚŽƉĞƌƐŽŶĂůŝǌĞ
ŽŵŵƵŶŝƚǇWƐǇĐŚŽůŽŐǇĂƐŝƚŝƐůŝǀĞĚ
ďǇŝƚƐĚŝǀĞƌƐĞƉƌĂĐƟƟŽŶĞƌƐ͘&ŽƌƚŚŝƐ
ŝŶƐƚĂůůŵĞŶƚ͕ǁĞĨĞĂƚƵƌĞ^ŚĂƌŽŶdĞůůĞĞŶ͕
ĂƌĞƐĞĂƌĐŚĐŽŵŵƵŶŝƚǇƉƐǇĐŚŽůŽŐŝƐƚ
ǁŚŽŝƐŝŶǀĞƐƟŐĂƟŶŐďƌŽĂĚƐŽĐŝĂůŝƐƐƵĞƐ
ďƵƚǁŚŽŝƐƐĐĂůŝŶŐďĂĐŬŚĞƌǁŽƌŬůŽĂĚ
ŝŶƉƌĞƉĂƌĂƟŽŶĨŽƌƌĞƟƌĞŵĞŶƚ͘

&ĞĂƚƵƌŝŶŐ͗
^ŚĂƌŽŶdĞůůĞĞŶ͕WŚ͘͘
;ƚĞůůĞĞŶΛƵŝĐ͘ĞĚƵͿ
ͻ ZĞƐĞĂƌĐŚƐƐŽĐŝĂƚĞWƌŽĨĞƐƐŽƌ
ͻ /ŶƐƟƚƵƚĞĨŽƌ,ĞĂůƚŚ
ZĞƐĞĂƌĐŚĂŶĚWŽůŝĐǇ
ͻ ^ĐŚŽŽůŽĨWƵďůŝĐ,ĞĂůƚŚ
ͻ hŶŝǀĞƌƐŝƚǇŽĨ/ůůŝŶŽŝƐĂƚŚŝĐĂŐŽ
In considering the many pathways
that led her to Community Psychology,
Sharon Telleen feels that her family
background, and especially her church,
predisposed her to the field’s values.
The Augustana Swedish Lutheran (SL)
Church was the focus of her family
life. She grew up in a suburb (Hillcrest
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Heights) of Washington, DC, but the
only SL church in the metropolitan
area was located in the inner city. Racial
equality is part of Swedish culture, and
her church became a determinedly
racially diverse church in 1954, including
an integrated Sunday school. The church
was open to the community during
the week, and neighbors were invited
on Sunday morning. As a result, the
church integrated smoothly. When
black families from the congregation
visited her suburban home for
picnics, “the neighbors went ballistic
until my father patiently explained
they were our invited guests.”
Sharon’s
grandparents
were Swedish
immigrants,
having come
to the U.S. in
the two major
waves of Swedish
immigration.
Usually from very
large families,
they left behind
a society with
few opportunities at the time. She
notes: “I feel close to the immigrant
experience, and this has impacted my
work with Latino and other immigrant
groups in Chicago.” Swedes typically
document their history, and she keeps
the diaries of Swedes on her desk to keep
her close to the immigrant experience.
Her father (Floyd) and mother
(Louise) grew up in same neighborhood
in Illinois. He attended Augustana
College (Illinois), which was a SL
seminary and college established by
immigrant Swedes in 1860, but he
transferred for his senior year to the
Illinois Institute of Technology, from
which he earned a degree in electrical
engineering. The couple moved to
Washington, DC in 1941 where
Floyd was an engineer for the U.S.
Department of Navy (for 40 years).
He was a prominent national and
local leader of the SL Church. Louise

was a community activist and leader
also; she used to collect suitcases for
youth enrolled in Job Corps, and she
founded the local Meals on Wheels for
seniors. Louise also was a citizen activist,
lobbying Congress on behalf of social
justice causes, especially civil rights.
Sharon was an Honor Student at
Suitland (MD) High School. Aiming
for a teaching career, she was president
of Future Teachers of America and
was one of three valedictorians of her
class. In choosing a college, she felt a
tug back to Illinois, where she had spent
summers. The President of her father’s
first college, Augustana College, recruited
her there, where she majored in education
and psychology. “At that time, women
were steered into only nursing, teaching
and secretarial work. Any woman who
departed from those careers would
have a difficult time finding a job.”
She met Phil Telleen at Augustana,
and they married a day after graduation
in 1968. He had been accepted to the
University of Michigan Law School, and
Sharon planned to support him through
law school, having landed a teaching job
nearby. However, Phil received his draft
notification on their wedding day, as the
Vietnam War was raging. While waiting
for his induction, they moved in with her
parents in Maryland. Phil was assigned
to a ceremonial police role at West Point
so, instead of his being shipped out to
Vietnam, they attended Woodstock!
Meanwhile, Sharon earned
a master’s degree in educational
psychology (1969) at the University of
Maryland’s Institute for Child Study
where she loved her developmental
psychology courses. She then joined
Phil at his posting at West Point. Since
his military salary could not support
them, she taught in Cornwall, NY.
After completing his military service,
Phil began law school at the University
of Michigan in 1970, using the GI Bill.
She taught sixth grade in an Ann Arbor
public school that was attended by the
children of many professors. She took
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summer classes at the Merrill Palmer
Institute in nearby Detroit, to pursue
her interest in child development.
Upon his graduation, Phil’s first job
was in Washington, DC, Office of the
General Counsel, at the Federal Energy
Regulatory Commission. Pursuing
her interest in cognitive development,
Sharon entered a Ph.D. program in
the University of Maryland’s Human
Development program. There she was
introduced to community psychology via
the social support literature, where she
found theories, conceptual frameworks,
and multi-modal research methodologies
that were appropriate for studying
children in context. “I found community
psychology to be far superior to any
other field in defining community
context.” Sharon received her doctorate
in December 1976 and taught at the
University for 1 ½ years in an untenured
assistant professor position. At that
time, she had one child, a daughter, and
was in a mothers’ discussion group of
high-powered, policy wonk women
who explored new models to combine
family and career and advocated for
structural reforms to that end.
Expecting a second child, they
decided it was the optimal time for
Phil to leave government for the private
sector. He had had a great career in
the Federal Government, having major
responsibility and fascinating cases. Phil’s
expertise in natural gas deregulation
was highly marketable, and he was
besieged by head hunters. He accepted
a position as Assistant General Counsel
with Natural Gas Pipeline Company of
America, where he worked for the rest of
his career. Their second child was born a
month after their relocation to Chicago.
Wanting an academic career but
with few connections in Chicago, Sharon
volunteered to work at Family Focus in
Evanston, IL, with a unique approach to
supporting children and families. There,
she learned from a UIC professor with
whom she collaborated that the UIC
School of Public Health had received a
training grant from the federal Maternal

and Child Health Bureau to establish
a multidisciplinary faculty team.
Sharon was hired as the developmental
psychologist on the MCH faculty as an
assistant professor at the School of Public
Health. Sharon’s appointment was part
time, allowing her to comfortably juggle

and now holds an appointment with the
psychology program. (A six degrees of
separation moment: In meeting Jim Kelly,
then on the UIC faculty, she realized
that she had taught Jim’s daughter
in elementary school in Ann Arbor.)
Sharon first attended a SCRA biennial

͞/ƚŚĂƐďĞĞŶĞǆĐŝƟŶŐƚŽƐĞĞĂƵŶŝǀĞƌƐŝƚǇŐƌŽǁĨƌŽŵŝƚƐ
ĞĂƌůŝĞƐƚĚĂǇƐ;ϭϵϴϮͿƚŽŝƚƐĐƵƌƌĞŶƚƉŽƐŝƟŽŶŽĨĞǆĐĞůůĞŶĐĞ
ĂƐĂĐŽŵƉƌĞŚĞŶƐŝǀĞƵƌďĂŶƌĞƐĞĂƌĐŚƵŶŝǀĞƌƐŝƚǇ͘͟
her family and career. Phil’s income was
always the family’s main support. Not
surprisingly, Sharon worked many more
hours than those for which she was paid.
Sharon joined UIC when it was
newly established, the result of a merger
between the Medical Center and the
Circle Campus. “It has been exciting to
see a university grow from its earliest
days (1982) to its current position of
excellence as a comprehensive urban
research university.” Her research
survived the chaos in 1999 when
Federal Government regulators ordered
a temporary suspension, translating to
an almost total shut down, of research
underway at UIC because of significant
deficiencies in the university’s compliance
with federal regulations pertaining to
the protection of human subjects in
research. Then chastened, UIC is now
rated as one of the best institutions for
protecting research subjects, now fully
certified as a “model of effectiveness.”
Sharon started applying for grants
early in her career, and her intellectual
curiosity led her to new lines of inquiry
that resulted in extended funding. In
the 1990s, UIC required all nontenured faculty to select a track (clinical
or research), based on the Medical
School’s faculty appointment model.
Since she already had a funded research
portfolio, she chose the research track.
However, her research grants only
paid part of her salary, so she had to
look for research funds continually.
Sharon reached out to affiliate with
UIC’s community psychology program

meeting in East Lansing, MI; was on the
committee that hosted the biennial in
Chicago; and has attended most biennials
since then. “SCRA and community
psychology have been an anchor and a
rock for me as I have navigated the waters
of medicine and public health for the past
25 years. Interdisciplinary work is very
gratifying, but it is hard work. You have
to be very grounded in your discipline,
focused and committed to your
intellectual roots to not only represent
your field to other disciplines but to bring
to the research endeavor your field’s
perspective, theory and methodology.”

Many good ideas surfaced, resulting
in a huge collaborative project. “What
was critical was getting all stakeholders
around the table, including community
members and the government,” she
recalls. Sharon was involved in all aspects
of developing the resultant communitybased program. The model proved so
successful that it was exported to seven
other counties in Illinois, resulting in
$11 million in federal matching funds.
The tracking model consisted of one
uniform system and add-on’s designed
by individual communities that tailored
the approach to local circumstances. It
not only allowed precise tracking of the
clients (infants’ mothers) -- which was
critical for program development -- but
also was the basis for the creation of
a new billing system that dovetailed
with Medicaid. Sharon is proud of
this program which was developed
with the involvement of consumers
within a public housing community.

Very unexpectedly in September
2008, her husband Phil died. “I was
thrown for a loop, reaching out to
everyone for support. I decided not just
When asked to identify her main
to process my grief from Phil’s death
contributions, she ticked off three, saying
(which was in itself hard work) but
they interconnect. First and most recent,
also to use the time and the counseling
improving the psychosocial factors that
to look at my own future, learning
influence child health
about stress reduction
͞/ĂŵƐĐĂůŝŶŐĚŽǁŶ and life planning in
outcomes with a focus
on infant mortality
ƌĂƚŚĞƌƚŚĂŶũƵŵƉŝŶŐŽī particular.” Ever the
as the sole outcome
scholar, Sharon went
Ă;ƌĞƟƌĞŵĞŶƚͿĐůŝī͘͟
measure. Second,
to the grief literature.
youth violence reduction in suburban
She and their two adult children are
Chicago, using a community-based
still guided by the good advice Phil
program approach developed by the
gave them over the years. Sharon’s
U.S. Department of Education. And
daughter, Katherine, with a M.S. degree
third, her work with immigrant health.
in political science and environmental
studies, is a program analyst at the U.S.
Her work on infant mortality
Environmental Protection Agency in
centered on a State project on case
Washington, D.C. Her son, Paul, with
management in public housing that
a M.A. degree in international relations,
aimed to develop a tracking program for
also works in Washington, in the Office
mothers of infants. Sharon enlisted UIC
of Policy and International Affairs
resources to assist the community group
at the U.S. Department of Energy.
in that effort. The funder encouraged
Sharon’s father died in 2005. Her
creative approaches – whatever would
mother is cared for by home health care
lower infant mortality rates -- so the
in Maryland, and Sharon travels there
community met to brainstorm ideas.
d«ÊÃÃçÄ®ãùWÝù«Ê½Ê¦®ÝãsÊ½͘ϰϯEÊ͘ϯϮϳ

regularly to relieve the aide, sharing this
responsibility with her sister, Barbara,
and her children. “I feel as if I’m
running two households,” she says.
Sharon is eligible to retire. Revised
rules at UIC, and promoted by AAUP as
“modified work rules,” has allowed her to
reduce her hours (below 50%) and level
of responsibilities. “I am scaling down
rather than jumping off a (retirement)
cliff.” For example, she is now the co-,
rather than principal, investigator, on her
two currently funded research projects.
“Applying for research grants is very
competitive, requiring a lot of youthful
energy. On the other hand, I am writing
articles like crazy. I have a lot more in
me.” Also, she says, “we got all that
money from the Federal Government
and did all that work. The least I can
do is disseminate the findings.” G

ZĞŐŝŽŶĂůhƉĚĂƚĞ
ĚŝƚĞĚďǇĞƌŶĂĚĞƩĞ^ĄŶĐŚĞǌ

ƵƐƚƌĂůŝĂͬEĞǁĞĂůĂŶĚͬ
^ŽƵƚŚWĂĐŝĮĐ
/ŶƚĞƌŶĂƟŽŶĂůZĞŐŝŽŶĂů>ŝĂŝƐŽŶƐ
<ĂƟĞdŚŽŵĂƐ͗
<ĂƟĞ͘ƚŚŽŵĂƐΛĐƵƌƟŶ͘ĞĚƵ͘ĂƵ
ŝĂŶĞŽƐƚĞůůŽ͗
Ě͘ĐŽƐƚĞůůŽΛĐƵƌƟŶ͘ĞĚƵ͘ĂƵ
<ĂŵĂů<ŝƐŚŽƌĞ͗
Ŭ͘ŬŝƐŚŽƌĞΛĨƐŵ͘ĂĐ͘ł
/ŶƚĞƌŶĂƟŽŶĂůZĞŐŝŽŶĂů^ƚƵĚĞŶƚ>ŝĂŝƐŽŶ
<ĂƌĞŶ:ŽŚŶƐŽŶ͗
<ĂƌĞŶ͘:ŽŚŶƐŽŶϯΛĚĞƚ͘ǁĂ͘ĞĚƵ͘ĂƵ

ůĞƌƚ͊ƵƐƚƌĂůŝĂŶŽŵŵƵŶŝƚǇ
WƐǇĐŚŽůŽŐǇ&ĂĐĞƐ
ŝƐĐŝƉůŝŶĂƌǇǆƟŶĐƟŽŶ
The Australian Government has
a new health reform agenda which is
placing community psychology, the
discipline, under threat here in Australia;
could mean the loss of Australia’s only

two training programs in community
psychology and could result in the
demise of the Australian Psychological
Society branch of College of Community
Psychologists. Ironically, the health
reform aims to restructure the health
system through the prioritization
of prevention (requiring healthcare
to be fundamentally focused and
aimed towards prevention), increased
engagement with communities to assist
people to make healthier choices and
the reduction of inequity by addressing
social disadvantage. Community
psychologists will quickly identify with
these priorities which include many of
the underpinning values of the discipline.
Given the clear alliance of community
psychology with the proposed new
primary health care network one
could be forgiven for anticipating a
burgeoning of community psychology
when national funding and focus are
shifted away from tertiary approaches
towards prevention, early invention and
community-based mental health care.
The federal budget brings strong
funding commitment for health reform
for Australia including a $1.2 billion
boost to primary health care and the
establishment of a nationwide network
of primary health care organisations
in local communities which, again,
one would anticipate heralding a new
golden age for Australian community
psychology. Unfortunately, the reform
has been married with a new national
registration scheme with some aspects
of the registration standards serving to
de-legitimate community psychology.
Specialist registration has been nationally
discontinued and replaced with a new
scheme of endorsement of specialist
areas of practice. The new scheme
does not permit the “Specialist Title.”
When this scheme was announced,
two of the current specialist domains
within the APS were excluded from
the system – Community and Health
Psychology. Community Psychology
is thereby excluded from recognition
under the National Registration
process due to take effect from July 1.

Ϯϴ^çÃÃÙϮϬϭϬd«ÊÃÃçÄ®ãùWÝù«Ê½Ê¦®Ýã

We would like to appeal to our global
colleagues to assist us in petitioning
the Australian government to reverse
this decision and endorse community
psychology. There are a number of
avenues in which you can assist (thanks
to Heather Gridley for the provision
of these links). The first is the link to
an online petition which is directed to
Hon John Hill, MP, who is Chair of the
Council which determines endorsement
for the specialities in psychology.
The site is: http://www.
gopetition.com/petitions/endorsecommunity-psychology.html
Please feel free to forward this
petition to your networks. In addition,
letters from our overseas colleagues that
provide an overview of the status of
community psychology in your country
and the ways in which the community
psychology ’s specialized training in
prevention, community engagement and
social justice could be of assistance to the
government’s new health focus. Emphasis
on the efficacy of community psychology
practices in developing and implementing
interventions within your country at
national, state and/or local community
levels across all areas including NGOs,
education, community health and
so forth, would also be extremely
helpful. National and international
evidence based data could do much
to sway the government’s position.
Letters can be addressed to the
Federal Minister for Health and Ageing:
The Hon N. L. Roxon MP
Member for Gellibrand
PO Box 6022
Parliament House
CANBERRA ACT
AUSTRALIA 2600
Please also send a copy to Heather
Gridley (who is acting on behalf of the
National Executive of the APS College
of Community Psychologists) at heather.
gridley@vu.edu.au. We appreciate and
need the assistance of our international
colleagues at this time and thank you in
advance for your solidarity and support.

ĂŶĂĚĂ

develop ideas for collaborative projects.

ZĞŐŝŽŶĂůŽŽƌĚŝŶĂƚŽƌ

In addition, we were pleased to
have many of the original pioneers
of Canadian community psychology
participating in the conference. They
generously agreed to reflect on their own
work as well as on directions for the
future of community psychology through
a series of panels examining research,
training, and practice. We are very
grateful to these special individuals on
whose shoulders we stand - Ed Bennett,
Camil Bouchard, Jerome Guay, Margaret
Keily, Francine Lavoie, Geoff Nelson,
Pat O’Neil, Ed Pomeroy, Pierre Ritchie,
and Bruce Tefft. Their presence made
this conference a truly historic occasion.

>ŝĞƐĞƩĞƌƵŶƐŽŶ͕
ďƌƵŶƐŽŶ͘ůŝĞƐĞƩĞΛƵƋĂŵ͘ĐĂ
^ƚƵĚĞŶƚZĞŐŝŽŶĂůŽŽƌĚŝŶĂƚŽƌ
ZĂĐŚĞů&ĂǇƚĞƌ͕
ĐƉͺƌĂĐŚĞůΛƌŽĐŬĞƚŵĂŝů͘ĐŽŵ
Our first ever national Canadian
conference on community psychology
was a huge success! It was held May 20
to 22, 2010 at the University of Ottawa,
and attracted over 80 participants
from across the country – from Prince
Edward Island to Vancouver.

We were extremely fortunate to have
Tom Wolff open the conference with
his plenary address, “The Power of
Collaborative Solutions.” Drawing on
decades of experience, he presented
six principles for building healthy
communities
through
collaborative
solutions.
He inspired
conference
participants with
vivid examples
and stories as
well as tools
and strategies
for encouraging
collaboration,
engaging the
/ŶƚŚŝƐƉŚŽƚŽ͗ĂŶĂĚŝĂŶƉŝŽŶĞĞƌƐŽĨĐŽŵŵƵŶŝƚǇƉƐǇĐŚŽůŽŐǇ
full diversity of
ĚŝƐĐƵƐƐĞĚƚƌĂŝŶŝŶŐŝƐƐƵĞƐ͘dŝŵƵďƌǇ͕'ĞŽīEĞůƐŽŶ͕DĂƌŐĂƌĞƚ
the community,
<ŝĞůǇ͕ĚĞŶŶĞƩ͕&ƌĂŶĐŝŶĞ>ĂǀŽŝĞĂŶĚWŝĞƌƌĞZŝƚĐŚŝĞ͘
practicing
democracy, employing an ecological
conference represented the first time that
approach that builds on community
academics, students and practitioners
strengths, taking action for social change,
were invited to participate from across
and
engaging spirituality as a compass for
Canada. In past years, a smaller student
social change. Conference participants
conference was organized biennially
had
the opportunity to obtain an
by four universities in Quebec and
autographed
copy of Tom’s new book
Ontario. At the last conference in 2008,
by
the
same
title
for at-home reference!
it was decided by attendees to organize

The theme of the conference was
“Community Psychology in Canada:
Celebrating our Past and Looking
to the Future.” This conference was
unique for several reasons. First, this

a larger national conference. This
provided the chance for community
psychologists from coast to coast to get
together, network, share their work, and

to Rachel Fayter, as well as discussion
group leaders from the four graduate
programs in community psychology. In
addition to these plenary sessions, there
was an evening poster session as well
as 10 concurrent sessions involving over
40 oral presentations. The conference
illustrated the diverse and vibrant work
that students, faculty and practitioners
are doing across the country.
This conference was the product
of a collaborative effort of faculty and
students at Université Laval, University
of Ottawa, Université du Québec à
Montréal, and Wilfrid Laurier University.
The conference was made possible
due the generous financial support of
SCRA as well as the Faculty of Social
Sciences, the Centre for Research on
Educational and Community Services,
and the School of Psychology at the
University of Ottawa. A big thank
you goes to the internal conference
organizing committee -- Melissa
Calhoun, Emily Lecompte, Jaclynne
Smith, John Ecker, John Sylvestre, and
Tim Aubry. We are looking forward
to the next conference in two years!

The conference closed with a series of
rotating discussion groups that developed
concrete plans for growing community
psychology in Canada. Many thanks
d«ÊÃÃçÄ®ãùWÝù«Ê½Ê¦®ÝãsÊ½͘ϰϯEÊ͘ϯϮϵ

DŝĚǁĞƐƚZĞŐŝŽŶ͕h͘^͘
ZĞŐŝŽŶĂůŽŽƌĚŝŶĂƚŽƌƐ
EŝĐŽůĞWŽƌƚĞƌ͕
ŶƉŽƌƚĞƌΛĚĞƉĂƵů͘ĞĚƵ
>ŝƐĂtĂůƚ͕
ůǁĂůƚΛĚĞƉĂƵů͘ĞĚƵ
^ŚĂƌŽŶ^ŽŶŐ͕
ƐƐŽŶŐǆΛŵŝĚǁĞƐƚĞƌŶ͘ĞĚƵ
^ƚƵĚĞŶƚŽŽƌĚŝŶĂƚŽƌƐ
dŽĚĚ^ŚĂŐŽƩ͕
ƚƉƐŚĂŐŽƩΛǁŝĐŚŝƚĂ͘ĞĚƵ
ZŽďĞƌƚ'ƵƟĞƌƌĞǌ͕
ƌŐƵƟĞƌϲΛĚĞƉĂƵů͘ĞĚƵ
sĂůĞƌŝĞŶĚĞƌƐŽŶ͕
ǀĂŶĚĞƌƐϱΛĚĞƉĂƵů͘ĞĚƵ
ďŝŐĂŝůƌŽǁŶ͕
ĂďƌŽǁŶϱϳΛĚĞƉĂƵů͘ĞĚƵ
:ĞƐƐŝĐĂ,ƵŶŶĞůů͕
ũŚƵŶŶĞůůŵĂŝůƚŽ͗ΛĚĞƉĂƵů͘ĞĚƵ
Todd Shagott started a Community
Psychology group on Linkedin.
com. It was created as a place where
community psychologists can network
and share ideas. Hope you join!

EŽƌƚŚĞĂƐƚZĞŐŝŽŶ͕h͘^͘
ZĞŐŝŽŶĂůŽŽƌĚŝŶĂƚŽƌƐ
ŶŶĞƌŽĚƐŬǇ͗
ďƌŽĚƐŬǇΛƵŵďĐ͘ĞĚƵ
>ĂƵƌĞŶĞŶŶĞƩĂƩĂŶĞŽ͗
ůĐĂƩĂŶĞΛŐŵƵ͘ĞĚƵ
DŝĐŚĞůĞ^ĐŚůĞŚŽĨĞƌ͗
ŵŵƐĐŚůĞŚŽĨĞƌΛƐĂůŝƐďƵƌǇ͘ĞĚƵ
Community psychology had a
great showing of symposia, papers and
posters at the SCRA NE Conference,
held as part of the Annual Meeting of
the Eastern Psychological Association.
This year’s conference was held on
Friday, March 5 in Brooklyn, New
York, an appropriate city for talking
about community, coalition building,
social justice, and multiculturalism.

Our day started with a wonderful
example of community psychology
in action, from our invited keynote
speaker, Dr. John Draper, who spoke
on “Community-Wide Crisis Prevention
and Intervention: The Unique Role
of Crisis Call Centers.” Dr. Draper is
the Project Director of the National
Suicide Prevention Lifeline, a national
network of 145 independent, certified,
suicide prevention hotlines funded by
SAMHSA (the Substance Abuse and
Mental Health Services Administration).
Dr. Draper argued that “there is no
service that embodies community
psychology more than community
crisis hotlines,” and talked about the
role of mental health hotlines, not only
for preventing individual crises, such as
suicide, but also in helping communities
during community disasters. His own
experience, working with a local crisis
hotline and mental health agency in
New York City after 9-11, provided a rich
example of this. Dr. Draper described the
role that his local crisis hotline played in
mobilizing local providers, as a point of
referral for all services, as an anchor for
public education campaigns, a source of

when the U.S. government used Lifeline
to help coordinate services in postKatrina New Orleans. In both of these
cases, Dr. Draper explained, by utilizing
a pre-existing resource, governments and
other funders can eliminate a common
problem, in which post-disaster funding
often leads to duplication of services
and competition that can disrupt the
effective provision of services. Dr. Draper
concluded his talk by reminding us, in
the spirit of community psychology,
that we can do better as mental health
providers when we work to mobilize
providers out to clients, rather than
trying to direct clients to providers, who
are often not accessible to those in the
most need. Dr. Draper sees crisis hotlines,
and newer web-based communication
tools such as texting and chatting as
the future of mental health provision in
the communities of the 21st century.

In addition to Dr. Draper, we had
wonderful talks and poster presentations
by community psychology faculty and
community practitioners, as well as
by many graduate and undergraduate
students on topics ranging from mental
health interventions in an UltraOrthodox Jewish
community;
strengths
and stressors
of Latina
Immigrant
mothers; HIV/
AIDS prevention
on college
campuses; a
comparison of
mission, vision
and values
statements of
HBCUs and their
counterparts;
EWŽŶĨĞƌĞŶĐĞ<ĞǇŶŽƚĞ^ƉĞĂŬĞƌ:ŽŚŶƌĂƉĞƌ;ƐĞĐŽŶĚ
resilience in
ĨƌŽŵůĞŌͿǁŝƚŚEZĞŐŝŽŶĂůŽŽƌĚŝŶĂƚŽƌƐ;ĨƌŽŵůĞŌƚŽ
Afghanistan;
ƌŝŐŚƚͿ^ƵĚŚĂtĂĚŚĂŶŝ͕DŝĐŚĞůĞ^ĐŚůĞŚŽĨĞƌ͕ŶŶĞƌŽĚƐŬǇΘ
HIV prevention
>ĂƵƌĞŶĂƩĂŶĞŽ͕ĂŶĚ^ZWƌĞƐŝĚĞŶƚDŽůŝĂƐ;ĨĂƌƌŝŐŚƚͿ͘
among mothers
and daughter in
data, and a coordinator of training for
rural Kenya; reducing eating disorders
local providers. This role was replicated
in two national sororities; norms as
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predictors of breast self exams, and a
feasibility study of HIV prevention in
Black Churches, to name just a few.
We hope you will consider joining
us at next year’s SCRA NE Conference
to be held in Cambridge, MA (March
10-13). Please look for the exact date
as well as the call for proposal in late
summer, perhaps about the time
that you are reading this column.
In news from the Northeast Region
Coordinators, we are sad to say that
Sudha Wadhani has reached the
end of her service to the committee
and thank her for all she has done
over the past 3 years, particularly in
taking the lead in training three new
first year coordinators this year! The
three of us, Lauren Cattaneo, Michele
Schlehofer, and Anne Brodsky will be
continuing as Coordinators next year.
We will be joined by Amaris Watson
(Salisbury University) as our new
undergraduate student member, and
by Samantha Hardesty (UMBC) as
our new graduate student member.

tĞƐƚZĞŐŝŽŶ͕h͘^͘
ZĞŐŝŽŶĂůŽŽƌĚŝŶĂƚŽƌƐ
DĂƌŝĂŚƵŶ͗
ŵĂƌŝĂĐŚƵΛŚĂǁĂŝŝ͘ĞĚƵ
ZĞŐŝŶĂ>ĂŶŐŚŽƵƚ͗
ůĂŶŐŚŽƵƚΛƵĐƐĐ͘ĞĚƵ
:ŽĂŶdǁŽŚĞǇͲ:ĂĐŽďƐ͗
ũƚǁŽŚĞǇͲũĂĐŽďƐΛůĂǀĞƌŶĞ͘ĞĚƵ
ǇĂŶĂsĂůĞŶƟŶĞ͗
ŝŶĨŽΛĚǇĂŶĂǀĂůĞŶƟŶĞ͘ĐŽŵ
^ƚƵĚĞŶƚŽŽƌĚŝŶĂƚŽƌ
DĂƌŝĞŬĂ^ĐŚŽƚůĂŶĚ͗
ŵƐƐϮϴϲΛŶǇƵ͘ĞĚƵ
The network of Bay Area community
psychologists and colleagues from other
fields with interests in communitybased research and intervention
continue to meet once a semester for
an informal colloquium. The Spring

Colloquium, held April 30th at UC
Berkeley, had two very engaging
presentations. Jeff Cookston, a Professor
from the Department of Psychology at
San Francisco State University spoke
about “Divorce, Family Context, and
Eating: It’s What’s for Dinner.” This was
followed by a presentation from Mimi
Kim, Executive Director of Creative
Interventions and a doctoral student
in the School of Social Welfare at the
University of California, Berkeley, who
spoke about “Challenging the AntiViolence Movement’s Reliance on
Criminalization: Emerging CommunityBased Responses.” Both presentations
sparked interesting group dialogues and
were well attended. For those interested
in attending and/or presenting, please
contact Marieka Schotland or Gina
Langhout (see emails below). The goal
of our network is to provide a forum
to informally discuss work in progress,
network with other community
practitioners, and provide an exchange of
ideas related to community intervention
work. The larger group meets twice a year
while encouraging smaller groups to form
around particular interests. If you would
like to be on our mailing list, please email
Marieka Schotland (mss286@nyu.edu) or
Gina Langhout (langhout@ucsc.edu). G

^ƚƵĚĞŶƚ/ƐƐƵĞƐ
ĚŝƚĞĚďǇ&ĞƌŶĂŶĚŽƐƚƌĂĚĂ
Θ>ŝŶĚƐĞǇŝŵŵĞƌŵĂŶ

ϮϬϭϬ^ƚƵĚĞŶƚdƌĂǀĞůǁĂƌĚƐ
ƚŽ^ZWƌŽŐƌĂŵŵŝŶŐĂƚ
W͕K͕ŽƌƚŚĞŝĞŶŶŝĂů
SCRA’s National Student
Representatives, with the approval
of the Executive Committee, have
created more domestic travel awards
for students interested in attending
Society of Community Research and
Action programming at the American
Psychological Association (APA)
Convention or at one of the regional

Ecological Conferences. A total of 16
domestic travel awards will be given
out ($300 each; 3 APA awards, 5 ECO
awards, and 8 SCRA biennial awards).
All amounts are in USD. The APA
conference is scheduled for August
12-15, 2010 in San Diego, California.
The regional Ecological conferences
will be held around the U.S. in the
Fall of 2010 and the Biennial will be
held in June 2011. SCRA Eco and
Biennial dates and calls for proposals
will be posted to the SCRA listserv
and website, www.scra27.org.
ůŝŐŝďŝůŝƚǇĂŶĚƉƉůŝĐĂƟŽŶWƌŽĐĞƐƐ
Eligibility for these awards
will be limited to current student
members of SCRA (both graduate
and undergraduate). Applicants are
required to submit a 1 to 2 page proposal
wherein they: 1) describe their interests
in linking community psychology
research and practice to international/
global efforts; 2) outline a travel
budget; and 3) include their CV. Other
determining factors for the award will be
the applicant’s number of presentation
submissions, order of authorship,
distance traveled, and indicators of
demonstrated need. Applications are
available at the SCRA website or by
emailing one of your national student
representatives, Fernando Estrada,
fernando.estrada@asu.edu or Lindsey
Zimmerman, lindseyzimmerman@
gmail.com. Application materials may
be submitted electronically (as a “.doc”
file), to Fernando Estrada or Lindsey
Zimmerman via the email information
above. All application materials must
be received by 5 pm (US Eastern time)
on the due date. APA applications are
due by June 30, 2010. Eco and Biennial
applications are due September 17, 2010.
Award recipients will be notified within
2 to 3 weeks after applications are due.
Please send electronic files of application
material to Fernando or Lindsey.

d«ÊÃÃçÄ®ãùWÝù«Ê½Ê¦®ÝãsÊ½͘ϰϯEÊ͘ϯϯϭ

ĂůůĨŽƌWƌŽƉŽƐĂůƐ͊ͲͲϮϬϭϬ
^Z'ƌĂĚƵĂƚĞ^ƚƵĚĞŶƚ
ZĞƐĞĂƌĐŚ'ƌĂŶƚ
Please consider applying for the
Graduate Student Research Grant.
This grant is specifically devoted to
supporting pre-dissertation or thesis
research in under-funded areas of
community psychology. This year the
amount has been increased to $400
(USD). Applications can be downloaded
from the SCRA website. Applications
for the award will be due by September
17, 2010. If you have any questions
while developing your grant proposal,
please contact Fernando Estrada at
fernando.estrada@asu.edu or Lindsey
Zimmerman at lindseyzimmerman@
gmail.com. Decisions will be made and
recipients notified by October 15, 2010.
dĞƌŵƐŽĨƚŚĞǁĂƌĚ
Recipients of the SCRA Student
Research Grant will receive a stipend
of $400 for one year. The funds will be
disbursed upon notification of the award.
The grantee will be expected to submit a
grant report (1000-1500 words) detailing
progress on the research project and
justification and proof of appropriate use
of funds to the SCRA Student Research
Grant committee by the 2011 biennial.
ůŝŐŝďŝůŝƚǇ
To be eligible for the SCRA
student research grant, you must be:
1) a graduate student or apprentice
within a non-academic
setting that has not obtained
doctoral candidate status
within their program;
2) a member of SCRA;
3) in the planning or pilot stages of
the research project for which you
are seeking funds (i.e., this award
is not for projects that have been
completed prior to RFP); and
4) advised by a faculty member or
professional supervisor, preferably
one who is a SCRA member

'ƌĂŶƚZĞǀŝĞǁƌŝƚĞƌŝŽŶ
Grant proposals will be reviewed
and judged using the following criteria:
1) relevance to community research and
action theory and concepts; 2) clarity
of writing; and 3) feasibility of project
completion. Again, applications for the
award will be due by September 17, 2010.

^ĞĞŬŝŶŐEŽŵŝŶĂƟŽŶƐ
ĨŽƌ/ŶĐŽŵŝŶŐ^ƚƵĚĞŶƚ
ZĞƉƌĞƐĞŶƚĂƟǀĞ
At the American Psychological
Association Convention (APA) in
August, SCRA Student Representative,
Fernando Estrada, will complete his
term. We are grateful for Fernando’s
leadership and service to SCRA student
members! As Fernando approaches
the end of his term, we are once again
looking for a new Student Representative
to work alongside Lindsey. National
Student Representatives serve on the
Executive Committee and provide
student voice to decisions made within
SCRA. In addition, serving as National
Student Representative is also a fun
and rewarding learning experience.
National Student Representatives serve
2-year, overlapping terms (starting at
the APA convention in August). The
next term will be from 2010-2012. If
you would like to nominate yourself
or someone else for the incoming
National Student Representative
position, or have additional questions,
please contact Lindsey Zimmerman by
email, lindseyzimmerman@gmail.com
by August 12, 2010. The only criterion
for serving as a representative is that
you must be a graduate student for the
length of your two-year term. Nominees
should prepare a one-page statement
describing: 1) why they are interested
in the position; 2) what topics or issues
related to student representation in
SCRA concern them, and 3) what (if
any) prior leadership or representative
service they have held. This leadership
experience can include service in student
government. In August, all student

ϯϮ^çÃÃÙϮϬϭϬd«ÊÃÃçÄ®ãùWÝù«Ê½Ê¦®Ýã

members of SCRA will be sent an
electronic election ballot and instructions
on how to cast their vote online.

^ŽĐŝĂů:ƵƐƟĐĞDŝǆĞƌĂƚ
ŵĞƌŝĐĂŶWƐǇĐŚŽůŽŐŝĐĂů
ƐƐŽĐŝĂƟŽŶ
The SCRA Executive Committee
worked to organize with the Society
of Psychological Study of Social Issues
(SPSSI) and several APA divisions, to
boycott APA convention programming
held at the Manchester Grand Hyatt.
The decision was based on a poor labor
rights record, and Hyatt owner, Doug
Manchester’s, principal financial backing
for Proposition 8, which banned same
sex marriage in California. In order to
help bring students concerned with
social justice actions together, the
SCRA Executive Committee provided
a small amount of funds to have a
“Social Justice Mixer” during the APA
Convention. Keep an eye on the SCRA
listserv for the location or email your
SCRA student representatives for more
information (fernando.estrada@asu.edu
or lindseyzimmerman@gmail.com).

sŝĚĞŽƐŽĨŽŵŵƵŶŝƚǇ
WƐǇĐŚŽůŽŐǇŝŶĐƟŽŶ
EĞĞĚĞĚƚŽ>ĂƵŶĐŚĂ
^ZzŽƵdƵďĞŚĂŶŶĞů
As National Student Representative,
Lindsey Zimmerman, proposed an
initiative to create a SCRA YouTube
Channel. The goal of creating a SCRA
channel is to improve our web outreach
by asking all community psychologists
to post short videos of their work with
community partners. The YouTube
channel would work as a supplement to
our ongoing outreach and partnering
on the ground/in person. The hope is
that use of video media and hyperlinks
among SCRA content would pay
off substantially in the long run
for introducing SCRA to currently
unreached audiences, in addition to

connecting our existing community
partners back to the SCRA website, and
to more in depth “how to” content.
To develop a channel launch,
Lindsey is soliciting video-makers
to create short (and not necessarily
high-production) videos of their
current work with community
partners that can be hyperlinked to
one of the Community Toolbox’s
core competencies. The Community
Toolbox (http://ctb.ku.edu/en/) lists 16
community psychology competencies
as “doing the work.” Each competency
is connected to highly detailed Toolkits
for key tasks, examples, and links to
supports when doing community
work. SCRA YouTube videos should
be focused on one or two community
psychology competencies and can be
in any format: testimonial, interview,
lecture, how-to, tour of neighborhood
or agency, project description, or
advocacy. To direct traffic to SCRA
and provide more information, in the
description for each video instructions
will be provided so that community
psychologists can add hyperlinks to
relevant content like our website, www.
scra27.org, the website of the community
partner, or key individuals involved
in the project, program, or action.
Finally, as the “owner” of a YouTube
channel SCRA members can also
add search terms, such as “Strategic
Planning” or “Cultural Competence.”
In other words, instead of having to
search for “SCRA” specifically to get
SCRA content, in the long-run entering
“cultural competence” actually could
return SCRA videos (linked back to
SCRA and the Toolbox, etc.) if we
effectively used search terms over time.
You may still be wondering how
traffic would get to the SCRA YouTube
channel. One way, is to send it “virally”
via email to SCRA members on the
listserv, by simply copying and pasting
the video’s web address in an email.
Another way is to “host” the video on
YouTube and feature it on the SCRA
webpage. In other words, the video could

be posted on YouTube, but viewable on
our webpage. Viewers can then click
on the video on our webpage and be
directed to the SCRA YouTube channel.
The “new traffic” part would work like
this: say you are working in partnership
with United Way, then United Way can
also feature the video on their webpage
and send it virally via email to their
contacts (as could any community
partner with whom we work).

tŽŵĞŶ͛Ɛ/ƐƐƵĞƐ
ĚŝƚĞĚďǇWĂŵDƵůĚĞƌΘ
>ǇŶŶĞƩĞ:ĂĐŽďƐͲWƌŝĞďĞ

ŽŵŵŝƩĞĞĨŽƌ
tŽŵĞŶhƉĚĂƚĞ
tƌŝƩĞŶďǇ^ƵƐĂŶD͘tŽůĨĞ͕
^ƵƐĂŶtŽůĨĞĂŶĚƐƐŽĐŝĂƚĞƐ

,ĞƌĞĂƌĞƚŚĞŬĞǇĚĂƚĞƐ
Please volunteer to make a
community psychology competency
video by August 30, 2010. Email
your video to Lindsey Zimmerman at
lindseyzimmerman@gmail.com. Choose
a competency that is most appropriate
to your work and create a short video
that can be connected to other web
resources. You do not have to cover
all aspects of a competency or create a
professional video. Our goal is to have
several videos for each competency. The
proposed timeline is to finalize content
and prepare to publicly launch the new
YouTube channel in October 2010, so
that instructions on how to use search
terms, hyperlinks and post videos to
the new channel can be discussed at
regional ECO conferences. In addition,
with this timeline there should be
several months of traffic and posts on
the channel prior to the Biennial, so that
we all can benefit from a progress report
at that time. Hopefully, we will be able
to involve a wide cross section of SCRA
members, from international members
to students on practicum. It will be
excellent to get some exemplar videos
on the web of community psychology
in action with community partners! G

The SCRA Committee for Women
has some exciting things happening.
First, and most importantly, Pamela
Mulder has been selected as the
incoming chair. She will become the
chair after the APA meeting in August.
Until then she is assisting the chair and
outgoing chair with various activities.
Second, the Committee for Women
Focal Group is off to a running start.
Members are Michele Schlehofer
(outgoing chair), Pamela Mulder
(incoming chair), Debra Trude-Suter,
Rebecca Robinson, and me (Susan Wolfe,
the current chair). We have met twice
and started our first project, to compile
information on family friendly policies at
universities and other places community
psychologists may work. We will also
gather information on best practices
that might be useful for members to
promote at their own workplaces. We
will soon be sending out a survey asking
SCRA members for information on
their own workplaces, and to pass the
survey along to friends and family to
help us collect this information. We
are hopeful that the membership
will support us in this effort that will
benefit the entire SCRA community.
If you are interested in becoming
involved with the focal group or
learning more about the Committee
for Women and its activities, please
e-mail Susan Wolfe at susan.wolfe@
susanwolfeandassociates.net or
Pamela Mulder at mulder@marshall.
edu for more information. G
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Khd
͗
dŚĞŽŵŵƵŶŝƚǇWƐǇĐŚŽůŽŐŝƐƚŝƐƉƵďůŝƐŚĞĚĨŽƵƌƟŵĞƐĂǇĞĂƌƚŽƉƌŽǀŝĚĞŝŶĨŽƌŵĂƟŽŶƚŽŵĞŵďĞƌƐŽĨƚŚĞ^K/dz&KZKDDhE/dzZ^Z,E
d/KE͘ĮŌŚDĞŵďĞƌƐŚŝƉŝƌĞĐƚŽƌǇŝƐƐƵĞŝƐƉƵďůŝƐŚĞĚĂƉƉƌŽǆŝŵĂƚĞůǇĞǀĞƌǇƚŚƌĞĞǇĞĂƌƐ͘KƉŝŶŝŽŶƐĞǆƉƌĞƐƐĞĚŝŶdŚĞŽŵŵƵŶŝƚǇWƐǇĐŚŽůŽŐŝƐƚĂƌĞ
ƚŚŽƐĞŽĨŝŶĚŝǀŝĚƵĂůĂƵƚŚŽƌƐĂŶĚĚŽŶŽƚŶĞĐĞƐƐĂƌŝůǇƌĞŇĞĐƚŽĸĐŝĂůƉŽƐŝƟŽŶƐƚĂŬĞŶďǇ^Z͘DĂƚĞƌŝĂůƐƚŚĂƚĂƉƉĞĂƌŝŶdŚĞŽŵŵƵŶŝƚǇWƐǇĐŚŽůŽŐŝƐƚŵĂǇďĞ
ƌĞƉƌŽĚƵĐĞĚĨŽƌĞĚƵĐĂƟŽŶĂůĂŶĚƚƌĂŝŶŝŶŐƉƵƌƉŽƐĞƐ͘ŝƚĂƟŽŶŽĨƐŽƵƌĐĞŝƐĂƉƉƌĞĐŝĂƚĞĚ͘
dK^hD/dKWzdK
͗
ƌƟĐůĞƐ͕ĐŽůƵŵŶƐ͕ĨĞĂƚƵƌĞƐ͕>ĞƩĞƌƐƚŽƚŚĞĚŝƚŽƌ͕ĂŶĚĂŶŶŽƵŶĐĞŵĞŶƚƐƐŚŽƵůĚďĞƐƵďŵŝƩĞĚĂƐtŽƌĚĂƩĂĐŚŵĞŶƚƐŝŶĂŶĞͲŵĂŝůŵĞƐƐĂŐĞƚŽƚŚĞƐƐŽĐŝĂƚĞ
ĚŝƚŽƌĂƚ͗ĚũϱϳϳϱΛǇĂŚŽŽ͘ĐŽŵ͘zŽƵŵĂǇĂůƐŽƌĞĂĐŚƚŚĞĚŝƚŽƌďǇĞͲŵĂŝůĂƚŵĂƌŝĂĐŚƵΛŚĂǁĂŝŝ͘ĞĚƵŽƌďǇƉŽƐƚĂůŵĂŝůĂƚDĂƌŝĂ͘:͘ŚƵŶ͕h,ĞƉĂƌƚŵĞŶƚŽĨ
^ƵƌŐĞƌǇ͕ϭϯϱϲ>ƵƐŝƚĂŶĂ^ƚƌĞĞƚ͕ϲƚŚ&ůŽŽƌ͕,ŽŶŽůƵůƵ͕,/ϵϲϴϭϯ͘ƵƚŚŽƌƐƐŚŽƵůĚĂĚŚĞƌĞƚŽƚŚĞĨŽůůŽǁŝŶŐŐƵŝĚĞůŝŶĞƐǁŚĞŶƐƵďŵŝƫŶŐŵĂƚĞƌŝĂůƐ͗
ͻ
>ĞŶŐƚŚ͗&ŝǀĞƉĂŐĞƐ͕ĚŽƵďůĞͲƐƉĂĐĞĚ
ͻ
/ŵĂŐĞƐ͗/ŵĂŐĞƐĂƌĞŚŝŐŚůǇƌĞĐŽŵŵĞŶĚĞĚ͕ďƵƚƉůĞĂƐĞůŝŵŝƚƚŽƚǁŽŝŵĂŐĞƐƉĞƌĂƌƟĐůĞ͘/ŵĂŐĞƐƐŚŽƵůĚďĞŚŝŐŚĞƌƚŚĂŶϯϬϬĚƉŝ͘WŚŽƚŽ
ŝŵĂŐĞĮůĞƐƐƚƌĂŝŐŚƚĨƌŽŵƚŚĞĐĂŵĞƌĂĂƌĞĂĐĐĞƉƚĂďůĞ͘/ĨŝŵĂŐĞƐŶĞĞĚƚŽďĞƐĐĂŶŶĞĚ͕ƉůĞĂƐĞƐĐĂŶƚŚĞŵĂƚϯϬϬĚƉŝĂŶĚƐĂǀĞƚŚĞŵĂƐ
:W'Ɛ͘^ƵďŵŝƚƚŚĞŝŵĂŐĞ;ƐͿĂƐĂƐĞƉĂƌĂƚĞĮůĞ͘WůĞĂƐĞŶŽƚĞƚŚĂƚŝŵĂŐĞƐǁŝůůďĞŝŶďůĂĐŬĂŶĚǁŚŝƚĞǁŚĞŶƉƵďůŝƐŚĞĚ͘
ͻ
DĂƌŐŝŶƐ͗ϭ͟ŵĂƌŐŝŶƐŽŶĂůůĨŽƵƌƐŝĚĞƐ
ͻ
dĞǆƚ͗dŝŵĞƐEĞǁZŽŵĂŶ͕ϭϮͲƉŽŝŶƚĨŽŶƚ
ͻ
ůŝŐŶŵĞŶƚ͗ůůƚĞǆƚƐŚŽƵůĚďĞĂůŝŐŶĞĚƚŽƚŚĞůĞŌ;ŝŶĐůƵĚŝŶŐƟƚůĞƐͿ͘
ͻ
ŽůŽƌ͗DĂŬĞƐƵƌĞƚŚĂƚĂůůƚĞǆƚ;ŝŶĐůƵĚŝŶŐůŝŶŬƐ͕ĞͲŵĂŝůƐ͕ĞƚĐ͘ͿĂƌĞƐĞƚŝŶƐƚĂŶĚĂƌĚďůĂĐŬ͘
ͻ
WƵŶĐƚƵĂƟŽŶ^ƉĂĐŝŶŐ͗WĞƌWŐƵŝĚĞůŝŶĞƐ͕ŵĂŬĞƐƵƌĞƚŚĂƚƚŚĞƌĞŝƐŽŶůǇŽŶĞƐƉĂĐĞĂŌĞƌƉĞƌŝŽĚƐ͕ƋƵĞƐƟŽŶŵĂƌŬƐ͕ĞƚĐ͘
ͻ
'ƌĂƉŚƐΘdĂďůĞƐ͗dŚĞƐĞƐŚŽƵůĚďĞŝŶƐĞƉĂƌĂƚĞtŽƌĚĚŽĐƵŵĞŶƚƐ;ŽŶĞĨŽƌĞĂĐŚƚĂďůĞͬŐƌĂƉŚƐŝĨŵƵůƟƉůĞͿ͘ŽŶǀĞƌƚĂůůƚĞǆƚŝŶƚŚĞ
ŐƌĂƉŚŝŶƚŽƚŚĞĐŽŶƐŝƐƚĞŶƚĨŽŶƚĂŶĚĨŽŶƚƐŝǌĞ͘
ͻ
&ŽŽƚŶŽƚĞƐ͗&ŽŽƚŶŽƚĞƐƐŚŽƵůĚďĞƉůĂĐĞĚĂƚƚŚĞĞŶĚŽĨƚŚĞĂƌƟĐůĞĂƐƌĞŐƵůĂƌƚĞǆƚ;ĚŽŶŽƚƵƐĞtŽƌĚĨŽŽƚŶŽƚĞĨƵŶĐƟŽŶͿ͘
ͻ
ZĞĨĞƌĞŶĐĞƐ͗&ŽůůŽǁWŐƵŝĚĞůŝŶĞƐ͘dŚĞƐĞƐŚŽƵůĚĂůƐŽďĞũƵƐƟĮĞĚƚŽƚŚĞůĞŌǁŝƚŚĂŚĂŶŐŝŶŐŝŶĚĞŶƚŽĨ͘Ϯϱ͘͟
ͻ
,ĞĂĚĞƌƐͬ&ŽŽƚĞƌƐ͗ŽŶŽƚƵƐĞŚĞĂĚĞƌƐĂŶĚĨŽŽƚĞƌƐ͘
ͻ
>ŽŶŐƋƵŽƚĞƐ͗&ŽůůŽǁWŐƵŝĚĞůŝŶĞƐĨŽƌƋƵŽƚĞĚŵĂƚĞƌŝĂůƐ͘
hWKD/E'>/E^͗
&ĂůůϮϬϭϬʹƵŐƵƐƚϯϭ͕ϮϬϭϬͮtŝŶƚĞƌϮϬϭϬʹEŽǀĞŵďĞƌϯϬ͕ϮϬϭϬͮ^ƉƌŝŶŐϮϬϭϭʹ&ĞďƌƵĂƌǇϮϴ͕ϮϬϭϭͮ^ƵŵŵĞƌϮϬϭϭʹDĂǇϯϭ͕ϮϬϭϭ
^h^Z/Wd/KE/E&KZDd/KE͗
dŚĞŽŵŵƵŶŝƚǇWƐǇĐŚŽůŽŐŝƐƚĂŶĚƚŚĞŵĞƌŝĐĂŶ:ŽƵƌŶĂůŽĨŽŵŵƵŶŝƚǇWƐǇĐŚŽůŽŐǇĂƌĞŵĂŝůĞĚƚŽĂůů^ZŵĞŵďĞƌƐ͘dŽũŽŝŶ^ZĂŶĚƌĞĐĞŝǀĞƚŚĞƐĞ
ƉƵďůŝĐĂƟŽŶƐ͕ƐĞŶĚŵĞŵďĞƌƐŚŝƉĚƵĞƐƚŽ^Z;ŝǀϮϳͿ͕ϰϰϰϬW'ůǀĚ͕͘ηϲϬϬ͕WĂůŵĞĂĐŚ'ĂƌĚĞŶƐ͕&>ϯϯϰϭϬ͘DĞŵďĞƌƐŚŝƉĚƵĞƐĂƌĞΨϯϬĨŽƌƐƚƵĚĞŶƚ
ŵĞŵďĞƌƐ͕ΨϳϱĨŽƌhŶŝƚĞĚ^ƚĂƚĞƐŵĞŵďĞƌƐ͕ΨϲϬĨŽƌŝŶƚĞƌŶĂƟŽŶĂůŵĞŵďĞƌƐ͕ĂŶĚΨϭϱĨŽƌƐĞŶŝŽƌŵĞŵďĞƌƐ;ŵƵƐƚďĞϲϱŽƌŽǀĞƌ͕ƌĞƟƌĞĚ͕ĂŶĚĂŵĞŵďĞƌŽĨ
^ZͬŝǀŝƐŝŽŶϮϳĨŽƌϮϱǇĞĂƌƐ͖ƐĞŶŝŽƌŵĞŵďĞƌƐǁŝůůƌĞĐĞŝǀĞdWďƵƚŶŽƚ:WͿ͘dŚĞŵĞŵďĞƌƐŚŝƉĂƉƉůŝĐĂƟŽŶŝƐŽŶƚŚĞŝŶƐŝĚĞďĂĐŬĐŽǀĞƌ͘
,E'K&Z^^͗
ĚĚƌĞƐƐĐŚĂŶŐĞƐŵĂǇďĞŵĂĚĞŽŶůŝŶĞƚŚƌŽƵŐŚƚŚĞ^ZǁĞďƐŝƚĞфǁǁǁ͘ƐĐƌĂϮϳ͘ŽƌŐх͘ĚĚƌĞƐƐĐŚĂŶŐĞƐŵĂǇĂůƐŽďĞƐĞŶƚƚŽ^Z;ŝǀϮϳͿ͕ϰϰϰϬW'ůǀĚ͕͘
ηϲϬϬ͕WĂůŵĞĂĐŚ'ĂƌĚĞŶƐ͕&>ϯϯϰϭϬ͘ŵĂŝů͗фŽĸĐĞΛƐĐƌĂϮϳ͘ŽƌŐх͘WŵĞŵďĞƌƐƐŚŽƵůĚĂůƐŽƐĞŶĚĐŚĂŶŐĞƐƚŽƚŚĞWĞŶƚƌĂůKĸĐĞ͕ĂƚĂWƌŽĐĞƐƐŝŶŐ
DĂŶĂŐĞƌĨŽƌƌĞǀŝƐŝŽŶŽĨƚŚĞWŵĂŝůŝŶŐůŝƐƚƐ͕ϳϱϬ&ŝƌƐƚ^ƚ͕͘E͕tĂƐŚŝŶŐƚŽŶ͕ϮϬϬϬϮͲϰϰϮϮ͘
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